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THE IMPORTANCE OF HEDGING IN ACADEMIC WRITING

Abstract. Academic writing in the English language must comply with
certain rules and conventions accepted in the scientific communicative culture.
Writers should be careful in expressing their statements and try to soften the
claims to avoid being extremely categorical. One of the ways to achieve this is
using hedging techniques. Therefore, teaching hedging strategy should become
an obligatory aspect in the development of EFL (English as a foreign language)
learners’ academic writing competence. The article presents definitions of
hedging from different points of view, the importance of using this strategy and
the diversity of hedging. This brief overview of hedging techniques aims to
inform novice writing instructors of this indispensable part of academic writing
and to highlight the significance of teaching them in academic writing classes.

Keywords: Hedging, academic writing, techniques, strategy.

Introduction

When writing scientific or academic papers, one should distinguish
statements from facts, and thus be careful in expressing opinions or ideas.
Hedging is a communicative strategy of the author of a scientific text,
assuming the expression of judgment as a possible, rather than an indisputable
statement of a certain state of affairs [1]. Obviously, knowledge of Hedging has
a great significance for academic writing. This is a strategy that aims to weaken
the illocutionary power of statements, without which it may sound impolite,
overly emotional or even aggressive. Hedging tools are “vital” [2] and should be
taught in textbooks as a significant strategy, especially, to EFL learners. Due to
the fact that readers interpret and evaluate the author's judgments through the
prism of the existing disciplinary postulates, the addressee of the text calculates
in advance what informative weight to give to a particular judgment,
determining the degree of its accuracy and reliability. Hedging implies that the
justification supports the author's judgment, revealing the degree of conviction
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that it is advisable to attribute to the proposed statement.

Some examples of using hedging are the following:

Research proves the link between alcohol drinking and liver disease.
(categorical claim)

Research suggests/indicates a (possible) link between alcohol drinking and liver
disease. (hedged claim).

The fire was caused by the lightning storm. (categorical claim)

The fire was probably caused by the lightning storm. (hedged claim). [3]

Since 1980, a considerable number of scientists have expressed their
viewpoints concerning the significance of hedge words. At the moment,
linguists unanimously believe that the use of hedge words in language mainly
depends on the genres. Lakoff [4] first introduced the term hedge. In his
opinion, hedges are words and expressions that make statements “more or less
blurred” [4] and contribute either to softening the meaning of statements (a
little bit, sort of), or vice versa strengthening some of its characteristics (very,
really, extremely). Brown and Levinson [5] also believed that the function of
hedge words is two- sided - they are able to both strengthen and soften the
statement. They were the first to use the term "face threatening actions” and
developed positive politeness strategies aimed at avoiding criticism in order to
preserve goodwill and solidarity. According to the theory of Wright and
Hosman [6], intensifier can strengthen the power of claims, and in contrast,
hedging can soften it. This view is contradictory to Lakoff's ideas, but
nowadays linguists prefer to distinguish between these two phenomena.
Probably, taking into account other different strategies in writing, researchers
have done little research on the importance of hedging and its use. In this
article, we will discuss the significance of hedge words in academic papers and
how to soften claims and statements to avoid overconfidence.

Main part

Hedging definitions

Hedging can be defined as a type of language use that "protects" one’s
claims. Using hedging can protect your statements from criticism. It also helps
to indicate one’s level of confidence regarding evidence or support. According
to Hyland [7], hedging makes it possible to compose expressions of modesty
and caution, and the status of such statements should be discussed with
diplomacy, especially when it comes to the work of colleagues. In this regard,
Salager- Meyer’s [2] contribution should be noted, which gives a definition of
hedging along with three concepts: 1) purposeful uncertainty, in other words, it
is a strategy to reduce criticism; 2) the author's modesty in relation to his
achievement and personal participation; 3) unwillingness or inability to achieve
an absolute and accurate evaluation of all observed phenomena. Holmes [8]
defined hedging as such: “Hedging is self-reflexive linguistic expressions used
to express epistemic modality and change the illocutionary power of speech
acts”. Different scientists have suggested their own points of view on the use of
hedging, for example, we can use it to: determine the author's commitment to
the proposal [9], demonstrate uncertainty of the statement [10], renunciation of
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obligations and open dialogue [11]. It can be summed up that hedging methods
are strategies of academic writing, where flexibility and softness in the
formulation of statements are manifested. Such statements are not considered
categorical by them [3].

The significance of Hedging

The implementation of hedge words in academic papers enables the
writer to be academically cautious, as it is important to show a degree of
uncertainty in statements without asserting the absolute truthfulness of the fact.
A considerable number of scientists expressed their viewpoints concerning the
significance of hedge words. For example, Chen and Zhang [12] suggested that
writers should be aware of how important hedging is in writing and thus
advised writers to improve their skills in using stylistic and rhetorical
expressions. In accordance with the previous author, Dafouz-Milne [13] found
that academic papers in which rhetorical expressions are used in an appropriate
way become more convincing to the audience. Also, a study of Hyland and
Milton[14] demonstrated that it is problematic to set a balance of proper
certainty in academic and scientific papers. Based on this, we can say that
hedging has an important role in pragmatic functions, namely in the case of
convincing and influencing readers to accept the author's statements [15].

To sum up, the use of hedge words is important because it gives an
opportunity to the authors to:
a) contribute to scientific research in a significant, cooperative, and productive
way;
b) leave space for other research perspectives or voices;
c) take participation in academic dialogue in areas where new proofs and
evidences are generated through the time, it is not possible always to stay aware
of new findings;
d) avoid making categorical statements which can be understood as the scientific
researcher has revealed the only answer [3].

Hedging classifications

With the help of hedging, writers have the opportunity to soften their
claims in order to reduce criticism for being overconfident. Thus, in this study,
we examined different types of hedging in order to choose a suitable
classification as a basis for data analysis. There are different types of hedge
language suggested by various scholars. For example, Hu & Cao [16] presented
four hedging categories:
1) modal auxiliaries;
2) miscellaneous;
3) epistemic lexical words;
4) epistemic adverbs and adjectives.

At the same time, Salager-Meyer [2] categorized types of hedges by
taking into account their functions. The classification consists of shields,
frequency and time, emotionally-charged intensifiers, approximates of degree,
writer’s personal doubt, quantity, and compound hedges. One more example of
categorizing hedgings is the following classification:

8
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1) verbs;
2) modal verbs;
3) adjectives;
4) adverbs;
5) expressions showing writer’s distance [17]
Hyland [18] presented eight types of hedges:
1) lexical verbs;
2) adverbials;
3) adjectives;
4) limiting conditions;
5) modal verbs;
6) lack of knowledge;
7) models, methods, theories;
8) modal nouns.
Taking previous classification as a basis, one more taxonomywas created, which
includes five types of hedges, such as:
1) tentative and modal verbs ;
2) tentative adjectives and adverbs;
3) distancing phrases;
4) solidarity features;
5) self-mention reference [19].
Oprit-Maftei [20] suggested the following classification and its
descriptions:

1) Modal auxiliary verbs: can, should, must, may are overused, however,
could, would and might are used rarely.

2) Introductory verbs: appear, indicate, estimate - sentences with this type
of hedge words can be more tentative.

3) Certain lexical verbs: assume and believe — express caution in a sentence.

4) Modal adverbs: probably, perhaps, possible, apparently, unlikely, about,
mostly - these words reduce the force of statements expressing
uncertainty.

5) Adverbs of frequency: sometimes, often, seldom - can not show a
certainty.

6) Modal adjectives: apparent, most, many, some, several, supposed — these
hedge words are used to demonstrate the level of commitment

7) Modal nouns: uncertainty, probabilities, possibility, assumption.

8) If-clauses: if we examine...we can reach, if we consider...the analysis
must be this way - these sentences can demonstrate the level of
possibility.

9) Impersonal and passive constructions: it is known to be, it is proposed
by; it has been noted, it may be perceived — this type of statement shows
objectivity and the focus is on the process there, not on the person.

10) Approximators: about, approximately - these words can be used to soften
statements.

11) Hedging expressions: some experts argue, another important issue, it is
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hard to establish. In general, such expressions demonstrate the level of
possibility.

12) Compound hedges — it is believed, it should also be noted that. This type
of combination of words helps to soften claims in some cases.

13) Concessive conjuncts: yet, however.

14) Negation: we cannot speak about, we cannot deny, it cannot be ignored.

15) Punctuation marks: inverted commas and parentheses, such as in words
<public> circumstances, analysis of “competition” — these punctuation
marks can focus on a word which refers to another context.

The above classifications may be useful for non-English-speaking writers
when writing academic papers. Also, these categories of hedge words can help
researchers to compare and investigate the use of hedging in different disciplines
and cultures.

Conclusion

Based on the above, it can be summed up that hedging is important for
entering the academic environment, for the formation of research competence,
as well as for the development of intercultural and academic writing
competence. Therefore, we can conclude that hedging tools can play a
significant role in academic papers. Linguistic experts are emphasizing the
necessity for including Hedging to be taught in relevant courses. Wallwork [21]
states that the ability to soften claims accurately gives opportunities to writers
to publish their scientific papers in prestigious journals which are published in
English-speaking countries. Proper understanding and the use of the academic
writing strategy should be accepted as mandatory requirements when writing
scientific papers. Thus, writing academic and scientific papers in English is
problematic for EFL writers since they should master various academic writing
conventions alongside the complicated grammatical structures and formal
vocabulary. Therefore, this article presented the phenomenon of hedging and
informed novice academic writing teachers about its importance in academic
writing.
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AKAJEMUAJIBIK KA3YJAT'BI XE/UKUPJIEY ITH MOHI

AnaaTtna. AFBUIIBIH - TUTIHAErT  aKaJAeMUSUIBIK  JKa3y  FhUIBIMHU
KOMMYHHMKATHBTI MOJIEHUET cajachlHAa KaObUIgaHFaH Oenrini Oip epexenep
MEH KOHBEHIIUsITIApFa COMKeC Keyl KepeK. ABTOpJIap ©3 TajlanTapbliH OUIIIpyie
abaif 0oy Kepek >KoHe IIaMaJaH ThIC KAaTeropUsJIBbIKTBI OOJAbIpMAy YIIiH
ManiMIeMeNepl JKyMcapThIill alTyFa ThIPBICYBI KepeK. byl MakcaTka »KeTyaiH
Olp JKOJIBI — XeMKUpJey oJicTepiH KojaaHy. OcbUiaiilna, XeKupiey
ctparerusicblH OKbITY EFL (aFbUIIIbIH TiM1 IIET TUIl peTiHAE) CTYAEHTTEPiHIH
AKaJIeMUsIIBIK Ka30alia Ky3bIpeTTUIIrH 1aMbITYABIH MIHAETTI acTeKTici 00Tybl
Kepek. Makanana XeLKUpIEYIiH dp TYpJi aHBIKTaMalapbl, OChl CTPATETHSHBI
KOJIJAHY/IbIH ~MaHBI3JBUIBIFBl JKOHE XEKHUPJICYAIH TYpJiepl KeITipuIreH.
Xemkupriey oIiCTepiHiH Oyl KbICKalla IIOJNybl JKaHaJaH KeIreH 3Kazy
HYCKayIlIblJIapblHA aKaJEeMUSJIBIK JKa3yJblH OCHI aXbpIpamac Oeliri Typajbl
xabapiayra »oHE OJapIbl aKaJeMHUSUTBIK JKa3y cabaKTapblHIa OKBITYIIBIH
MaHbI3IbUIBIFBIH KOPCETYre OaFbITTaNIFaH.
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3HAUYEHUE XEJX)KHUPOBAHUSA B AKAJJEMUYECKOM IIMCBME

AHHOTanUA. AKAaIeMHUYECKOE MHCbMO Ha AHIVIMHCKOM A3BIKE IOJDKHO
COOTBETCTBOBATh OIPEJECICHHBIM IIPAaBUJIaM U YCIOBUSM, IPUHATHIM B HAYYHOU
KOMMYHHKaTUBHOM KyJbType. ABTOpbl JOJKHBI OBITh OCTOPOXKHBI B
BBIPQXCHUM CBOUX YTBEP)KICHHM U CTapaThCsl CMSr4arh IPETEH3UH, YTOOBI
n30exaTh Ype3MEpHOH KaTreropudHocTH. OJHMM U3 CIIOCOOOB JOCTHKEHUS
ATOH LETH SIBJISETCS UCIIOIB30BaHUE METOAOB XeDKUpOoBaHusl. Takum o0pazom,
0o0y4yeHHEe CTPaTernu XePKUPOBAHUS JOJKHO CTaTh 00s3aTEIbHBIM aclleKTOM B
pa3sBUTHM aKaJEeMMUYECKOW IHUCbMEHHOM KommereHuMu yuamuxcs EFL
(aHIMIMICKUI KaK MHOCTpaHHBIN S3bIK). B cTaThe mpencTaBieHbl ONpeneacHus
XEDKUPOBAHUSA C PA3HBIX TOYEK 3PEHMsI, BaXXHOCTb HCIIOJIb30BAaHUSA JTOU
CTpaTeTMM W BUABI XEDKHPOBAHUA. OTOT KpaTKuii 0030p METoa0B
XEJDKHPOBAHUS HAIPaBJIEH Ha TO, YTOObI MPOMH(POPMHUPOBATH HAYMHAIOLIMX
UHCTPYKTOPOB IO MHHCbMY 00 3TOH HEOThEMJIEMOW YacTH aKaJeMHYECKOIrO
OUCbMa M TMOAYEPKHYTh BaXXHOCTb OOY4YeHMs MX Ha 3aHATUAX 110
aKaJIEeMHYECKOMY ITUCBMY.

KiroueBble c¢JjI0Ba: XEKMPOBAaHUE, aKaJIEMUYECKOE IHUCbMO, METOMBI,
CTpaTerus.
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THE IMPORTANCE OF WRITING SKILLS FOR EFL LEARNERS:
COMMON ERRORS AND WAYS OF IMPROVING

Abstract.In order to attain specific language mastery, it is required to
obtain four major skills of language such as writing, reading, listening, and
speaking. One of the most complicated and highly required skills among all these
four skills is writing, and since it is considered to be difficult, it is impossible to
acquire this skill in a natural way for EFL (English as a foreign language)
learners. Moreover, it is mostly accepted as the skill that has many complexities
thus playing a determining role in linguistic output. For example, EFL learners
frequently face difficulties in writing connected with such language components
as vocabulary, grammatical structure, coherence and cohesion, spelling and
punctuation. The following article aims to emphasize the significance of writing
in learning a foreign language. It also attempts to highlight some common errors
in students’ writings and to suggest extensive reading as an essential solution
and effective way of developing writing skills.

Keywords: writing skills, EFL, importance, errors, solutions, extensive
reading.

1. Introduction

Writing is considered as one of the most complicated skills among all four
skills in mastering English as a foreign language. Also, it can be accepted as
essential element of learning EFL and effective instrument to develop thinking
and learning abilities. The procedure of writing is very extensive, which includes
such steps as planning, writing a first draft, revising and editing the last version.
Besides, it is accepted as a final and crucial stage which clearly shows the
learners’ academic literacy progress in language learning. In EFL classrooms
writing plays an indispensable role where language learners use this skill as an
instrument to transmit their thoughts, represent viewpoints, and analysis.
Moreover, it is a key aspect of being successful in both professional and
academic spheres of life.

As it was mentioned before, writing in EFL is extremely complicated skill
to master, especially, at the initial levels of language acquisition. Consequently,
language learners face different kinds of obstacles on the way to ideally
accomplish this skill. Apart from the importance and relevance, there are
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noticeable errors that need to be regulated thus specifying the ways of improving
writing skill. Therefore, the current article is aimed at highlighting not only the
significance of writing skills but also some frequent errors that EFL students
commit in their writing in more detail, including parallelism, sentence structure,
transitions and conjunctions, cohesion and coherence, and consider the ways of
coping with these difficulties.

2.Main part

As Nofal [1] stated, EFL learners are mostly anxious about the exterior
facets such as grammar errors, word spelling, selecting an appropriate
vocabulary in their written assignments. However, the complexity of writing is
viewed in Al-Samadani’s [2] work as a skill which demands not only grammar,
spelling and vocabulary knowledge, but also such core-aspects as punctuation,
capitalization, organization, planning abilities, and writing style. Writing in EFL
is accepted as an active ability in both learning and teaching. It is also considered
to be as an important way of expressing ideas in target language. Since the
thinking process is an essential element of writing, it should be distinct to
consider and the language must be comprehensible. However, a number of
students from EFL classrooms find it difficult to develop their writing skills in
consequence of errors found in their written works.

Errors made by students can be applied as an instrument to identify how
learners make progress in their writing performances. According to Heaton [3]
writing is such complex and crucial skill to teach and to learn, thus demanding
not only grammatical excellence but also knowledge of stylistic and linguistic
devices. Wilson and Glazier [4] argued that writing should be viewed as starting
point with short words and covering levels of structure that connect phrases,
paragraphs, and sentences.

The ability of using the appropriate set of knowledge, skills and
competencies in writing is critical to good writing. Moreover, different aspects
of knowledge of a genre or a text, any skill to establish, transfer, use and apply
genres in a professional environment, include various competencies. Murray [5]
has created such key principles to writing as selecting appropriate topic and idea,
connection of ideas, clarity, evidences, readability and meaningfulness. In this
regard, Ferris [6] enumerated common errors in EFL learners’ writings, while
Dulay [7] argued that errors are an imperfection on the part of the student in
their speech and writing. Below are some of the frequent writing errors that EFL
learners commit at the elementary stages of mastering writing skills.

Omission errors

Dulay [7] noted that missing a word in the sentence can be described by the
insufficient knowledge of grammar or lack of practice as in the examples:
*She the Chemistry teacher in a new school (the correct phrase is: "She is the
Chemistry teacher in a new school ", the linking verb «is» is omitted).
-*Where... you live? (Where do you live?)

-*].am ... student (I am a student)

Addition errors

In comparison with omission, improper word can be described as an
addition of one or more unnecessary words. As Dulay [7] described, this term
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can be characterized by the addition of an element that is not necessary in a
well- structured statement. For instance: Greg didn’t know a her name (well-
formed sentence must be “Greg didn’t know her name”, the article “a” is not
necessary). Replacement errors

*He very liked it (He liked it very much).

Grammar errors

*She made me to do it (She made me do it),

*I must to go (I must go);

Written and spoken language differences

Al-Fadda [8] noted that the major issues faced by EFL learners are
distinguishing differences between written and oral language, avoiding
grammatical errors, containing verb-subject agreement, and connecting
statements into a single paragraph. Moreover, he specifies that one of the
significant foundations of writing is the students’ abilities to access and evaluate
relevant links to connect different ideas and attitudes so that they can show
viewpoints.

In this context, Haiwen [9] thoroughly studied the current state of teaching
writing in English language in Chinese colleges and identified that the writing
abilities of college were not satisfactory. Apart from this work, similar study was
conducted by Nofal [1] in Jordan University in Philadelphia where senior EFL
students’ main reasons of drawbacks in their writings were examined and
explored thoroughly. In addition, the researcher emphasizes that it is hard for
students to sufficiently communicate ideas in their writing.

Extensive Reading as the way of improving writing skills.

Many findings show that students who started learning language had
shown poor performance in their writings in the early stages, and over time errors
were eliminated by using various effective approaches aimed to improve writing
skills. According to Hyland [10], EFL teachers always search for the solution to
numerous problems in order to develop students’ writing skills.

For example, Ho [11] attempted to improve 200 upper and lower grade
students’ writing skills and change their viewpoints toward writing assignments.
As a result, six primary school teachers, three of which from high school, have
implemented an innovative writing program which lasted two months in their
schools. Similar to this study, Storch [12] studied the influence of cooperation
on the accuracy of grammatical structure through different assignments: a close
practice, conversion of the text, and a construction of the task. One of the main
benefits of this method was that by working in small groups students had a great
possibility to exchange ideas of their choices of grammatical structure. In spite
of the fact that it was time consuming to accomplish the assignments in
collaboration, it helped to produce more proper written works in comparison
with working individually. The results of compositions done by groups of
students were more concise and syntactically complex, and general performance
was accurate.

Many authors in various branches of science such as psychology,
education, and especially in linguistic study has given definitions to the concept
of extensive reading, relying on their experience. As Day and Bamford [13]
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stated, extensive reading has been described as language learning technique
where students read much by selecting materials independently. Palmer [14]
formed the notion of extensive reading which is described as an activity of
reading longer materials and texts suitable to students’ language competency.
Furthermore, it was claimed by Richards and Schmidt [15] that ER is aimed to
read texts to acquire the primary idea of what has been read.

Moreover, there were different studies which have shown the connection
between ER and writing performance. In current researchers’ studies it is
distinguished that it can be helpful for students to integrate writing with reading
in English classrooms. As Graham and Hebert [16] stated, integrating writing
with extensive reading can stimulate learners to write about the materials they
read and help connecting ideas concerning their readings, knowledge,
understandings and thoughts. According to Tsai [17], with the help of connecting
these two skills, learners can have possibilities to build their second language
vocabulary and be able to construct grammar and so on.

In addition to strengthening learners’ vocabulary and grammar knowledge,
Nuttal [18] defined extensive reading as a great technique to improve their
reading speed and to form habits on reading. In this regard, Salehi et al. [19]
investigated the impacts of ER on foreign language students’ writing abilities at
Iranian college. According to the results, it was identified that extensive reading
influences positively writing skills of college EFL students. The other research
studied by Hany [20] has clearly demonstrated that reading is an achievable
instrument for increasing Egyptian second language students’ writing
performance. Alkhawaldeh [21] investigated the Jordanian secondary school
students’ perceptions of connections between extensive reading technique and
developing writing abilities. According to the results of the investigation, it was
established that L2 learnerss can have an opportunity to improve their thinking,
vocabulary, and the ways of structuring sentences through ER. In order to
explore the relationships between the terms of writing and reading, an
investigation was conducted by Yoshimura [22] to study the advantages of
integrating writing with extensive reading. Furthermore, Dennis [23] conducted
a research which supplies the effectiveness of perception of reading extensively
on developing writing abilities in the second language, and provides some
effective elements cooperate with extensive reading and writing in L2. The issue
raised in the investigation was about post-secondary Korean students who make
an effort to ideally write in English. The findings of this study imply that it is
necessary for learners to read many complicated readings despite these texts
might not have relevance as much as it was believed earlier.

All above-mentioned works done by different researchers indicate to the
benefits of extensive reading as an effective instrument in improving EFL
learner’s writing skills that can motivate them in improving their written works.

3. Conclusion

Generally, writing is one of the most significant but complicated skills that
foreign language learner should master. Along with various issues, its role in
language development is considerably influential: it encourages students to read
and think critically. It promotes independent learning. In addition, writing is
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considered to be a very useful aid for both teaching and learning. This helps
teachers to realize their actions and experiences. Thus, it is beneficial for general
communication, learning and teaching language. Due to the importance of these
terms, this skill has become a very essential need for EFL classrooms. Though,
learning to write comes with different challenges that arise from different
perspectives on writing. These issues depend on various factors which are
language and cultural environment, students, teachers and the learning context.
To sum up, only when all the obstacles and difficulties mentioned in this article
are considered, the language learners will be able to develop writing skills and
perform tasks of any complexity with high quality.
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IIET TUITH YUPEHYIILJIEP PETIHJE AFBLIIIBIH TIJITH JKA3Y
MAHBI3ABIFBI: AKAJITBI KATEJIKTEP JKOHE )KETLIIIPY
"KOJIIAPBI

Angatna.benrimi Gip TUIII MEHrepy YIIIH jKa3y, OKYy, ThHIHAAY >XOHE
coeilJiey CHUSKTHI TOPT HETI3T1 TIN JMAFAbICHIH any KaxkeT. OChbl TOPT JaFIbIHBIH
IIIHAET1 €H KYpJeli KoHE KOFaphl Tajam eTeTiH JaFabuiapAblH Oipi ka3y
OOJTBITT TaOBIIABI )KOHE OJ1 KUBIH JIET €CeNTeIETIHAIKTEH, meT (aFbUIIIBIH Ti1)
TUTIH YHpeHyIIIep YIIiH Oy JaFJbIHbl TAOUFH KOJIMEH MEHIepy MYMKIH eMec.
CoHbIMEH KaTap, OJ HETri31HeH KeNTereH KypAenuIiri Oap narabl peTiHze
KaObUIaHAIbl, OCBUIANINA TIMAIK HOTWIKEAE aHBIKTAYIIBl POJI aTKapaJbl.
Mpicanbl, wmeT TUIH YHpEHyIIIep JEeKCHUKa, TPaMMATHUKAIBIK KYpPBUIbIM,
yHIIeCIMIUTIK TeH YHIeCIMIUTIK, emJie KOHE MYHKTYyallus CHUSKTBI TUIIIK
KOMITOHEHTTEPMEH OalIaHBICTHI XKa3yaa KUbIHIBIKTApFa skul ke3aeceni. Kemeci
Makana [IeT TUTH YHpeHyneri >Ka3yAblH MaHBI3JBUIBIFEIH  KOPCETyre
OarpiTTaFad. On coHJal-aK CTYAEHTTEPAIH >kKa30anapbhlHOArbl KehoOip xui
KE3EeCeTiH KaTenepai 0ominm KepCeTyre »oHe azy JaF[bUIapblH JTaMbITYIbIH
MaHBI3]IbI IETTIMI JKOHE THIM/II 9JTICI PETIHE KE€H OKY/Ibl YCHIHYFa THIPHICAIBI.

Tyiiin ce3mep: ’ka3y HarabLIapbl, aFbUINIBIH Tl IIET T PETiHAE,
MaHBI3ABUIBIK, KaTeJep, MenrimMaep, KeH KoJIeM/Ii OKY.

19


https://www.researchgate.net/profile/Dennis-Murphy-Odo
mailto:isoklight1@mail.ru

SDU Bulletin: Pedagogy and Teaching methods. 2022/4 (61).

Koowcaxmem E.X, Tynenosa C.2, Cmenanos 1.3
YCpennss mxomna Ne 273 r. Baitkonyp, Kazaxcran
2yuupepcuter nmenn Cyneiimana Jlemupens, Kackenen, Kazaxcran
SHMHCTUTYT MHOCTPAHHBIX S3bIKOB XyHAHBCKOTO T1€JarOrMYECKOro
yHuBepcutera, Yanma, Kurait
*e-mail:isoklightl@mail.ru

BAKHOCTb HABBIKOB [TIMCHhMA JIJI5I U3YYAIOILIIUX
AHTJIMACKUN KAK THOCTPAHHBIN S13BIK:
PACIIPOCTPAHEHHBIE OIHIUMBEKH U CIIOCOBBI YIYYILEHUS

AHHOTAUMA.YTOOBl OB/IAJETh KOHKPETHBIM S3BIKOM, HEO0OXOJMMO
MIOJIYYUTh YETHIPE OCHOBHBIX SI3bIKOBBIX HABbIKA, TAKUX KaK MUCbMO, YTEHUE,
ayJUpOBaHUE U DPa3roBOpHas pedb. OIHUM U3 CaMbIX CIOXKHBIX U KpaiiHe
HEOOXOAUMBIX HaBBIKOB CPEIH BCEX ATHX YETHIPEX HABBIKOB SBIISIETCS IMMHCHMO,
U, IOCKOJIBbKY OHO CUMTAETCs TPYIAHBIM, HEBO3MOKHO MPHUOOPECTU 3TOT HABBIK
€CTECTBEHHBIM IyTEM I M3YHYalOLIUX AHTJIMHCKUN SI3bIK KaK MHOCTPAHHBIM.
bonee TOro, 3,T0 B OCHOBHOM CUHTAE€TCSI HABBIKOM, KOTOPBIH MMEET MHOIO
CJIIOKHOCTEM, ITO3TOMY WIPAET OIPEACIAIONIYI0O POJIb B JIMHTBUCTHYECKOM
BbIBOJIE. Hampumep, u3ydaroniyue aHriaumicKoro s3bplKka 4acTO CTAJIKMBAKOTCS C
TPYAHOCTSMH IIPU IUCHME, CBSI3aHHBIMH C TAKMMH SI3bIKOBBIMU KOMIIOHEHTAMH,
KaK CJIOBapHBIN 3amac, rpaMMaTH4yecKasl CTPYKTypa U CBs3Ka, opdorpadus u
nyHKTyauus. JlaHHas cTaThsi NpU3BaHa IOAYEPKHYTHh BAaKHOCTb IHCbMa B
M3Y4EHUH MHOCTPAHHOIO S3bIKa. B HEM Takke JenaeTcsl MONbITKAa BBIIACINUTH
HEKOTOpbIE PaclpOCTPaHEHHbIE OIIMOKU B MUCBMEHHBIX padoTax ydalluxcs U
MPEIOKUTH OOIIMPHOE YTEHUE B KAUECTBE BaXKHOTO PeleHUs U 3PPEKTUBHOTO
crioco0a pa3BUTHsI HAaBBIKOB MTUCHMA.

KarwueBble CcJI0Ba: HABBIKM IIHNCHhMAa, AQHTJIHWHCKHI S3BIK, Ba)KHOCTB,
OIUOKH, perieHus, OOMIMPHOE YTCHUE.
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LEARNING ENGLISH IN AND OUT OF SCHOOL IN KAZAKHSTAN

Abstract. This article is an exploratory review of the research examining
out of school learning and performance in English as a Foreign Language
courses at secondary schools in Kazakhstan. Trilingual policy implementation
and limitations of the current English language training at secondary schools are
discussed. The opportunities and potential limitations of out-of-school English
language training are explored.

Keywords: English proficiency, English language acquisition, out-of-
school learning, academic performance in English courses.

Out-of-school English language learning and academic achievement in
Kazakhstan
Introduction

English as an international language is spoken in many countries all over
the world, both as a native and as a foreign language. Nowadays, nearly a quarter
of the world’s population speaks English, using it in science, education, politics,
world trade, media and commerce. As Kachru and Smith (2008) state, in the time
of globalization, all countries need to increase citizens' proficiency in the English
language in order to be competitive, so they will be able to function well in
international relations, trade and areas of science and education. The English
language has a decisive role not only as a means of international communication
but also as the foreign language of learning in schools. Educational system of
Kazakhstan is making an effort to ensure that all school students achieve literacy
in English, taught as a foreign language.

However, the majority of public schools have been posting less than
optimal results in developing students’ English proficiency (Ahn & Smagulova,
2022). The reasons limiting the progress may be related to the teachers, students
or schools (Stefanson, 2012). It is no surprise that students and parents tend to
invest in out-of-school English language training courses (Ahn & Smagulova,
2022). Convenience, engaging teaching methods, and higher perceived quality
may be the factors influencing parental choices in selecting paid out-of-school
English language training options.

There is a longstanding line of applied linguistics literature comparatively
investigating the formal and informal foreign language learning environments
(Krashen, 1981). For example, Oates and Hawley (1983) even proposed
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engaging native speakers of the target language in extracurricular learning,
meetings, interviews, thematic weekends and role playing. However little
research has been done to study the impact of out-of-school foreign language
learning on their English proficiency and academic achievement of high school
pupils. This paper aims to provide an exploratory literature review focusing on
the link between out-of-school English language learning and English
proficiency and achievement in English coursework in school.

2. English learning in and out of school

2.1. English as a Foreign Language in Kazakhstan's educational system

In the 2013-2014 academic year, Kazakhstan implemented a multilingual
language policy in secondary schools (Karabasova, 2021). One of the main
objectives of this reform was to make sure students develop proficiency in three
languages: Kazakh, English, and Russian (Kubeev et al., 2008). A special focus
was on English proficiency as the core STEM subjects in schools were planned
to be taught in English. In other words, the policy aimed to implement the
English-medium instruction of STEM courses. While English-medium
instruction has been shown to be successfully implemented in a variety of
contexts including Central Asia (Nurshatayeva & Page, 2020; Nurshatayeva,
2020), the results of the implementation of the trilingual language policy in
Kazakhstan remain to be evaluated empirically.

Reliable data is key for understanding educational phenomena (Weidman
& Nurshatayeva, 2018). One reason it is difficult to study the effectiveness of
English language related reforms is lack of rigorous data on students’ English
language proficiency. We also lack data on the teaching practices, something
that could help a lot in understanding how English is actually taught in schools
despite or thanks to the announced reforms (Millan, 2021).

The scant literature offers some glimpses into what happens in schools
regarding English language learning. For example, a survey by Yeskeldiyeva
and Tazhibayeva (2015) suggests that while most students are satisfied with their
English learning and proficiency, approximately 8,2 % students were not
satisfied by how advanced their English language proficiency was and reported
that the English languages training system offered in schools was not beneficial
for students. Students also reported several reasons causing poor academic
performance in English language learning such as lack of infrastructure (27,0%),
weak motivation of students (37,5%), weak teacher preparation (10,5%), old
methods of teaching (18,5%), lack of reliable materials (47,5%) (Yeskeldiyeva
& Tazhibayeva, 2015). In sum, this survey suggests that there is likely much
room for improvement in how English is learned at schools in Kazakhstan.

2.2. Is out-of-school English learning a solution?

According to Hymes (1971), out-of-school learning of foreign languages
IS necessary as it allows students develop communicative competence, which
includes grammatical, strategic and sociolinguistic competences. Indeed, out-of-
school English language training overcomes many limitations of the formal in-
school language training by offering students advance their communicative
competence allowing individually tailored opportunities for language
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acquisition (Nordquist,2018). Given the importance of students’ motivation in
learning English (Nurshatayeva, 2011), out-of-school learning may be more
motivating for students by providing the unrestricted learning environment
without formal evaluation as well as by fostering a welcoming space for sharing
and creating. Indeed, studies showed that students with different educational
backgrounds showed higher involvement in out-of-school activities (Slastenin,
1997). Out-of-school English language learning can be organized at a time and
in a location convenient for students. Furthermore, according to Tyabina (2011),
out-of-school English learning centers tend to choose engaging and various
topics and teaching materials.

But can out-of-school English learning address all limitations of the formal
English language training in schools? Based on some studies of out-of-school
learning and general academic achievement, the answer is no. According to
Shulruf (2010), extracurricular activities do not directly affect academic
achievement measured by standardized tests and GPAs (Reeves, 2008).
According to the studies of Melnick, Sabo, and Vanfossen (1992), high school
athletic involvement and being evolved in youth groups, was not essentially
related to test scores and grades of students.

However, some studies have defined the positive influence of out-of-
school and extracurricular activities on students' grade point averages.
Involvement in sports and youth groups was found to be associated with the
development of students' motivation, regular participation in the classroom,
better academic performance, better developed social skills and self-confidence
of the students (Marsh & Kleitman, 2002; McCarthy, 2000; Silliker & Quirk,
1997).

In sum, there is limited and mixed evidence on how out-of-school learning
may influence learning and achievement. With English, this evidence base is still
in need of development.

3. Conclusion

This exploratory review suggests that teaching English as a foreign
language in Kazakhstani secondary schools could be substantially improved.
This review of the relevant literature has also shown that out-of-school learning
could be an important avenue allowing students to learn English well and thereby
improve their performance in English at school.
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W3YYEHHUE AHTJIMMCKOI O SI3bIKA B Y1 BHE IIIKOJIbI B
KA3AXCTAHE

AHHOTaIUsA. DTa CTaThs MPEACTABISIET COO0M IIpeIBapUTEILHBIN 0030p
WCCJICIOBAHMS, TIOCBAIIEHHOTO W3YYEHHIO BHEIIKOJIBHOTO OOy4YeHUs |
yCIIEBAEMOCTH Ha Kypcax aHIJIMMCKOro f3bIKa KaK MHOCTPAHHOTO B CPEIHUX
mkonax Kazaxcrana. OOcyxkmaercss peanu3aryisi MOJUTUKUA TPEXbI3BIYUS U
OTpaHUYEHUS] TEKYIIEro OOY4YEeHMsI aHTJIMICKOMY SI3bIKY B CPEIHUX IIKOJAX.
UccnenayroTcss BO3BMOXKHOCTH M MOTEHUUAIBHBIE OTPAaHUYCHHS] BHEUIKOIHHOTO
0o0yuYeHUsl aHTJIUHCKOMY SI3BIKY.

KioueBble cJjioBa: BIIaJIeHUE AHTJIUMHUCKUM  SI3BIKOM, OBJIAJICHUE
AQHTTUICKUM SI3bIKOM, BHEUIKOJIBHOE O0y4YeHHe, akaJeMH4ecKasl yCreBaeMOCTh
Ha Kypcax aHTJIMHCKOTO S3bIKA.
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Abstract. This article highlights the vital role of teaching STEM
(Science, Technology, Engineering and Math) in English in Kazakhstani
secondary schools specialized in science and explores teachers” and
students’ knowledge and awareness of STEM education practiced in
English. The data reflected in this article is based on small-scale research
held through the survey conducted among 149 Kazakhstani secondary
school learners with in-depth study in math,physics and biology and
interviews with 3 content teachers who practice teaching STEM subjects
in English in schools specialized in science. The resultsof the survey
demonstrate that students’ general knowledge about a term of STEM is
relatively low. Also, the results of the interview with teachers show that the
STEM approach is applied through English in specialized schools and
participants relate this approach to other methods such as PBL and CLIL.
It provides encouraging expectations for further study and implementation
of integrated STEM education with ELT in Kazakhstani secondary
schools.

Keywords. STEM, STEM education, English in STEM, soft skills,
integrated approach, professional English, ELT.

Introduction

Nowadays, humanity is experiencing a rapidly occurring transition
period within the industrial revolution. It can be characterized by huge
flows of information, digital transformation and new technological
developments being invented every day. The main trends of this decade are

creative and innovative thinking, digital technologies, and multifunctionality
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in the ability to correspond to new challenges. Undoubtedly, these enormous

changes impact the educational sector as well. The competency to meet the
new requirements of society and the needs of employers led to the
emergence of new and adapted educational programs and approaches such
as STEM (Science, Technology, Engineering and Mathematics). Wahono
(2020) defines that STEM education covers teaching, learning, and
integrating the knowledge and skills of these areas, focusing on the real-world
problem-solving capacity of the learners.

The STEM approach to teaching and learning originated in the 1990s
in the United States and is now being implemented at the state level in
countries focused on growing their own scientific and technical elite. STEM
in integration with the acquisition of the English language is able to
provide a number of positive socio-economic effects, improve
employment patterns and bring a decrease in social tension in the labor
market in the regions of Kazakhstan and prepare an internationally
competent generation.

Scientists around the world faced the challenge of developing STEM
as a new approach to teaching that would allow children to see
interdisciplinary connections and apply them in practice. According to
Kennedy and Odel (2014) STEM as an interdisciplinary discipline demands
that educational tactics must be different from traditional methods so
students could learn indeed. Thus, recent decades introduced STEM to
education - that does not teach individual subjects but allows them to be
learned in conjunction with each other in the framework of the
implementation of complex educational projects.

Furthermore, key influencers to economic growth are specialists in
science and technology who need to comply with international
requirements, so accordingly, know English. The acquisition of
Professional English for science specialists is essential considering the
modern demands of the labor market as well as expanded access to science
literature, novelty, and other resources in English for personal
development. As emphasized by Francis and Stephens (2018), success in
STEM for English learners opens new opportunities for better and stable
income and economics. In this case, implementation of the STEM
approach through English could help learners to acquire both content and
language knowledge through soft skills, practice, and application in real-
life situations. Language teachers could take advantage of this skills-
oriented approach and reach appropriate results considering children's
interests by putting them into real-life situations.
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Literature review

Almost all educational projects and programs require a needs
assessment, a detailed planning process, and regular discussions with all
stakeholders for an objective evaluation (Day-Miller & Easton, 2009).
Currently, STEM is one of the main trends in education all over the world
and one of the peculiarities of this approach is that it can be accompanied by
English learning to cover learners" soft skills or “skills of the 21 century”,
including communication, negotiation, problem-solving, creative thinking,
and cross-cultural skills. However, as stated in PISA (Program for
International Student Assessment) 2018 results, Kazakhstan shows lower
results than the OECD (The Organization for Economic Co-operation and
Development) in reading, math and science. According to Ministry of
Education and Science of the Republic of Kazakhstan (MoES) (2022) the
National Report on the State and Development of the Education System of
the Republic of Kazakhstan, the transition of secondary education to
updated content will be emphasized considering the weakly expressed
relationship with PISA tasks, i.e. elements of STEM education in the
context.

Nevertheless, many leading secondary schools such as NIS, FizMat,
BIL, and other organizations which practice STEM elements in
Kazakhstan show significantly better results than other schools. As reported
by the official website of Republican Scientific and Practical Center
"Daryn" of the Ministry of Education and Science of the Republic of
Kazakhstan (2022), participants from above mentioned intellectual schools are
in the lead according to the republican subject Olympiads in natural as well
as humanitarian sciences.

Overall, the goal of STEM education is to analyze how this
interdisciplinary and project-based approach can reinforce the scientific
and technological capacity of learners, expand skills of critical, inventive
and creative thinking, problem-solving, communication and collaboration
and such advantages can be brought in the English language. This
approach could be a beneficial tool that fosters learning science through
English language acquisition and vice versa. For example, in Argentinian
schools, integrated teaching of professional content and English has been
incorporated into an official teaching curriculum as a “language-driven”
mechanism (Banegas, 2015, p.104). Thus, the gradual adoption of this
approach allows us to develop and improve language competency among
learners.

The development of STEM education is also reflected in Israel's
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preschool institutions. The following recommendations were presented at the

International Research Conference "STEAM forward™” which was held in
Jerusalem in 2014 which are relevant and significant for inclusion in the
educational space of all developing countries of the world:
- STEM education should start from the earliest preschool age.
The study and development of the English language should be
constantly ongoing. The language of science is English. The
introduction of the English language is required in the teaching of
subjects in the natural science cycle as the most significant
scientific resources are published in English. For example, all 100
most influential scientific journals in the world according to the
SClmago magazine ranking publish articles in English. Nobel
laureates speak English.

As reported by applied research conducted in Kazakhstan, there is no
unique method of teaching STEM in schools and universities. STEM is
taught differently according to possibilities, the direction of the school and
priorities of stakeholders, etc. (Imangaliyev et al., 2019). In the COVID-19
pandemic conditions, the country felt the urgent need of staff with critical
thinking abilities, to create digital solutions and products. Therefore, the
main approach to teaching STEM is the integration of STEM techniques
and methods to existing subjects such as problem-solving, teaching through
discovery, teaching in teams, the personality-oriented approach where
English can be used as a target language.

Also, applied research on STEM in Kazakhstan states that there are
many educational initiatives, such Science stars by the British Council,
Maker Space by US Embassy, Oyla events, Science on stage by FizMat
are held in English. Considering the direct and indirect beneficiaries of
such projects, we can certainly say that popularization of the English
language is increasing fast. Participants involved in such projects can be
inspired so that more people are influenced to learn about STEM through
English. As highlighted by Schleppegrell (2007), it is very important to
understand that the material taught in STEM subjects is not separable from
the language as the language is the key tool to have access to the content
itself. No information that can be transferred or learned without language.

As the integrative interdisciplinary approach to learning, STEM offers
the academic scientific and technical concepts to be taught by a student-
centered approach. In schools specialized in STEM subjects, English is
used as a means of communication and medium of instruction, but not as
a separate issue that they need to solve. This simplifies the perception of
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language learning from a psychological point of view. Also, a student
learns language better by problem- solving which is the core target of STEM.
Based on these assumptions, the given article is aimed to answer two
research questions:

1. What are students™ knowledge and awareness of STEM
education in schools specializing in science?
2. What are content teachers™ knowledge and awareness of

STEM education andits application through the English language?

Research methods:

The data collection for this small-scale research was conducted in
two stages through a mixed method approach: the quantitative survey from
students and qualitative semi-structured and opinion-seeking interviews from
instructors on awareness of the STEM approach and its applications.

The first stage - survey was done through the online google forms on
an anonymous base among learners with B1 English language proficiency
among participants from 3 Kazakhstani secondary schools specializing in
math, physics and biology. Overall, 149 learners of secondary schools
specialized in science participated in the questionnaire and all of them are
currently studying specialized subjects in Kazakh or Russian. The majority
of science students showed their enthusiasm to learn English through
projects or other activities related to math, physics, and biology. However,
as demonstrated in Figure 1. below, only 19.5 % of participants are
familiar with STEM education.

3. Do you know what STEM is? STEM 6afbiTbl Cire TaHbiC na? LD

149 oTBETOB

® no/xoK

® yes/ue
have heard / 6ypbiH ecTirem

30



SDU Bulletin: Pedagogy and Teaching Methods 2022/3 (60)

Figure 1. Results of the survey.

The conducted survey claims that learners™ needs mostly require the
integration of their interests. Undoubtedly, children of the digital era concur
with the idea of integrating the English language learning process with
science in practice.

The second stage interviews were conducted with two male and one
female participants of the research (overall three) - content teachers from
intellectual schools of Kazakhstan, Almaty (Participant 1 - math teacher,
Participant 2 - biology teacher, Participant 3 - physics teacher).
Interviewees were acknowledged with the aim of the research, on its
confidentiality and that interview process is not compulsory. Participants
sensitive data are not published in open resources, but used to identify their
experience in the STEM approach through English. Interviews were given
a link to the Teams platform for a 15-minute online face-to-face meeting
with recording upon participants’ consent. The interview covered the
following questions:

1. Howdo you understand STEM education?

2. Doyou use STEM elements in your classes? What elements?

3. Can you please differentiate using STEM education through the
Englishlanguage from other approaches like CLIL, PBL, EMI?

4. Your opinion about STEM classes in English? Advantages and
disadvantages?

5. Are you knowledgeable and skillful in using STEM education
through the English language? If not, what is needed?Participants
could outline their awareness and views on the integration of
STEM approach and language learning through science projects
according to theopen-ended questions. Teachers shared their
feedback on the STEM approach aswell as the challenges in
widening its applications within educational programs.Interviewees
highlight the positive influence of STEM similar to other
reviewedstudies that this approach enhances the academic
excellence of the students as they often participate in international
Olympiads and competitions where English knowledge is
mandatory. As emphasized by Participant 3, one of the famous
questions of students during theory classes is “Where do we use
this knowledge in our life?”. Therefore, teachers believe that
STEM Education can help to demonstrate and explain to students
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the answer to the mentioned question. The techniques revealed by
participants were exercises with calculus and other equations,
digital games, and group work that stressed on content vocabulary
and grammar improvement while applying English language practice
during the classes. Participants 3 and 1 evaluate that teaching the
STEM approach in English can be fulfilled using CLIL and PBL
methods. Also, they reported that the benefit of teaching STEM in
English is that both instructors and students have access to
enormous sources of materials e.g. books and relevant scientific
literature, videos, experiment guidelines and newly adopted
technological science platforms, worldwide websites and science
communities of international level etc.

Notwithstanding, Participant 2 highlights the examples of using the
STEM approach offered in English that almost every topic in biology
courses requires knowledge and skills from math and physics, chemistry or
even informatics. For example, when students study the properties of water
they learn the molecular structure of water, types of chemical bonds,
polarity and charges. All these aspects allow teachers to explain the role of
water and why it is essential for human life and the planet. Also, another
sample was biomechanics when students use knowledge about motion and
levers to understand how the human skeleton is adapted for bipedal
locomotion. In genetics and ecology, participants use statistical formulas to
assess the validity of predicted models of inheritance or compare variation
in populations. But participants do not provide valuable examples with
exact techniques and elements of how these processes are explained to
students through the STEM approach, which shows a weakness of
experience in using the STEM approach, its teaching methodologies, and
concern about networking with other content and EL teachers.

Moreover, participants concur that challenges exist in broadening
this approach which emphasized the limitations of the study that more
expanded research is to be done covering ordinary secondary schools.
Firstly, participants believe that they teach biology, physics or other
science to reach and discover technology and engineering, but not all
teachers cannot understand the connection between them in a simple way
and feel uncertain in using the STEM approach in English as they refer it to
CLIL or PBL. Secondly, as reported by participants, mentioned schools
and lyceums implement curriculums specially designed according to high
school biology, physics or math of the United States that might not be taken
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into consideration by other organizations.

Participants believe that using English in STEM projects fosters
language learning and studying only during English classes does not fulfill
students'needs and they have to connect English with their chosen interest
subjects, thereby should have additional learning opportunities. It is
emphasized that collaboration between content teachers and English
teachers is required to advance the performance of such initiatives.

All three participants expressed their understanding of STEM
through English and related this approach to CLIL (content and
language integrated learning) and PBL (project-based learning), using
EMI (English Medium Instruction). However, the STEM approach reflects
all these tactics to demonstrate to students the relevance of practice with
theory by non-traditional methods.

Conclusion:

Based on the survey and interviews, the study needs deeper analyses
on how teaching English through STEM can be appropriately implemented to
gain better results in language proficiency. The survey with science
students has revealed the current state of the ELT in specialized schools
and the gaps for further studies. Also, the interviews with content teachers
prove diverse tactics and perceptions of the teachers while teaching STEM
in English. The findings of the current study are consistent with those of
Wang, H. et.al. (2022) who states that instructors in each STEM discipline
propose their individual perceptions about STEAM and how it can be
offered to students which leads to various classroom proceedings. As a
result, new questions emerge for future studies to explore the perspectives
of STEM education:

e Whether current forms of ELT classes offer sufficient STEM
elements anddo not limit students™ perceptions.

e Whether teachers of the STEM subjects are competent in STEM
pedagogy.

Moreover, Karabay, A. (2017) demonstrates the findings that both
STEM and social sciences students anticipated to achieve better results in
English during the study, but only social sciences students were more
adaptable to such integration and succeeded in it.

Considering that science subjects are primarily taught in Kazakh or
Russian within Kazakhstani secondary schools, there is a need to initiate at
least laboratories where content teachers in collaboration with English
teachers could practice STEM projects through the English language with
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learners and let them be acquainted with this approach. The main reason for
proposing the STEM approach is that traditional English teaching methods
may not always fulfill the needs of learners of the natural sciences. An
interdisciplinary collaboration of ELT and science subjects can create a
convenient environment to learn language by discovering laboratory,
project-based, and real-life environment opportunities.
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KaTbIHACTapbl OeJiMi
2CyJ1e17IMaH Hemupen yauepcuteti, Kackenen, Kazakcran
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KA3AKCTAHHBIH MAMAHIAAH/ABIPBIJIFAH MEKTEINITEPIHAEI'T
AFbJIINBIH TIJITHAEI'T STEM TECHING
IMPAKTUKAJIAPBIHBIH MYTAJIIMJAEPI MEH
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OKYUIBIJIAPBIHBIH XABAPJIAP BOJIYbBI

AnaaTna. Byn makana MaMaHIAHIBIPBUIFAH Ka3aKCTAHIBIK OpTa
mekrenrepae STEM  (Science, Technology, Engineering and Math)
OaFbITBIH aFbUIIIBIH TUTIH/IE OKBITYIBIH MaHBI3bI POJIIH JKOHE MYFaiMIep
MeH okymbuiapablH STEM  Oimim O6epy OaFbITBIH aFbUINIBIH - TUTIHIIE
KOJIIaHYbI TYpalibl 3€PTTCY KOPBITHIHABUIAPBIH KapacThIpajbl. Makanaia
YCBIHBUIFAH JCPEKTEp MaTeMaTHhKa, (HU3UKA KOHE OWOJIOTHs IIOHACPIH
TEPEHJCTIN OKBITATHIH KAa3aKCTAaHJBIK OpTa MEKTenTepaiH 149 OKyIIBICHI
apacblHJIa OKYPri3UIreH cayajHaMmara »JKOHC aTaJFaH  OarbITTarbl
MmekTenTepae STEM nonaepiH arbUIIIBIH TUTIHIE OKBITY ToXKipuOeci Oap
3 TOH MyFalliMiMEH J>KYpPri3uireH cyxOaT apKbpUIBl JaspilaHFaH IIaFblH
Kenemal  3eprreynepre  HerizgenreH.  CayamHama HOTHIKENEepi
okyubuiapasiH STEM TepMuHi Typainbl jKaimbl OUTIMiHIH CaJIbICTBIPMAJIbI
TypAae TeMeH ekeHiH kepceTTi. CoHIail-ak MyFaliMIepMeH >XYpri3iireH
cyxOar HoTmwkenepi STEM oxmici MaMaHIaHIBIPBUIFAH MEKTENTEPIC
aFBUIIIBIH Tl apKbUIBI KOJAAHBUIATHIHBIH JKOHE KaTBICYIIbUIap OYJI TOCIIIL
PBL xone CLIL cuskTel Oacka omicTepMeH  OaiyIaHBICTHIPATHIHBIH
kepceTTi. HoTmkenep Ka3zakCTaHIbIK OpTa MEKTEITEPIe HHTErpalHsIaHFaH
STEM 6inim Oepy OarbIThIH aFbUINIBIH TUII apKbUIBI OKBITYABI OJaH opi
3epTTey KKETTLIITIH YChIHAIBI.

Tyiiin ce3nep. STEM, STEM 6inim 6epy Oarbitel, STEM neri
aFpUIBIH TUTl, MKEMJIUTIK HNaFablIapbl, WHTETpAlUsIIaHFaH TOCUI, Kociou
aFBUIIIBIH TUT1, aFBUIIIBIH TUTIH OKBITY.

Tyavnas Typanuesat, Nyavnapa Kacvimosa?

lotpen KOPIIOPATUBHBIX OTHOIIICHUH Kopriopaiuu Chevron
1o oopazoBaTtenbHbIM IpoekTam STEM,
ZyHI/IBepCI/ITeT Cynelimana [demupensa, Kackenen, Kazaxcran
*e-mail: g.turaliyeva@gmail.com

OCO3HAHHUE YYUTEJISIMU U CTYAEHTAMMU ITPAKTUKH
OBYUYEHMUS STEM B AHIJIMACKOM SI3BIKE B
KA3BAXCTAHCKUX CITEHUAJIN3UPOBAHHBIX IIKOJAX

AHHoTaumMs. B »or1olf crarbe paccmarpuBaeTcsi ocobasi poJib
npenojaBanus STEM (Hayka, TEXHOJIOTHS, UHXXEHEPUS] U MaTeMaTHUKa) Ha
AHIJIMIICKOM S3bIKE B Ka3aXCTAHCKMX CPEIHUX IIKOJIAX,
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CIIELUATU3UPYIOIINXCSI Ha €CTECTBEHHBIX HAayKaX, a TaKXXe HCCIEIYIOTCS
3HaHUS U OCBEJOMJICHHOCTH yuuTelnen u yuamuxcs o STEM-o0pa3zoBanuu,
MPaKTUKyEeMOM Ha aHIJIMICKOM s3blke. JlaHHBIE, MpUBEJCHHbICE B JTOU
CTaThe, OCHOBAHBbI HAa HEOOJIHIIIOM HCCIIEIOBAHUU, MPOBEJACHHOM IIyTEM
onpoca 149 ydammxcs Ka3axXCTaHCKHX CPEIHUX IIKOJI C YIIIyOJCHHBIM
W3y4eHHEeM MaTeMaTHuKH, (U3UKU U OWUOJIOTMM M HUHTEPBbIO C 3
Mpeno/iaBaTelisIMA  MPEJAMETOB, KOTOpbIE MPAKTUKYIOT IIpErojaBaHue
MPEAMETOB STEM Ha AHTJIUACKOM SI3BIKE B IIKOJIaX
CIICIMAJIM3UPYIOIINXCSI Ha €CTECTBEHHBIX HaykaxX. Pe3ynbTaThl orpoca
IMOKAa3bIBAlOT, YTO OOIIME 3HAHWsA CTyIeHTOB o TepmudHe STEM
OTHOCHUTEJIbHO HH3KHE. Takke pe3yJibTaTbl HHTEPBBIO C YUYUTEIISIMU
JIEMOHCTPUPYIOT, 4YTO noaxo STEM Ha aHTJIMICKOM SA3bIKE MPUMEHSIETCS,
Y YYaCTHUKHU CBSI3BIBAIOT ATOT MOJAXOJ ¢ APYrMMHU meTrojgamu kak PBL u
CLIL. PesynbpTaThl MOKa3bIBAIOT HEOOXOIUMOCTH JaJIbHEUIIEro
yIIIyOJIGHHOTO M3Y4Y€HHUST M BHEJPEHHS HHTETPUPOBAHHOTO OOydeHUS
STEM c mpenogaBaHuEeM aHTJIMHCKOTO SI3bIKA B Ka3aXCTAaHCKUX CPEIHUX
IIKOJIaX.

KawueBsbie caoBa. STEM, STEM-o06pa3oBanue, aHTIHiiCKUi
SI3BIK B STEM, ruoKue HaBBIKH, KOMIIJICKCHBIHN MOIXOI,
npodeCCHOHANTBHBIN aHTJTUHUCKUN, MPEIOIaBaHNE aHTJIMUCKOTO S3bIKA.
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HIEPXAH MY¥PTA3A HIBIFAPMAJIAPBIHBIH TIVIIIK
TYJFACHI
(A MeH Aiila mpIFapMachl 00 bIHIIA)

Anparna. Makanaga I.Mypra3zanblH  HIbIFapMajiapblHbIH  Tii,
&Ka3ylIbUIBIK 11e0epIIiri Typaisl ce3 0onaabl. «All MeH Aiilay poMaHbIHAAFbI
Ka3yIIBIHBIH TUIAIK TYIFACBIH TaHBITAThIH, TUT IIEOEpIiriH KOpCEeTeTiH
TYCTapblHAaH Y31HJI aja OTBIPBIN, Tajjaay skacaublHAbl. [lIbFapManapblHaarsl
KeUIMmKepiH TiIi apKbuTbl KerinTey Tocini L.MypTa3aHbIH COHBI KOJIBI, €PEKIIe
KacueTi, o3iHe ToH mebepmiri. Makamara «Ail MeH AWIIa» pOMaHBIHIAFBI
KeHinmkepiiep TUTIHE TOKTalla OTBIPBIN, Ka3yIIBIHBIH €peKIIe TUIIIK TYJIFAChIH
aHbIKTaraHAai OonaplK. JKa3ymIbIHBIH TULMIK TYIFa MOCENeCiH TUIIK,
SKCTPAIMHIBUCTUKAIBIK (TapUXH, MOJIEHH, OJIEYMETTIK, ICHXOJIOTHSIIBIK)
¢bakToprappl cabakTacTbipa OTBIPBIN, KEMIEHAl TYpAe Tajjaam, TUIIIK TyJiFa
KAJBINITACYbIHBIH TINTAaHBIMIBIK HETI31H aHbIkTamMa Oepinai. lllbrrapmamarsl
Ainmma OeifHeci, o3 ce3iMeH MiHe3neMe OepreH bapcxan OeifHeci KapbIM-
KaTblHAC TUII apKbuIbl ambuiajbl. KOMMYHUKAaTHUBTIK OaillaHbic Mylienepi
LIbIFApMaHbIH HEr13r1 KahapMaHbl MEH pEUITUEHT OKbIPMaH.

Tyiiin ce3aep: TUIIIK TyIFa, eOEpIIiK, CypeTKep, KeHinkep T, ©31HIIK
CTHJITb, KOMMYHHUKAITHSI.

OneMeri KaHChI3Fa kKaH OITipin, Kym-xirep Oepir, e3iHIH OoifbiHaH
TaMUIbl pyX Oepir, TIPUITY SPEKET] - aHa MEH >Ka3yUIbIHbIH FaHa KOJILIHAH KeJep
mebeprik 6osca kepek. JKa3ymsiHbl oJeMIeT1 asyIbUIapAblH KaTapblHa KOCY
ce0ebiMiI3 Jie OChl <CKaHCBI3Fa KaH OITIpy» KepemeTiHae. OpOip LIbiFapMa
MKa3yLIbIHBIH KOKIPETiHJIe MICII, KEeT1]€ OThIpa, TUII apKbUIbI KapbIKKa IIbIFa/IbI.
OzeMi e KecTelli ©pHEKTEPMEH OKbIPMaH >KYpPEeriHe ’O0J TapTabl.

KeHinzeri kepikTi oiibIH Kara3 O€TiHE TYCIpye p *Ka3yIllbl 63 CTUJIIH, 63
€pEeKILENIrH aKplH TaHOAIaWThIHBI aHBIK. Cosl TaHOAchl 9p HIBIFApMACBIH/A
MEHMYHJajamn Typaabl. ONe0ueT KOKXKHUETIHIE OJJICKallaH TaHbl aThIl, 63
OKBIPMaHJAPBIH KAJIBINITACTBIPBIN, KOJTAHOACHIHBIH «KOJBIH» alKbIHJAI
TacTaFaH MapFacKa ’ka3yllbulapbIMbI3 a3 eMec. OnapaplH KatapbiHa M.Oye30B,
O.Kekinbaes, L. Afitmaros, LI1.Mypraza, T.OniMKYJIOBTHI )KaTKbI3a ajJaMbl3.
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JlereameH, op iCTIH ©3 HUeci 6ap nereHaeH, op KYIIpeT MeH KepeMeT 0ap
KaH HMeCiHe THICTI eMec. Op >Ka3yIIBIHBIH KeTKizy mebepriri oprypii. Ce3
CHKBIPBIHA €JTINl KETEH OKbIPMaH HIBIFAPMaHBIH iIIiHE OOiyianm OTBIPHIN, Op
KUFaHbI ©3 Ke31MeH OTKepin oTeIpapsl Oenriii. Ockl Oip KepeMeT acepre KaiTa
OOIIIAFBICHl KEIIIl, «©3 YKa3yIIBICBIHY 13/IETl JKYPIIl, KaHa TYBIHABICHIH TaYbII
oku Oepeni, oku O6epeni. Conmaii Oip epekIne KacueTKe Me Ka3yIIbIHBIH Oipi
Hlepxan MypTasa Typaisl ce3 KO3FaMakKIIbI3.

XanKpIMBI3JIbIH OachlHAH OTKI3TeH HEOIp 3yiIMaT KbUIAApbIH KEHiHT1
OKBIpMaH CaHAChlHA «Taiifa TaHOa OacKaHIai» €TiNl aHBIK, 9CEpJi JKETKi3e
aJIaThIH KApBIMJIbI a3yl OHIal mbFapManapsl «batansik Makka casxary,
«Ounrenaep KauTein Keamenmi», «XKycan uci», «XKabaiibl anmay, «byircei3
KYHT1 Haii3arait», «KpIpbIK OipiHIII KBUIFBI KENHIIEK», «All MeH Aifmay,
«HTEepHAT HaHBD» T.0. KA3YIIBIHBIH 63 OMIpiH CHUIIATTaFaHBIMEH, CNIMI3JIiH
0acbIHaH OTKI3TEH aybIPTIANIBUIBIKKA TOJIBI TaFABIPHIH CYPETTE/I]. .

Llepxan Mypmaza mypanvt K.Myxameooxcanos ceo3i: «Tyeenoeti

aneanoa, l1l. Mypmaza myvinObLIaPbL KA3AK XAIKbIHUIY KOPKEM 20eOueminiy
opKeHoen ocy JKHcoavinoaewl baza sxcemnec 30p maowvic 6010bl. [1]
Keiiinkep OeitHeciH KeNnTipy/e, TUIAIK TYJIFACHIH KaJIbIITACTBIPYIa CaH KbIPJIbI
omic-Tocuraepai Koyaanaael. OcbiHaan meodepiik sxarbiHaH 1. MypTazara TeH
KeJep jka3yuibl canaynbl. O ailbIpbIKIla KaCHeTTi «Al MeH Aifia » poMaHbl
apKBUIBI TAJIJIAI Kepep 00JIcaK:

«Tapnan TarapIp TabaHbIHA a1aM/IbI O1p caiMachiH. bip caica, Tac kepey
Oor, aiikaiiacaH Ja, apbI3bIHABI €CITIe1» . MYHIarsl «mapnay mazosbip»-
(Tapman  ce3i-B.B.PagioBThiH  KepceTyiHIe, Ka3ak TUIHAE >KaOalbl
KBITKBIHBIH aTaybl) jkKabaibl )KbUIKbIIAN acay, op KUBIHIBIKTHI Oip KOpCEeTKEeH
acay Tar/blp MaFblHaChIHA OoJca, «Auwa Ketide ocvinoaiu. Meuipimi myceoiy
TipkecTepe Aifiia MiHE31HIH Kajmbl KaTThl eKeHairi cesuieni. OHbI eKiHIIi
ceillleM aHrapThIl Typ. MelipiMi Tyceni, Keine nereH cesaep Oip-OipiHiH
MarbpIHAJIaC CHHOHUM/IEPI.

«MyHpaait Koycap ayaHbl Y31IMT-KYJIKBIT KYTIIal, ciMipe OepyKepek caymalt
KBIMBI3 CHSIKTBI. Ayarwvl cimipy- TUIIIK KOJJIAHBIC KaFbIHAH Ja, OMOJOTUSITBIK
KACHEeTI )KarblHaH J1a Tepic Y¥bIM. bipak ayaHbl TOJNBIKTal, KOKIPEKTI Kepe-KapbIC
alllbII, KYTHIHA JIEM ally JIETeH YFbIMJIbI KelicTipe Oepim OThIp.

Kanmer [1I.MypTa3a o3 keiinkepiiepiH cypeTTey e A€ ajlIbIHa KaH caIMaiiThIH
mebep cypeTkep.

Conoa meniy o3 anovima ILlloykapa Oouipmeni xendi. Omuviy atioviH
CybiHOa Hemic OuipMeHWIHIY YupeKk-Kazoapvl kanman xcypedi. Aynacvinoa
MYMcbigbl  canbvlpazan  mMyuemayblKmap...  WbIHLIPEAH — Mopauiap,
KOPChLIOARAH Me2eHCiHOep...

Byn y3iHmimeri «HeMic JAMIpMEHIIIHI» aBTOPIBIH KaKThIpMaraH
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Ke3Kapachkl OutiHIn Typ. Keiine mbpirapMa aBTOphI KEHINMKEP Tijdl apKbUIbI FaHa
eMec, 63 Co31apKbUIBI 1a KO3KApaChIH OLIIpin Kosabl. «Y HpeK-Ka3aaphl KarTarl
Kypeni.»Kamrmbsl yHaTaThIH HOpCere, )KaH HeciHe HeMece JKaFbIM/IbI KeHinkepre
«Karram» ce3l KolnaHbUIMaiabl, KanTam ce3i-opJaiibIM >KaFrbIMCBI3 MIKip/i
oinmipeni (Kamram kenemi, Kamram KeTTi, KantaraH XypT). OChbl jKaFbIMCBI3
MIKIpIH «TYMCBIFBI caJIObIpaFaH, KOPChUIAaFaH T.0» ce31epl apKbUIbl J1a
KepceTin anajsl. XKa3ynibIHbIH alKbIHAAYBIII TC1I1 apKbLUIbI OKBIPMaHFa HEMIC
JTUIPMEHIIIC] JKaFBIM/IBI afiaM OOJIBIN KepiHe KOMMaWThIHBIH OaliKaliiMBbI3. .

«An myHoa 6onca, exi-yu mayvlk ocem mada aimain WypKbulpauobl.

Kazaxmuiy mayvizvina oetiin ebeoeticis oe... ».

By GenikTe Ka3ak XaJIKbIHBIH CHIITICIHE THTEH MiHe3 - ebeneici3aik nei
OTBHIpa , Kelleci OeK apKbUIBI MOMBIH Ja Oasy XaJIKplHA JIETCH Maxab0aTshl
Kochuia epineni. KypT, KyMbIpcKa, >KOHIIK ey XalKbIMbI3/Ia JKOK KacHeT
€KCHJIITH 1ITel CyiciHe OassHIan b1

Tyna b6otivl myHean HAMbICIMAH JCapan2an Kaupaw Kazax. Hamwvicel mou,
ainacwl as, 6aevi 0a coll, copvl 0a COIl.

Pomanra Hop Gepren Oip )KeTiCTiK — YITTHIK XapakTepre MoH 6epy. Kazak
XaJIKbIHA FaHA TOH YJITTHIK €PEKIIETIKTED Ka3yIlibl KeHinkepiaepiHiH OoWbIHAH
KenTer Ke3aeceai. XKa3ymibl con Kerdinkepiepine Tii 6iTipe, KOMMYHUKATUBTIK
opeKeTi apKbUIBI 9NeMi NI KaH-)KaKTbl Kepcere amajipl. Keiinkep TimiHIH
KaTBIKTBIFbI COHIIIA, Ci3 KEUINKep/I1H OYK1JT OOJIMBICHIH CE31HE alachl3.

KazymbiHbIH ~ ©31HIH KOJTaHOAChIH KaJJbIpFaH, ©31HAIK CTUJIH
KaJBINITACTRIPY/Ia YJIECIH KOCKAH albIpbIKIIA Oemnrici-opeKeTTepi, CHUIMATThI
Kapama-Kapchl KO0. AK TIEH KapaHbl, 3YJIBIMIBIK TIEH KAKCBHUIBIKTBI, SUIIIK MTeH
ONINIETCI3NIKTI KaTap KOsl OTBIPBIN, OipiHEeH OlpiHiH apThIFbIPAK €KEHITIH allla
TYcCei.

Meicansl, «/{yHueniy sHcapamulivblCbiHOA HCA3IK HCOK, MYKICI HCOK.
Jynueni 6yndipemin — o03imiz. EH akbliovl dHcapamoli2an #am — 01 A0aM.
AxpLnovl azanka aunanovipean 0a — adam. Kapameinvicma scazvix H#coxy.
Mynnarsl, JlyHueHi OynuipeTiH €3iMi3 Jen, TaOWUFATThIH MaJFbI3 Kaybl-
ajam3aT JIed OThIpa, aJaMIbl €H aKbUIIbl JKapaTBbUIFaH XaH Jewni. «4oam
betiwapanvl Kyanmy yulin Kon Hapce oe Kepek emec exken eoui. Koenin srcemce,
Oapi oicemedi exen 2ou» AeUnl. SIFHM, €31 >KapaTbUIFaH KapaTbUIbICKa
3YJIBIMIBIK JKacayllibl ajiaM Jel Keje, )KapaTKaHHBIH eH Oip COTTI IIBIKKaH
KapPATHUTBICHI aJ1aM €KEeHIIT1H JKOHE OHBIH aKbUI/Ibl €KeH/IIT1H aiiTa Ibl.

«beimapa»-agam  OWbIH  OUIAIpYyAEri OpHBIMEH KOJIJaHBLUIFaH

co3l.

XaJIKpIMBI3Ia )KAKChl KOPTEH, asylIbUIBIK TAHBITKBICHI KEJITeH aaMJIbl
Oeiimmapa, Oaitryc neiitini Oap. XXa3ymsl na «amgam Oeifmapa» KaHia
Ta0uFaTKa 3aJaJIbIH TUTI3YII OoJica /1a, €H aKbLIAbl JKapaThUIbIC KOHE OFaH
Keperi Oip-OipiMEeH >KbUIbI KapbIM-KaThIHAC KaHa 0ojca OOJabl, apThIK
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emTeMe Kepek emec neii. XKazymisl Keiinkep MiHe31H ¢o3 apKbUIbl Oepe

OTBIPHII, KEHE 63 CO3IMEH allKbIHIAM Ta KOSIBI.
Conoa Konoacbex:

— Aeail, backa nianemada aoamoap o6ap ma? — oen aHeiMeHiy apHAcbiH 6acKa
caiiea oypuin Jicioepoi. Ky &oil.

Erep, «Ky roil» geren Tipkec KocbulMaraH 0oJica, OKbIpMaH
KonmacOekTi agan, aHKay, oJi oijay KaOUIeTi TOJIBIK JKETIIMEreH Oayia ner
KaObuIIaybl MYMKIH eai. backa maHeTaga agam 0Oap, J>KOFBIH CYpaybl
OHTIMEHIH apHachlH 0Oacka jkKakka OypFbhICHI KenyiHae. byn ma keiinmkepi
KeinTey medepairi.

Byn y3ingine amampapasl AMANOrKe Kiprise, TUIIECTIpE OTBIPHIIL,
JKQIIITBI  aJ]aM3aTThIH KHUSJIBIH, OWBIHIA JKYPI'eH CYparblH Oaca TaHBITAIBI.
AnaMaapaslH MUBIHIA OOJyBl MYMKIH CyparblHa jkayamn Oepyne KeWinmkepiH
KOJIJIaHAIbI.

KazymbiupiH ~ Tarel  Oip TUIMIK  epekuieniridiyg  Oipi-  ceiiemuepne
KOTePEHTTUIIKTIH  kuike3faecyi. TimAik TIpmiK  ceilieMaepae  JKakchl
cakrananel. JKazymiel OipiHIIl ceiiemle alKbplHAaca, eKIHII YKOHE YIIIHII
celiemaepiMeHanbIKTai bl OFaH 1971e:

«Tipmizix exeumin. Kackvipovly mapamvicblnan icapaneanoail movlpmMolCblnaii
MIpL HCYPIn KeNemiH...»

«bananvix wwieap. Tanacoau 6ynaxmoiy cyblH0A2bl KOKKACKA OAKANAPObL
caoaknen amuln, MacneHt Ypoln, MalatiblH O1mipin ex»

«Hamemxyn oxvica, 30p eanvim 6onap edi. Temipoen neuwe mypii Kypan
Woleapaosl »

byn ceitnemaepneri aikpiHIayelmn  Oenik- «TipMi3ik  eKEHMIH»,
«bananpik meiFap», «TemipieH Heme Typii Kypal MIbFapaabl», ail
aHBIKTAYBII OeJliM eKiHII OesikTepi. ANKbIHIAYBIII MYIlEe HE aj/bIHFbI, HE
apTKbI Oeirinae keszaece oepei.

Ieirapmasa kMl Ke3ECKEH Tarbl OIp epekile KeHUT Oeyiepiik Hopce-coi
yakpITTa XKW1 KOJIJaHFaH, Olpak Ka3ipri yakbITTa (IIbIFApMaHbIH >Ka3bLIFaH
YVaKbITBIH/IA) TYPMBICTA, OMIpJE KOJIJIaHa OEpMEeHTIH Keuoip ce3aepiH
MarbIHACHIH aIllbII, TYCIHIK Oepe KeTy.

«Oyim Oe2eHili3 — Kadimei bocemy.

«XKenoiy amer — Anmuinkypek. Adamoapovl KaH KAKCAMKAH, bl38apiibl
CYbIKNEH CYUe2iH CblpKblpamKan Oyael Oulo CUAKMbL CULIKCbI3 KblCmbl Oip
myHOoe ocatipamuin  caramvii - Anmwinkypex. Kapowi 2ama  wvlcvipmati,
a0amoapovly eHCeCiH e32eH Kauebl-MYHObl 0d apuibl2blCbl Ken, YatblMblHObl
JHceninoememin ANMvIHKYPeKy.

«Auimnaxwol, con kyni Haypwizkek kenoi.

Haypuizkox — mon-momaxan. Exi ke3i monwaxmail kan-Kapa, Ke2iioip acnau
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mycmec, Cyn-cyukimoiy.

[Ierrapmansl OKy OapbIChIHIA OKBIPMaH KaHmail ga Oip cesnepliH
MarbIHAChIH TYCiHOEH Kanmaii[pl, TYCIHIIpMe CO3[iK i134er KeTNelai, aBTop
031 KOJIJIaHFaH CO31H MaFbIHACKIH KeJIeCi COMIeMIHIE alllblN, Tajaaan oepei.
[II.MypTa3anblH Kail IIbIFAPMAChlH aJICaHbI3 J1a, OChl KACHET CaKTaJaJbl.
JKazymeIHbIH ©31HAIK KOATaHOAChl, TUIMIK TYJIFAachl aHBIK, alKbIH KOPIHIMI
TYpabl.

MiHekw, xa3ylIbIHBIH me0epiri, 6ackanapra YKCaMaiThIH epeKIIeiri
ocbiHIa kaTelp. LlbFapManapelHAaFrel TUTIHIH KAaTHIKTBIFBIMEH —KOCa,
JKa3yIIbUIBIK ~ OallKammasnblFbl  MeH mebepiiri  Oip-OipimeH aca  Oip
YKBIITBUIBIKIIEH OPLUIIM, >KaH >KaFbl KMHAKBI, I[IAIlaybl IIBIKIAFaH TOJIBIK,
OipTyTac KaJumbIH/a KO3 allIbIMbI3Fa Kelle KOSIbL.
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LINGUISTIC CHARACTERISTICS OF SHERHAN MURTAZA'S
WORKS (BASED ON LUNA AND AISHA)

Abstract. The article talks about the language of the works of Sh. Murtaza,
his writing skills. Taking excerpts from the novel "Ai and Aisha", which show
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the linguistic personality and linguistic abilities of the writer, an analysis was
made. Sh.Murtaza's way of characterizing his characters through his own
language is a unique feature, his own mastery. Focusing in the article on the
language of the characters in the novel "Ai and Aisha", we kind of revealed the
unique linguistic personality of the writer. The problem of the writer's linguistic
personality was analyzed comprehensively, combining linguistic and
extralinguistic (historical, cultural, social, psychological) factors, and the
linguistic basis for the formation of a linguistic personality was determined. The
image of Aisha in the work, the image of Barskhan, described in her own words,
is revealed through the language of communication. The participants of
communicative communication are the protagonist of the work and the reader-
recipient.

Keywords: language personality, mastery, artist, character language.
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JUHTBUCTUYECKAS XAPAKTEPUCTHUKA ITPOU3BEJIEHUI
IEPXAHA MYPTA3bI
(mo moTtuBam JIyHa U Auiua)

AHHoOTanus. B cratee roBopurcs o A3sike npoussenenuit L.Myprassl,
€ro IUCaTeIbCKOM MacTepcTBe. B3sB OTpeIBKM M3 poMaHa «AM u Awumay,
KOTOpBIE IOKa3bIBAIOT S3BIKOBYIO JIMYHOCTh M S3BIKOBBIE CHOCOOHOCTH
nucatens, Obu1 caenad aHanus. Cnoco6 I.MypTa3bl XapakTepru30BaTh CBOMX
NEpCOHAaXEW uepe3 CBOM S3bIK — ATO yHUKalbHas 4epTa, ero cOOCTBEHHOE
MacTtepcTBO. COoCpeIoTOUMBIINCH B CTAaThE HA SI3bIKE MEPCOHAXEH poMaHa «Ai
1 Auiiay, Mbl Kak Obl BBISIBUJIM YHUKAIbHYIO SI3bIKOBYIO JTUYHOCTH MHCATEIS.
[Ipobnema S3bIKOBOM JUYHOCTU TMHCATeNsl aHAJIM3HPOBAJACh KOMIUIEKCHO,
coueTasi A3bIKOBBIE U 3KCTPAJIMHIBUCTUYECKUE (MCTOPUYECKHE, KYJIbTYpPHBIE,
COLIMAJIbHBIE, TICUXOJIOTHYECKHE) (DaKTOphI, ONpeensiach S3bIKOBas OCHOBA
¢dbopmupoBaHus SA3BIKOBOM JMyHOCTH. OOpa3 AuIM B MpOU3BEACHUHU, 00pa3
bapcxana, omucaHHBIH €€ COOCTBEHHBIMH CJIOBaMH, PpAacKpbIBAE€TCS 4Yepes
S3bIK  OOIIEHUS. YUYaCTHUKaMH KOMMYHUKATHUBHOIO OOIIEHUS SIBIISIFOTCS
TJIaBHBIN repoil POU3BECHUS U YNTATENb-PELIUITUEHT.

KuroueBble ci10Ba: s3bIK0Bast JMYHOCTb, MACTEPCTBO, XYAOKHUK, SI3bIK
MIEPCOHAXA.

Kenin mycmi 27 Kazan 2024
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