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TEACHING IS INFLUENCED BY THE PECULIARITY OF USING VIDEO MATERIALS
ON THE SUBJECT OF PHYSICS

Abstract. This study aimed to investigate the effectiveness of teaching methods utilizing video
materials in enhancing student learning outcomes, particularly in the context of physics education.
Recognizing the challenges students face in comprehending new topics and the discipline of physics,
we endeavored to identify obstacles hindering effective learning. Drawing upon existing research and
methodologies, we conducted tests designed to assess the suitability and efficacy of video-based
instruction in facilitating student understanding.

Additionally, we administered a questionnaire to gauge student perceptions of the teaching
methods employed. The questionnaire comprised 20 distinct inquiries aimed at elucidating the
perceived effectiveness of the instructional approach. Forty-two students from the "Boarding Lyceum
Ne3 'Bilim-innovation in the Ulytau region participated in the study. Through analysis of the
collected data, we observed notable shifts in student attitudes towards the subject, enhanced
comprehension of physics concepts, and increased engagement in classroom activities.

This research contributes to the ongoing discourse on innovative teaching methodologies and
their impact on student learning outcomes, particularly in the realm of physics education. The findings
offer valuable insights for educators seeking to optimize instructional strategies and foster a
conducive learning environment for students.

Keywords: physics education, teaching methods, video materials, student learning outcomes,
instructional strategies, educational effectiveness, student perceptions, classroom engagement,
questionnaire survey, innovative pedagogy.

Introduction

It is impossible to overestimate the importance of the natural sciences— especiallyphysics—in
the curriculum when it comes to educating future experts to meet the demands of a self-sufficient
society (Masood, 2007). Since engineering and agriculture are required in more than 80% of the
nation's jobs, prospective professionals must possess a strong grasp of physics. But the number of
hours dedicated to physics instruction has decreased over time, which has limited opportunities for
lab work and problem-solving (Etkina, 2010).This decrease incites a critical investigation into
strategies to increase student engagement and improve the standard of physics instruction.

The relationship between the teacher and the student is crucial in modern educational models.
The student must actively participate, aiming for understanding and mastery, even as the teacher acts
as a mentor, encouraging independent inquiry and supporting beneficial contact with the subject
matter (Jolly et al., n.d). Furthermore, education needs to provide students with knowledge that
satisfies international standards in order to keep up with socioeconomic changes. It is the duty of
educators to use creative pedagogies to develop students who are civic- minded and intellectually
mature.

When it comes to learning new concepts in the field of physics education, students frequently
face difficulties. Effective learning is hampered by things like dwindling student interest, short
instructional times, and inadequate technical resources (Khan et al., 2020). Furthermore, as challenges
faced during the learning process can have a major impact on a student's motivation to continue their
education, the psychological aspect of learning deserves study. Therefore, in order to support kids'
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holistic growth and resilience, educators must modify their teaching strategies. Building pupils'
information literacy is essential in this era of rapidly developing information technologies. It is
essential to smoothly incorporate contemporary technology into the educational environment in order
to promote autonomous, active learning. The usage of educational videos in schools is one example
of this increasingly common technology integration (Bao & Koenig). The educational benefits of
these videos include increased student involvement, cognitive stimulation, and the development of a
creative learning environment. Poquet et al.'s (2018) study highlights the effectiveness of audiovisual
aids in improving learning retention, offering a convincing justification for their extensive
implementation in educational environments (Poquet., 2018).

The objectives of this study are as follows:

1. To investigate the effectiveness of integrating video materials into classroom instruction
compared to traditional teaching methods.

2. To assess the impact of video materials on student learning outcomes.

3. To explore the perceptions and experiences of students and teachers regarding the use of video
materials in teaching.

The research questions guiding this study are as follows:

1. How does the integration of video materials into classroom instruction affect student learning
outcomes compared to traditional teaching methods?

2. What are the perceptions and experiences of students and teachers regarding the use of video
materials in teaching?

3. Are there any differences in student engagement and comprehension between classes using
video materials and those following traditional teaching methods?

It is hypothesized that students exposed to video materials during classroom instruction will
demonstrate higher levels of engagement, comprehension, and retention of material compared to
students taught using traditional methods. Additionally, teachers utilizing video materials will
perceive them as effective tools for enhancing student learning outcomes.

Using audio-visual materials in the classroom is nothing new. Since films were first explored as
a training aid for soldiers during World War II, educators have recognized the power of audiovisual
materials to capture students' attention, increase motivation, and enrich the learning experience
(Hovland, Lumsdaine, & Sheffield, 1949)(Wang, 2020). Since then, there have been significant
advancements in both content and technology, increasing the usefulness and accessibility of
audio/video resources in the classroom. In order to comply with educational requirements,
educational television (ETV) in the 1950s and 1960s allowed taped lectures to be aired. ETV was
intended to supplement classroom instruction rather than to replace it (Corporation for Public
Broadcasting, 2004). Videos made specifically to be used as extra resources in the classroom.
Delivery techniques have advanced along with movies, cable television, video recorders, DVDs, and
laser disks. Finally, this industry is growing toward new and progressively wide alternatives for
delivery adaptability due to the expansion of digital technology.

Research conducted by the Corporation for Public Broadcasting indicates that over the past 20—
30 years, the use of educational television and video in classrooms has expanded consistently. These
studies examined teacher attitudes and expectations in addition to usage patterns. A recent study
found that this technology is both widely utilized and highly valued as a means of enhancing creativity
and learning efficiency (CPB, 1997)(Brame, 2016).

Perhaps the most important survey finding demonstrating the effectiveness of these multimedia
tools is the correlation that exists between the frequency of use and students' motivation and projected
outcomes. Teachers who report viewing television or videos for two hours or more a week are
considered regular users, and two thirds of them feel that their students learn more from them, and
nearly seventy percent of them think that watching videos or television increases students' motivation.
According to over 50% of frequent users, watching videos has helped kids pick up new vocabulary.

Educational television and video, according to a summary of recent research and teacher surveys,
improves reading and lesson content, helps students build a common knowledge base, enhances
comprehension and discussion, allows for greater placement of various learning styles, boosts student
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motivation and enthusiasm, and increases teacher effectiveness (PBC, 2004)(Xu & Durgunoglu,
2019).The rationale and supporting data for using video in the classroom will be examined in this
article, along with any practical ramifications for teaching methods. Unless otherwise noted, the term
"video" refers to the vast array of audio/visual materials utilized in educational institutions, whether
they are distributed via VHS, DVD, or other digital forms.

The notion that watching TV and videos is a passive pastime is called into question by recent
study. According to research, watching is an active process that fosters learning and requires cognitive
connection. According to Marshall (2002) and (Moriguchi & Hiraki, 2014), watching is a
sophisticated cognitive activity that grows with a child and aids in learning. According to Mayer
(2001), well-crafted multimedia messages can encourage active cognitive processing even among
pupils who seem inactive, which lends more credence to this theory. When it comes to getting students
interested in active learning, content and viewing context are essential. Age- and skill-appropriate
content is essential since it can have a greater impact on academic achievement than the amount of
time spent watching (Stanovich & Cunningham, as referenced in CPB, 2004). Furthermore, it has
been demonstrated that videos that appeal to a variety of intelligences, employ a variety of material
delivery methods, and arouse strong emotions boost students' participation in active learning.

According to Pruitt (2005) and Miller (2001), there are three widely recognized categories of
learning styles: ability-based, which is based on Gardner's theory of multiple intelligences;
personality-based, which is assessed using the Meyers-Briggs test; and sensory, which examines the
ways in which students receive information. The necessity to broaden learning beyond individualized
methods of learning is expressed by all of these theories of learning styles.

Information can be obtained primarily through three senses: touch, hearing, and vision. By
connecting these three methods to the ways in which students absorb information, Silverman (2006)
distinguishes between three primary learning styles: tactile-kinesthetic, auditory-sequential, and
visual- spatial. Visual-spatial learners think in holistic, frequently three-dimensional representations
and process new information by visualizing the subject as a whole. Conversely, students who listen
regularly think in terms, process information auditorily, and typically follow a methodical, step-by-
step learning process. Lastly, tactile kinesthetics pupils learn best through hands-on experiences and
tactile perception; they derive greater value from hands-on instruction than from spoken explanations.

For visually oriented students, the benefits of video are instantly apparent since the majority of
the content is presented visually (CPB, 1997; Denning, undated)(Anuradha & Tai, 2010). However,
video also helps listeners who can hear speech and sound. It can also give tactile students access to
demonstrations that are not available in conventional classroom settings.

In actuality, video-enabled learning is beneficial to all students, regardless of whether they have
significantly dominant preferences or not. Marshall (2002) and Dwyer (2010) expands on Dale's
"Cone of Experience" by citing the findings of Wieman and Mierhenry (1969): "People, on average,
will remember: 10% of what they read 20% of what they hear 30% of what they see 50% of what
they hear and see."

Multimedia in the form of video conveys information simultaneously through two sense
channels: visual and audio. He frequently employs a variety of presenting techniques, including
graphic and spoken representation for screen printing and subtitles (Mayer, 2001). Due to its
multiplicity, students can access the material from "multiple entry points" (Gardner, 2006) and
receive the same information from the movie through simultaneous teaching methods:

Students benefit from the richness of these information forms—images, motion, sound, and
occasionally text—because they can "... learn by both oral and visual means, view real objects and
realistic scenes, see sequences in motion, and to view perspectives that are difficult or impossible to
observe in real life" (Wetzel, 1994).1t is generally acknowledged by scholars that "... when viewed
together, each source provides additional additional information," which raises the likelihood that an
understanding will occur (Kozma, 1991). (CPB, 2004, page 5)

Video can be used "to raise awareness of the relationship between modes (image, motion, sound,
captions)" (Aiex, 1999, p. 2), quoting Wood (1995)(Kucan et al., 2009). According to Kozma (1991)
and Salomon (2012), learning results are higher in television and video when spoken language, text,
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still images, and moving images are combined than in media that primarily uses one of these character
systems. Wetzel et al.'s 1994 study, reviewed in CPB, 2004, demonstrated that adding motion to still
images does not increase learning as much as mixing sound with still or moving images.

Methods and materials

A suitable sample of ninth-grade students from two classrooms, "9A" and "9B," was used to
choose participants for the study. The goal of the study was to compare traditional teaching methods
with video materials to see which was more effective. While "9B" class was taught without video
materials, "9A" class was taught with them. The average number of pupils in each class was
appropriate for a ninth-grade classroom.

A quasi-experimental methodology was used in this study to examine the effects of using video
content in lesson plans with more conventional teaching techniques. Two groups participated in the
study: Class 9B, which served as the control group, and Class 9A, which was exposed to the therapy
(video materials). The control group got traditional instruction without the use of instructional films,
whereas the treatment group concentrated on integrating instructional videos into the lesson plans.

Both groups completed a pre-test before to the intervention to determine their baseline
comprehension of the subject matter. After that, the treatment and control groups received instruction
according to the designated teaching methodologies in a different way. While Class 9B got traditional
instruction devoid of these tools, Class 9A participated in classes enhanced by video resources.

Over the course of multiple lessons, the experiment provided ample opportunity to experience
the various teaching modalities. Both groups took a follow-up test after the classes ended to gauge
their understanding and memory of the content that had been presented. The performance of the two
groups was then compared using the test results, which shed light on how successful it is to use video
resources in the classroom.

A number of criteria were established to assess the classes' efficacy:

- The degree of student participation in the class.

- How well pupils are assimilating new information.

- The degree to which instructors and students expressed satisfaction with the lessons.

Especially in the context of e-learning, instructional videos have become a modern and efficient
means of delivering content. These resources include a carefully chosen collection of movies
designed to enhance lectures and hands- on learning, allowing for a variety of interactive learning
experiences.

Benefits of Using Video

1. The pedagogical process can benefit from educational movies in a number of ways, including:

2. Visualization: Videos enable the visualization of intricate phenomena and processes, bringing
educational content to life.

3. Dynamism: Videos' dynamic quality draws viewers in and broadens the scope of the
educational process.

4. Immersion in Space and Time: Videos take students to new places and eras, deepening their
comprehension.

5. Enhanced Engagement: The utilization of video resources encourages student activation by
making learning more stimulating and engaging.

Effective Integration of Video Materials

It is imperative to uphold methodological rigor when including video tutorials into instructional
materials. Instructors should carefully select which movies to show their students, explaining the
intended learning objectives and promoting critical thinking.

There are various methods for categorizing instructional films. A crucial differentiation exists
between instructional videos and video lectures. Videos lectures usually have a speaker as the main
subject, whereas instructional movies prioritize showing examples of procedures or events.

To summarize, the study's design employed a systematic methodology to assess the efficacy of
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incorporating video resources into instructional strategies. Using a quasi-experimental methodology
and taking into account multiple efficacy factors, the study sought to offer important insights into
how video resources can improve student learning results.

A key component of high school physics classes are experiments, which provide a variety of
methods that physics professors employ. Experiments that demonstrate the technical applications of
physical laws, explain research methodology, and refute preconceived notions about new physical
occurrences. Without visual help, however, some phenomena—particularly microcosmic events—
can be difficult for pupils to comprehend.

Although financial limitations prevent many schools from purchasing demonstration equipment,
incorporating video demonstrations into lectures offers an effective workaround. Videos include
advantages including enlarging small details, adjusting time to speed up procedures, and showing off
natural occurrences that are difficult to see in person. Additionally, live experiments are supplemented
with video demonstrations to help students better understand complex phenomena.

However, careful assessment of how well video demonstrations connect with learning objectives
and contextual relevance is necessary for their effective incorporation. A deeper knowledge can be
attained by repeating trials with varied demonstrations; however, for complicated phenomena,
repetition may be required. Video resources make it simple to repeat frames, which helps students
create stable visual representations and improves their understanding and memory of what they have
seen.

Results and Discussion

The effects of employing video materials on students' learning outcomes were assessed by
analysis of the data gathered from the pre-test and follow-up test. To find out if there were any notable
variations in the comprehension of the subject matter between the class 9A (treatment group) and
class 9B (control group), a comparative analysis was carried out. The instructor also looked at the test
results to have a better understanding of how well the strategies they had used for instruction worked.

This study aims to evaluate the efficacy of incorporating video resources

into classroom instruction by comparing the performance of two classes taught using various
techniques. The study's conclusions add to the current conversation on cutting-edge teaching
strategies and how they affect students' learning outcomes.

Table 1
Pre-test result

Points out of Class Points out of Average Class
15 Average 15

8 6,85 9A 5 7,2 9B

6 6

5 5

4 6

8 7

5 8

9 6

5 9

6 6
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This table presents the pre-test results for two classes, 9A and 9B, based on points scored out
of 15.

Class 9A:

The pre-test scores for Class 9A range from 4 to 9, with the majority falling between 5 and 8.
The average score for Class 9A is calculated to be 6.85, suggesting a moderately consistent
performance across the class.

Class 9B:

In contrast, Class 9B exhibits a slightly higher average pre-test score of 7.2, with scores ranging
from 5 to 9. There is a noticeable concentration of scores around 6 to 8 points, indicating a relatively
uniform performance level within the class.

Table 2
Post-test result

I;gints out of Average  Class POintstFSt Average Class
10 11,7 9A 7 9.2 B
10 6
10 8
10 9

Pointi Sout of Average Class Po(i)r%ti Sout Average  Class
11 9
11 8

11 9

11
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11 12
12 9
12 9
12 9
12 9
12 10
12 10
12 11
12 10
13 10
13 10
13 8
14 10
12 10

Note. This table illustrates the post-test results for two classes, 9A and 9B, based on points scored
out of 15.

Class 9A:

The post-test scores for Class 9A demonstrate a notable improvement from the pre-test, with
scores ranging from 10 to 14. The majority of students achieved scores between 11 and 13. The
average post-test score for Class 9A is calculated to be 11.7, indicating a substantial overall
enhancement in performance following the instructional period.

Class 9B:

Similarly, Class 9B also shows improvement from the pre-test, with post- test scores ranging
from 6 to 12. The average post-test score for Class 9B is slightly lower than Class 9A, at 9.1.
Nonetheless, the majority of students attained scores between 8 and 11, showcasing significant
progress compared to the initial assessment.

This table displays the results of an independent samples t-test conducted to assess the
significance of differences between two groups, labeled "Pre Test" and "Post Test.

Table 3
Independent Samples T-Test

Statistic df p Effect Size

Pre Test Student'st 0.842 40.0 0.405 Cohen'sd 0.260

12
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Post Test Student'st -6.557 40.0 <.001 Cohen'sd -2.023

These results suggest a significant improvement in performance from the pre-test to the post-
test, as evidenced by the negative t-value and the very low p- value (<.001) for the post-test.

The table 4 presents the results of the normality test (Shapiro-Wilk) conducted to assess the
assumption of normality for both the pre-test and post- test data.

Table 4
Assumptions
Normality Test
(Shapiro-Wilk)
W p
Pre Test 0.957 0.113
Post Test 0.974 0.459

The normality test results indicate that both the pre-test and post-test data distributions do not
significantly deviate from normality (p > 0.05), thereby meeting the assumption of normality for
conducting the independent samples t- test.

The table 5 provides descriptive statistics for the two groups ("1" and "2") at both the pre-test
and post-test stages.

Table 5
Group Descriptives

Group N Mean Median SD SE
Pre Test 1 21 7.19 7.00 1.17 0.255
2 21 6.86 7.00 1.39 0.303
Post Test 1 21 9.19 9.00 1.33 0.290
2 21 11.67 12.00 1.11 0.242

Note. The t-test for one sample allows you to check the probability that

the sample average incidence is equal to a given disease.

The results show that both groups experienced an increase in mean scores from the pre-test to
the post-test. Group 1's mean score increased from 7.19 to 9.19, while Group 2's mean score increased
from 6.86 to 11.67. These findings suggest a significant improvement in performance for both groups
following the intervention.

The main result from the provided tables is a significant improvement in performance from the
pre-test to the post-test for both groups.

Independent Samples T-Test (Table 3):
e The independent samples t-test results show that there was a significant difference between
the pre-test and post-test scores.
e The effect size, as measured by Cohen's d, indicates a substantial improvement from the pre-
test to the post-test, with a large effect size observed (Cohen's d = -2.023).
e The negative t-value and the p-value being less than .001 suggest a highly significant
improvement in performance between the two tests.

13



SDU Bulletin: Pedagogy and Teaching Methods 2024/2 (67)

Assumptions (Table 4):
e The results of the normality test (Shapiro-Wilk) suggest that both the pre-test and post-test
data distributions adhere to the assumption of normality. This indicates that the data is normally
distributed, which is necessary for conducting the independent samples t-test.

Group Descriptives (Table5):

e The descriptive statistics for both groups reveal a notable increase in mean scores from the
pre-test to the post-test.

e Group I's mean score increased from 7.19 to 9.19, while Group 2's mean score increased from
6.86 to 11.67. These findings suggest a substantial improvement in performance for both groups
following the intervention.

Overall, these results indicate that the intervention had a significant positive impact on the
performance of both groups, with the post-test scores showing a considerable increase compared to
the pre-test scores. This suggests that the instructional program or intervention implemented between
the pre-test and post-test was effective in enhancing the participants' performance.

We polled the pupils in a brief survey. According to the questionnaire's results, pupils respond
well to and are interested in video lessons. The video resources are an ideal addition to the lessons.
Students require prerequisites for video lessons; the questionnaire's results highlight how challenging
it is for students to get ready at home for video lessons in the absence of prerequisites.

We advise teachers to offer video lessons for no more than 15 minutes on average, as most pupils
become disinterested after 20 minutes. Video tutorials that are brief but instructive are a good fit in
many aspects. Sometimes a student may not grasp a video lesson, but they typically pick up on video
lessons well when the teacher explains the material after watching. Interactive whiteboards are
increasingly common in many of the nation's schools. This is very beneficial to the teacher when
using video courses. Teachers actively use the many interactive whiteboards available in the twenty-
first century.

Conclusion

The findings from both the pre-test, post-test analysis, and questionnaire survey provide valuable
insights into the effectiveness and perceptions of integrating video materials into classroom
instruction. In this section, we discuss and draw conclusions based on these findings, incorporating
relevant literature to support our analysis.

The pre-test and post-test results indicate a significant positive impact on the performance of
students following the intervention. This suggests that the instructional program or intervention,
which likely included the integration of video materials, was effective in enhancing student
performance. This finding aligns with existing research emphasizing the cognitive benefits of
multimedia learning (Mayer, 2001). According to Mayer, well-designed multimedia learning
messages can promote active cognitive processing in students, leading to improved learning
outcomes. Additionally, the use of video materials caters to different learning styles, providing
multiple entry points into the content (Gardner, 2006).

Moreover, the questionnaire survey further supports the positive effects of video materials on
student learning experiences. Students expressed interest in video lessons and highlighted the benefits
of short, informative tutorials. This finding resonates with the idea that multimedia messages,
including video, can attract students' attention and activate emotional states, enhancing their
engagement and learning (Marshall, 2002).

The questionnaire survey also shed light on the perceptions and experiences of both students and
teachers regarding the use of video materials in teaching. Students emphasized the importance of
conducive conditions for video lessons and suggested optimal durations for video content to maintain
their interest. Furthermore, the availability of interactive whiteboards was highlighted as a facilitator
for implementing video lessons effectively. These findings underscore the significance of considering
technological infrastructure and instructional design in leveraging video materials for teaching

14
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purposes.

Regarding differences in student engagement and comprehension between classes using video
materials and those following traditional teaching methods, the results suggest that video integration
positively influences student engagement and comprehension. Visual multimedia messages, such as
videos, stimulate different areas of the brain and evoke emotional responses, which can enhance
memory and cognitive learning (Bergsma, 2002). Additionally, the combination of visual and
auditory stimuli in video content provides students with diverse learning experiences, potentially
leading to higher learning outcomes compared to traditional methods (Kozma, 1991).

In conclusion, the findings from both the pre-test, post-test analysis, and questionnaire survey
support the effectiveness of integrating video materials into classroom instruction. Video materials
not only improve learning outcomes but also enhance student engagement and comprehension. These
findings underscore the importance of leveraging multimedia learning strategies to cater to diverse
learning styles and promote active cognitive processing. Moving forward, educators should continue
to explore innovative ways of integrating technology, such as video materials, into teaching practices
to optimize student learning experiences.
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®U3NKA MMTOHIH OKBLITY NPOLECIHE BEHHEMATEPHAJIIAP/IBI
KOJIJJAHY IbIH OCEPI

Anpaatna. by 3epTrey OKyIIbUIapAbIH OKY HOTHXKEJIepiH XKaKcapTy/a, ocipece ¢puzuka Oimimi
KOHTEKCTiHe OelfHe MaTepHaliap/ibl aijanaHa OThIPBII, OKBITY 9/1iCTepiHIH THIMALIITIH 3epTTeyTe
OarpiTTanFad. CTyACHTTEpAIH KaHa TAaKbIPHINTap MEH (PHU3HMKa IMOHIH TYCIHYAErl KUBIHIBIKTapbhIH
MOWBIHJAN OTHIpBIN, 013 THUIMAI OKyFa KeAepri KeNTipeTiH Keaepriiepli aHbIKTayFa THIPBICTHIK.
KonpanpicTarsl 3epTTeysiep MEH JJicTeMenepre CyieHe OThIphIN, 013 OKyIIbUIapAbIH TYCiHYIH
KEHUIETY YUIiH OelHere HEri3feNreH OKBITYIbIH >KapaMIbUIBIFBI MEH THIMILUIIriH Oaranayra
apHaJIFaH ChIHAKTAp XKYPri3IiK.

ConbiMeH Karap, 013 CTyIEHTTEpIiH KOJJAHBLIATHIH OKBITY SIICTEpl Typaslbl TYCIHIKTEPiH
Oaranmay yuIiH cayaigHama >xypri3mik. CayallHama HYCKAyJbIK TOCUTIHIH OOJDKamIbl THIMALTITIH
aHbIKTayFa OarpITTanFal 20 HaKThI cypayAaH Typsl. 3epTreyre Yibitay ooasichiHAars! "Ne3" BimiM-
uHHOBaNMs "MekTten-HTepHAThIHBIH" KBIPBIK €Ki OKYIIBICHI KaThICTHI. JKWHAIFaH AepeKTepmi

16


https://pubs.aip.org/aip/acp/article/1119/1/52-58/911495
https://grrjournal.com/article/identification-of-factors-that-undermine-the-teachinglearning-process-in-the-subject-of-physics-at-secondary-school-level-
https://grrjournal.com/article/identification-of-factors-that-undermine-the-teachinglearning-process-in-the-subject-of-physics-at-secondary-school-level-
https://grrjournal.com/article/identification-of-factors-that-undermine-the-teachinglearning-process-in-the-subject-of-physics-at-secondary-school-level-
https://grrjournal.com/article/identification-of-factors-that-undermine-the-teachinglearning-process-in-the-subject-of-physics-at-secondary-school-level-
https://export.arxiv.org/pdf/physics/0702089v1.pdf
https://doi.org/10.1016/j.tine.2014.07.001
https://dl.acm.org/doi/10.1145/3170358.3170376
https://www.taylorfrancis.com/books/mono/10.4324/9780203052945/interaction-media-cognition-learning-gavriel-salomon
https://www.taylorfrancis.com/books/mono/10.4324/9780203052945/interaction-media-cognition-learning-gavriel-salomon
https://www.taylorfrancis.com/books/mono/10.4324/9780203052945/interaction-media-cognition-learning-gavriel-salomon
https://doi.org/10.2991/assehr.k.201023.027
https://doi.org/10.1002/tesj.448
mailto:nazarali.aitjanov@sdu.edu.kz

SDU Bulletin: Pedagogy and Teaching Methods 2024/2 (67)

Tannay apKbUIbl 013 OKYIIBUIAPIBIH MOHTE JETEeH KO3KapachIHBIH alTapibIKTall e3repyiH, (u3nka
YFBIMJIAPbIH TYCIHY/AIH >aKCapFaHbIH JXOHE CBHIHBINTAFbl iC-IIapanapra KaThICYIbIH apTKAHbBIH
OailKabIK.

Byn 3epTrey OKBITYABIH MHHOBALMSIJIBIK SAICTEMENEpl >KOHE OJIapIbIH OKYLIBLIAPABIH OKY
HOTIKeJIepiHe, acipece (u3MKanblk OuTiM Oepy caiachblHa ocepl Typaibl Y3MIKCi3 JMCKYPCTBIH
JaMybIHA BIKIAJ eTelli. HoTmxkenep OKbITY CTpaTerusiapblH OHTaMIaHABIPYFa XKOHE OKYIIbLIap YIIiH
KOJIAMJIBI OKY OPTachlH KYpPYFa YMTBUIATBIH OKBITYIIBUIAD YILIiH KYH/BI aKnapaT Oepei.

Tyiiin ce3nep: ¢usuka OiniMi, OKBITY oficTepi, OeliHemaTepuanaap, OKYLIBUIAPABIH OKY
HOTIKEJIEPl, OKBITY CTpaTerusuiapbl, OuTiM Oepy THIMALIIr, OKyIIbIIapAbIH KaObUIIAybl, cabakka
KaTBICYBI, CayaTHAMAJIBIK cayaTHaMa, MHHOBALIMSUIIBIK TIe1arOTUKa.
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BJIMAHUE UCITIOJIb3OBAHUA BUJEOMATEPHUAJIOB HA ITPOLHECC
INPEINIOJABAHUA ®U3UKHU

AbcTpakT. Llenbio qaHHOTO Hecae0BaHus ObUT0 n3yueHue 3 (HeKTHBHOCTH METO0B 00yUeHUs
C UCTIOJIH30BAHUEM BUCOMATEPHAIIOB IS YIIYUIICHUS PE3yIbTaTOB 00YUYEHUS yUaIIUXCsi, 0COOCHHO
B KOHTEKCTe 00yueHus (puzuke. Oco3HaBas TPYJHOCTH, ¢ KOTOPHIMHU CTAJIKUBAIOTCS ydyallluecs Ipu
U3yYEHUH HOBBIX TE€M U JUCHUIUIUHBI (U3UKH, MBI TONBITAINCH BBISIBHTH MPEMSATCTBHS,
npernsaTcTBytone 3gdexTuBHOMy 00ydeHnio. Onupasch Ha CYHIECTBYIOIIME HCCICAOBAaHUS U
METOOJIOTHH, MBI IPOBEJIM TECThI, IPU3BAHHbIE OLEHUTh MPUTOAHOCTh U 3((HEKTUBHOCTH BUIEO-
o0y4eHus 111 00JIerYeHHs MOHUMAHUS yYalMMUCS.

Kpome TOro, ™Mbl TpoOBeNM AaHKETUPOBAHHE, YTOOBI OLIEHUTH BOCIPHUATHE YYAIIUMHCS
UCTIOJIb3YEMBIX METOZOB 00y4eHus. AHKeTa cocTosia U3 20 OTAEIbHBIX BOIIPOCOB, HAIIPABICHHBIX
Ha BBIACHEHHE IpenoiaaracMoi 3pGeKTUBHOCTH MOAX0/a K 00y4eHHI0. B nccineqoBannu npuHsIIn
ydacTHe COpOK /1Ba yueHuka u3 "Jlunes-unrepnara Ne3 "binimM-unHoBanus" B YbITayCcKO# 001acTH.
[Tpoananu3upoBaB coOpaHHbIE TaHHbIE, Mbl 3aMETHJIM 3aMETHbIE H3MEHEHHS B OTHOIICHUU
yYalIUXCsl K TMpeaMeTy, VYIYyYLIIMId TOHMMaHue (U3MUYECKMX KOHLEMIMA U TOBBICHIH
BOBJICYCHHOCTD B 3aHATHS B KJlacce.

3T0 HcciIeI0BaHNE BHOCUT CBOM BKJIAJ B 00CYK/IeHIE MHHOBAIIMOHHBIX METOIMK MPENoJaBaHHs
Y X BIIMSTHUS Ha pe3yJIbTaThl 00yUeHHs yHaluxcs, 0cO0EHHO B 00J1aCTH (PU3MUECKOro 00pa30BaHMUA.
[TomyyeHHble pe3ynbTaThl JalOT LEHHYI0 HHGOpPMAIMIO TMPENoAaBaTeIsiM, CTPEMSIIMMCS
ONTUMH3UPOBATH CTPATETUN 0OYUEHUS U CO3/1aTh OJaroNpHATHYIO Cpely Ui O0yUCHHS yUaIIUXCsL.

Knwueewie cnosa: obpazoBanue o GU3MKe, METObI 00YUCHHUs, BUICOMATEPUAIIbI, PE3YIbTAThI
O0y4YeHMs YYalIuXcsi, CTpaTeruu oO0y4yeHus, 3((PEeKTUBHOCTh OOyUeHHsI, BOCHPHUSATHE YyYalluxcs,
BOBJICYCHHOCTD B KJIaCC, aHKETHBIN ONPOC, UHHOBALIMOHHAS TeIarOTUKa.
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Appendices

Appendix A
Pre-Test
Photoelectric effect
1. A particle of light is called a..
a) Photoelectron
b) Photon
c¢) Proton
d) Electron
2. What color of light has the greatest energy per photon?
a) Red
b) Green
c¢) Blue
d) Violet

3. A particle of light is called a photon.

a) True
b) False
0, /
o5 % GO e@eee
Points Points
C A Cl
out of 15 Avera out of 15 verage ass
ge
6 9
7 8
8 8
7 8

4. This image is an illustration of
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a) photoelectric effect

b) Dalton's atomic theory

¢) Bohr model

d) Quantum mechanical model

5. The photoelectric effect only occurs if the light shining on the metal is:

a) coherent.

b) above a minimum intensity.

¢) above a minimum frequency.

d) above a minimum wavelength.

6. What is the best description of 'threshold frequency'?

a) The minimum energy needed for electrons to escape a surface.

b) The maximum kinetic energy that an emitted electron has.

¢) The minimum frequency of a photon that will cause an electron to be emitted.
d) The frequency that an emitted electron will have.

7. What is the energy, in eV, of a photon that has a wavelength of 620 nm?
a) leV

b) 2eV

c) 3eV

d) 4eV

8. What is the energy of a photon with a frequency of 5x10'* Hz? h=6.6x10-
3J/Hz

a) 2.5x101°J
b) 3.0x1071°J

¢)3.3x101°J

d) 4.5x1019 J

9. What year was the beginning of the X-ray? a) 1875
b) 1895
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¢) 1835

d) 2016

10. The physicist name was Wilhelm Roentgen? answer choices

a) True

b) False

11. What disease can an X - Ray cause?

a) Dyslexia

b) Cancer

c¢) Diabetes

d) Polio

12. Who invented X - Rays?
a) Donald Trump

b) Louis Pasteur

¢) Thomas Jefferson

d) Wilhelm Conrad Roentgen

13. X - Rays use radiation a)Cosmic

b) Electromagnetic c)Neutron

d) Alpha

14. Were X - rays made by accident?
a) No

b) Yes

15. Who performs an X - ray?

a) Cardiologist
b) Radiologist
¢) Ophthalmologist

d) Biologist
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

Appendix B

. What (grade/course) are you in?

. Does the teacher often show video lessons?

. Do you have a device for video lessons at home?

. Do you have internet at home?

. Are you preparing for video lessons?

. Do you have an interactive whiteboard in your class?
. Are you comfortable using video lessons?

. Do you understand the video tutorials?

. Do you watch replays of video lessons?

How long does a video lesson last on average?
What language is the video lesson in?
How much time do you spend on average repeating video lessons at home?

Are you comfortable with video lessons?

Is it better to study with a video lesson individually or with a class?
Do parents help with the video lesson at home?

What are the inconveniences in video lessons?

Do you need additional resources besides video tutorials

Do videos show lessons in all subjects?

Do you find it difficult to watch replays of video lessons at home?

Does the teacher explain the video lesson?

Received 04 April 2024
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OKYHWBLJIAPABIH OKY-TAHBIM/BIK K¥3IPETTIJIII'TH APTTBIPY IbIH
IICUXOJIOT'UAJIBIK KbIPJIAPBI

AngaTtma. byn Makamama  KapacThIPBUIATBIH — MOCENe-OKY-TaHBIMIBIK — KY3IPETTUTIKTI
apTTBHIPYABIH TICUXOJOTUSIIBIK KbIpiaphl. Byrinri tapaa skanmsl OimiM Oepy cajachlHAAFbl 0acThl
MoceNenep iy 01pi—OKyIIBLIAP IBIH OKY-TaHBIM/IbIK KY3BIPETTLTIKTEPiHIH TOMEH/JICY .
binmimrepnepaiH OKy camachlHBIH TOMEHJCYiHE TiKelel acep eTyml (pakTop TEeXHOJOTHIIAPIbIH
KapKBIHIbI IaMYbl calapblHaH caHana sl. OKyIIBUIapbIH CayaTThl a3y KaOiieTi, OMbIH dKUHAKTAI
TNEIN Il 1€ aHBIK Ceieyl, ajJblHFaH OUTIMII TeK PENpOAYKTUBTI TYpHAe KaWTalam aiThlN, a3naraH
YaKbITTa €CTEH IIbIFapybl OYTiHT1 3aMaH JepTiHe aifHanabl. COHABIKTAH OCHI 13I€HIC apKBUIBI «OKY-
TaHBIM» JIETEH YFBIMJBI TYCIHIIpE Keje, OHBbIH OKYIIbLIap CAaHAChIHIA KaJbIITACTBIPHUIYBl MEH
MeIarOrMKAJIBIK YA€PICTe JAMBITBLUTY MACeINeC] TaIKbIIaH bl

Tyiiin ce3aep: OKy-TaHBIMIBIK KY31PETTITIK, KY31peT, MCUXOJIOTHSJIBIK acleKT, TpaMMaTHKa,
TEOpHsl, TaHbIM, OiNlay, KaObuIay, ayAua, BU3yall, KHHECTETHK.

Kipicnoe

«Kazakcran PecnyOnukaceingarsl Oumim Oepyai 2020-2025 sxpuimapra ACHIHTT NaMBITYIbIH
MewmnekeTTik OaraapiaaMachlHIa» MEKTENTEPIiH Ke3eH- Ke3eHIMEeH JKaHApThUIFaH OarJapiaMaiapra
OTy HeTi3iHeH OUTiMIl (HYHKIIMOHAIABIK JKOHE MIBIFAPMAIIBUIBIK TYPFBIIaH KOJJIaHy, CHIHU OWJay,
3epTTey XKyMbIcTapbiH Kyprizy, AKT naiinanany, KOMMyHHKaIMSHBIH OPTYPIIi TOCUIAEPIH KOJAaHy,
TOINTAa YOHE JKEKe >KYMbIC icTed Oury, mpoOieManapapl LICNly >KoHE IIenrMiep KaObuigay e
6enrinenres. «Ky3iperrinikke 6arpiTTanFan XKanmel opra Oinim Oepy cTaHnapThiHIa opTa Oi1iM Oepy
MaKcaThl- OLTIM alTyIIbIIap b TYHIHAL )KOHE TOHIIK KY31peTTepiH KaIbIITaCThIPY apKbLIbI OJIapIbIH
TaHBIMJIBIK KaOUIeTTEepiH, anFaH OUTIMICPIH OKY JKOHE OMIpIIIK XKaFJasTTap/a IIbIFapMallbUIbIKIICH
naijanaHa ajayblH, ©31H-631 JaMbBITY MEH ©3iHJIK OacKapyblH KaMTaMachl3 €Ty»,- eIl
cunartanraf[1]. OKpITY yIepiCiH Ky3ipeTTUTIKKE OarbITTall OTBIPBIN KYPrizy — eNiMi3IiH JIEMIIK
YJITiHIH 03BIK TOXipuOeciHe cail OiiM Oepyre eHri3reH xaHa 6eToypbIChl OOJIbI.

KysipeTTinik fgereHiMi3 — aiaM caHachlHa KaJbINTacKaH Oenrim Oip OimimMaep >KUHAFBI MEH
TYJIFaHBIH CcOJ OUTIMII TpakTHKaaa THIMII Tainanana Oury kaOinmeri. BimiMali MeHrepy xoHe
KOJIJIaHBICKA €HTI3y — KallTanaynap, sSiFHM albIHFaH OUTIMJII aBTOMAaTTaHIBIPY, 9JCTKE allHAIIBIPY
apKbUIbI JKy3ere acaThlH mporecc. byn keHiHme XakiM AOaiaplH OThI3 OipiHIII Kapa ce3iHne
KEJTIpUIreH:

«EcTiren HopceHi YMBITIIACTBIKKA TOPT TYpJii cebem Oap: oyeni — Kekiperi Oainaynbl Gepik
00JIMaK Kepek; eKIHIII - COJI HOPCEHI eCTIreH 1e sl KopreHae FuOpaTiIaHy KepekK, TYIIBIHBII, bIHTAMEH
YFy Kepek; YIIIHIII - COJ HOpCeHi ilmiHeH OipHelle yakbIT KaWTaphlll OWJIaHBIN, KOHUIre OeKiTy
Kepek...» [2,77]-1ereH KaruaacelH ecke anaMbl3. EHzerne, OKy-TaHBIMIBIK KY3IpETTLIIr jKOFapbLia
alThUTFAHIAW, aJaMHBIH €CTe cakTay, KaObuigay, accoluanus YACPICTEPIMEH  THIFbI3
0aiiTaHBICTHUTBIFBIH aHFapaMbI3. EHJeIe, MaKallaHbIH HEri3ri OeiiMiHIe OCHI YIEPICTi KeACIIeTy
MEH OKY-TaHBIM KY31peTTUIIr1H apTTHIPY/bIH IICUXOJIOTUAJIBIK TYCTAPbIH KapacThIpaMbl3.

OJicTep *KIHe MaTepuaaap

Binimai MeHrepy y3aK yakbITThl K&KET €TeTiH KypAeni yaepic. OKy- TaHBIMIBIK KY31pETTUTIKTIH
MICUXOJIOTHSUIBIK ACTIEKTICIH aJJaM CaHaChIH/IaFbl TAHBIM JKOHE KaObu1aay yAepicTepiMeH OaillaHbICThI
KapacThIpaThIiH 00JIaMBbI3.
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Cei36a 1 - OKymbuIapAblH OKY-TaHBIMIBIK KY3BIPETTUIIMH KaJIBIITACTBIPY IBIHIICUXOJIOTUSUIIBIK
HETI3JIepiH TalAay acreKTiiepi

Oy, OKy-TaHbIMIBIK i
OO Ky3iper TyCiHirinin MeHrepTy GapbIChIHA
TICHXOIIOr HSIBIK [ICHXOJIOTHSUIBIK OKY- TAHEIMJTBIK

epeKIIenmiKTepi acmexcrici oy T

Tanvim AereHiMi3 CBIPTKBI KYOBUIBICTApIIbIH aJjaM CaHachlHIa OeifHeneHyi 0oJica, TaHBIMHBIH
MakcaThl — JKEKEe TYJIFaHBIH CaHACBIHIAFbl OOBEKTUBTIK MIBIHABIKTHIH OciiHeneHyi. TaHBIMIBIK
OCJICEHIUNIK — OKYUIBIHBIH 1C-OpeKeTiH/erl, OKy-TopOue yaAepiciHIe TyJiFa iC-9peKeTiHiH
cunarramacel. [lcuxomnorusiia OelICceHAUTIKTI KIaCCUK TeIarorTep ic-opeKeTKe KaTKb3aabl. Jemex
CaHa MEH 1C-OpPEKETTiH TYTACTBIFbI aJaM TaHBIMBIHBIH O€NCeHJi KYLIl pPeTiHAe FbUIBIMHBIH OacThl
3aHJBUIBIKTApbIHAH OPBIH aiajbl. TaHBIM Typajbl TYCIHIK OepiireHie, MCUXOJIOTUSIIBIK KaOblioay
KYOBUIBICHIHBIH J1a €63 Oonybl 3aHabl. Kabwulioay NereHiMi3 — 3aTTap MEH KyObUIBICTap.IbIH
caHaMbI3/la TyTacTaii OeiiHenenyi. KaOwiimay — kepy, ecTy, Ce3iHy apKbUIbI >Ky3ere acalpbl.
[IcuxonortapablH MalbIMIAybIHIIA, aKMapaT KaObUIlaya afaMaapabl MapTThl TYPAE —ayAuaiibl,
BU3YaJJIbl, KHHECTUKAIIBIK JIeT 3-Ke OeliHe/I.

Buszyanoul ajam akmapaTThl Ke3iMeH KaObuigainel. COHIBIKTAH [a akKMapaTThl BU3YaJbl
Oelinenepne, "cyperrepae" eHjeiini jkoHe cakTainel. OnapAblH Hazapbl TAOWFH TYpHE TaHBIC
00BEKTUIEpiH alpbIKIIa Oenriiepine ayJapbliajibl, ojap Te3 TYCIHEAl )KoHEe KO3FallbIC, TYC, HillliH
’KOHE OJIIIIEM CHSKTHI CHIIaTTaMaap/bl ecte cakraiapl. Onapra cypeTTeplli KypacThIpFaH YHau bl
KOHE epTEeriHiH ©31H ThIHJAayJaH repi WILIIOCTPAIMIChIHA KaparaH KbI3BIKTHI. BiTiM amynIbIHBIH
KaObU1ay epekiiernirine OailaHpICThl aKmapaTThl €CcTe cakTay apaiac Typie, OipHelle KaHaiaap
apKbUIBI )KYPYy1 MYMKiH. MBICaibl, BU3yaJ bl opi ayAUAIIBI TYpAe. Ayouan — *aKchl TRIHAAYIIBI, €CTe
cakrTaybl >xorapbl anamuap. Onap oH alTKaH[bl, ©JICH alTKAaH/bl, KONTETeH CYpaKTap KOWFaH[IbI,
IYPBIC JKOHE KAKChI ceiliereni yHaraasl. Ojap OKyFa epTe KbI3bIFYIIBUIBIK TAHBITA/bI, 1aybICTAIl
OKHJIBI KOHE MYFalliM HYCKayJlapblH OHail ecte cakraiiipl. HoTwkecinme ayauanmap ceitieyni
JAMBITY JKOHE TPaMMATHKAJIBIK TaKbIPBINTAP/bl MEHIEePTY cabaKTapbIHIA HKAKChl HOTHKE KOPCETEII.
Aynuangap OpIObICTapFa OHAMl alaHJaiabl, IEreHMEH eCTIreH aKmapaTThl OHAll ecTe CaKTaiabl.
Cyifemeney cTpaTeruschl: ayIMaiabl OKbITY Ke3iH/Ae aKmapaTThl KyJlakka KaObuinayra Oaca Ha3ap
ayJapeliansl (MHTOHAIMAFa, SYCHIUIIKKE, Jayblc TeMOpiHe >koHe T.0. epekiie Haszap ayaapa
OTBIPHIN). Ayauangap JUHraQOHABIK KYHEHI jKOHE JOPICTIK OKBITY 9MICTepiH NaijlananFaH Kesle
aKmaparThl oNJeKalga XaKChl KaObUIIaWIpl. AKNApaTThl KaOBUINAyABIH aynuaiabl omici Oap
OKYIIBUIAPJIBIH OKY iC-OpEKETIHE JIeTe€H BIHTACHIH KAJBINTACTHIPY YILIiH TAHBIMIBIK iC-opeKeTKe Oaca
Ha3ap aynapy Kepek, elTKeHi ojap OumTimMal urepy ynaepicine Te3 TapTbuiafsl. Onap yuiiH Oaranay
emec, OLTIM ajty YaepiciHiH €31 MaHbI3bIPAK.

KabbuinayaplH kunecmemukanvlk TYpiHE KaTaThIHOAp — MIC ce3y, JKaHacy, YCTay apKbUIbI
KaObUIIalThIHAAp. Byl TUNTeri OKyIIbIap MPakTHKAIBIK iC- OpEKeT Ke3iHAe — WILTIOCTpaIusiiap,
3epTXaHAJBIK HEMeCe MPAKTHUKAIBIK >KYMBICTapIbl OpBIHAAYAA aKHapaTThl >KaKChl KaObUITaMIIbI.
AKmaparTel alynblH Oyl onicl JKOFapbl JaMblFaH MOTOPHMKAHbI, YJIKEH OYJIIIBIK eTTepAiH
OenceHaAUTiriH OUIIIpe - UbIK, KO, ask, koHe T.0. Cabak ycTiHae OelceH/i ONbIHIap/Ibl KaKChI
kopeni. Cabak OacranraHia TCHUXOJOTHSUIBIK axXyald KaJbITACTRIPy Ke3eHIHAEC KOHLIII
OWBIHJAP, TPEHUHITEP YHBIMIACTBIPBIN OTHIPCA, OKYIIBUIAPABIH ca0aKKa JereH BIHTAChl apTaThIHBI
ce3sci3. by Oamanap Tect TancelpManapbiH Te3 OpbIHAANIbI. 3eHiHHIH epeKIIeNiKTepi: 3eiiHIH dpeH
HIOFBIPIAHBIPAIBl KOHE *KaH-KaFblHA allaHAaln oThIpaabl. EcTe cakray epekIuemikTepi: Ko3ralty
Ke3iHJe, KOJMEH J>KYMBIC JKacaraHJa Xakchl ecre cakraiapl. Cyilemenney CTpaTerusichl:
KUHECTETUKAJIBIK OajarapMeH JKYMBIC icTey Ke3iHe OipiHII OpbIH/IA KO3FAJIbIC OeICeHLTIr O0IyBI
Kepek, SFHM OananapAblH KaOMHET ilIiHAe epKiH KO3FallyblHa Karaai jkacay Kaxker. Cabaxrapna
oNapAbl Y3aK YaKbIT KO3FaJbICCHI3 OTBIpyFa MakOypreyre OonMaiabl: ojapra OelCceHIUTIKKe
OarpITTaJIFaH TaricbipManiap 0epy Kepek.

Kenictikteri axmapaTTapabl KaObUigayaaH KeliH ouray ysere acbipbuiaabl. Lllemrinetin
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Mocelle MEH OpPBbIHJAJIATBIH iC-OpEKETTEP/iH epeKIIelirine OaillaHbICTBl KeJeciei oinay Typiepi
KBIPATBHUIAJIBI: AITOPUTMIIK, TUCKYPCHB, SBPUCTUKAIBIK JKOHE IIBIFApMAIIBLI Oy .

- aJNrOpuTMIIK OWjay — THITIK MOceJeNep/i Memyre KaKeT alJIblH aja OeNriieHreH
epexenepre, opeKeTTepAiH KaJbINThI Oipi3/lliriHe opailiackaH oiiay Typi.

- JUCKYPCHB Oiiflay — e3apa OaiiiIaHbICThI YFBIMIAP KYHEeCiHe HEeTi3IeNITeH Ol 9peKeT TYPi.

- I[IBIFAPMAIIBLI OiJlay — COHBI JKaHAJBIKTAp allyFa, TYOEreilsli kaHa HOTHXKeNepre Kol
KETKI3eTiH O KbI3METI.

- OBPHUCTUKAIBIK OWJIay — KaJbIITAaH THIC MAceNe, MIHACTTEPAIH MIeHTiMiH Ta0yFa OaFbITTalFaH
OHIMJI1 oilyay mporieci.

HQTI/I)KeJIep JK9HE OoJIapAbl TaJIAay

Kabbuinay — anam caHachIHAAFBI MAJIIMETTI OEKITYAiH O1p KbIpbI 00JIca, OKYIIBIHBIH CAHACBIHIA
KaJIBINTaCKaH O1T1iM KOPBIH THIM/II ai1anany 1l YHBIMIACTBIPATHIH OKY-TaHBIMABIK KY31pETTUIIKTIH
HETi3/IepiH KapacTelpaiiblk. bimiM Oepy cajacblHIA KbI3MET €TiM JKYPreH FajbIMaap MeH
3epTTeylIiiep Til cabaKTapblHAA OKY-TaHBIMIBIK KY3BIPETTIH KaJbINTACybl — cabaKTa >KacalaThlH
Karaaiaapra, oKy OafriapiiaMachbiHIaFbl MaTepHaIbIH, Oanara OepiieTiH aKmapaTThlH carnachl MEH
CaHbIHA, OFAaH KOCA OKBITHUIBIN >KATKAH TMOHHIH OUTIM alymipuIap YIIH KaHIIAIBIKTHI KbI3BIKTHI
eKeHJIITiHe TiKeNel OalIaHbICTBIIBIFBIH €PEKIIIe aTal OTe/Il.

MekTenTiH MiHAETI — OKYyLIbIJIapFa KYHABUIBIKTAp JKYHECiH AapbITy OapbIChIHIA OJapiblH
OOIBIHAAFBI OKY-TaHBIMJIBIK KY31pPETTUIIKTI 3aMaH Tana0blHa cail KaJBITACThIPy, COMKeciHIIe O11iM
aJTyIIbl MEKTeIN KaOBIpFachlHIA FHUIBIMU TaHBIMABI KaJbIITacThIpaabl. byn perre 6ana FbUTBIMU
aKmaparmneH TUIMII KYMBIC jKacayabl YUpPEHEdl, OHBIH IMIiHAEC aHallu3, CHHTE3 JXOHE AalIbIHFaH
aKnmapaTThl MPaKTHKa O0apbICHIH/IA JKY3€Te achlpy KabijeTTepi apTabl.

OKy-TaHBIMABIK KY3IpEeTTUIIK TEPMHMHIH Aalllblll KapacThlpaThlH Oosicak. On OKy-TaHbIM —
KY3IpeTTUTIK YFBIMAAPBIHBIH OipiiriHeH Typaabl. OKy — TyjiFaHblH Oenriii 6ip 61miM/Ii He MAIIBIKTHI
urepyZie JKy3ere achlpaThblH TOCUIAEP JKUBIHTBHIFBI. TaHbIM Moceneci >KOFapblia TOJBIKTAN
KapacTelppiiabl. Ky3ipeTTimik — OuUTiM  amymsiIapAblH  OKY-TOpOMe yAepiciHne KalbIITacKaH
OimikTepi MeH garapuiapbl. Ky3ipeTTiniKTiH Oy TYpiH KalbIITACTHIPY YIIIH MYFalliM OKY YIepiciH
OaJaHbIH TaHBIM EpEKIIETIKTepiHe cail YHBIMAACTBIPY apKbUIbl aKMapaTThl XKelen opi camajbl
KaObLIIayFa JKaraai skacaysl KaxeT. Kenmeci Ke3eH — MEHIepUIreH TEOPHSUIBIK OUTIMII OKYIIBIHBIH
NPAaKTUKAJIBIK TYPFbIJa Naiiianana aixy KaOijeTiH apTThIpy. Bysl peTTe OKbITYIIbI TeK OaFrbITTayIIbI
KBI3METIH aTKapasbl a, OapibIK FHUIBIMH JKOHE HIBIFAPMAIIBUIBIK )KYKTEME OKYIIBIHBIH TaparblHaH
icke aceIpbiIanbl. bimiMrep e3 OeTiMeH i3/IeHyTre TalNbIHBIC jKacaybl apKbUIbl aKMapaTThl aHAJIU3
’Kacarl, CHHTEe3/IeTl, OHbI OenTii Oip AeHreieri eHimMre aifHanabIpy catbichbiHa eTeni. Kasipri tagna
3aMaHayu Me1arorTep KaTapblHa K1l KOJIJaHbUIAThIH MHHOBAIUSUIBIK TEXHOJIOTHSIIAp b Naii1aaana
OTBIPHIN, OiMiM Oepyai MPOAYKTUBTI YHBIMIACTBIPY TACUI Jie Oyi peTTe TUiMAL e TaHbLIaJbl.
MaceneH, BH3yall OKyIIbLIap KaObUINAybIHAa BIKMAJN €Ty VIIIH MHTEPAaKTUBTI TakTa KeMeEriMeH
KapacThIPBUIBIIT OTHIPFAH TAKbIPBINKA KaTHICTHI OEHEPOIMKTED, WILTIOCTPALUATIap MEH KOPHEKTI eTill
CBHI3BUIFAH CXeMaJlap MEH KecTeJepii Maiiianany MaHbI3[bl. Ayauan OKYIIbUIAp YILIIH MyFalliM
TaparnblHAaH JSCTYPJ TYCIHAIpY cabakTapblHaH OeJieK, IMOAKAcTTap MEH ayAuOTachaiap.ibl
naiinanany apkpUIbl cabakK TaKbIpbIOBIH OekiTy Thimal 0onanel. KMHECTETHKTEp MEH IUCKPETTEp
YILIiH TaKbIPBIN HE TIOH epekulenirine Oainanpictel 3D MoebpieHTeH HeMece Oenrifi 6ip 3aTTapaAbIH
KILITipiM MakKeTiH CHIHBINTa KOPHEKUIIK peTiHie maipananyra Oomansl. Ce0ebi, OKylIbl ©3iHE
KBI3BIKTBI 9p1 KaXETTi JIEreH TaIllChIpMaHbl OpBIHJAayFa KYJIIBIHBICIIEH Kipiceni. CaHanbl Typae
TaINChIPMaHbl OpbIH/IayFa OaFbITTANIFaH Oasia Ha3apbl MEH KbI3BIFYIIBUIBIFBI — OHBIH OelicaHalbl TYpAe
rpaMMaTHKaJIBbIK MaTepHaabl MEHI'€pYiH KEHLT TYpJe *KY3€re achblpyFa >KOJ allabl.

Kabpuimay Tunrepine HerizzenreH OumiM Oepyne eckepilryi Tuic MacenenepaiH Oipi- Oip
CBHIHBINITAFbl KAOBLIIay KaHAIJAPbI SPTYPIIi OLTiMrepaepMeH KYpri3ijieTiH )KyMbIC epekieniri. OKy-
TAaHBIMABIK KY3IPETTLTIKTI KaJbIITACTHIPYAa OKBITYIIBLIAp SPTYpi OiimM Oepy TociiaepiH Kysere
acpIpazbl. TancelpMaHbl OpbIHAAY OapbICHIHIA TOIKA 06y, TarnChpMaHbl YaKbITKa IIEKTEY KOIO
apKbUIbI KYPACTIECHIPY CUAKTHI TACIIAEP I KOIIaHy THIMA1 60nMaK. OKyIIbUIap Ikl TOIKA PAHIOM/IbI
6oty GapbIchiHAa Oip TOMKa KaObUIAay THIN SPTYPIIi OKYIIBUIAP KUHAKTAIAAbI 9p1 YaKbITKA )KYMBIC

24



SDU Bulletin: Pedagogy and Teaching Methods 2024/2 (67)

’xKacay OapbICBIHIa op OimimMrep o3 KaObUIIayepeKIIeNiriHe cail )KYKTeMeH1 ©3 KayanKepuIllirine
aJIBII, TOTINIEH OHIMII )KYMBIC JkacayFa yiipeHei. JKeke »yMbIc sxarIaiiblH KapacTbipap OoJicak, opra
OybIHAAFBI OKYIIBLUIAP YIIH Oy — reiiMudukanus apKplIbl TPaMMATHKAIBIK TaKbIPBIIITHl MEHTEPY.
Kazipri tanma Oimim Oepyre Heri3fenreH CaHIbIK CepBUCTEpAE IBIOBICTBIK CyHememnaeysiep MeH
aHMMAaIUs apKbUIbl TYPJICHIIPIreH TarchlpMaiapasl OHJIAH OpbIHIAY MYMKIHIIKTEp] IIEKTEYCI3.
SIFHU, OKYIIBI TAmNChIPMaHbl MHTEPAKTUBTI TaKTa apKbUIbl HE ©3 Ta/DKETI apKbUIbl OpBIHIAyIa
KUHECTETUKAJIBIK epeKIIeTiKTepiHe cail )KyMbIC xacaipl. OKy TanchlpMajapblH YChIHYIA TeJaror
IOpIOBICTaManappl He TPaMMATHKAIBIK MaTepHaifa cail Kalramama cyhdeMenueyyepAl KOJJaHy
apKBLUIBI Ay IUAIIBI KAHAIBI 0aChIM OKYIIBIHBIH OUTIMII MEHTepy camachiHa bIKNai eTeai. Typii-TycTi
KaHBIK opi jkaz0anap aiiKplH OepuireH TarcklpmMa UHTepdeiici OanaHblH BHY3alIIbIK KaHAJIJapblHA
acep eTin KoiimMai, OimiMil OeKiTyIiH THIM/I KypaliblHa aifHaIMaK.

OKy-TaHBIMABIK KY3IpETTUTIKTI JaMBITy HE CEOCNTeH MaHbBI3MbI JECEK, Ka3ipri TaHaa dJIeMjie
Life-long learning , ssFHU ajaMHBIH ©Mip OOMFBI ©31H-631H JaMBITY jKOHE OUTIM ally TeHACHUUSCHI
YJIKeH cypaHbicKa Hue. Ocipece baTbic xoHe EBpoma memiiekeTTepiHae opTa jKacTarbl HEMece
3eHHETKEe IIBIKKAH a3aMaTTap/AblH jkKaHa Kocim He OuTiMAI urepyre JereH TalIbIHBICHI, OKY
OpPBIHAAPBIHAA JKaC CTYJICHTTEPMEH Karap «TXipuOemn» opTa >KacTarbl CTYyIEHTTEpHIH Je ©3
OpBIHAAPBIH TalOybl KaJBINTHl YpAiCKe aiHanraH. byl KyaHTapiblK >Karjail, JETeHMEH TyJIFa
OoiibIHAAFBI OLTIMIe JeTeH MYH/Iai cCapKblIMac TaJBIHBIC TIEH KYIITAPIIBIKTHI OSTY — 6CKENeH YpIaK
OOHMBIH/IAa MEKTEI KaObIpFachlHIA KAIBITACHII, OJJaH KEUIHT1 CaThl — KOFAPFBI OKY OPBIHIApPbIH/IA
namuabl. J[onm ockl KaOiIeTTi JaMBITYABIH XKOJIAAPBIH KapacTeipy OYyriHTi Tapaa ere e3ekti. Cedeoi,
XXI racelp mIeKci3 aknaparThiH Facklpbl. Kanaaii icTi He O1IiMII MEHIepriHi3 Keice Je, FaaamTop
KyHeciHze 0apibIK MaJIiMET KOJDKeTiMIi. [lereHMeH, 01 aknapaTThlH KaXKeTiH albll, ipIKTey XKoHE
KUHAKTAIFaH MOJIIMET KOPBIH YTHIM/IBI MaiijaiaHa 011y — OenTili KY3bIpIBIK ISHICHiH Tajam eTei.

KopbIThIHABI

OKyIIBIHBIH OKY TaHBIM YZEPICiH apTTBIPY YIIIH OHBIH KaObuIgay KaHAJAapbIHBIH OapiIbIFbIHA
ocep eTyl Ky3ere acelpy KaxeT. by gereHimMi3KaObuiiay TUIIHIH OpKaliChIHA )KATAThIH CHIHBIITHI
0aKbUIall OTBHIPHIN, OKYIIBUIAP apachlHAa KaHai KaObuiaay THIT 0aChIM *KoHE KaJllbl KaHJal TUITepi
Ke3JeceTiHiH aHbIKTay. Ky3blper OimiM OepyAiH MHTETpaTHUBTIK camaibl CHUMAaTTamachl, Ka3ipri
3aMaHfbl OuTiM Oepy HOTHKeci Oenrimi Oip Ky3iperTep Kypambl OOJBIN TaObUIAIbI, SFHU OLIIM
OepyJeri )KHHaKTaJIFaH Ky3bIpET YJITici KOFaM TanaOblH KaHaFaTTaHIbIpa ajJaThlH camna yJIrici.
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PSYCHOLOGICAL ASPECTS OF IMPROVING THE EDUCATIONAL AND
COGNITIVE COMPETENCE OF STUDENTS

Abstract. The problem considered in this article is the psychological aspects of increasing
educational and cognitive competence. Today, one of the main problems in the field of general
education is the decline in the educational and cognitive competencies of students. A direct factor
affecting the decline in the quality of education of students is considered as a result of the rapid
development of technologies. The ability of students to write competently, to collect thoughts, to
speak clearly and clearly, to repeat the acquired knowledge only reproductively, and to remember it
in a short time has become a disease of our time. Therefore, through this search, explaining the
concept of "reading- cognition", the problem of its formation in the minds of students and
development in the pedagogical process was discussed.

Keywords: educational and cognitive competence, competence, psychological aspect, grammar,
theory, cognition, thinking, perception, audial, visual, kinesthetic.
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MCUXOJOTMYECKHUE ACHEKTBI TOBBIIIEHUA YYEFHO-IIO3HABATEJIBHOM
KOMIIETEHTHOCTHU YYAIIIUXCHA

AnHoTanus. B 370l cTaThe pedyb MOWIET O MCUXOJOTUYECKUE ACTICKTHI MOBBIMICHUS y4eOHO
MO3HABATEIFHON KOMITETEHTHOCTH. Ha ceromHsiHmii 1eHb OJHOW W3 TJIABHBIX MpobiieM B cdepe
o0miero o0pa3oBaHUs SBISIETCS CHIDKCHHE y4eOHO — TMO3HABATENHHBIX KOMMIETCHIIMN yYalTuXCs.
HenocpenctBeHHbIM (hakTOPOM, BIUSIONIMM Ha CHI)KCHHE KadecTBa OOYyYeHHsI OOydaroluxcs,
SIBIISICTCS. MTHTCHCUBHOE PA3BUTHE TEXHOJIOTUNA. Y MEHHE TPAMOTHOTO NMUChMa, apryMEHTHUPOBAHHAS U
sICHasl pe4b yUYaIINXCsl, BOCIPOU3BOIMMOCTD IMOJYYSHHBIX 3HAHUH TOJIBKO B PEIIPOIYKTUBHOM KITFOUE
U KpaTKOBpPEMEHHAsl TIOTEPsl CO3HAHUS CTAIM COBpEeMEHHOU Ooisie3Hbio. [103TOMY, OOBICHSS 3THUM
MIOUCKOM TIOHSTHE «00y4deHue-1mo3Hanue", oocyxaanacs npobiaema ero GopMHUpPOBaHUS B CO3HAHUN
YYAIUXCS U Pa3BUTHUS B TIEIarOTUIECKOM TMPOIIEcCe.

KiroueBble cjioBa: yueOHO-TIO3HABATENbHAS KOMIICTCHIINS, KOMIIETCHIINS, TICUXOJIOTHYECKUN
aCTeKT, FpaMMaTHKa, TEOPHS, TIO3HAHKE, MBIIIUICHNE, BOCTIPUSTHE, ayaUall, BU3yall, KHHECTETHUK.
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KA3AK TIJII CABATBIHIA MYJbTUMEIHNAJIBIK KYPAJIIAP/IbI KOJIJAHY
APKbLJIbI OKYWBbIJIAPABIH BEJICEHALJIII'TH APTTBIPY

AnaaTrna. Makanaja MyJIbTUMEAMANBIK KypalgapAbl OKbITYy/a KOJAAHYIbIH MAaHbBI3bI CO3
6omanpl. OHBIH cabak ynepiciH OenceHaipyIiH MaHbI3Ibl O6JIeri PeTiH/e, OKYIIBIHBIH TaHBIM/IBIK
KaOBLI1aybl MEH iC- 9peKeTTer1 OeJICEHIUTITH apTTHIPYIIBI Kypai eKeH T gonenaenei. OHbl THIMI
KOJITaHy MEHIEpIJIeTiH TaKbIPBINTHIH, MaTepHajIblH Ma3MyHbIHA JKOHE MYFaJiMHIH mieOepiirine
OaiinanpicThl. COHIBIKTAH MYJIbTUMEIUAIBIK MPE3CHTAUUSIIAPAbIH MAa3MYH/Ibl YHBIMIACTHIPBUTYBI
MYFaiM VIIIH JKeTICTIK. bylaH KOHIENTyanabl MeJaroruKaiblK JKarJaiiapAblH MaHbBI3IbLUTBIFbI
kepineai. Ockl Heri3aepre cyiieHe OTBIPHIN, MyJIbTUMEINANBIK Kypasiap sl THIMIL KOJAaHy YATiIepi
TankpuiaHabpl. OCbIFaH JNEWiH e MYJIbTUMEIHUAbIK TEXHOJOTHSUIAD OKBITYAa ©31HIH THIMILIITIH
JONeNIeTl KeNreH. Anaiina Oyl Makanana Ka3ak TUTl TOHIH MEHTepTyAe MYJIbTHUMETUATBIK
Kypajizapsl KOJJIAHYIbIH ©31HIIK epeKIIeNKTepl capalaHabl. YIepicTe OKY aKmapaTTapbIHBIH
KOpIHICI YUIIH 9pTYpJi aliKbIH KypalgapAbl KOJJaHy, OKBITYIbIH >KaHa JEHIeHiMeH KamMTaMachl3
eTeTiHi alkpiHAanaasl. COHBIMEH KaTap OKBITY JKYHWECiHAeri 3aMaHayd OKBITY TajaOblHa caid
MYJbTUMEIUATBIK OPTAaHBIH OKBITYZAa BHU3YAIJBIK KBI3METIH AYpPBHIC YHBIMAACTBHIPYABIH MaHBI3bI
TyciHaipineni. Makanmaga aTanFaH TaKbIPBINTH ally, TYKBIPBIMAAPABI JONENACY MaKcaThlHAA
KATTBIFY-TalCbIpMaHbIH YITIEpi 1€ YCHIHBUIBII, TYHIH/I TY)KbIPIMIAPMEH KOPBITHIIIbI.

Tyiiin ce3aep. MylnbTUMeIUa, OKY-TaHBIMIBIK, WHTEPAKTHBTI, BeO- 3JIEMEHTTEp, aHMMAIlus,
MMOJIKACT, THIMOIIK, O€JICEHILTIK.

Kipicne

Binim OGepy/iH Heri3ri MakcaThl — TYJIFAIBIK OaFaapiabl OKBITY. by — Oenrini OimiM, OUTIK, TaF b,
KaXeTTi KY3BIPETTUIIKTEp/Il CiHIpEe OTBHIPHII, TYJIFAaHbl KalbIMTacThipy. Kazipri OLTIMHIH Ma3MyHBI
OChI MaKcaTKa CoMKec KYpBUIBIN, OKy OafjapiamMaliapblH/a KepiHiC Tayblll OTHIp. binmiM cumaTseiH
KaHAPTYMEH KaTap, OKBITYIBIH OJIIC-TICUIAEpl MEH KypajJapblH Ja TUIMJI KOJIAHYABIH JXKaHAallla
KOJIIApbIH KapacThIpy — 6acThl TaanTap KaTapseiaaa. OKbITY iCiH canalibl YHBIMAACTBIPYIBI )Ky3ere
acpIpy/ia MyJIbTUMEIUAIBIK (aKMapaTThIK) TEXHOJOTHSIApAbl KOJIJaHy YJkeH MoHre ume. Kasipri
aziam3at OajachIHBIH OapJIbIK iICTE KOMITBIOTEPIIIK CayaTThUIBIFBIH KaXKET €TeTiH aKmapaTTap Fachlpbl
©31HEH-631 OChI FHUIBIMHBIH KOJAAHBICHIH KaxeT eryne. CoHnaii-ak MoHIEpi OKBITY MACEJIECiHIH
FBUIBIMHM TY’KBIPBIMAAPHI JKaHAIIBUT TEXHOJOTHsIap OUTiM JEHTeliH JKOFaphbl carara KeTEepeTiHIH
nonenaeviai. COHABIKTAH Ka3akK TUTl TMOHIH OKBITYABIH OJICTEMENK IEHTeWiH TaMbITy elliMi3ie
eyieyci3 KaJiMayFa THIC Macelle PeTiHAe Kaparl, OHbIH d/IiCTeMelliK XKYHECiH KeHEHTe TYCETiH 3epTTey
KYPri3yli MakcaT eTTik. [3/eHic OapbiChIHIAa MYIbTUMEIHANBIK TEXHOJOTHSIIAP OKYIIBLIAP/IBIH
cabaKKa KbI3BIFYIIBUIBLIFEI MEH BIHTACBIH OSITATHIHBI OaiiKaapl. OnapablH 3eiiHiH Oenriii yaKpITKa
HIOFBIPJIAHBIPYFa JKOHE cabakK yepiciHie oKy OeJICeH UM H apTTBIPHII, aJlFaH MATIMETTeP/Il HAaKThI
BHU3YaJJIbl KaObUIIayFa MyMKIHJIK Oepeni. by Tocinnepai KoaaaHy MoHHIH Ma3MYHIIBIK €peKIIeiri
MEH OKYTaHBIMJIBIK MaTepUaNgapblH KypAenuliriHe ae OaiylaHbICThl OOJBIN KENETIHIH ecKepy
MaHbI3abl. Kazak Tiji moHI OChl Macesenep/i ecKkepy/ii KaXeT eTeTiH noHaep KaTapeiHaa. Kazak Titi
ca0akTapbIHBIH MEHIeplUIyre THICTI TpaMMAaTHKANbIK TaKbIPBIITAPBIHBIH OapiblFbl  Oipaeit
MYJIBTUMEIMSUIBIK OMicTepAl KaxeT eredi nereH ce3 emec. COHIOBIKTaH Ka3aK TiUTIH OKBITYyHa
MYJIBTUMEIMSUTBIK TOCULAEPl KOJJAHYJBIH O3IHIIK TalanTapbl MEH THIMII >KOJJapbl TYpalbl
KEHIPEK TOKTAJIaThIH 0OJIaMBI3.
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OJicTep MeH MaTepuaJap

MynbsTHMeaaFa ABIOBICTI MATIHIEP, BUAeoNap, rpaduka, aHUMaNus, MOJKACTTAP APKBUIBI
aKmapar OepeTiH mporpamMmalibl Kypaugap xatajubl. Kaszipri OKpITya OKYIIBIHBI KbI3BIKTHIPATHIH,
aKIMapaTThl XKbUIIaM allyFa )KoHE OKYTaHBIMJIBIK MaTepPHAIIIbI )KEH1T MEHTepyTe, KaOIeTTepiH anryra,
OeifiM OaFbITTapBIH aHBIKTayFa MOJ MYMKIHJIIK OepeTiH Tocumaep Oombin caHanaibl. OKyIIBIHBIH
cabakKa BIHTAaChIH OATYMEH KaTap, Oiay, ceiijiey OEJCEHIUIIrl MEH iC-OpEeKeT »KOHE KOJIJaHy
6encenainirid ketepeni. Kasipri Tanaa MyabTUMEAHAIIBIK KYpalaap, SFHU TYpIi Oariapaamanap MeH
AJIEKTPOH/BI OKYJBIKTap, T.0. OLTIMII akKmapaTTaHIslpyJa eTe ©3eKTi. MaceneH, TaKbIPBIITHI
TYCIHIIpY OapbIChIHIA MYFaldiM KOJJAHAThIH MYJIbTHUMEIHAIBIK KOPHEKUTIKTIH Oepepi Kerl.
MynbTUMEANAIBIK KOPHEKUTIKTI KOJIaHYIbIH (popMackl cabak Ma3MyHbIHA TiKeJiel OallIaHBICTHI.
MyHnaii Kypanaapabl KOJAaHYABIH THIMJII oAicTepiH ToxipubOe OoiibiHINA ObLmaiiiia atam KeTyre
0oaum!:

. ’Kana marepuanibl MeHrepy Ke3iHze

. XKaHa TakpIpbIT OCKITIITeH IE

. Bimimaepai Tekcepy yuri

. Cabakka KOChIMIIIa MaTepuall peTiHae OUTIMAl TEpEeHAETY YIIiH

. OpoHTANBIBI )KEKE KYMBICTap/Ibl TEKCEPY OApBICHIHIA.

. OKBITYIIIBI CHITATTaFbl TAICHIpMANap/ibl OpbIHAAY Ke31H/e

. OMOLMOHANIBI KYKTEMEHIH KYpaJIbl

. Yrnectipymni JUIAKTUKANBIK MaTepUalIbl, KOJOTpaMMaiapAbl KOHE KapTOUYKaJIap.Ibl
TabIHIAy Kypaisl petinme [1, 52].

FansiMpapapiH  mikipiHIe >koHE TOXIpHOe KOPCETKEHIEH, MyJIbTUMEAHANBIK Kypajjaap
MYFaJliMre KepHEKUIiK (opMachlHIa MaTepHalibl YChIHyFa *Kakchl keMek Oepeni. EH kapamaiibim
rpadukanbiK Gopmanapapl KOMAAHYABIH 631 cabak Ke3eHAepiHAeTI «MarblHAHBI TaHyJa» THIMII
Kypaj caHanazpl. MyFraniM melepiiriMeH YHbIMIacThIPhIIFaH Mpe3eHTalNs OKYIIbUIAPAbIH 3eHiHIH
ayJlapblII, oJIap IbIH cabaKKa JeTreH KbI3bIFYIIBIIBIFBI MEH OCTICCHIUTITIH TYAbIpaabl. Anaiina, meaaror
FaJIBIMIAPABIH TYKbIMJAPbIH €CKEPY, KOPHEKUTIKTI KOJAaHy TalanTapblH CaKTay aca MaHbI3/Ibl.

«CnemddexrinepMeHn 0alTaHBICTBI MPE3CHTANMSHBIH CHIPTKBI KaJIbIHA KBI3BIFYIBIH KaKeTi
KOK. Erep ThIM apTBIFBIMEH jKacacaHbl3, OHJa MPE3CHTAIMSAHbIH JKaJIbl THIMALIITIH TOMEHETECH3.
Bepinetin marepuan MeH OHBIH 3P EKTUIEPIHIH apachbIHIAFbl OalIaHbICTHI Ha3apFa ajFaH )XeH» [2,
48].

Kecre -1. IlpesenTanMsHbIH TYpIiepi

01NN AW~

[ IIpe3eHTanUsIHBIH TYpJiepi ]
& OKBITYIIBI
{ Cuenapuiii 631)] [ I/IHTepaRTI/IBTiJ[ O3 OeTiMeH OpPBIHIATYIIBI ] Nnpe3eHTanusIap

Kazak Tini cabarplHAa TaKbIPBINTapAbl TYCIHAIPY KOPHEKUTIKTEPAIH KOMETIMEH KEHI JKy3ere
aceIpbuiaabl. Macenen, MS Power point kemeriMeH Buieo cabakTapbl JalbIHAAY bl KAPACTHIPHIIT
KOpeiK.

[Tpe3enTanus xxacay yuiin Microsoft Power point icke KOCaMbI3.

DOKpaHzia KYKaTTbIH Tepe3eci jKoHe MaHenbaep MeH Oackapy OarelpMmanapbl maiga Oonajbl.
backapymsr Oateipmanap @aitn, XKenney, Typi, Kot xone T.6. KarapbiHaH Typansl. Kypan
HaHeNbJEPIHEH KOIl KOJIIaHbUIATBIHIAPEL: cmanoapmmolk, hopmammay, cypem caiy.

WHTEepakTHBTI TaKTaHBIH 0ACTHI MMAHETIMEH JKYMBIC iCTey:

1. «Kamam» - Kypanael Oerncenai eTy yuIiH KanaMm OenriciH Kosngany. On 6acTsl maHeAiH OH
JKaFbpIHJa OpHAJIACA/IbI.

2. bacTbl manenjeri TaHJanfaH TyckKe Kajmamabl amnapy. Meicaisl, Kapa. Kamamapl Takragan
anMaii ce3i xasy.

TaHbIM KypajIapblHBIH iIIiHAEC MYyJIbTUMEINA SPTYPIl 9iCIeH OUTiMAlI YChIHYFa MYMKIHJIIK
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Oepeni. CalakTel OekiTy, ICKepJiK JaFAbIHBl KaJbIITACTBIPY KE3CHJAEPIHAE IKATTBHIFY-
TarceIpMaIapbl TaKTa MAHEIbCPiH/E OPBIHAATY aPKbUIBI OKYIIBLUIAP/IBIH iC-OpeKeT OeICeHITITIH
naMbITyFa Oonazpl. OnapablH  KbI3BIFYHIBUIBIFBI  OachbIMBIpaK Oonajsl Ja yAepicke apainacy
OeJICeHIUTIKTEP1 KOFapIaiIbl.

MynbTUMEINANBIK MPe3CHTAlMIapAsl  JaibIHAAY CaThUIapblH ObUIAMIIA TONTACTBIPYFa
Oouazbl:

Oky MaTepHuaJIbIHBIH

KYPBUIBIMIAHYBI
| |
I 1

IcKe acBIPY/IbIH Hp€3eHTaquﬂHmH

ClieHApHUITiH KypacThIpy JU3aliHBIH NaiibHAAY
'_l 1
Menuapparmentre My3BIKaIbIK
pal naisHAay JIBIOBICTAPIBIH

JIalbIHIATTY bl

Cyper -1. MynpTMennaibIK Mpe3eHTalsUIapAbl JalibIHay CaThUIaphl

HQTI/I)KEJ'Iep JK9HE OoJIapAbl TaJIAay

3amaHayn cabaKTapAblH HOTHKENIK KOpCETKIllliHe KOCAaThIH THIMAUIIK YJIeciMEeH Karap
MYJbTUMEIUABIK KypalgapAbl MaiiananyablH HETI3r1 KYLI OHBIH KOJJAHYy IIapTTapblH JYphIC
OpBIHAAyMEH 7€ aHbIKTanaasl. Kazak Tili MoHIH Kyprizyne OyJl OKbITYIBIH Oip Kypajibl peTiHzae
Konganbic Tabansl. Cabak yaepiciHne OKyIIbLIapAblH Oip-OipiMeH e3apa MHTEPAKTUBTI TUAJIOTKA
OpTraHUKaJIbIK KOCBUIybIHA, MOTIHAEPAl ayIMOThIHAAY apKbUIbl JKbUIJAM WIrepyiHe, TaHBIMJBIK
JeHreinepi, OKYyTaHBIMABIK OCNCEHIITIrT MEH KbI3BIFYIIBUIBIFBIHBIH KOFapblUIayblHA KaKChl acep
ereni. Conai-aK, MyJIbTUMETUANIBIK KYpalAapAbl Maiagana OKbITYIbIH apTHIKIIBUIBIFbI:

- TYpmi-TycTi TpadUKTepAiH, aHUMAIUSHBIH, JBIOBICTAP/IBIH, TUIICPMOTIHHIH KOJJIaHBUTYbIHA
MYMKIHTIK Oepei;

- TYpaKThI )KaHAPTBUIBIN TYpyFa MYMKiH/IK Oepei;

- HMHTEPaKTUBTI BEO-3JIEMEHTTEPAiH, MbICAJIbI, XKYMBIC JIONTEpi HEMece TeCTTepAiH OoybIHa
KOJT aIlIajbl;

- DJJEKTPOHJIBI KiTalXxaHanapia Hemece OuTiM calTTapblHOa KOCHIMIIA 9eOUETTepMEH
THIIEPMATIHAL OpHaTasl, T.0. [3].

Kazak Tini moHi OoibIHIIIA MYJIBTUMEANUAIBIK Kypailap/asl Maiiianany1a MoHHIH epeKIIeNiriH
€CTEH IIbIFapMay Kepek. SIFHu, onebu TUIIIK HOpMaHbl MEHIEePTYy MEH KapaTbUIbIC OaFbITHIHAAFBI
MIOHJIEP/I1 OKBITYIBIH 9/1iCTEMECIHIET1 albIpMAaIlbIIBIKTAp Ha3apaa 6omys! Tuic. CabakTa KOMbUIATHIH
MakcaTTap MEH OpBIHJAJNATBIH KOJJIAHBIC KATTHIFYJApbIHBIH Ma3MyHbI Oip-OipiHe coiikec Kemyi
MaHbI3Abl. COHIBIKTAH MYJIbTUMEIUSUIBIK KypangapIblH MYMKIHIIKTEpiH Ka3ak TuUll TOHIHIH
Ma3MYHJIBIK, KYPBUIBIMJIBIK TajlalTapblHa COWKec YHBIMAACTBIPY KapacThIpblianbl. Kasipae oKbITY
yAepiciHiH OapibIK Ke3eHJAepiHAe OKyFa MOTHBalUs Oepill O OTBIPY ©Te€ MaHbI3IbI OOJBIM OTHIP.
OKyIIBIHBIH 3€iiHI KeN TypakTaMaWThIHABIKTAH cabakTarbl opOip »TamTa Oy CakTalybl THIC
OKBITY/IBIH KaXeTTi Kypamibl Oemirine aifHamyna. Ce0ebOi OKYIIBIHBIH JadBIHIBIFBI cabak
YAepiCiHIeTI MYFaTIMHIH YCBIHFaH OKY MIHICTTEPIMEH COliKec KeJMece, OKYIIBIHBIH OCJICeHILTIT Je
KbI3BIFYIIBUIBIFBI 12 OipaeH TemeHueini. COHABIKTAaH OKYy MakcaTTapblH KOIOJa MYFalliM
OimimMrepiepiy IeHreiiH eCKepreH JKoH.

MyraiiM MyJIbTUMEAMSIIBIK KYpajaapabl KOJJaHy OapbIChIHIA OKYy MaKCaTTapbhlH HAKTHI KOO
apKbUIbl OKYIIbUIApAa OENTili JaFAblHBl KaJbIITACTBIPHINT OTBIPaAbl. OKYyIIbI KOMIIBIOTEPMEH
KYMBICTBI OacTaFraHHAH OJIaH HE TaJlall eTLIIN KaTKaHbIH Oimyi Twic. OKBITY MIHAETTEpi cabak
OapbIChIHAA aHbIKTaNaAbl. OKYIIBI KOMIBIOTEPIH QJIEM-KaJeM TU3aifHbIHA HeMece CypeTTepiHe
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KbI3BIKIIaybl KEPEK, 0J OKYy MaKCaTBIH JYpbIC TYCIHII, OHBl OpbIHAAYaFbl TAJANTapAbl KaObuIar,
©31HIH ICKEpJIIK MPAKTUKAJBIK MaFfbIChIH KaJlbIITACTHIPATHIH JCHreire >keTyi OacTel Hazapna
6omnazpl. XKanmel 3aMaHayu OKbITY Kyiecinae « OKyutbl — My2anim — OKyuibl» KOMMYHUKAUSCBIHBIH
YHBIMIACTBIPBUTY Bl MaHbI3IbI.

OKy MaTepHaIbIH

Ka0bLIayFa
gy

J1€ K

Oky
MaKCaTbIHbI

MYJIbTHMEAHABI
K Kypajaapbl
naiiianany

TajnanTapbl:

Oky

MaTepuas baranay

Cyper -3. MynpTUMennanbIK Kypanaapabl Naijananyaarsl Tananrap [4,5].

Kazak Tini moHi OOWBIHIIA MyJNbTUMEAUANBIK KypalJapasl KOJJaHyFa HeTri3/eireH
MHTEPAKTHBTI TaKTaJa KYMBIC JKaTThIFyJIapbiH (6-ChIHBINKA) XKEHUIACH Kyp/elire Kapail YCTaHbIMBI
HETi31H/1e YChIHBIIaAbl. MaceneH,

«Kim Te3?» KaTThIFybI

WuTepakTuBTI TakTaga OepiireH cesqepre TYHBIK €TICTIK HE KoceMIle KYpHAKTapbIHbIH OipiH
OKYIIBI JKBIJIIaM JKaJIFall jka3ybl KepeK. Y3/iK OosFaH 5 OKyIIbl OaraiaHa/bl.

Ynei: Oxol +y = oKy, oKbl+ 11 =0KuObl

AKcH, aHKaycChl, aHKH, apOu, asi, Oarxu, Oakmm, Oammwm, Oaifbl, OapTu, 60pOU, OopcH, Keiii,
KEUKU.

MyHnarbsl Makcat — CO3/IepAl TYHBIK €CTICTIKKE alHAIIbIpa OLTY )KOHE CO3Jepre KYPHAKTAPIbI
JYPBIC JKAJIFaTy apKbUIbl CO3JIIK KOPbl MOJANUTY.

Ce3nieH co3 Kypay KaTThIFybl

Oxymsmapasiy «TyliMenak» ce3iHeH Helle €e3 IIbIFapyblH Oakpliay >KOHE HHTEPAKTHBTI
TaKTaIarbl «TYHMEIaK» CYpeTiHeT] TYJIIH 9p TOCTaFaHIIaJapblH TOJTHIPY.

Meicansl: TyHe, TyHMe, Tau, ...

«CypertTi 0nJ1eT» KATTBIFYbI

MynTuMenuanblK TakTaga cypertep KepiHic Tabanpl. Cyperrepneri oapekeTTi OeitHenen xazy
KEpek.

Mpicanbl: TYJN, TOpFail, KosH cyperrepi Oepiice, comap OOWBIHIIA 3aTKa TOH KYOBUIBIC IEH
opekeTTep i ska3y Tanchlpeiiaabl. CeneMai Te3, aypbic OeitHenen sxa3bin 6epce, coi 6ana Tarncbpma
OPBIHJIAYIBIH KelleCl Ke3CHIHE OTe/Il.

Mpuicanvl: KoAHHbIY MICI AKCULAH, KYNALbI KATKURAH, HCYHI MAMbIK,.

CoHbIMEH KaTap, TOXKipuOene SJIEeKTPOHIBl OKYJBIKIIEH MXYMBICTApAbl KEHEUTY MaKcaThIHIA
TarceIpMaIapAbl TYPICHIIPIN OepyIiH )KOHE CHIHBINTHIH JKaC epeKIIeNIriHIH KaObUIIay TeHI eHIepin
€CKepYiH MaHbBI3IbUIBIFEIHA KO3 KETKI3/IK.

Kecre -1.Tancsipmanapibl ChIHBINIKA Kapail TONTACTBIPY

Ceinemm  |Kahoot |IxkurCO |T Cayannama |Quizlet |2Kaanbi
Tect TAKBIPBINTHIK
TancbipMaJap
MeH
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SKATTBIFYJIap
5-CBIHBIN |+ + + +
6-cpIHbIM |+ + + + T
7-CBIHBIN |+ + + + +

KopbIThIHABI

Tanceipmanap/ibl 91€TTET1 KaJIbIIITaH TPl MHTEPAKTUBTI TAKTaJaH KOPCETY aHAFYPIIbIM Ko0ipeK
HOTIKETE KETKI3eTiHI aHFapbUIIbl. DKCIEPUMEHT TCUIAEpl apKbUIbl aHBIKTAJIFAaH KOPCETKIIITEP
KaJIbl, OKYIIBUIAP/IBIH )KaC epeKIeTirine Kapail My IbTUMEIUANBIK KYPaAap bl TaJFar KOJIIaHy bl
YCBIHAIBI. 5,6-ChIHBINTApAA OKYIIbIIAp OpeHH-pUHT, OJIUI] TYPHUP UHTEIUICKTYaJIbIK OMBIHAApbIHA
KONl KbI3BIFATBIH 00JICa, 7-CHIHBIN OKYIIBUIAPhl TECT CYPAKTapblH MYJIbTHMEIUAIBIK Kypajiaap
apKbUIbI IIEIIyre KeOipeK KbI3bIFAaThIHBI aHBIKTANbI. bymapplH KalChIChl 00JIMAChIH, OKYIIBIHBIH
3UATBIHA OCEp €TETiH, OKYTaHBIMBIH KEHEHTeTiH yaepictep. «backa TeXHUKaNbIK OKBITY
KypajjapblHa KaparaHla KOMIIBIOTEPJIK OKBITYy OarnapiamMalapblHbIH HHTEPAKTUBTLIIr, SFHU
OKYIIBIHBIH CYPaKTapbl MEH iC-opeKeTiHe Jiepey Jkayar 6epy MYMKIHIr Oap eKeH/Iiri, OHbIH YCTiHE
MoceNieHl ~ aHBIKTalk  Tycyre, MamiMerTepAi  Oepyre,  OKyIIbIFa  aKmaparThl — YChIHA
anaTeIHABIFBIHIAN[ 5,26 ].

KopsiTa kene, 013 Toxipube  OappIChIHAA  MYJBTUMEIUANBIK TEXHOIOTHUSIAPAbI
KOJIJIaHyIbIH MBIHAIAi TYWiHIEMECIH Kaca IbIK;

- OKYyIIBUTApABIH cabaKKa IeTeH KbI3BIFYIIBIIBIFBI MEH OCTICEHAUTITIH apTThIPAIbI;

- OlsTayIBIH ANTOPUTMIIK CTHJII JaMUJIBI, TUIM/I MIEITMIep KaObuiay, BApUATHBTI OPEKET €Ty
KaOlJeTTepiH Kb TaCThIPAIbI;

- OKBITYJIbIH JKaHa JICHIeiiH KaMTaMachl3 eTei,

- MYFaJliM apThIK XYMBICTApJIaH apbUIbII, NIBIFAPMAaIIBUIBIKKA OCTTEH 1.

Maiinananbliaran ogeduerTep Tizimi

1 borossnenckas /I.b. MaTemiekTyanpHas akTUBHOCTB Kak mpoOsieMa TBopuectsa. /- M., PI'Y,
1983. -306.

2 CyneiimenoBa b.b. MHTepakTHBTI TaKTaHbIH apHaiibl OarjgapiaMachlH  MaiianaHy
TEXHOJIOTUsCH /0Ky Kypanbl/ Akray: LII.Ecennn arsianarst KMTxMY,2010, - 776.

3 TyxmeroB H.O. / YWTinAiK UHTEPAKTHBTI OKBITY TEXHOJOTHACHL: OKY Kypaybl/ - AJMAThI:
Aoaii ateiagarel Kas¥I1VY. «¥marat» 0acnacel, 2013.-896.

4 AmHa TUTIH OKBITYABIH UHTEPAKTHBTI 9/iCTEPI: FRUIBIMU-JICTEMENIK KUHAK / KYPacThIPYIIbI
A. Maxamb6etoBa; Tin komurerti. -Actana. 2010. - 566.

5 AnpaGeprenoBa A.O. AIBIK WHTEPAKTUBTI  TalcChpMalapAblH  KOMIIBIOTEPIIIK
OarapiamMaapblH )KacayablH dficTeMeci.// mea. Fbul. Kaua. auc. Anmarsel, 2010,- 326.

Reference

1 Bogojavlenskaja D.B. Intellektual'naja aktivnost' kak problema tvorchestva. /- M., RGU,
1983. -30b.

2 Siileimenova B.B. Interaktivti taqtanyfi arnaiy bagdarlamasyn paidalanu tehnologiasy /oqu
qiraly/ Aqtau: S.Esenin atyndagy QMT;jiU,2010, - 77b.

3 Tuhmetov N.O. / Ustildik interaktivti oqytu tehnologiasy: oqu qiiraly/ - Almaty: Abai
atyndagy QazUPU. «Ulagat» baspasy, 2013.-89b.

4 Ana tilin oqytudyn interaktivti ddisterr: gylymi-ddistemelik jinaq / qirastyrusy A.
Mahambetova; Til komitet1. -Astana. 2010. - 56b.

31



SDU Bulletin: Pedagogy and Teaching Methods 2024/2 (67)

5 Aldabergenova A.O. Asyq interaktivti tapsyrmalardyfi kompiiterlik bagdarlamalaryn
jasaudyn ddistemest.// ped. gyl. kand. dis. Almaty, 2010,- 32b.

Bekseit Kadirbai!, Shattygul Yerkhozhina®
“Kursant Bilim Group” LLP, Almalybak, Kazakhstan
2SDU University, Kaskelen, Kazakhstan
*e-mail: kadirbaiO110@gmail.com

INCREASING THE ACTIVITY OF STUDENTS THROUGH THE USE OF
MULTIMEDIA TOOLS IN THE LESSON OF THE KAZAKH LANGUAGE

Abstract. The article will discuss the importance of using multimedia tools in teaching. It is
proved that it is an important component of the activation of the lesson process, a means of enhancing
the cognitive perception and activity of the student in activities. Its effective use depends on the topic
being mastered, the content of the material and the skill of the teacher. Therefore, the meaningful
Organization of multimedia presentations is an achievement for the teacher. It shows the importance
of conceptual pedagogical conditions. Based on these foundations, models for the effective use of
multimedia tools were discussed. Before that, multimedia technologies have proven their
effectiveness in teaching. However, in this article, specific features of the use of multimedia tools in
mastering the subject of the Kazakh language were analyzed. In the process, it is determined that the
use of various clear tools for the reflection of educational information provides a new level of
learning. It also explains the importance of the correct Organization of visual activities of the
multimedia environment in teaching in accordance with the requirements of modern teaching in the
teaching system. In order to reveal this topic and prove the conclusions, the article also presented
samples of the exercise-task and summarized the key conclusions.

Keywords: multimedia, educational and cognitive, interactive, web elements, animation,
podcast, efficiency, activity.

Bexceum Kaowipbaii!, llammuizyne Epxoocuna’
1“Kursant Bilim Group” TOO, Anmansibak, Kazaxcran
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ITOBBILNIEHUE AKTUBHOCTHU YYAIIUXCH HA YPOKAX KA3AXCKOI'O
SI3BIKA C UCITIOJIb30BAHUEM MYJIbTUMEJANHBIX CPEJICTB

AHHOTanus. B craTtbe pedsb MOMAET O BAXKHOCTU UCIOIb30BAHNS MYJIbTUMEAUMHBIX CPEACTB B
oOyuyenuu. Jloka3aHo, YTO OH SBISETCA BA)XKHOM JeTanbi0 aKTUBU3AIMM y4eOHOro Ipoliecca,
CPEACTBOM IOBBIIICHUS TO3HABATEILHOTO BOCHIPUATUS U aKTUBHOCTH yYaIllerocs B J€SITEIbHOCTH.
D¢ dexTuBHOE €ro UCIOIB30BaHUE 3aBUCUT OT COJIEPKAHHS N3yd4aeMON TeMbl, MaTepHalia 1 yMEHUS
yuutens. IloaTomy coaepxarenbHas OpraHU3alUs MYJIbTUMEIUNHBIX IPE3CHTALUN SBISETCS
JOCTIDKEHHEM Ui yuuTens. OTCIoAa MpOosBISIETCS BaKHOCTh KOHIIETITYaJbHBIX MENIarorMyecKux
ycrnoBuil. Ha ocHOBe ATHX OCHOB OOCYXIAIUCh MOAETH 3(PPEKTUBHOTO HCIIOIb30BaAHHSA
MYJbTUMEIUHHBIX UHCTPYMEHTOB. Elle 10 3TOro MyJlbTUMEIUIHbIE TEXHOJOTHH J0Ka3ald CBOIO
3¢ deKTUBHOCTH B 00yueHuu. O1HAaKO B JaHHOM CTaThe OBbLIM MPOAHATM3HPOBAHBI CieUU(UIECKHIEe
0COOEHHOCTH HCIOJB30BAHUS MYJIbTHUMEIUMHBIX CPEACTB NMPU U3YyUYEHHM Ka3axXxCKOro s3bika. B
npoliecce omnpeAessieTcs UCIOIb30BaHUE Pa3IMYHBIX HATJIATHBIX CPEACTB JUIS OTPAXKEHUS YUeOHOU
uHpopManuy, 00eCreurBaOUINX HOBBIM YpOBEeHb 00ydeHus. Takke OOBACHSIETCS BaXHOCTb
NPaBUIBHON OpraHU3allMi BHU3YaJbHOH JAEATENIBHOCTH B OOYYEHUH MYJIBTHUMEAMUHOW Cpelbl,
oTBeYaoeil TpeOOBaHUSAM COBpPEeMEHHOro oOyueHHs B cucteme oOyueHHs. B cratbe Tarke
MIPEJCTAaBICHBI IPUMEPHI YIIPAKHEHUN-3a1aHUH € 1IeTBI0 PACKPBITHS JAaHHOM TEMBI, JOKa3aTeIbCTBA
BBIBOJIOB, 0000IIIEHBI KJIIOUEBbIE BHIBOIBI.
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Kenin mycmi 15 Cayip 2024

33



SDU Bulletin: Pedagogy and Teaching Methods 2024/2 (67)

FTAMP 14.07.09
DOI: https://doi.org/10.47344/sdu20bulletin.v67i2.1219

Kabynosa Ilaxnuza'*, Opoabexosa Xagusa?,
1.2 «SDU University», Kackenen, Kasakcran
*e-mail: shahniza.kab@gmail.com

KbI3 KIBEK» KbIPBIH/IAT'BI DTHOJIEKCUKAHBIH TAHBIM/IBIK CUITATBIH
OKBITY XKOJJAPBI

AnaaTna. TiT — STHOCTBIH PyXaHU KOHE MOJICHU OAMITBIFBIHBIH HET13T1 KOPCETKIIT. DTHOCTHIH
WITTBIK OOJIMBICHI, YITTHIK JYHHETAaHBIMBI, YITTBIK OiJIay >Kyieci Typalibl TULIIK I€pEeKTep OHBIH T
Oipuirinzie cakTaibll, COJ apKbUIbI OONaIIaK yprakKa >KeTKI3UIiN oTbipaabl. Ke3 KelreH XanbIKThIH
T KepiHiCI OHBIH TapuUXblHA, MOJCHHUETIHE, oneOHeTiHe, CaNT-AJCTYpiHe, o/eT-FypIbIHa,
JTYHUETAHBIMBIHA, YKAJIIbl TYPMBIC-TipIIiIiriHe OalIaHbICThI )KOHE COJI TiJ QJIEMIHEH MOJI JIepeKTep
Oepeni. DTHONEKCUKANBIK OipIiKTEpIiH acTapblHAAFbl MOIACHHM AaKHmapaTThl ally apKbUIbl COJI
XaJBIKTBIH JYHUETAaHBIMBIH, MOJIEHHETIH TaHyFa Oonaapl. Kaszak XaJKbIHBIH pyXaHH KOHE
MaTepHUaIBIK MOJACHUETIHEH MOJI aKnapat OepeTiH TUIIK IepeKTepIiH Oipi — XalbIK aybI3 d/IeOHETI,
aTar aifTKaHaa, XKbIpayJap M033UACHI, MICHICH K CO3/Iep, JIUPO-3MOCTHIK JKbIpaap, T.0.

Makanaga mexren okymbiiapeiHa «Kpi3 JKiGek» KbIpBIHIAFBl 3THOJIEKCHKAHBIH TAHBIMIIBIK
CHIIATBIH OKBITY JKOJAAphl KapacTelpblianel. OCBIFaH — coiikec jkaHApThUIFaH OiumiM  Oepy
Oarmapramachl HETi31HJIE TarchlpMaiap KeleHi MeH KaTThIFy YATUIepi kepceTineni. Atam alTKaHa,
KBIPDAAFBl  YITTBIK ~ MOJCHHETIMI3ZeH  Xabapaap  €TeTiH  OSTHOTAHBIMIBIK  OipiikTepre
STHOJIMHTBUCTUKAJIBIK TYPFbIIAH TalAAy KaCalbIIl, OKBITY OapbIChIHAA TYPIIi TallChIpMasap Heri3inae
OKYIIBUIAP/IGIH ATHOTAHBIMJIBIK OEJICEHIUIITIH apTThIPy MEH STHOTAHBIMJBIK KY3bIPETTUIIrH
KaJIBIITACTHIPY KYMBICTapPhI KacaJbl.

Tyiiin ce3mep: xaHapTbuiran OiniM Oepy Oarnapiamachl, KYHABUIBIKTAp, IAFIbl, OKBITY
omicTepi, OKBITY MaKCaTTaphl, STHOJIEKCHUKA, STHOIMHTBUCTHKANIBIK Tal1ay, TUIIIK akmapaT, MOICH!
aKmapar.

Kipicne

Kazak onmebmeri — KalbINTacKaH Tapuxbl Oap, oneM oieOueTiHae ©3iHAIK OpHBIMEH
epekuIeneHeTiH 0ail oneduer. OneM o7e0ueTiHe Kocap YiIeciH FalaMIbIK MOICHUETIICH YIITacThIpa
OTBIPBIT, TOH PETIHAE OKYIIbUIAPABIH TAaHBIMIBIK oNieyeTiH KeHedTeni. JKammer OutiM OeperiH
MEKTenTepie 91e0MeTTI OKBITYIa Ka3aK o1e¢0MeTiHIH Ma3MYHBIH, CTUJIIH, UJCSIIAPbIH XKOHE KaHPBIH
Oaranmaii Oury, Tamnmay jkacay, IIBIFApMAalIbUIBIK OWJIAy JaFdblIapblH JaMbITyFa Oaca Hazap
aynapeianel. Kazak onmeOueriH oKy OapbIChIHOa OKYLIBUIAPABIH KOPKEM  IIbIFapMajiapaarbl
KOTEpUIreH Maceenepi KaH- KaKThl Tajjay, Oaranay, e3iHIIK Of ailiTy JaFablUIapbl KaJbIITAacabl,
Oyt pedriexcust TaraplIapblH AAMBITYFa MYMKIHIIK TyFbI3azb! [1].

«Kazak opxeOueri» moHI OOWBIHIIA OKYy OaFmapiaMachlHBIH MAaKCaThl OKYIIBLIAPIbI
IIBIFAPMAIIBUIBIK OWJIayFa OarpITTay, OJap/AbIH €3 OWJIaphlH aybl3Ila epKiH KETKi3yiHe jKOHE jKaza
OlmyiHe KOJJIay KepceTy, NQJIEIep KENTipy, CAIbICTBIpY JKoHE Tanaay, Oaranay JarablIapblH
KajbinTacTelpy. OKymibuIap 97e0u kaHpiapra SKCIIEpUMEHT JKacay apKbUIbl IpaMalibIK IIbIFapMaHbl
po3a TIIIMEH, MPO3aHbl 033U TUTIMEH Ka3y TOCUIAepiH MeHrepe anaabl. TeopusuibIKk MaTepuaniap
OKYIIBIHBIH Ka3aK oJeOueTi Typajbl YFBIMIAphIH KEHEHTyre, ofeOHeT Typaibl JTyHHETaHBIMBIH
KaJIBINTACTBIPYFa JKOHE aJaM3aTKa OpTaK OMJIapibl, JWIeMMAanapibl, MpodiieManapisl 3epTTeyre
MYMKiHIIK Oepeni. Kazak omeOueri OuniM jmeHreii, oi-epici JambIFaH, 97eOu TNl jKoHE onedu
(dopmanap apKblIbl ©3 OMBIH €pPKIH KETKi3e alaThlH, TYbIHAAFaH MAceseep il 1mere OiIeTiH eMipre
Oeifim ypriak Topoueneiimi.

Ka3zak onmebueri TyBIHIABUIAPBHI HKACOCHIPIMACPAIH pPYXaHH KAXKETTUIIKTepI MEH Jaamy
MYMKIHJIIKTEpiHEe COHKECTeHIIpijie, Ka3aklla Oilay KoHE ceiiyiey, *ka3y, ThIHIaraHbIH TYCIHY,
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MOHOJIOT, JTHAJIOT, MiKipTanac )acay JaFablIapblH KAJIBIITACTBIPHIN, TalAall, TaHy HETi3iHe colKec
KYPBUIFaH.

Kaszaxk ogebueri Ka3ak TUTIMEH aca ThIFbI3 OailaHbICTa KapacThIPhLIAIbI, ce0e0i Ti — oaedbneTTiH
Oacray ke3i. A ofeOuer — OacTayAaH MIBIKKAH COMIeY IiH, TUIIIH €H KOFapFbl, aca YJITrili Ka3bIHACHI,
Kemen epHektepi. Kazak Tisi MeH Ka3ak opeOueri OarnapiamManapbIHbIH TYHICETIH HYKTelIepl KopKeM
MOTIHJII Tayjay *yieci O0bIn anbiHbIN OThIp. COHBIMEH KaTap, Ka3ak 9AcOHETiHIH TapUXIICH XKoHE
Tarpl O0acka MOHIEPMEH OaifmaHbIchl cakrananbl. «Kazak omebueri» moHi OONBIHINA KaHAPTHUIFAH
Oiiim Oepy OarmapiamMachl OKYUIBIHBIH ©31HIH 1IIKI pyXaHH KYHJIBUIBIFBIH KOHE ChIPTKbI AYHHEMEH
KOMMYHHUKATHBTIK KapbIM- KaTbIHAC ’Kacay JaFbIChIH KAIbIITACTRIPYABI Ko31eimi[2].

Kazak omeOueTiHiH OKy Oargapiamachl OKYIIbUIAPABIH CayaTThUIBIFBIH, OJApABIH 91e0U jKOHE
ACTETUKAIBIK TalFaMJapbl MEH Ce3IMJIepiH JaMbITy, Oiiay KaOueTTepi MEeH TaHBIMABIK XKOHE
KOMMYHHUKATHBTIK JJaFIbUIapBbIH KAJIBIITACTHIPY OaFbITHIHAA KypacThIpburaH. Kazak onebueri moHiH
OKY apKbUIbI OKYIIbLIAP:

- Kazak oJicOMEeTiHIH KYHABUIBIK PETiHIETr1 OOIMBICHIH, YITTHIK MOJICHUETTET1 MaHbI3Ibl OPHBIH
KYpPMETTE/I1 )koHe Oaraaii b,

- KazaKk oNeOMETiHIH MOJEHUETAPAIbIK KapbIM-KaTBIHACTAFbI POIIiH, Ka3aK XaJlKbIHBIH
KaJIBINTACKAH TapUXbIH, afa KOWFaH MIHAETTEpiH, KEHICTEPiH, MoceeNepiH, KapaMa- KalIIbUIbIK
MIeH KUBIH/ILIKTAPbIH aHBIKTANIbI )KOHE TYCIHEII;

- TYphi Jkarmaiinmapra OeiiMpaene OUTy »oHE O3MINHEH WIeNmM KaObLInay [IaFabUIapbiH
KaJIBIITaCThIPA/IbI;

- 3aMaHayM, FUTBIMU JKOHE KOFaMJIBIK JaMyFa COMKEeC TYHUETaHbIMBIH 1aMbITa/Ibl.

Marepuajiiap MeH dicTep

Kanapreutran 611iM Gepy O6arapiiamachl KOpKeM 9/1e0H IIbIFapMaIapaAbIH 0enriii O6ip xKylieciH,
oneOMeT TEOPHSCHIHAH MOIIMETTepAl, OKYIIbLIApABIH o1eO0UeTTI KOMMYHHKATHBTIK OarbITTa,
TBIHJAJIBIM, ANTBUIBIM, a3bLJIbIM, OKbUIBIM apKbLIbl MEHIepyiHe KEpeKTi SAicTep MEH Tociiiep,
Kypasinap xyheciH KaMTuabi[3].

«Kazak onebueri» mToHI OarmapiaMachbiHBIH Ma3MyHbI MEH KYPBUIBIMBI OKY MakcaTTapbliHa
Herizgenin Kypeutrad. [Tonaik OiTIMHIH Ma3MyHBI OeliMaepre OeJiHTeH: TYCIHY KoHE Kayam Oepy,
aHaM3 »>KOHE MHTEpIpeTanusi, Oaranay KOHE CalbICTBIPy, COHBIMEH Karap, JarabLiap/bl
KaJIBINTACTHIPATHIH OeJiMInenepaeH Typaisi[4]:

1-6emim. Tyciny xoHe kayar Oepy.

2-6emiM. AHaITN3 )KOHE MHTEPIIPETALIHSL.

3-6eniM. baranay jxoHe CalbICTHIpY.

Kazak Timi MeH Kazak omeOueri OOMBIHINA MOHAIK OLTiM Ma3MYHBIH KaMTUTBIH Oemimuep o3
imminze OLTiM, TYCIHIK JKOHE JaFAbUIap bl KAJBIITACTBIPY/IbI KO31EHTIH OomnimIenepaeH Typaabl. OKy
MakcaTTapbl op OeiMile iliHAe MyFaliM MEH OKYIIbIFa OoJallaK KaJaMaapsl XKeHiHae e3apa on
Oeuicyre, onapibl JKocmapiay MeH Oaranayra MYMKIHAIK OepeTiH Oipi3filik MeH ca0aKTacThIKTHI
KepceTe/i.

3epTTey KYMBICBIMBI3/Ia JKaHAPTBUIFaH OUTiM Oepy OaraapiiaMachIHBIH OKBITY MakKcaTTapblHa
coiikec «Kp13 JKibGek» IKbIpIH OKBITY OapbIChIHAA OKYIIBUIAPIBIH 3THOTAHBIMABIK JKOHE
JIMHTBOMOJICHH KY3BIPETTLIITH KAIBIITACTBIPY JKOHE TaMBITY KOJIAPbl KApaCThIPbLUIAIbI.

Herisri 0emaim

OKBITY 9f1ici — TMHTBOIMAAKTUKAHBIH €H 0acTbl KypaM/sl Oemiridi O6ipi. OKbITY omicTepi 6itiMm
OepyiH Ma3MYHbI CHSIKTBI, OKBITY IBIH JKaJIbl MaKCaTTapbIMEH JKOHE MIHACTTEPIMEH aHBIKTAJIa bl
OKpITy TpPOLECIHIH HOTHXKENl JKOHEe camaibl OO0Jybl OKBITY OICTEMECIHIH THIMAUIITIMEH
OaiimanpicThl. O MyFajIiM MEH OKYIIBIHBIH Oipirin kymbIc aTkapybl. HoTmxkecinae 611iM, iCKepiIik,
JAFBIHBIH KAJIBINTACHII, OKYIIBIHBIH TYHHE TaHBIMIBUIBIFEI MEH KaOIIeTTUTITiHIH apTysl [5].

JKanmel neparorukaHbIH 9IICTEPIHEH 3 MOHHIH ©31He ToH dicTepi mbiFaabl. «Kaszak ogeOueri»
noH1 OoifbIHIIA OKY OarapiaMachlHAAFbl OKY MaKcaTTapbl OKYLIbLIIApJaH ©37CpiHiH JaFabuiap/Isl
YHpeHyi Typaibl OW-IKIpIAEpiH OUTAIpin, OHBI Tanaai xkoHe Oaramaai Oy i Tanan erei. COHbIMEH
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Kartap, NMeAarorukaHbly TYPJli acCHeKTUIepl, atan alTKaH/1a, OKYIIbIFa OarJapiaaHFaH 9JIic- TaCIuep,
npoOiieManapael IIenry, pPeQIeKCHsUIBIK OKYy OoHE OIpIIeCKeH OKy Tociimepl KOJIaHBLIAIbI.
OKBITYIbIH OApJIBIK aCTIEKTiJIepl CHIHAAPIBl OKBITY TEOPUACHIMEH Yileceni.

Kanapteurran Oinmim Oepy OarmapiiaMachIHIAFbl Ka3ak oIeOHMETiH OKBITYAa KOJJIaHBUIATHIH
MeJaroruKaIbIK dic-Tocinaep[6]:

1) ayKbIMIbI MOHMOTIH OOMBIHIIIA TOIITHIK 3ePTTEY KYMBICHIH KYPIi3y skaoHe Oenrini 6ip Macene
OolibIHIIIa aBTOP/IBIH KO3KAPAChIH TAJIIAY;

2) xaHpyapael TYPJEHAIPY (IpaMaHbl XUKasTKa HEMECe XHKasT TapayJjapblH JpamaliblK
HIBIFapMaFa alHaJIIBIPY) KOHE OHBIH 9CepiH Oaranay;

3) penaik OHBIHAAP apKbUIBI aBTOpJAAH Cyx0aT aibll, cypakrap Koo (MyMKiH OoJca,
aBTOpJIapMeH, pUIbMII TYCIpyIIJIepMEH Ke3Aecyiep YHbIMIACTBIPY );

4) OKyIIBUTAP/ABIH Ceilliey JKOHE CBIH TYPFBICBIHAH OWJay JaFAbUIapblH KaJbIITACTBIPYFa
OarpITTaNIFaH MiKipTanac, Mu malybulbl, Ae0aT, CTpaTerusIapabl KOJIJIaHy;

5) OKyIIBIHBIH OYTiHTI KOFaMfa JIalbIK JKEKe TYJIFaIbIK KacHeTTepiH, OHBIH pyXaHH >KaH
IYHUECIH OailbITaThIH Ka3aK TLTIHIH 3THO-MOJICHU JIEKCUKACKHIH, JAaHAIBIK CO3JCPIH MEHIEepTY, aHa
TLTIHAET] KapbhIM-KaThIHAC jKacayaaFbl co3 9/1e0iHe 0ayiy, ®KaFJasTThIK KapbIM-KaThIHAC MOJICHUETIH
KAJIBIIITACTRIPY /1A 13TIICHIIPY TEXHOIOTHSICHIH KOJIaHY;

6) OKy yZIepiciHae TYpJi KaFaasTTap, peJAiK OHBIHAAp, «JIOHIEeNeK YCTem», «OpUpUHI»,
6acrace3 koH(pepeHuusIapsl, «KeHiunainep, Tankpipiaap KiIyObl» >XOHE MOHOJOI IE€H IUAJIOTKE,
OHTiMeTecyTe JKaF/aii xacay;

7) oKy yZAepiciHme Typii yHTacmamapnabl, OelHeTacmanapiabl, MeauamarepHaiapbl,
OCWHEPONMKTEP/ll, WHTEPHET MaTepHaNAAPbIH, 3JIEKTPOHIBl OKYJBIKTapAbl, KOMIBIOTEp MEH
nuHTaOHABIK anmapaTrTapabl, OEJICeH I OKBITY 9MIICTEPI MEH MOHAPAJBIK OaiIaHbIC ca0aKTaCThIFbIH
KEeHIHEH KOJIJIaHy.

«Kazak omeOueri» moHIHIH OKy OaraapiaManapblH ICKe achIpy/a KOJJAaHBLIATHIH TOCiaepre
KYH/IBUTBIKTapFa OaraapiiaHFaH TOCUI, TYJIFara OarapiaaHFaH TOCLI, ic-opeKeTKe OarapiaanFaH TaClI,
capaJiar OKbITY TOC1Il, KOMMYHUKATHBTI OKBITY TOCUIAEPIH JKaTKbI3aMBbI3.

MakanambI3/ia XKOFapbla aTalfaH MOceJeliepre ColKec, OKBITY YAEPICIHAETI OKYIIbLIAPIbIH
STHOTAHBIMJIBIK, THHIBOMOICHUKY3BIPETTUIITH apTThIPy MaKCAThIHIAFbI CO3/1 TaHy, CO3IIK KOpPJbI
JaMBITY, STHOMOICHHU OipIIiKTepAiHACTAPBIHAAFEl MOJCHU KOJTHI allly, CO3/IKICH KYMbIC, KOHEPIeH
CO3/IEPMEH KYMBIC, KOPKEM MOTIHJI JMHTBUCTHKAJBIK ACTEKTIICH Taljayra OarbITTaaFaH oJic-
ToCUIIEpl KHUHAKTAy KyMbIcTapbl kacanael. Ocbl opaiiia Til JambITy, SFHH OKYUIBUIAPbIH
TaHBIMJIBIK OUTIMIH JJAMBITY — €H HET13T1 )KYMBICTapAbIH Oipi.

TyciHmipy omici — XaJNbIK aybI3 OAeOHMETiH, aTan alTKaH[a, JTUPO-3MOCTHIK IIBIFapMaTapibl
HEMece KypJieli KOpKeM IIblFapMaiapibl OKbITYAa KOHEpreH ce3ep, TYPaKThl Co3 TipKEeCTEpiH,
TYpPaKThl TEHEYJepAl TyciHaipyne KoimaHaabl. Cabak OapbICBIHIA TaHBIC eMec ce3aep OOoubIHIIA
CO3IIKTEPMEH JKYMbIC kacanaael. CoHAal-aK JUPO-3MOCTBHIK KBIPIApAarbl 3THOJEKCUKAIBIK
OipiiKTepAl TajjayFa apHaJIFaH HAaKThl MPAKTUKAJBIK TallChlpMajap MEH XaTThIFyJap HerisiHue
tycinaipineni. Meicansl: «Kpr3 XKiGex» KbIPbIH OKBITY OapBICBIHIA KBIP JKOJIJAPbIHAAFBl «TOPKAY,
«Iypust OCUIMEeHT», «IIBITBIPMAa KOMICK», «KaMKa», «KYHMe», «OMIalbIK» CO3/IepiHIH MaFbIHACHIH
K .MankeeBa, E.Kanmeitic, ©O.)KonibexoB, P.Cenapik, H.Yonum eHOekTepiH XoHE Ka3ak
STHOJMHTBUCTUKACHIHA KATBICTBI CO3IIKTEP II MTaii1aiaHa OTBIPBII TYCIHIIPEMI3.

CanpICTBIpy ofici apKbUIbl OKYIIbl THSHAKTay, cCajMakray, Oaranmay, KalTa KapacTbIpy,
CYpBINTAy, TaHAAy Kacaiael. Mbicanbl: cabakThl Buaeocadbak ¢opmateiaaa oTkisim, «Kp3 XKidex»
(GWIBMIH KOPCETIll, CATBICTBIPY KYMBICTAPBIH JKYPri3yre 0onaabl.

Kephexkinik omic — cabak cailbiH xypri3uierin ofic. OKyIIBUIapAbIH Kac €peKIIeNiri MeH
KbI3BIFYIIBUIBIKTAPbIHA COHKEC TYPJII aKMapaTThIK-TaHBIMIBIK OAFbITTAFbl CypeTTep MEH 3aTTap.ibl
(moceneH, «Kpr3 JKibek» KbIpbIHIAFBI Ka3aK XalKblHA TOH KUIM-KEHIEK aTayiapbl, TYPMBICTHIK
3arTap, T.0.) OeiiHemMaTepuangap/bl, Tyl OUbIHAAP/BI, TAHBIMABIK aKIapaTTapIbl KOPCETY apKbLIbI
cezmepal yiperyre Oomambl. KepHEKiTIK TakpIphINKA caid, KO3re TapTHIMIBI SFHH JCTCTHKAIBIK
JKarbIHaH >KaKChl, ipl €Ki HeMece YII TYCTeH Ooiybl KepeK.MbIcabl: 3THOJEKCUKAHBI MEHIEpTY
OapbIChIHA YIITTHIK MOJICHHU aKmapaT OepeTiH TYPMBICTHIK 3aTTapIblH, KHIMAEP/AiH CYpPETiH KOpCceTy
apKBLIBI HEMECE OPTYPJIi TIPEK KeCTelep jKoHe TabIuaiapMeH Co3Iep/i, o3 TIPKECTEepiH yipeTyre
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6omanpl. bl. AnTeIHCApUH «HATypaibl 9IIic» Typajbl Obulail ereH: «Oanara alThIN TYCIpreHHEH
repi, KOJBIMEH YCTaIll, K631MEeH Kepil, MYpHBIMEH HICKeN TYCIHIIpreH cabak yFeIMIbD» AereH. by
OMICTi CO3MIK KOP/IbI TaMBITyFa KoyimaHafisl [7].

JIMIaKTHKANBIK OICKEOMBIH TEXHOJOTHICH, OWBIH JJIEMEHTTepi OOWBIHINA MOTIHII Talaay
kipeni. CabakThlH Ma3MyHbIHA Cail TaHIANFaH TUAAKTUKAJIBIK OMBIHAAD OKYLIBUIAPABIH KOpPKEM
MOTIHHIH STHOTaHBIMJBIK Ka0aTblH MEHrepTyae OuTiMiH OeKiTil, Ce3MIKIEeH >MXYMBIC jKacay
OapbIChIHAA STHOTAHBIM/IBIK OCJICEHAUTITIH apTThIpyFa KeMekTecedi[8].

OuneM mumakTukacel. MuTepOencenni takragaH «Ke3 JKibek » ¢QuibMiHEH Y3iHIIEp MEH
CypeTTep KepceTiie .

«Kp13 XKiGek» KbIpbIH OKBITY OapbIChIHIA OKYIIBUIAPIBIH 3THOTAHBIMIBIK JACHIEHIH ITaMBITY
MakcaThIH/a JIeKCHKAJIBIK OumiM Oepy OapbICbIHAA OKYLIBUIAP CO3JAEPHAIH ATHOJIEKCUKAJIBIK
MarbIHACBIH UTepy FaHa e€MeC, OHBIH CeIeMJe MaiJanaHblUTybl, AYPHIC KOJJIAHBUIYBI, CO3IIKTET]
MarbIHAChl MEH JKBIP/IaFbl MAarblHAC YKOHE OJI MaFblHAHBIH KOJIJAHBUTYBl OOMBIHINA KATTHIKTHIPY
KYMBICTapbIH JKYprizeai. byi maraputaHabIpy >KYMBICHI COJI co3 O€H Ce3 TIPKECTEepiHiH ceiey
OpeKeTiH/erl MakcaTKa cail KoyijaHa Oily MKEMIUIIriH apTThIpa OTBHIPHIN, CO3MIK KOPHIH CaHBI
KarblHaH FaHa eMecC, cara >KarblHaH Ja apTTBIPyFa bIKNAI eTefi. MacesneH, OKyIIbUIapAblH YITTHIK
TaHBIMBIH apTTBIPY MaKCaTbIH/AA a3aH IIAKBIPHINT aT KOI MOCEJeCiHe Ka3aK XalKbl Kajail KeHUI
6enren? bama emipiHe MoH Oepy ceKiiai Macesenepre YIATTHIK KO3KapachlH >KbIpJarbl Y3iHIALIEp
apKbUIbI TyCiHIIpyTe 6omansl. « Teneren aen KOMBINTHI YIABIH aThiH... JKypT sxubin Cancbiz0ail gen
aTbIH KOUIB». AT KOO TapuxbIH aiiTy. Ka3zak XaJaKeIHBIH aT KOIOFa aca YJIKeH MOH Oeprei, T.c.c.
Tangayaap apKbUIbl OKYIIBUIAPABIH STHOTAHBIM/IBIK KY3BIPETTUIIMH KaJBIITACTIPAMBI3.

HGTI/I)Keﬂep MEH TaJKblJIayJap

«Kp13 XKibex» KBIpBIH OKBITY OapbICHIHAA OKYIIBUIAPIBIH STHOTAHBIMJIBIK OEJICEeHIUTIriH
apTTBIPY d1icTeMect

OKymbUTapAbIH ATHOTAHBIMIBIK JIEHTeiiH JaMbITyna « Co3MIKIEeH KYMBICY OJIICIH KOJJaHFaH
TuimMai. By Tanceipmara TUpO-3MOCTHIK KbIpIapaarkl KOHEPreH ce3/ep/i, OKyIIbulapra OelTaHbIC,
TYCIHIKCI3 CO37epAi, TYPAKThI TIpKECTEPAl atyFa O0Ia bl

MpIcanbl )KBIPIBIH Ay TMOHYCKACHI OOMBIHINA Y31H/1 TRIHIAT, Op TOI Y3iH/A1 OOUBIHINA TYKBIPHIM
JKacalpl.

Kecre 1 — «Ce3mikneH »&yMbIC» 9ICIHIH HETi31HAer TarchpMa

Yori:
Keipnarsl ce3nep Ce3nikTe OepiireH MarbIHACHI Ceiiney opekerinzeri
(Kazak onebu TimiHIH KYMCATTBIM/IBIK KbI3MET1
TYCIHIIpME CO3iri) («Kpr13 JKiGex» KbIpbl
HETI31H/1e)
Acdaxanu Hcdahan xanacsl — UpanHbIH Acdahanu xinemzaep —
OpTaJbIK OeIriHAeri Kaja. JKiGexTeH rymiH Topiaras. ..
3aifeHIepy /1 ©3CHIHIH
xaracbiHza, Terepannan 340
KM KaIlIbIKTBIKTA OpHAJIACKaH.
bupaiinik
3apisl
JlemOenie
Jonana
Aypus
Kamka
Keberen
Topka
[IsrTeIpMa
Capyap
Mas
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MypBIHIBIK
Y ek
byiina
Karman
TyirbIH

1-tanceipma. «Kp13 XKiGex» KbIpbIHAH Y31HII OKH OTBIPBIIN, TAKBIPHII IEH KBIP apachbIHIa
KaHzaii 0aiimaHbICThl aHBIKTAaIbIHGI3? XKbIp/a Kp13 Oana o0passl ambuIFad 6a?

KBIpJIA Ke3/1eCeTiH OefTaHbIC JIEKCUKATIBIK O1pIiKTep/Ii TAOBIHBI3.

JlexcukanslK OipJiK JIETeHIMI3 — TiJ JIEKCUKACHIHBIH HETI3T1 AJIEMEHTTEPiH KYpailThiH Oip ce3,
ce3iiH Oip Oediri Hemece ce3nep Tiz0eri.

Makcathl: - XaJbIK aybI3 9/1eOUEeT] TUTIMEH TaHBICTHIPY;

- )KBIPJIBIH HeT13r1 Keinkepi caHanatbiH Kei3 XKiGek 0Opa3biH anryaa KOJIaHBUTFAH TOCUTIEPIi
aHBIKTAY;

- 9THOJICKCUKAJIBIK O1pIiKTepAiH KbIpFa O€peTiH SMOLMaHAIBIK-IKCIPECCUBTIK OOSTybIH Taly;

- KbI3 0ana oOpa3blH ally YIIIH XaJKbIMbI3 aWIIbIKTAyJIapbl YTHIMIbBI KOJIaHa OUIreHIIriH
TYCIHIIpY.

HoTuxeci: - OKyIIbI STHOJIEKCUKAHbI MEHT€pe/li.

- MOTIH/Ie KepKeMJIeyilll KypanaapJaH 0eJeK STHOJIEKCUKAJIBIK OipIiKTep apKbUIbl CUIATTAY bl
KOepKeM kacayra OONaThIHBIH YHPEHE/I].

- KpI3 0ana oOpasbIH allya MOHOJOITaH OeJIeK JHAJOrTHIH Ja MaHbI3bl POJ aTKapaThIHBIH
TYCIHE.

- €Ki FachIpJbIH KbI3AApPBIHBIH apTHIKIIBUIBIFEI MEH albIPMALIbUIBIFBIH AXKBIPATHII, TaJaall
yiipeneni.

KbIpaarsl Kbi3 Y KCaCTHIFbI Kasipri kb3 Oana
Oana Gelineci Epexmeniri Oeiineci
AMBIPMAIIBLIBIFBI (oOpa3sl)

(oOpa3ssbl)

AHara JereH KypMeT Ka3aK XaJKbIHBIH TapUXbIHAa MEMJIEKETTUIIK TapUXbIMEH, Ka3ak
XaJIKBIHBIH 3THOT€HE31MEH, XaJIKBIMBI3JIBIH MOJICHHETIMEH, pyXaHH eMipiMeH KaTap JaMblr, Oite
KaitHachIn Keneai. OHBIH €XeNri 3aManaapAarsl KepiHiCiH OYKUT TYpIK TLIIEC XaJIbIKTapIblH YpIiaK
KAIFACTBHIPYIIBI, OEpeKe-MOJIIBUIBIK TOHIpiCI OOJBIN caHanFaH ¥Mail aHara JEreH TaObIHYbIHAH
KOpCEeK, MBIH JKBUIaH acTaM YaKbITKa CO3BUIFAH OpTa Fachlpiiapia, dcipece OHBIH MClaM Jdyipi
Ke3eHiHe « KyMaKThIH KUITi — aHAHBIH TaOAHBIHBIH ACTHIH/Ia)» KOHE OCBHIHIAN CUTIATTAaFbl KaFuaaiap
apKbUIbI OEpiK OPHBIFAIBI», — JIeH anambI3 [9].

«Y# maHbIH/1a TOOE O0JICca, epTTEYJIi TYPFaH aTIeH TEH, ayblIbIHAA Kapus 00J1ca, xKa3yJibl TYpFaH
XaTIeH TEeH» — JEeTeH MaKalJaH-aK XaJKbIMBI3IbIH, TYJia OONBIMBI3Fa JaHANBIK, MEHIPIMILIIK
KAaCHUETTEpiH CIHIPTeH aTaHbIH, aKCAKAJIIbIH, KAPHUSIHbIH, OKCHIH KaJIbl OCHHECIH allblll KOpCeTeIl.
XanbIK aybI3 9IeOMETIH/IC aTa co31 OKe MaFbIHACKIH/IA /1A KU1 KOJIJaHbLIa IbI.

Keke — TyBICTBIK KaThIHACTHI OUTIIpeTiH aTtay. AFalbIHIBI €Ki aJaMHBIH YJIKCHIHEH TyFaH YII
HEMece KbI3/Iapbl OKeciH «keke» nen araiinpl. «Keke» cesi kelae o3 okeciH aray YUIIH Je
KongaHbutazpl. bama araceiHa Oayblp Oachlll, ©3 9KECiH, ara JIeN €CENTEreH XKaraaia OHbl «KOKe»
nerai[10].

- TybICTBIK aTayJap >KEePTUTIKTI KOJIJaHbIC OOMBIHIIA ©31HE KOCHIMINA TaFbl KaHIail MarblHA
ycreren? TybICTBIK aTayiapAbl )KIKTEI KOpCeT.

Ka3zak apacblHia TONBIN JKAaTKaH TYBICTHIK JKOHE JKAKBIHABIK >KyieciHe OalIaHbICTHI
KaJbINTaCKaH eTe Kem artayjap Oap. Ka3zakThIH TYyBICTBIK JKyheci KiacCH(UKAIUSUIIBIK Kyihere
xatazpl. MyHbI 013 KONTEreH STHOrpadusUIbIK — o1eOMeTTepAeH KOHE el apachlHaH >KUHAJFaH
JepeKTepAeH aHbIK KepeMis. by xylieHiH kiaccuuKanusuiblK Aen atany ce0edi, Oip artayablH
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KYJaHIAJIbIK JKOHE TYBICTBIK-KAKBIHIIBIK JKYHECiHIH OipHerie TOObIHA OpTaK OOJAaTHIHABIFBIHAH.
MaceneH, «ara» JIETeH aTayMeH aWTYyHIBIHBIH Oipre TyFaH arachl, HeMepe, medepe, aTajac jKachl
YJIKEH €pKEKTep, OKECiHIH IHIJepl arajnca, «KHEH» JereH aTayMeH aWTyIIbIHBIH KbI3bIHAH, Oipre
TyFaH amna-KapblHIAChIHAH HEMece HeMmepe, Iedepe >KoHEe aranac ama-KapblHAacTapblHAH TyFaH
Oenenep aramansi[11].
Makcatbl:

- “Kp13 JKiGek” >XbIpbIHIAFEI €p 00pa3bIH jKacay KOJIJapbIH TAaHBICTBIPY

- XKbipaa ke3meceTiH KopKeMIeyIili Kypalgapra Tajjaay kacayabl YUpeTy

- Y3iH/1€ KOJIaHBUTFaH TYBICTBIK aTayiapAblH MaFbIHACKHIH aHbIKTay. COHBIMEH KaTap, TYBICTHIK
aTayJapIbIH KOCBIMILIA MaFbIHACKIH 3€PTTEY XKYprizyre 6aymy

HoTuxeci:

- Ka3aK 3epTTeyJepiH/ie ep aaMHBIH 00pa3blH TaJay bl YHPEHE/I.

-ep o0pa3blH jkacayAa KOJJAHBUIATBIH KOPKEMACYIIl Kypaugapiabl aHbikTaiiasl. OOpasms
JKacayJIbIH KOJIapblHA TANJIAy JKacai bl

- TYBICTBIK aTayJIapAblH MaFbIHACKIHBIH KEHEI01 MEH TapbUTYhI KOJIJAPbIH aHBIKTANIbI.

3-rancbIpMa. Y3iH/iHI OKBIHBI3..

Kapa xopra miHreHi, Jypusi 6emmeHT Ge,

Kapa Topka kureHi.... AOKBLIAHIAH TOJFAHBIII,
HIbITBIpMa Keiijlek eTiHge, Kp13 XKiGek miHren kyiimeciu,
Kamka 3epui xinemi, «E xxatimaran AKKanbIK,
Kasuneni KpIpbIK HapFa Karanaii 6iTkeH OMIANBIK..

3epTTey OapbIChIH/IA )KOFAPbIIa KENTIPUIreH Ka3ipri TaHaa KOJIJaHbICTa KOK HEMECE MaFrbIHACHI
Oackala KOJJIaHbUIAThIH CO3JIEP/iH acTapblHA TalAAy JKacaTaMbl3.

Mpicanbl «TOpKa» CO31 MaTa ataybIHBIH Oipi — €H KbIMOAT jki0€K MaTaHbBIH aTaybIHAH IIBIKKAH.
CoHBIMEH KaTap, «TOpKa» TOW-IyMaH MarbIHACBIH/A Ja KOJJaHbUIa bl « TOpKaibl Keinek, TopKara
opaHy, TOPKaJIbl TOW» JiereH Tipkectep ami «Tipi». Kamaga Oonmaca fa anbic aybluiaapaa alThUTBII
xartaznpl. TopKambsl TOH, TyMapibl KYHpPIK — JAHKTHI YJIKEH MEpeKe, KoJelli, CalTaHaTThl JKUbIH,
MmepeiTol. Topkanbel TOH, TONMBIPAKTHl €JiM — Oip KyaHslm, Oip Kaifbl [12]. By yATBIMBI3IBIH
eXEJJIeH KeJe JKaTKaH Oipiiiri, arailbIH-TyBIC, TYTac €JiH YpaHAAChIN, OaTajachln, OapibIFbIH J1a
Oipre aTKapbICybl. AybUI, pyJIbl €1 OOJIBIT KYMBUTY CanThIH Olnaipeni. Anaiaa Kas3ipri Taaa Oyi ce3
KebiHece TeK KalTKaH ajaMra KeHUI aiiTy MakcaThiHAa « TorbIparbl TOpKa O0JICKIH» TIpKECIHIE FaHa
KOJIJaHbUIbIN KYp. Ocbl opaiimarbl Oi311iH MaKCaThIMbI3 OKYLIbIJIAPFAKOHEPIeH CO3Iepre Tajijay
’KacaTy apKbUIbI TYIIKI MarbIHACHIH allIbI, TUIIIK Pe(ICKCHICHIH TaMbITY.

«dypus OemmeHT» TipkeciHueri «oemment» M. Kamkapu e3 3epTreynepiHie iMeK KO3blI
TepiCiHeH TIrUIreH OCLINEHT — JereH TYpiH aTaiasl. Ochl TYJIFalbl €3 MapchbulapiaH apaOTapra
oTkeH Ooisica kepek, apal® TimiHae: OWMINT — TUTAl icHETTeC KHWiM MarbiHAchlH Oepeni. JKbvipma
«OeImneHT» KaJbIHABIKTHIH CBIPT KHIMI cHmaThiHAa KoinaHbsuibi Typ [13]. On ma aceun mMartagax
QJITBIH XKIMIEH 3€p CaJbIHbIN, epHeKTenin Tiruteai. lllanmaHHBIH ©HipiHE OIOJBI ©pHEK CabIHCA,
eTeriHe eciMJIIK TEKTeC OpHEKTep KecTesleHenal. byn - ecim-eHCiH, epKeH[I OOJICHIH JieTeH TiJieK
oenrici. Al «Iypus» Ce31HIH 3THOJUHTBUCTHKAIIBIK CHIIAThIHA TOKTAJICAK, TYPHS - KBUITHIPAYHIK,
TBHIFBI3, KiOeKk Mata. Jlypusigan keOiHece KbI3-KeTHIIEKTePAiH COH-CalTaHATThl KuiMepi (Keiinerti,
KaM30JIbl) TITUTi, KIriTTepAin 6ac kuiMaepi (0epiri, ’KeKei ThIMarbl) ThICTAJIFaH.

OO0’KblIaH — epTeeri aHbI3Iap/a, JKbIpiap/ia Ke3aeceTiH MU oorusuibiK 00pas. Exenri noyipae
KBUIaH TOTEM OOJBIN CaHadFaH. SIFHM Fa)kKaWbIll THUICKIM KacueTTepniH ueci. COHOBIKTAaH KbUIaH
Ka3aKy FYPBINTAP MEH >KOCBIH-)KOPATFBUIAPABIH JKOHE HaHBIM-CEHIMIEP/IiH HEeTI3r1 HbICAHaPBIHBIH
6ipi 6011 Ocipece, Ka3aKThIH (DOJIBKIOPIIBIK AICTYPIHIE S0KbIIaH bl JKaFbIM/IbI MU(OTIOATUKATIBIK
oOpasra aitHanael. MbIcalibl, «O0XKbIIaH KAOBIKTHI JKITiT» KUSII-FaXKalbIl epTericinae coOu >KblUIaH
KHIMIHJIE TyaJbl Ja, ajanaT KYIIKe, CHKBIPIIbUIbIKKA ue Oomanbl. CoHpmaii-ak, OaThIpIbIH
KEepPEMETTIT1H, QWeNJIIH TaHTaKaibIl CYJTyJBIFBIH J1a 90)KbUIaHFAa TEHET'eH TYPAKTHI TEHEYJIep MEH CO3
opamaapsl SMUKAIBIK KbIpap/a Kui ke3aeceai. Mbicasbl,

OO0XbUIAHIAN TOJFAHBIII,

[IyGapra KapFbIl MiHEAI

(«AnmambICy OaThIP HKBIPHI)
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AJNTBIHIIA KAMIIBI KOJIFa aJIblIl,

OO0XKbUIAaHIAaH TOJFAHBIII,

Bypanbin kerin 6apaapl

(«Kp13 XKibex» KbIpbI)

Typki XaJbIKTapbIHBIH ACTYPJIi MUQOIOTUAIBIK TYCIHITIHIAE *bUIAH TOMEHI1 QJIEMHIH OKiTi
OOJIBITT caHaNajbl, OJ aNTBIHABI KOPBIN KY3€Te/Al, TeMIp MEH YCTalbIK KOCIMTI ebeyll pyxka He.
Eprectik eprericinme Oac Keiinmkep KbUIaH banbIXaHHBIH €lliHE casXaT IIere/li, OHBIH KbI3bIHA
yineneni. XKep acTeIHAArsI KblIaH NaTanbsiFeH [1lahmMapanHbsiH el gen Te ataiinsl. Apbdayaa Mapbl-
Maphl KbUIaH JIeTeH ce3 0ap, MyHIarbl Mapbl MapcChlllla <OKbUIAH» JIET€H MarblHaHbl Oepeni. Al
00XBITaH «YJIKEH ajblll JKbUIaH» JereHnal aHrapraabl. CoHbIMEH Oipre aHpI3nap MEH MHUPTIK
oHriMernepe KepliH OeneyiH 90KbUIaH opam Typaabl JereH TYCiHik 6ap. ToTeMaiK TaHBIMHBIH
KeMecKieHyiHe OaiiTaHbICThl KeHIHT1 3aMaHaap/aa 90KbIIaH «Kackel Kyl peTinae kepineni [14].

Ke3 xenren XanbIK T — COJI XaJIBIKTBIH INBIHAHBI THUKAJIBIK OOIMBICHIHBIH alHAChl. TLIAl
’KaHa FachIp KE3EHiH/Ie TEOPHUIBIK-TaHBIMIBIK YPIICTE 3€PTTEY/IIH KaXeTTirl TybIHaaiael. by ypaic
TiT MEH aJlaM CaHAChIH TYTACTBIKTa KapacTBIPHIM, TULMIK OUTIMJII aJaM MUBIHBIH JKeMici, KypJemi
aCcCOIMATUBTI-BepOa bl KYPBUIBIM, OOJIMBICTHI pyX IEH Oi OipJecTiriHie TaHbITYIIbI XKYHe peTiHae
KeIIeH/1 CUmaTTayFa Herigenemi. Amam3aTr ©3iH KOpIIaFraH HIBIHIBIKTBI, OJEMJEri caH alyaH
KYOBbUIBICTAp MEH OJIap/IbIH Ccala-KacHeTiH ce31M MYIIeNepi apKbUIbI CIHIpil, CaHaMEeH TYHWCIHIN KaHa
KOWMaMIpl, OFaH JKayan KaibIpabl, aKmapaTThl ©31HIIE KaHFBIPTHII, JKaHA carajga KaiTa jkacayra
CaHallbI-CaHACKI3 KYWJE TaJIbIHBIC JKacalJlbl, OHICHII, KOPHITaAbl, elemn-eKmeiai, 6ara Oepeni,
TOXiprbOeae KonmaHabl, OyIapAblH TYTAac KOpiHici peTiHe FalaMHBIH TULIIK OeifHecl )Kacanabl.

Ocburaiiiia, KoFaM JaMybl VIIIH OHBIH MOJCHHMETI JaMybl CO3Ci3, al MOJACHHUETTI KOFaphl
JICHrere KeTepeTiH — TuI, Kelae MoIeH! KO IMeH TUIAIK KOJTHIH apachIHIAFbl TYCIHICHEYIIUTIK
WITTBIH a/1aM3aTThIK 1aMybIHa 9CepPiH THTi3€e/l.

KopbIThIHABI

OpOip XanbIKTBIH ©3IHAIK pyXaHU-MoAeHHM eMipi Oomaapl. Byrinri Tanma aca e3eKTi
TaKbIPBINTapIbIH Oipl YITTHIK KYHIBIIBIKTAP bl 36PTTEY, OHBI )KaC YpIIaK caHaChIHA CIHAIPIM, YITTHIK
MOJICHUETI JaMblFaH TyJiFa TopOueney Oosbim oTblp. COHIBIKTaH Aa 013 €3 3epTreyiMisii
STHOTAHBIMJIBIK POJI ApKAJIAyIIbl STHOJIEKCUKAJIBIK O1pIiKTepre apHaAbIK. OJEMHIH TUIAIK OeiiHeciH
XaJbIK aybl3 o[eOueTi apKpUIbl TaHy Oi3re FajaM >KOHE ajaM, aJlaMHBIH pPyXaHU-TaHBIMIBIK
MYMKIHIIUTIT Typajibl ’KaH-KaKThl TEPEH aKnapar, aepek OeperiHi ce3ci3. COHbIMEH KaTap, Ka3ak
XaJIKBIHBIH YATTHIK TaHBIM €PEKIIeNiri MeH KYHABUIBIKTAp JKYHECiH, OHBIH KaJlbl pyXaHU-MOJACHU
OPKEHHUETTIK JCHreiIeTi TAHBIM/IBIK MOHIH aliKbIHayFa KOMEKTECE/II.

KopeiTa Kenrenae, JHUPO-3MOCTHIK JKBIPIAPIbl OKBITY OapbIChIHAA OKYIIBUIAPIABIH TiJMIK
TaHBIMBI MEH OSTHOTAaHBIMBIH JIaMBITy, KOHEPreH CO3lep MEH XalblK aybl3 oaeOueTiHeri
STHOJIGKCUKAJIBIK ~ OIpIiKTEpAl JKMHAKTay >KOHE OJIapJbl JIEKCUKA-CEMAaHTHKAIBIK TOINTAapFa
TONTACTBIPY, ATHOJMHTBUCTUKAIBIK TalJay >kacay apKbUIbl MOJEHH KOJATHI AalIThIPY YJITTBIK
TaHBIMIBI 1aMBITY 1A MAHbI3/IbI MIHJCTTEP/II aTKapaibl.
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WAYS OF TEACHING THE COGNITIVE NATURE OF ETHNOLEXICS
IN THE SONG " KYZ ZHIBEK"
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Abstract. Language is the main indicator of the spiritual and cultural wealth of an ethnic group.
Linguistic data on the national identity, national worldview, and national system of thinking of an
ethnic group are stored in its language unity and transmitted to future generations. The expression of
the language of any people depends on its history, culture, literature, traditions, customs, worldview,
common way of life and gives a lot of data from the world of this language. By revealing the cultural
information behind ethnolexic units, one can recognize the worldview, culture of that people. One of
the most informative linguistic sources of spiritual and material culture of the Kazakh people is
folklore, in particular, zhyrau poetry, oratory, Lyro — epic songs, etc.

The article discusses ways to teach schoolchildren the cognitive nature of ethnolexics in the song
«Kyz Zhibek». In accordance with this, a set of tasks and training samples based on the updated
educational program are displayed. In particular, an ethnolinguistic analysis of ethno-cultural units
that inform our national culture in zhyr was carried out, work was carried out to increase the ethno-
cultural activity of students and the formation of ethno-cultural competence on the basis of various
tasks in the course of training.

Keywords: updated educational program, values, skills, teaching methods, learning goals,
ethnolexics, ethnolinguistic analysis, language information, cultural information.
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CIIOCOBBI IPENTIOJJABAHUA KOTHUTUBHOM TPUPO/IbI
I9THOJIEKCHUKU B IIECHE "KbI3 XKXIBEK"

AHHOTAUMA. SI3BIK SBJISIETCS OCHOBHBIM IOKa3aTeNeM JYXOBHOI'O M KYyJbTYPHOTO OOTaTcTBa
3THOCA. SI3BIKOBBIE JaHHBIE O HAIMOHAJIBHOW MICHTUYHOCTH, HAIIMOHAIBHOM MHPOBO33PEHUH,
HAIIMOHAJILHOM 00pa3e MBILIUICHHUS 3THOCA COXPAHSIOTCSA B €0 S3BIKOBOM €IMHCTBE U TEM CaMbIM
nepenaoTcs OyIyluM MOKOJICHUs M. BripaxkeHue s3bIka JTI000ro Hapoaa 3aBUCHT OT €r0 UCTOPHH,
KYJbTYpHBI, JUTEPATyphl, 00bIYaeB, 00bIYacB, MHUPOBO33PEHUs, 00IIero ObiTa M JaeT OOLIMpPHBIC
JaHHbIE W3 MHpa 3TOTrO s3bIKa. PackpbiBas KyJlbTypHYIO HH(OPMALHMIO, JIEKAIIYI0 B OCHOBE
STHOJIEKCUYECKHX €IUHHMII, MOXKHO PAacIO3HAaTh MUPOBO33pEHHE, KYIbTYpPY 3TOro Haponaa. OqHUM U3
S3BIKOBBIX HCTOYHHMKOB, JAIOUINX OOIMPHYIO MH()OPMAIHIO O TyXOBHON U MaTepHalbHON KyJIbTYype
Ka3axCKOr0 Hapoja, SBIAETCS YCTHAas HapOJAHAs JIMTEpaTypa, a HMMEHHO II033MsS IKbIPAYOB,
OpaTopcKOe UCKYCCTBO, TUPO — SMUYECKUE TICATIMBI U JP.

B craree paccMaTpuBaioTCs MyTH OOYYEHHUsS IIKOJBHHUKOB IO3HABATEIBHOMY XapakTepy
sTHOoseKcukn B mecHe «Kui3 JKubek». B cooTBeTcTBUM € 3TUM Ha OCHOBE OOHOBJIEHHON
00pa3zoBaTeNbHON MPOTrPaMMBbI JEMOHCTPUPYIOTCS KOMILUIEKC 3a/laHUi U TPEHHUPOBOYHbIE Moienu. B
YaCTHOCTH, OBUI TPOBEJEH STHOJIMHIBUCTUYECKHH aHAIM3 STHOIMO3HABATEIbHBIX EIHUHHUII,
MHGOPMHPYIOIIUX HAC O HAIIMOHAJIBHOM KyJbTYype, B Xoae oOyueHus Oblia mpoBejeHa paboTa mo
MOBBIIIEHUIO  OTHOIMO3HABATEIbHON AaKTUBHOCTH M (OPMHUPOBAHMIO  ATHOIO3HABATEIHHOU
KOMIIETEHTHOCTH y4aIllUXCsl HA OCHOBE PA3JIUYHBIX 3a/IaHUH.

KarueBble cjioBa: 00OHOBJICHHAas 00pazoBaTeibHast MporpaMma, IIEHHOCTH, HaBBIKU, METOJIbI
o0y4eHwus, e 00ydeHusi, STHOJIEKCUKA, STHOJUHIBUCTHUECKUI aHANN3, S3bIKOBas MHPOpMaLus,
KyJIbTypHasi UH(OpMaIHsL.

Kenin mycmi 10 Cayip 2024
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KOCIBH BAFJIAP BEPY ’KYMBICBIH KbI3bIKThI ETII )KYPTI3YJIET'T OUBIH
TYPJIEPI

AngaTna. Makanana kocinTik 6armaap O0epy ke3iHaeri oibIH Typiepi co3 6onaapl. byHnai oiibia
Karaiibl cabak MaTepualIbiH YChIHY (POPMACHIH JKEHUIIETE 1 9pi AMATHOCTUKAIIBIK MTPOLIeAypaiapaa,
&Keke KeHec Oepy Ke3iHze KOCBIMIIIA TYXKBIPBIM pEeTiHJIe MaiaananyFa biHFaiabsl. OMbIHIAp Mocenere
TYTac KapayFra, 63 KbI3bIFyIIBUILIKTAPbIH aHBIKTAY, CAHAJIBI TYpAC TaHJay jKacay, IIemiM KaObuiaay
JaFIBLUIAPBIH KATBIMTACTHIPHIIN, POJIIK MiHE3- KYJIBIKTBI MEHIepyTe, MaMaH/IBIKThI KaKbIHHAH TaHH
Tycyre MyMKIHIIK Oepeni. MyfaiiM MEKTeN OKYLIbUIAPBIHBIH OypbhIHHAH Oap OUTIMIH KojgaHa
OTBIPBII, COJAP/AbIH TYHHETaHbIMbIHA IIAK OMBIH TypiepiH ycbiHanwl. Kocibu Oarmap >KyMBICHIH
KYPrizyie OKyIIbIIapFa MATIMETTepAl KbI3BIKTHI OMBIHAAP apKbUIBI )KETKi3y OKBITYIIBIHBIH 137€HICI
MeH IIe0epIIiriH MbIHAANH TYCel opi MOHTe JIereH KbI3bIFYIIBUIBIKTEL 1a apTThipaabl. OWbIH oici
KOCINTIK OaFmapra KaTBICTBI aKmaparTapibl i3/1ey/l >KOHE allbIHFaH MONIMETTep/i Tajjail ailyra
MYMKIHJIIK Oepefi,MaMaHbIKTap oJIeMi Typaibl Haesnaapiasl KeHewreni. bomamakra Oenrimi Oip
casiara JiereH OCHIMIUTIKTI amaabl, YUBIMAACTHIPYIIBUTBIK KAOUIETT] VINTANIbI, KOIIOACIIBUIBIK MTeH
WHTEJIEKTYaNIBIK QJICYETT1, TAKBIPJIBIKTHI, 3€HIHAUTIKTI, OMIay YIIKBIPJIBIFBIH, KASIAB JaMBITyFa
MYMKIHIIK Oepeni. Makanana kocintik Oarmap Oepyneri olbIHAAp YHBIMIACTHIPYIBIH KBIP-CBHIPHI,
3aMaH aFrbIMbIHA Kapail TYpJIeHE TYCKeH OMBIH TYpJiepi TalJaHa/bl.

Tyiiin ce3aep: kocibu 6araap, oibIH, MEKTEI, OKYIIIbI, OHBIH TYpPJIEpPi,MYFaliM.

Kipicne

Kasipri jxac XeTKIHIIeKTep YIIiH KociOu Oaraap MoHIH eTy[IiH opHbI epekiue. JKammsl OiniM
OepeTiH OpTa MEeKTeNTe Kociou Oaraap Oepy MoHIH MaHBI3Ibl MOHEP KaTapblHIa aTayFa TOJBIK HETi3
6ap. MekTen OKyIIbUIapbl OOJaIIaFblH KANBIITACTHIPYFa YMTBUIFAH KacTap OOJFaHIBIKTaH, e3/]epi
eMIp CYpill OTBIPFaH KOFaM MEH JIeM JKaFJaibIiH, eHOEK HapBIFbIH, OPBIH AJIBII KATKAH ©3repicTep
MEH jKaHa TalanTapAaH MelimiHme xabapaap Ooibin oThIpybl THic. KociOu Garmap Oepy moHiH
KBI3BIKTHI ETIMl OTKI3YIiH »xoumapbl kem. Oi conm MmoHHEH cabak OepeTiH MaMaHHBIH >KEKe
i371eHicTepine, OLTIMI MEH OUTIKTUIITIHE, IIMPAKTBIFBl MEH KbI3BIFYIIBUIBIKTApbIHA OailIaHBICTHI.
[ToHxi KBI3BIKTHI €TIM OTKI3YI1H XKOJAapbIHBIH Oipi -oibIHAap eKeHi aHbIK. « OMbIH OMHAaI, OH caliMaii,
ecep Oana Gosa Ma?!» nen AGaif aiiTmakubl[ 1], OWBIHHBIH acTapblHAA OpacaH 30p JJIEYeT XKaTbIp,
atanm aWTKaHAa, OJ OKYIIBUIAPJABIH TaHBIMJABIK OCJCEHIUNriH apTThIpajgsl, €HOEKTeHY, OKY,
MHTEJUICKTYalAbUIBIK JEHIeiiH KeTepy, >KeHUI (opmaza MalIMETTep ajdyFa MYMKIHIIK Oepir,
aKnmapaTTHIK OpICiH KeHEWTeni, MpaKTHKaga MIeHIiM KaObuigay IaFablIapblH MEHIepyre, TOMIEH
KYMBIC icTe airy Kabinerine biknai erei[2].ORbIHHBIH TEOPHUAICHl MEH MaHBI3IbIIBIFBI, OKYIIIBLIAPFa
OWbIHIAp apKbUIBl OarbIT-Oarmap Oepy, yiperyrypacsigaa K.J.Ymmuckuii, I1.d.Jlecradr,
B.A.Cyxommuncknii, C.ILIHankuii, H.K.Kpyrnckas canmakrtel mikipiep anfa TapTkaH. bymapman
O6acka na OyJl TakpIpbIlTa Keleciied eHOeKTep MEH aBTOpiapbl aram KepceTe ajaMbl3:
«IprrapMambUIbIK MaHcan Oo#bIHIIA KeHec Oepy: TeopHs, 3epTTey koHe Taxipube» (Creative
Career Counseling: Theory, Research, and Practice) Mark L. Savickas, Laura Nota. byn kiramn
KOCINTIK KeHec Oepyne NIBIFapMAIIbUIBIK OMICTEeP/Al, COHBIH IMIiHAEC OWBIHAAPIBl KOJIAHY/IbI
KapacTelpaabl. «MaHCaNThIK JaMy >OHE KEHec Oepy: Teopus MEH 3epTTeysepli KYMBbICKa
kKocy»(Career Development and Counseling: Putting Theory and Research to Work) Steven D.
Brown, Robert W. Lent. By kitanta aBTopnap kocinTik 6armap 6epyaiH opTypiii Tociiaepi, COHbIH
imiHge oWbIH 9micTepi Typansl Mamimertep kentipeni. «CBT-re meirapmambuislk Tociaaep: CBT
npolieciniH apOip Ke3eHiHe apHaiFaH eHep Kbi3MeTi». (Creative Approaches to CBT: Art Activities
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for Every Stage of the CBT Process) Nicky Hayes, Bev Green. by kitar KOTHUTHBTI MiHE3-KYJIBIK
TEpaIusCHIHBIH dficTepl Typanbl kelipek Ooiica 1a, OHIAa MaHCANTHIK KeHec Oepyae KoilaHyra
OoyaThIH OMBIHFA HETI3ZENTeH Maiaanbl Tacuiaep ne O6ap. «MaHcanTelK Oarjapriayra apHajFaH
oiieramapy (Games for Career Guidance) Juta Kroi, Baiba Rivza. Byn kitan amamaapra mascan
TaHJayFa KOMEKTecy YILIIH MaHCaNThIK KeHec Oepyne KoigaHyFa OoJaThIH OMBIHIAD MEH
KATTBIFyJapAbl ycbiHaAbl. «bamamapra apHanfaH eHOeKk TepamusichlHAarbl oWbiH» (Play in
Occupational Therapy for Children) L. Diane Parham, Linda S. Fazio. by kitan 6ananapra apHaiaran
eMJIiK OMBIH TypaJibl 0oJica J1a, OHJIa MAHCANTHIK KeHec Oepy/ie Koanyra OediMaeNneTiH IPUHLIUNITED
MeH ujaesuap oap.

OJicTep MeH MaTepuaJiap

TaxpIpbINTHI 3€PTTEYC TEOPHSUIBIK TYPFBIAAH KAJIMbl FHUIBIMU o/licTep KougaHbulabl. COHBIH
iIriHIe MaKayiara ©3¢K OOJIFaH OWBIH TYPJIEPIHIH MOHIH allly/1a )KUHAKTAIFaH MOJTIMETTEepAl Talaay,
capaiay, xKyieney, Kay3aJbl aHaJIu3 9JIICTepi ICKe Kapabl.

D.0. HukonaBa men M.A. KoBaneBaHblH NMaibIMBIHINIA, MBIHA TaJalTapFa cail KEJIETIH ONBbIH
TYpJiepi kociOu GarbIT Oarnap Oepy iciH Oencennenaipyre xapamabl: 1. OHbIH 1011 Ka3ipri MarbIHaIa
OWBIH OONybl KEpeK, SFHHM TajamnTapra cail Ooiybl Kepek: KOHUIAl, OHBIH oyieMiHiH OO0yHl,
CLICHapUIJIEpAIH ©3repMEIILIITi )KOHE OMBIH KaFAalibIHA 63 TaHAaybl apKBUIbI 9CEp €Ty MYMKIHJIT;
0acka OMBIHIIBUIAPMEH ©3apa IPEKETTECY JKOHE OpeKeTTepiHi3 OeH oJapiblH HOTHXKENIEpl Typajibl
mikip a’my MyMKinziri. 2. OWbIH yaArici KocinTik Oarmap OepyaiH HETi3ri acmeKTiIepiHe KaThICTHI
OWBIHIIBUTIAP/ABIH CyOBEKTHBTI MO3UIMACHIH KaJBINTACTBIPYFa BIKNAN €Tyl Kepek. 3. OHbIH jkaHa
O1TiM armyFa JKoHe JarabUIap/bl JaMbITYyFa MYMKIHIK OepeTiH TopOuenik 6oysl kepek 4. On xociou
©31H-031 aHBIKTAY IbIH MICUXOJIOTUSUIBIK OACHIM MIHASTTEPIH MIEIIyTe BIKIAJ €TETiH MCUXOJOTHUSIIBIK
TYKBIppIMIaMarapra Herizgenyi kepek. 5. KocinTik Oarmap Oepy OWBIHBI OWbIHFA ©31HI3MIH
KaXETTUTIKTepiHi30eH Kipyre »XoHE onapbl OMbIH OapbIChIHAA OWBIHIIBI OyfaH NailblH OOJaThIH
JeHreiae menryre MyMKiHIiK Oepyi Tuic. 6. O#bIH KOCiOM ©3iH-031 aHBIKTAy MPOIECIH KYUETIiK
peTiHae YCHIHYBl KepeK, OyJl aJlaMHBIH ©31H-631 aHBIKTay MpOIECi Typalbl TyTac HIESHBI JKOHE
OWBIHHBIH HOTWXeCl Kasipri yakpITTa TaHJay jkacayra IailblH OOy JEHrediH KaJbIlTacThIpyFa
MYMKIHIIK Gepeni. 7. ONBIH XKYprizyliire KOMEKIIi )KoHe ICUXOKOPPEKIHMIIBIK (PYHKITUSIHBI )Ky3ere
achIpy YIIiH ’KyMcaK 0akplIay MYMKIHIITIH OepreH keH. 8. OWbIH MEKTEUTIH CeHIMAEpli e3repTy,
KOPKBIHBIII TIEH KYMOH/II JKOI0 TYpPiHJE KOCiOM €31H-631 aHbIKTAay YIIiH KYHJbl HAKThl HOTHXKeEIEp
Oepyl Kepek; e3iHe JereH CEHIMIUTIKTI, TaHJay HeTi3iH HBIFalTy, €3 OoNallaFblH TYCIHYTe >KOHE
oJlapFa aJFallIKel KaJgaMJapibl KacayFa BIKIAN €Ty MaHbI3bl. SIFHU OMbIHAAp KOCINTIK Oarmap
OepyaiH 6acklM MIHACTTEPiH MIEIIyTe bIKnaa eTyi Tuic. OChl aTanfaH Tajantapbsl €CKepe OTHIPHII,
MYH/1ai1 OWBIHHBIH JKETEKIIIC1 ICUXO0JIOT, KACINTIK Oaraap Oepy MaMaHBbl, [I€Aaror )oHe OibIH 1medepi
Ky3bIpeTiHe ue 0omybl KaxkeT[3].

XKanmer anranga kocibu Garmap Oepy Ke3iHAETi OMBIH TYPJEpiH TOPT TOIMKa Oeiyre Oonaipl.
Oyenrici «OibIHFa eniTy» Typi. Bys1 OMBIH Typi HaKThI KociOu OaFmap MoHI Ma3MyHBIH almaca ja
OKYIIBIMEH apa/ia KbIIbl KaTbIHAC KYPYFa, OaillaHbIC OpHATYFa CeNTIriH TUrizeai. TpeHuHr Ke3iHeri
KaThIHAC KYPY, KaJbIHBI XKOHE Ha3ap aylapyAbl KYLIEHTyre apHaJIFaH CUTYALMSUIBIK OMBIH TYPIEpPiH
OCBIFaH KaTKbI3yra Oomanel. Erep amnma »anma Oyl OWbIH Typsepi HAKThl KOCIMIEH OaillaHBICHII
’Karca, oHza 01 oubIHAapAb! Kocibu Oarnap oibIH TypIiepiHe KaTKbpI3yFa 001aabl. Bys TonTarsl OibIH
TYpJiepiHe

«Kacinrep  Tizberi», «EHOeK  KypajabD»  BHUKTOPUMHAIBIK  cayanaap, «MaMaHIbIKThI
Tam» JKOHE Tarbl OacKalap[bl KaTKbI3yFa Kenenl. EKiHII Tomka KociOuW KbI3MET acHeKTUIepiH
MOJICJIICHTIH OUBIH TYPJIEPIH JKaTKbI3aMbl3. TaHBIMIBIK OMBIHIAPBI OCHI KaTapaa aTtayra 0ojaJbl.
byn olibiHOapaa OKywIbIIapFa opTYpJi KACIITep, COJl JKYMBICTapAa KbI3METKepre KOWbUIAThIH
Tanantap SkeHiHAe Momimertep Oepijeni. TaHBIMIBIK OiBIHAApAa €HOEKTIH ICUXOJIOTHSIIBIK
Oenrizepi e ecenke aablHaAbl. YIIIHII TOMKAKACION KOHE eMIpIIiK MepCHeKTHUBAIAP TYPFhICHIHAH
KeKe KociOM JKOCTapblH KYpaTblH OHBIHAAp JKaTKbI3bUIAAbL. JKeke KOCINTIK Kocmapia MbIHA
Karaalaap eckepuiei: KocinTik OeHiMALTIK, KAkl )KOHE apHaibl KaOl1eTTep, YMTBUIbIC ACHIeHl,
MaMaHJIBIKTap dJIeMiHeH Xxabapaap 6oy, apinTecTepiH MiKipi, ara-aHadapAbIH HiKipiepi, KOFaMHBIH
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KaJlpliapFa JIETeH KaXeTTiiri. TepTiHirici MaMaHAapAbIH MaMaHbIK TaHJIAybIH OacKapy KyHeciH
MMHUTAUMSUTaWTBIH oiibiHIap.KacinTik 6armap OepyMeH aiHanbICaThIH MaMaHAAp/bl Jaspiay KoHe
KaiiTa Jaspiay VIIIH apHaifad. [CKeplliK TPEHUHI OWBIHBI TypiHAe eTkiziuieai. Teopusuibik
MaTepHalIbl alAbIH aja 3epaereyai tanamn ereni [3].

HQTI/I)KCJ'Iep JK9HE OoJIapAbl TaJIAay

[Tenaror-ncuxonor benokpeuioBa O.C.OKBITyIbIH OelceHAl ofici peTiHIe OMBIHAAP.IBI
naiinanany KocinTik Oarmap Oepy >KYMBICBIHBIH THIMAUIITIH apTTBIpyFa, ©31H-631 aHBIKTayFa
KeMeKTeceTiHiH aifTapl. OHBIH MiKipiHIIe, KacinTiK Oaraap 6epy OMbIHAAPBI MEH JKaTTHIFYIaphIHBIH
KOIILILUTIrH 6TKI3y Ke31H/e KeJleci mapTrapasl yeranraH sxeH: 1. Toxipube kepceTkeH e, olbIHIap
KBl CaFaT CaHBIHBIH mamameH 25-30%-bIH anateiH 0oJica, OHIA OWBIHAAPABI OKYIIbLIAP OWBIH-
cayblK peTiHAe emec, eHOeKTiH TaObufu Typi peTiHae KaObuimaiasl. 2. MyHnail OMbIHIAPIBIH
epekuieniri — onapablH ken Oomybl. 10-15 amamHaH TypaThlH TONNEH »Xyprisineni. bipaxk kimri
tTonrapra Oeily KocinTik Oarmap Oepy KypchIHIAa KapacThIpbUIMAraHIBIKTAH, HETI31HEH OyKil
CBHIHBIIINIEH Oipre maiiiananyra 0oJaTbiH OMbBIHAAp YChIHBbUIAABL. 3. Erep myranim OypbiH cabakra
oliHam KepMereH 0oJica, OHJA aJAbIMEH OWBIH/BI CA0aKTHIH COHBIHA XKOCHapiaFraH AYPHIC, OUTKEH1
OWBIH MEKTEN OKYIIbUIAPHl YLIIH ©Te KbI3BIKTHl OOJFAHABIKTaH, MYFaliM >aHa MaTepUalIbl
TYCIHIIpCce, Ha3ap aylapTy KUbIHFa COFybl MyMKiH. CosmaH KeiliH Toxipuoe sknuHakray OapbIChIHIA
OWBIHIBI cabaKTBIH OpTYpJi Ke3eHIepiHae yHbimpacTeipyra Oomansl4. Kocintik Oarmap Oepy
OWBIHJAPBIH OTKI3YAIH MAaHbI3Abl LIAPTHl OJIAPJBIH JKOFApbl JAMHAMHUKACHI (KAPKBIHBI) OOJBII
TaObUIaB1, OYIT OMBIH epeXeiepiH caKTayFa FaHa eMeC, COHBIMEH KaTap TOPTINTI CaKTayFa MyMKIiHJIIK
Oepeni (OKyUIbIIApABIH Kali FaHa Oerje Mocenenepre ajaHjaayFa YakbIThl jKOK). 5. OiibiHra o3
epKiMEH KaThICy IPUHIIMITIH CaKTay KaKeT — erep Oipey jkail FaHa ChIpTTail «0aliKarbICh» Kelce, OFaH
pykcat OepreH aypsic, Oipak TONTHIH KaliFaH 0euiri Kapcel 0onMaca.6. KatelcymbiiapisiH Ha3apbiH
OWBIHIIBUIAPABIH OipiHIH KaTenepiHe (COTCI3AIKTEpiHE) eMeC, KAFbIMIbI, KBI3BIKTHI KOHE TYPBIC
MaJliMJIeMeTiep MEH dpeKeTTepre aynapy Kaxet.7. OiblH KapamnaiibiM 0oJica Jia )KOHE KOl YaKbITThI
KaKeT eTnece Je, OHbl 3-5 peTTeH Kell OWHaMaraH IypbIC, OWTIEece OKyLIblIap OFaH JEreH
KbI3BIFYIIBUIBIFBIH JKOFAITYbl MYMKIH.8. JKypri3ymii asplpan ceiiyien, OKyIIbUIApAbIH OeICeHAUTIK
TaHBITYbIHA KaFAal skacaysl Tuic [3].

«OpinTepre MaMaH/IbIK» OWBIHBI. MaKcaT — OMbIHFa KaTBICYIIBUIAP IBIH )KYMBIC TYpJIEP1 Typasibl
OlTiMIepiH KEHEHTy He onap/blH OUIETiH MANIMETTEepiH TOJBIKTHIpA TYCY. YaKbITB: 5-15 MHHYT.
Katteiry menOep 6oiipiMen opbiaaanaasl. Hyckaynap: bip opin atanagsl. OKynsutapabIH MiHAETI—
OCBI OpINTEH OacTanaThlH KONTEreH MaMaHIABIKTap bl aTay, oJlap OChI apKbUIBI MAMaHIBIKTAP AJIEMiH
KaHIIAJIBIKTHI OieTiHiH Kepcetyi Tuic. lllenOepaeri apbip agam OepiireH opinTeH O6acTanaTbiH Oip
MaMaHBIK TYpiH aTaiiapl. OUBIHIII ©3iHE Ke3eTi KeNTeH e COJI OpINTeH 0acTalaThlH MaMaH IBIKThI
atam, oJ Typaibl MamimeT Oepyl Tuic. Erep mMamaHAbIKTBI arail ammaca, cOJ Me3€T OMbIHHAH
IIBIFapbUIafbl. ANl Ke3eK Kesleci OWBIHIIBIMEH skanFacansl. JKyprisymi 5-7 opinTeH apThIK
yChIHOAFraHbl %6H, ce0e01 OWBIH KaThICYIIBIIAPABI KAIBIKTHIPYHI 1a MYMKiH. ByJ1 OiibIH TEXHUKACHIH
OpBIHAAFaH Ke3Ze, OKYILIbLIapFa KapamiibIM, OHail opinTep Oepinreni nypeic Oomanel. OMbIH
OapBICBIHAA KYPTi3yIll MATIMETTepAl TY3€Till, OHJeII, AYPHICTAIl He TOJBIKTBIPHIN alThIN, TYCIHIIpe
ananpl. OibpIH  KapamaiiblM  OOJNFaHbIHA KapaMacTaH OKYWIbIIap YIIiH KBI3BIKTBI  ©TEl.
«ABTONOPTPET» OUBIHBIHAA TYPJi MaMaHABIK HENEepiHiH CBIPTKbI CHUOAaTbl MeH OeifHeciH
OaliIaHBICTBIPY AapKbUIBI OKYIIBUIAP/BIH MaMaHJBIKTHI TaHyFa JereH KaOUIeTiH MIbIHJIAy Makcatr
erineni. lllenGep GoitbiHa 7 — 10-Han 15 agamra neifid Ti3LIin OThIpaabl. YakeIThl — 20 MHHYT.
Bapnblk KaTeICymIblIap KOJbIHA €Ki JKaFbl Ta3a Kara3 ajanel. COCBIH OpTaK TarchlpMa pPETiHAe
OpKAaWCBICHI Kara3zfa ©3 CYpeTiH Te3ZeTil cailybl Kepek (aBromoptper). Cyper Oip OeTke faHa
canbsiHazabl. CyperTi Te3 camy Tanan eriieni. CypeT cana aaMaiMbIH JJeTeH OKYIIbUIapIbl KMHAYIBIH
KaXeTi KOK. MyFaiiM aBTOMOPTPETTEPl TETiC KUHAI aJlblll, Ke3zepiHiue apaiacteipaabl. COChIH
Oopine Tapartein Oepeni. Enmiri tancelpMa cypeTke MYKHMAT Kapar, OHBIH KaHAal ajgaM EKeHiH,
KaOUIeTiH TYCIHYTe TBHIPHICY 9pi MapaKThIH apT >KaFrblHA COFaH KEJIETIH MaMaHJBIKTHI 5ka3y O0JaJibl.
OiipiHIIa TapaKKa 63 OWBIMEH COMKEC KeIEeTiH MaMaHIbIKTHI Ka3blIll, JKaHBIHIAFBI Oanara Oepei, ol
Jla ©3 OMBIHIIA KEJIeTIH MaMaHJBIKThI XKa3blll meHOepaeri keneci Oamara Oepemi. bip MamaHIbIK
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KalTanan ka3yra J1a pykcaT. ApThIHIIA YHBIMIACTHIPYIIBI TAPAKTAP/IbI JKUHAI aJIBII, apalacThIPaIbl.
CocbIH aBTONOpTpETTEP i Oip OipIien e3aepiHe KOpCeTil, apT KaKTa )Ka3bUIFaH MaMaHbIKTap bl OKU
Oacraiinpl. XKaTThIFy ©T€ KbI3BIKTHI OOJIFaHABIKTaH, OKYIIbLIIAP OMBIHFA )KAKChI BIHTA TaHBITA bl OHBI
KiM caJlFaHbl cypanMaiizibl, cedeli oKymbutap 6ip 6ipiH Ma3zakTan KyJ1yl MyMKiH. ABTONOPTPETTEPAiH
MaMaHIBIKTApMEH OWHAKbl OalIaHBICKI COJ MaMaHIBIK OCWHECIiH TYCiHyre j>KakKplHJIaTa TYCETiH
Kamam Oonbinl ecenteneni. «EH, eH» IereH oWbIHIA MaMaHABIKTap arananbl. bipak MblHAHmAM
peTTiIIKIeH aTtaraH aypbic 6omnansl. EH skaceun (6arbaH, opMaHILBL, Ty €cipylIi-I1ekopaTop...); Ex
TOTTI (KOHIUTEp OeIiMiHAeTI acmas, caTyiibl...); EH ken akmia tabateiHaap (OaHKUpIIEp, KOCIMKOM
TEHHUCIHIUIEP, OOKCIIBUIAp, MOACTBAECD...); EH omemi (mmamtapas, BU3aXXHCT, 3eprep, cyperii...); Ex
Ken Oamanap (topOwmeri, meauarp, Myramnim...); EH Ta3a (Tazamaymibl, Ta3aibIKIIbL...); EH KeHLmi
(KJIOYH, MapoAUCT...); EH Kenmiin (KypHaJIHCT, THJ, KAaTTHIKTBIPYIIBI, MYFalliM, CayBbIKTBIPYIIHL...);
En ayslp (camep, xupypr, Oapiaymibl, MOJHIIECH, casicaTKep, MCUXOJOT...); EH Temipre »axblH
(MeTamIypr, ToKapb, KYIOMIbL...) )koHe T.0. OWbIH Ke31HAe OKYIIbUIAP 9pi KbI3BIKKA OaThIM, opi ecTe
cakTay KaOUIeTiMiH )KaHapThill, HeOlp MaMaHIBIK TYpJEpiH ecke TycipeTiH OoJajsbl.

«KonrbipaybiH»ereH OMbIH TYPIiHIE CHIHBINTAH €Ki Tom Kypanaabl. Ke3 xenren TonTsiH Oip
myuecine 20 - 25 MaMaHIBIK TYpJaepi Ka3bulFaH Karas Oepijeni. | MUHYT iIIiHIE TOI KLl KACINTi
BIM, MIIapa, KOJ KUMbUI 9peKeTTepiMeH OeiHeNern KopceTi, al KaJFaHapbl OHbI Ta0ybI THIC. OpOip
TI9T TamKaH »kayan yuriH 1 ymait 6epineni. Erep ofipinina 6aiikamail aybI30€H alThIN Kolca, COHBIH
TOOBI afpIIys periHae Oip ymaiiman kKarbuiaabl. «10 KpUIIaH KEWIHT1 Ke3[ecy» OWBIHBIHAA
KATBICYIIBIIAP/IBIH OAPIBIFGI JKYNKa OeniHeni. ¥ UbIMAacThIpyibl Obinail aeiimi: «Carartel 10 sKbut
asFa JKbUDKBITAMbIK. Kasip 013...KbUIbIHAaMBI3. OPKIMHIH JXKeKe eMipiHae kem esrepic O6ap. Kasip
JeMainbicTa xKypceis. JKa3 ke3i. AyblUIaarkl MEKTETIKE KETIil, ChIHBINTACKIHBI30EH Ke3/IeWCOK Ke3ecit
KanablHbI3. OChl OTKEH JKbUIIap/a He iICTeiHI3, OEpUIreH 5 MUHYTTa COHBI OHTIMeNen Oepy KaKeT.
OHriMenecy asKTajJfaH COH OapiblFbl IIEHOEpPre OTBHIPBIN, 9p KATBICYLIBIHBI KaJIbl TOIKA
TaHbICTBIpaabl. COChIH 09pi OpTak Tankpiiay kyprizemi [4]. «MeHiH KacueTTepiM» OWBIHBIHAA
myraiiM «byJt nonTel e3apa Gip-0ipimMizre Ke3eKIeH JIAKThIpa OTBIPHII, 013 CO3CI3 13TUIIKTI KACHETTEP
TypaJibl ceitniecemis,0i3 JOM JIAKTHIPAThIH aJaMHBIH KYIITI KaKTapblH Kepe OLTyiMi3 KaKeT»Aeusi.
bip 6ipiHe mon JakThIpa OTHIPHIN, Oanaiap COJ KOJJACTAPBIHBIH 13Tl KACHETTEPiH, Kail MoHaepre
KYUPIKTITIH, COJI TOHAEPre KAThICTBhl Ooylamak Kaik MaMaHIBIKTapIbl TaHAAayblHA OOJATHIHBIH
Oomxkaiinel. «KaObuigay KOMHCCHSACHD) OHBIHBIHAA MYFaliM KAaThICYIIBUIApAbl HYCKAyJapMeH
TaHbICThIpanel: «Cizmep xkakplHIa Oip >kepre Oapblll, MEKTeN, JHIEH,TEXHUKYM, KOJUICIIK,
YHHUBEPCHUTETKE XYMBICKA OpHajacyra eTiHim OepiiHizaep.’Kympicka KaObUIIaHy VIIIH ELIKIM
eMTHXaH TalChIpMalbl, TeK KaObuIay KOMUCCHACHIMEH cyxOarracy KaxeT.Ci3ai ceillieCckeH COH
TipKey Hemece KaObuigaMay Typabl MemliM KaObuiaaiapl. IpikTey KOMHCCHSACH 5 alaMHaH Typasbl.
Cyx0atTaH eTyre THIPBICBIHBI3» Aeii. e eTinim Oepyiui MeH KepekTi Mekeme atanaabl. CyxOaTka
5 munytTaH 15 MuHyTKa neiin yakelT Oepeneni. KaObuimay KOMHCCHACHIHIAFBI OKYIIbUIAD Ja,
KYMBIC 1371en OapFaH Kicl e TeK OYpPbIHFBI KYMBIC OPBIHIAPHI MEH JKaHa >KYMBICTBIH KbIP-ChHIPHI,
TaJanTapbl MEH epeKIIeTIKTePl Typaibl coiecei. «lom»oibIHbIHAa KYPBIIFaH TOTKA 10T Oepiiei.
Bepinren yakpIT Oip MUHYT KaHa. bip MaMaHABIKTHI aTam, JONTHI 0acka KaTBICYIIbIFa JIAKTHIPYHI
Kepek. O3 KeseriHjae AONTHI alfaH agaM Ja Oip MaMaHIBIKTBI aTaifpl. ApThIHAH aTaliFaH
MaMaHABIKTApABIH CaHBl ecemTenedi. Op arka Oip ymadgan Oepimeni. «MamaHIBIK
xapHamaceiyKomanganapra Oenrim Oip mMamanablk Oepinemi. OmapIblH MIHIETI — MaMaHJIBIKTHI
KapHamanay, OYJ1 MaMaHJIBIKTBIH HETIKTEH CYpaHbICKa U €KCHIH, OHBIH KaHAai ap THIKIIBUTBIFBI Oap,
OChl MaMaHBIKTA KYMBIC ICTEY HE YIIIH KaKET eKEHIH KepceTy.MaMaHIBIKTaphl: Jopirep, oHIIII,
OKBITYIIIBI, €CEIIIIIi.

baranmayra kencexk:

30 ymaii — OapibIFbl KYMBIC ICTEIN, YXKbIM CEHIMJI, KONTEreH HaKThI, IAJIEJAep KeNTipim
MaMaHBIKTHI I9pINTei anca Oepinei;

20 ymaii — >XYMbBICKa OapiblFbl OipJeil KaTbicraca, MaMaHIBIKTHIH IaiJachlHA KONTEeTreH
ToIeTIep KenTipirn, Oipak KelOip Jonenaep Halap Heri3nence;

10 ymaii — sxyMbICKa OapibIFbl Oipeii KaThIcTiai, MaMaH/BIK MaiachlHa )KETKUTIKCI3 JoNeaep
KENTIpUITeH XKaFaainaa;
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0 ymaii — »xyMbICKa OapibIFbl Oipaeil KaTbicriaca, MaMaHIBIK MalachblHA JJEN I MAJIIMETTEp
KENTipMEeTeH JKaFaaia.

TonTeIH )KyMBICBIHA OailIaHBICTHI apalIbIK Oaranayjaap MYMKIH.

«bec kamam» OMBIHBIHA MaKCcaT — KATBICYIIBLUIAP IBIH ©Mipi MEH KOC10M OOJaliaFbiH Kocmapiay
Ke3iHJe 0achIMABIKTapAbl KOPCETYTe MalbIHABIFBIH apTTHIPY, HAKTHI JKOHE KOJI JKETKi3yre O0JaThiH
MakcaTTapbl KO oHE OJlapbl 63 MYMKIHAIKTEpIMEH OalIaHbICTBIpy KabinmeTiH mambiTy. 10-11
CBHIHBIIl OKYIIbUIApbIHA apHAIFaH OyJl OMbIH ojmicTeMeciH 6-12 OKylIbl apacbiHaa HieHOepae e,
CBHIHBIIIIICH XYMBIC Ke31HJIe J1e KoJaanyra Oonaabl. JKaTThIFyAbl OpbIHIAYIBIH OpTamia yakeITel 40
MUHYTTaH actaiiipl. bapeicer: 1. XKyprisyi TonTsl MaHBI3IbI MAKCATTHI TYKBIPBIMIAYFa IIAKbIPAIbI,
MBICAJIbI, OKYy OpHBIHA TYCY, KbI3BIKTBI )KYMbIC Ta0y HeMece OoJalakra KOpHEeKTI KociOu TadbIicKa
xKeTy xoHe T.0. 2. XKyprizyii TonTsl OepijreH MakcaTka KeTyre YMThUIATBIH aJJaMHBIH «ITOPTPETiH»
aHBIKTayFa IIaKbpIpabl, aTan aTKaHIA: JKbIHBICHI, XKachl (OYJ1 ajaM OHBIHIIBUIAPMEH TEH acTa
OosFaHbl JAYpHIC), MEKTENTEerl OKy YArepiMi, Kap>KbUIBIK JKaF[ail, aTa-aHACBIHBIH OHE KaKbIH
OPTACBHIHBIH QJIEYMETTIK >Karaaibl. 3. OpOip KaThICyIIbl KO3JETeH MaKCaTKa XKETyAl KaMTamachl3
eTeTiH Oec ke3eH i (Oec Kanam) aepOec aHBIKTaybl Kepek. by mamamen 5 MunyTThI anansl. 4. Keneci
Ke3eKTe OKymbuiap 3-4 ajaMHaH TYpaThlH INAFbIH ToNTapra OemiHedi. 5. OpOip maFblH TONTa
aHBIKTAJIFAH MaKcaTKa JKeTy KEe3EHICPiHIH KIMHIH HYCKAChl HEFYPJIBIM OHTAWMIIBI KOHE KBI3BIKTHI
(CKoFapbIla KOpCETUITeH TYIFAaHBIH epEeKIICTIKTEpiH €CKepe OTBIPBIN) Typaibl MiKipTanac
yibIMAACTRIpbUIA bl TaNKpUIay HOTHIKECIHAE 9p TOI €H OHTAWbl 0ec Ke3eHJI TYKbIPbIMIANIbI.
VYakpIT 5-7 MuHyTHEeH mekTenreH.6. Tankpiaay KOPBITHIHABICHIH op TONTaH Oip eKija OasHIai b
backa KaTbIcymibuiap HaKTbUIAy CypakTapblH Kosi anaabl. Kpicka Tankpiiayra Oomnaabl (yaksIT
6osca).7. OUBIHHBIH KOPBITHIHABICHIH HIBIFAPFAH Ke3/€ OpPTYpPJi TONTAp YCHIHFAH HYCKaJap.bIH
KaHIIAJIBIKTEl COliKec KeseTiHiH kepyre Oomanel CoHpail-ak KOPBITBIHIBI MiKipTasacTa Kociou
MakcaTKa )KeTyIiH 0ec Ke3eHi aHbIKTaJIFaH TYJIFAaHBIH €PEKIIeTIKTePiHIH KaHIIATBIKTH €CKEPUITeHIH
OipJeckeH KyII-Kirep apKplUibl Oaramayra Oomanel. CoHpail-ak aHBIKTAFaH KE3CHIEPIIH
(KamamaapablH) KaHIIANBIKTHI IIBIHAWBI EKEeHIITIH, OFaH KOcCa, OHIPIIK E€HOEK HapBIFbIHIAFHI
aFpIMJIaFbl JKarJaiifa COHKeC KeNEeTIHIH aHBIKTay MaHbI3Jbl. «AYKIHMOH» OHBIHBI MakcaThl Ja
OKYIIBUIAPJBIH MaMaHIBIKTap oJieMi Typajbl TYCIHIKTEpiH apTThIpy, OJApAbIH KOCINTIK
KbI3BIFYIIBUTBIKTAPBIHBIH OaFbITHIH OaKbLIay O0IIbIN Ta0bL1a bl ORBIHHBIH IApTHl: ONBIH 5-7 CHIHBII
OKyIIbUIapbIiHa apHayFaH. ONbIH OKYyLIbIIap €HOEK MoHI OOMBIHIIA KOCIM TYpiepiMeH TaHbICKAaHHAH
keifin oriHanansl (E.KnmumoB knaccudukanuscel). OWBIHABL CHIHBINTA, COHBIMEH KaTap CBHIHBINTAH
TBIC iC- IIapajapia, 9pTypJii JkapbicTap Ke3iHle oifHayra Oonaapl. MyramimMre op KOMaHjAa YIIH
MaMaHBIKTAp Ti31IMiH J)Kacay/a TaKTa, TYpJi-TYCTI KapblHAAITap KaXeT. Op KOMaH/IaFa araii 0anra,
TOHT KaXKET JKOHE PaMi3iK xyiuenep oenrinenesni. YakpITol: 15 MunyT.OlbiH 6apbichl: ChIHBII YIII
KoMaHJara OeiiHenl. ©Op KOMaHIAHBIH OKiIaepi kepeOe apKpUIbl MaMaHABIK TYpPIiH TaHAayFa
makelppiafpl  («Anam-Amam», «Anam-TexHomorus», «Anam- kepkem OeiHe», «Amgam —
Taburaty).Komanganapra Hyckay: «10 MuUHYT imnHAe KaTbICYIIBI ©3 TYPIHAETI KeNTereH
MaMaHABIKTapAbl aTayblkepek. KesekrmeH aTaiifipl: ajaabIMeH OIpiHII TOM MaMaHIBIKTHI aTalIbl,
COJlaH KeHiH eKiHII, co/laH KeHiH Keyeci MaMaHABbIKThl. ONBIH KYPri3yIici YCTeNi YPy apKbLIbl
opOip aTanraH MaMaHJIBIK HYCKACHIH Oenrineiini. Takrara aranran MaMaHABIKTAp Ka3bUIa bl (9p TOI
«©3» MaMaHJIBIFBIH «63» TYCIMEH a3abl). Erep komaHmanappiH emKaichIChbiHIa 0acKa MYMKIHIIK
O0onmaca, OanFaHbIH YIIIHII COKKBICBIHAH KEHiH TOHT JBIOBICHI ecTineni.ORBIHIIBIIAPEl KOl
MaMaHJIBIKThI aTaFaH KOMaH[a XeHeAl. EH kel MaMaH/IbIKTap/Abl aTaraH KOHE KaHa MaMaHIBIKTap
Typasibl OUTIMIEpIH amKaH «AYKIHOHFa» €H OeJCeHIl KaThICYHIbUIap apHaibl CHIMIBIKTApMEH
Mapanarraigaasl.OibIH MaMaHJIBIKTap JIeMi Typaibl OKYLIBUIAPABIH KaHIIAIBIKTHL xabaprap
eKEHIHIH JICHIeiiH aHBIKTayFa, COHJai-aK OarbITThl HAKTBUIAYFAMYMKIHIIK Oepeni. «ATayiap
OOWBIHIIIA MaMaHIBIKTBI Tam» OWBIHBI Oenrimi Oip Oenri OOWBIHIIA MaMaHIBIKTBI OOJDKayFa
Heriznenred. by oifbIHa 9p KAcCIlKe TOH 9peKeTTep MEH HaKThI ataynap Oepineni. OKyIbUiap coi
eTiCTIKTepre Kapar, Kail MaMaHIbIK He KACIIl TYpi eKeHiH TalOybl THic. MbIcambl, Kipmim, 6anFa, apa,
IIere arayjapblHaH OKYIIBUIAp OJ MAaMaHJBIKTBIH KYPBUIBICIIBI €KeHiH Tabanabl. opi, uHE, Kypek
TBIHJIAYy CO3lIepl Iopirep MaMaHIBIFBIH Ta0yFa KeMeKTecedi. ByHBI TeK eTICTIKTep apKbUIbl Aa
oliHaTyFa Oonaapl. ©. MaMaHIBIKTHI )KYPICIIEH Tall OMBIHBIH/A OKYIIbUIAP TaHAay OOMBIHIIIA 9P TYPIIi
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MaMaHbIK OKiTAepiHiH (0aner opTici, oCKepH anam, OaraapiaMaIibl) )KypicTepiH KopceTei, KalFaH
KaTBICYIIBIJIAp MaMaHIBIKTBIH aThIH OOJDKaiabl. ¥ ChIHBUIFAH OMBIH MBICAJIIAPhl KaThICYIIBUIAPIBIH
’&Kac epekieniri 0oipiHIIa oMOeban 601bI Ta0bLIaAbl. OKYIIBUIAPABIH )Kac TOOBIHA XKOHE TaWbIH/IBIK
JeHreiine OaiaHBICTBI OWBIH TalChIpMalapbl MEH CypaKTapbl KapamailbIMHaH Kyphenire Kapau
e3repyi MYMKiH. «MaMaHABIKTap CO3/iri» ONBIHBI Ja OChIFAH YKCac €KEHIH aiiTa keryre 0ojasbl.
«CBIAIBIK) OWBIH JKATTHIFYBIHAA HAKTHI MAMAaHIBIKTBIH KEHOIp epeKIIeTIKTepiH TaJKblIay apHailbl
YHBIMAACTBIPBUIA B, OYJI KAaThICYIIBUIAPFA OCHI KOCIOM KbI3METTIH HAKThl COTTEPIH JKaKChl TYCIHyTe
MYMKiHIIK Oepeni.JKaTToiry menoep 6oiibiMeH opbiHaanaabl. Kareicymbsuiap cansl: 6-8-ngen 15-20-
ra geiid. YakeITel: 15-20- gan 30-40 munyTka neitin. [Iporegypa kenmeci Herisri Kaxamaapsl
KaMTH/IbI:

1. Hyckay: «Enecterin xepiHi3mi, 09piMi3ai TyFaH KYHIHE HIaKbIpFaH OpPTaK JOCHIMBI3 (OyII
KaHJail J0C eKeHiH KeiiHipek TyciHaipemi3). bac Tapryra >xoHe OGapmayra koia koK. 30 cexkyHI
iIIiHe OpKiM ©31HIH JOChIHA CHIMIBIK Oiian TaOysl Kepek. byn skarnmaiina yimr mapTTsl OpbIHIAY
MaHbBI3bL: | - CHIAIBIKTA OHBIH MaMaHBIFBIHBIH TYCHIAAAPhl O0IYBI Kepek (0yJ1 KaHnai MaMaHIbIK
eKEHIH KeHiHIpeK TYCIHIpeMi3); 2 - CBHIIIIBIK epeKIie 00Tybl Kepek, sSIFHU KOHUII1 KeTepeTinaei); 3 -
CBHIMNIBIK Ci3 YIIH KOJDKETIMAlI Ooirybl Kepek. bysl KaHmail Kusuimarbl J0C €KEHiH TommeH Oipre
kerbacipl aHbIKTalbl. OHBIH €pKEK HeMece OWeNl eKEHJIr, OHBIH IIaMaMEH Kachl JKOHE OHBIH
MaMaHBIFBl KaHJall €KeH1 aHbIKTa’daab».2. OpKiM Oip-OipiHe CHIAIBIK oWjam Tal0y YIIH yakKbIT
oepineni (mamamen 30 cexynm).3.OcbljaH KeiiH opKiM ©3 CHIMIBIFBIH KbICKaIIa aTaiasl. by perte
KYprizyii (Hemece Ke3 KeJIT'eH KaThICYIIb) Keii/ie HaKThUTAHThIH CypaKTap Kos ajasl. Mbicaibl, Oyt
CBHIMJIBIKTBIH TOCBIHBIH MaMaHIbIFbIHA KaHal KaTICHI Oap (OMBIH MapTTapbIHbIH 0ipi). CHIAIBIKTHIH
KYHBI KaHIIa Typajsl xkoHe T.0.MyHIail cypakrap KOChIMILA OeCeHIIpYIl pell aTKapajbl, OUTKeH1
oJIap KAaThICYIIbLIAP/Ibl CHIAIBIK OMIMSTIAPBIH HEFYPIIbIM XKayaNKEePIIUTIKIIEH )KOHE aKbLTFa KOHBIMIBI
TYPAE YCBhIHYFa MOXKOYpiei1i. ©31HiH CHIIBIK ONMIUIAPBIH HETI3[ei OTHIPHIN, OMBIHIIBI OJIAP.IbI
e3apa OailaHbICTBIpYFa MOKOYp Oonaabl. KapacThIpbUIbl OTBIpFAaH MaMaHABIKTBIH CUIIATTaMalIapbl
KOCi10M )KYMBICTBIH €H KBI3BIKTHI €pEKIICTIKTePiH amabl.S. OWbIH COHBIH/IA KIMHIH CHIIIBIKTaphl €H
KBI3BIKTHI OOJIBIN MIBIKKAHBI aHBIKTAIA bl ATA KeTEHIK, MYFATIMHIH 031 JIe )KeKE ChIMIIBIKTHI OacTaii
anaapl. KaTeicymbuiap marsiH TonTapra (9pKaichIChl 2-5 agam) OelliHTeHIe )KOHE oJIap JOCHIHBI3FA
He Oepy KepeKTiriH TalKbUIaFaH/a, )KaTTHIFY/bl ©TKI3YAIH 0acka HYCKAaChIH YChIHYFa 0oiajsl. Opi
Kapai, Kail KOMaHJJaHBIH CHIMIIBIFBI COTTI OOJIFAaHBI aHBIKTANAIBL[S].

KopbIThIHABI

Kopsita kenrenne, MaMaHabIKKa OeiiMIeyae OMbIHAap bl MTaiilanany MaHbI3/1bl, ©UTKEHI OUbIH
azamaapra TOKipubOe kacayra, 3epTTEyre KOHE NaribUIap MEH KbI3BIFYIIBUIBIKTAPAbl JaMBITyFa
MYMKIHIIK Oepeni opi Oojamak MaMaHIBIKTBI TaHAayFa MYMKIHZIIK Oepeni. Kocinrik 6armap Oepy
KYMBICBIHJAFbl ONBIHAAPABIH pejiiH OipHelle TYpFbIAaH TYKBIpbIMAAi anambi3: O#bIHAApD ONBIH
Ma3MYHBIMEH ©3apa JpEKEeTTeCy KOHE OWBIH MAceJeNiepiH INeNly apKbUIbl ajamiapra e3iH,
KbI3BIFYIIBUIBIKTAPbIH, KYHIBUIBIKTAPhl MEH JAf/AbUIAPbIH KAKCHIPAK TYCIHYre KOMEKTecell, SFHU
e31HIIK pedrekcusra bIKman ereni. OHbIHIAp KapbIM-KaThIHAC, MAcEJIeNep/l MICNly, YaKbITThI
Oackapy oHe esrepicrepre OeHiMIeny CHUSKTHl MAHCANTHIK TaOBICKA KETYy VIIIH MaHbI3IbI
JaFabpuIapIbl JaMbITYFa KOMEKTecedl. OPTYpJli MaMaHIBIK callalapblH 3€pTTeyre KbI3BIKTapajIbl
KOHE JTABIKTHI MAMAH/IBIK TAHJAY1a CCHIMAUTIKTI apTThipaasl. OMbIHIAp agaMIapFra MaMaHIbIKThIH
OpTYpJI callanapblH JKoHe OanamMa MaMaHIBIK JKOJIApbIH 3epTTeyre KOMEKTECII, HEeFypJIbIM
aKmapaTTaHIBIPBUIFAH TaHAAy KacayFa MYMKIHAIK Oepemi. MaMaHIBIKKAa KATBICTBI IICHIIM
KaObUIIayIbIH KYPBUIBIMIBIK )KOHE MHTEPAKTHUBTI 9/IiCIH KAMTaMachl3 €Te ajaJibl, KaThICYIIblIapFa
opTypai dakTopiapasl eNmeyre KoMeKTecemi. O3repmelni eHOSK HapbIFbI JKarJaiiapblHa >KOHE
KociOm Tajanrtapra OediMaeny MaFpUIapblH JaMbITYFa KeMekTecell. MaMaHabIK OOWBIHIIA KEHEC
Oepy OWBIHIAPHI KeKe KeHec Oepy VIIIH /e, TONTHIK ceccusiap YIIH J1e Maianibl, OWTKeHI oiap
KaTBICYIIBIIAPIBIH SPTYPIi ’KAChIHA, KBI3bIFYIIBIIBIKTapPbIHA )KOHE MaKcaTTapblHa OeiiMerne anabl.
OiipiHnap MaMaHABIKKAa Oarmap Oepy HpOIECiH HEFYPJBbIM KBI3BIKTBHI, THIMJI OHE CEpIiHAlI eTe
anazapl. )Korapbiga OepiireH OHbIH KJIACCH(MKALMACBIH HETI3re aja OTBHIPHIN, >Xac OuTiMrepaix
MaMaHbIK Typajbl OLTIMIH MOJAWTHIN, KbI3BIFYIIBUIBIFBIH apTTHIpyFa Oonaapl. Makanaga atanran
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OWBIH TYpPJEPiHiH OapibIFbl Ja TOKIpHOeae KoMAaHyFa KapaMIbl Jel HaKThl aidTa anaMbi3. Kyprax
Ce3JIeH repi OMBIHMEH OepuIreH KOCHIMINA MOJIIMETTEp OKYIIbl caHachlHa OepiK OpHaMbl, OHBIH
KUSJIBIH KO3Fall, OChl OarbITTaFbl JKEKe 13/IeHICTepiH Tepenaere Tyceai. OMbIHAap YHBIMAACTHIPY
OacTankpla Ke3IENTeH MaKcaTKa TOJIBIKTail KbhI3MET €Tell opi OHBIH Ma3MYHBIH OaWbIThII,
TYpJIeHIpy Oepyre opKalllaH Aa *OJ allbIK.
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METHODS TO MAKE PROFESSIONAL GUIDANCE ACTIVITIES
MORE ENGAGING

Annotation. The article discusses types of games for career guidance. Such games simplify the
presentation of lesson material and are convenient to use as an addition to diagnostic procedures and
individual counseling. Games provide an opportunity to look at a problem holistically, identify your
interests, make an informed choice, develop decision-making skills, master role-playing behavior,
and get to know your profession better. Based on the students’ existing knowledge, the teacher offers
them games that correspond to their worldview. During career guidance work, transmitting
information to students through exciting games will strengthen the teacher’s research and skills and
increase interest in the subject. The game approach allows you to search for information related to
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professional guidance and analyze the data obtained, expanding your understanding of the world of
professions. In the future, it reveals aptitudes for a certain area, hones organizational skills, allows
you to develop leadership and intellectual potential, ingenuity, attention, quick thinking, and
imagination. The article analyzes the intricacies of organizing career guidance games and the types
of games that have changed over time.

Key words: career guidance, game, school, student, types of games, teacher.
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CIIOCOBbBI HOBBIINEHUSA YBJIEKATEJIBHOCTHU PABOTHI ITO
MPO®PECCUOHAJIBHON OPUEHTAIIUA

AHHoTauusi. B crathe paccMmarpuBaroTCs BUIBI UTP HpU NPOPOpPHEHTAIMH. Takue Hrpbl
YOPOLIAIOT M3JIOKEHHE MaTepuaja yYpoka M HMX YIOOHO HCIIONB30BaTh KaK JIOTIOJIHEHHE B
JUArHOCTMYECKUX MpOLENypax, IpU HHAUBUAYaJIbHOM KOHCYJIbTHUpOBaHMU. Wrpsl nparot
BO3MOKHOCTh B3IJIIHYTh Ha MPOOJIEMY LIEJIOCTHO, ONIPEICIIUTh CBOU MHTEPECHI, CAETIaTh OCO3HAHHBIN
BbIOOp, COPMHPOBATH HABBIKM TNPUHATHA PEIICHUH, OCBOUTH pOJIEBOE IIOBEICHUE, OIIKE
MO3HAKOMUTHCA ¢ npodeccueii. OCHOBBIBAsICh HA YK€ UMEIOIINXCSA 3HAHUAX IIKOJIBHUKOB, YUUTENb
npeJularaeT UM UIPhl, COOTBETCTBYIOIME MX MHPOBO33peHHI0. B Xonme mpodopueHTarmoHHON
paboThl nepenavya HHGOPMALUN YHAIIUMCS IOCPEACTBOM YBIIEKATEIbHBIX UTP YCHIIUT U3BICKAHUS U
YMEHHUS YUUTEIs, IOBBICUT HHTEpeC K npeaMeTy. UrpoBoii mo1xo] mo3BoJIsieT HeKaTh HH(OpMaIHio,
CBSI3aHHYIO C MPO(hecCHOHANBHOM OpHEeHTAIME!, U aHATM3UPOBATH IOJTYUYCHHBIE TAHHBIC, PACIIUPSIET
npeacTaBiIeHus o Mupe npodeccuil. B nanbHeiieM OH BBISBISIET CKIOHHOCTH K OIpEeIeHHON
00JIacTH, OTTAYMBAET OPIraHU3ATOPCKHE CIIOCOOHOCTH, TIO3BOJISIET pPAa3BUBATh JHACPCKUA U
MHTEJUICKTYyallbHBIA  MOTEHIMAN, HW300peTaTeNbHOCTh, BHUMAHUE, OBICTPOTY  MBIIUICHHS,
BOOOpakeHue. B craThbe aHaMM3MPYIOTCS TOHKOCTH OPTaHU3ALMU UIP MO MPO(OPUECHTAIIUH, BUIIBI
UTp, U3MEHUBIIUECS CO BPEMEHEM.

KawueBble cjioBa: IpoQopUeHTAINS, UTPa, IIKOJIA, YICHUK, BUABI TP, TIEJAror.
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EXPERIENCE OF PROSPECTIVE ELEMENTARY SCHOOL TEACHERS IN REMOTE
REGIONS OF INDONESIA IN POSITIVE DISCIPLINE TRAINING AND INCLUSIVE
EDUCATION: IMPLICATIONS FOR MORAL AND CHARACTER EDUCATION

Abstract. This study explores the implications of positive discipline training and inclusive
education for prospective elementary teachers in Southwest Papua, with a focus on developing moral
and character education as well as building a supportive learning environment. The number of
participants is 30 students/teacher candidates with 5 trainers. Through this training, prospective
teachers are able to increase their understanding of inclusivity, adopt proactive classroom
management strategies, and develop inclusive teaching skills. As a result, they are able to create a
safe and supportive learning environment, which promotes moral values and strong character among
students. The implications of this research provide an optimistic picture of the role of prospective
teachers in building inclusive education and strengthening student character, especially in the special
cultural and environmental context of Southwest Papua.

Keywords: Positive Discipline; Inclusive Education; Moral education; value education.

Introduction

Positive discipline training and inclusive education are the main focus in efforts to improve the
quality of education in various regions of Indonesia, including Southwest Papua. Moral and character
education as the main foundation for the formation of the nation's next generation is greatly influenced
by these approaches. In the context of basic education, especially in elementary schools, the
application of positive discipline and inclusive education not only helps overcome challenges in the
classroom, but also strengthens students' moral values and character.

The implementation of positive discipline in schools can be achieved in three ways:

(1) understanding positive discipline as a disciplinary standard,

(2) increasing broad stakeholder awareness regarding positive discipline; and

(3) adopt a whole-school approach to implementing positive discipline [1].

A better understanding of value-based leadership practices in facing challenges in schools
encourages the application of positive discipline, tolerance for conflict, humility and gentleness,
building trust, empowerment, justice and responsibility, shared decision-making, and rational
problem-solving[2]. Therefore, the experience of prospective teachers in Southwest Papua in
undergoing this training provides important insights for improving and adapting the existing
education system.

Southwest Papua, with its rich diversity, faces unique challenges in implementing positive
discipline and inclusive education. Inclusive education is a complex issue that, without appropriate
adaptation and deep understanding, can present major challenges for the education community [3]
Comprehensive implementation of the Inclusive Education Policy can help reduce educational and
social disparities[4]. Prospective teachers need to develop specific skills to create inclusive and
supportive learning environments. Inclusive education ensures that all students have equal access to
quality education. A cohesive approach to behavior management, setting clear boundaries, rules, and
consequences, using positive discipline techniques, understanding different parenting styles and their
impact on behavior management, creating an enabling environment to support behavior modification,
and providing effective training [5] aligned with the global commitment to inclusive and accessible
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education [6]. This training provides theoretical knowledge and practical experience to manage
heterogeneous classes, build positive relationships, encourage active involvement, and overcome
negative behavior without harsh punishment, establishing a conducive learning environment and
supporting students' moral and character development.

Inclusive education in Southwest Papua requires adapting curricula and teaching methods to
meet the needs of all students, including those with special needs. A framework applied globally to
create accessible learning opportunities for all students [7]. Prospective teachers are trained to
recognize and accommodate students' varying needs, as well as create a classroom atmosphere that
accepts each individual. Positive discipline training and inclusive education emphasize the
development of values such as empathy, tolerance, and honesty, in addition to academic achievement.
Many correlations show a positive relationship between the implementation of inclusive education
by teachers and students' social and emotional competence at these three levels [8]. It plays an
important role in forming a generation that is intelligent and has strong character. The experiences of
prospective teachers in this training provide important insights for improving the education system in
Southwest Papua.

Southwest Papua, with its rich diversity, faces unique challenges in implementing positive
discipline and inclusive education. Prospective teachers in this region need to develop specific skills
to create inclusive and supportive learning environments that respect the diversity and individual
needs of students. Positive discipline training teaches prospective teachers to use a non-punitive
approach that emphasizes respect and self-development of students, while inclusive education ensures
that all students, regardless of differences, have equal access to quality education.

In the 21st century, developments in science and technology as well as global changes, bring
new challenges in improving the quality of life, including education. Indonesia seeks to improve the
quality of human resources through education that integrates knowledge, skills, attitudes and ICT.
Higher Order Thinking Skills are needed, and the Directorate of High School Development
(Direktorat PSMA/ Direktorat Pembinaan Sekolah Menengah Atas) emphasizes the four 4C skills:
communication, collaboration, critical thinking and problem solving, as well as creativity and
innovation. Pre-service teacher training addresses the successes and challenges of managing
heterogeneous classes, building positive relationships, encouraging active engagement, and
addressing negative behavior without harsh punishment, establishing a conducive learning
environment and supporting moral development. The concepts of positive discipline, positive
influence, and the role of positive emotions are seen as initial guides, drawing on research, case
studies, and applied practice to glean and reinforce the value of positive approaches [9].

Inclusive education in Southwest Papua requires adaptation of curriculum and teaching methods
to meet the needs of all students, including those with special needs. Inclusive education provides a
space that not only recognizes but also celebrates the well-being and holistic development of each
student [10]. Prospective teachers are trained to recognize and accommodate student needs, as well
as create a classroom atmosphere that accepts each individual. This involves a deep understanding of
pedagogical approaches that are responsive to diversity. Positive discipline training and inclusive
education are significant for moral and character education, helping teachers create an environment
that supports values such as empathy, tolerance and honesty. Diverse learning remains one of the
main frameworks for the global education community to achieve sustainable and inclusive
educational development goals [11]. They play an important role in forming a generation that is
intelligent and has strong character, ready to face global challenges.

Methods and materials

This research was conducted at the Sorong State Islamic Institute (Institut Agama Islam Negeri
Sorong/IAIN Sorong), Southwest Papua at the Elementary Teacher Education Study Program with a
total of 32 students/teacher andidates with five rainers. This population consists of all students
enrolled in semester III and semester V in the Teacher Education study program of the Sorong State
Islamic Institute. A total of 32 students were randomly taken from the 3rd and 5th semester student
populations. Random sampling ensures that every student has an equal chance of being selected, so
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that the results of the study can be generalized to the entire population. 5 lecturers who acted as
trainers, who had received ToT (Training of Trainers) training from UNICEF, these lecturers were
selected because they had received special training relevant to the research topic. The aim of this
research is to describe the experiences of prospective elementary teachers in Southwest Papua in
participating in positive discipline and inclusive education training. It is hoped that through this
training, prospective teachers can improve their teaching abilities and apply effective strategies in
educating students with diverse backgrounds and needs. The method used is descriptive qualitative
with a phenomenological approach. Qualitative phenomenological studies [12] were conducted using
open format exercises conducted during class. which helps explore the understanding, internalization
and application of the concepts of positive discipline and inclusive education by prospective teachers.
This research also maps how the training experience shaped their views and practices in learning.

To obtain adequate data, researchers determined several key informants, namely; 1) Tarbiyah
Faculty Leaders: Provide perspectives regarding policies and implementation of training programs;
2) Literacy Course Lecturer: Provides insight into the content and methods of teaching literacy; 3)
Students: As the main subjects who experience training directly.

Types and Sources of data was obtained from two main sources. Types and sources of data were
obtained from two sources, in the form of main sources, namely documentation and observation.
Additional sources are interviews with students and trainers. Data collection techniques include; 1)
guided interview: Using a pre-prepared questionnaire to guide the interview but still allowing
flexibility in the delivery of questions. 2) Direct Observation: researchers were directly involved in
learning situations and literacy activities to collect data systematically. 3) Documentation in the form
of: activity reports, daily journals or journals that record the training process, training modules, test
results and evaluations.

The data analysis technique in this research uses the Miles and Huberman model [13] which
consists of three stages: data reduction, data display, and data verification or drawing conclusions.
With this technique, researchers can collect and analyze data in depth about the experiences of
prospective elementary teachers in Southwest Papua in positive discipline training and inclusive
education and their impact on moral and character education. This analysis technique allows
researchers to obtain a comprehensive and credible picture of the effectiveness of training in
improving the competency of prospective teachers, so that it can provide significant implications for
moral and character education in the region.

Findings

Implementation of Positive Discipline Training and Inclusive Education

Based on interviews, it shows that positive discipline training and inclusive education have a
significant influence on the understanding and skills of prospective teachers. The following is a chart
or mind map that illustrates the results of research on developing teaching skills for prospective
teachers:

long term
impact._

improving
planning skills

Development of

ise of learning Teaching Skills
technology

| inclusive
i 1 ing

real data and
evaluation from
sssss ys

classroom
sssss v observation

Figure 1: mind map of research results on developing teaching skills for prospective teachers
Increasing Understanding of Inclusive Education
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The research participants become more understanding of the concept and importance of inclusive
education. They realize that every student has the right to receive a decent education without
discrimination. In the Primary School Teacher Prospective Education Study Program, this
understanding is facilitated through a training program specifically designed to increase the
competence of prospective teachers in handling diversity in the classroom. The study program held
more than 5 training session on inclusive teaching strategies and handling students with special needs
which were attended by more than 32 prospective teachers.

Image 2: Faculty Leaders and Trainers

The participants are taught to recognize and appreciate diversity in terms of academic abilities,
social backgrounds, and special needs. They learn that inclusive education is not just about accepting
students with different needs, but is also committed to adapt teaching methods and provide the
necessary support so that each student can learn effectively and reach their full potential. For example,
they are trained to use special teaching aids such as adaptive learning software and differentiation
teaching methods.

Through a curriculum that integrates the principles of inclusivity, prospective teachers at the
Sorong State Islamic Institute are equipped with the skills to create a fair and equitable learning
environment, where all students feel valued and supported. As part of this commitment, the Primary
School Teacher Education Study Program also collaborates with local NGOs that focus on inclusive
education to provide assistance and mentoring programs for students with special needs. The
organization is the Unimuda- UNICEF Partnership for the West Papua region.

In this way, prospective teachers are not only ready to teach in inclusive classes, but also become
agents of change who are able to promote the values of inclusivity in the wider educational
community. They are trained to establish effective collaboration between teachers, parents and the
community in supporting the development of each student, which directly contributes to creating a
more inclusive and friendly educational environment for all parties.

Increasing Understanding of Inclusive Education

The implementation of positive discipline strategies in the elementary school Teacher Education
Study Program aims to create a learning environment that supports the development of students'
character and morals. This strategy focuses on rewarding positive behavior rather than punishing
negative behavior, and encourages healthy relationships between teachers and students.

The Primary School Teacher Education Study Program carries out a series of training for
prospective teachers that focuses on implementing positive discipline. A total of 30 prospective
teachers took part in this program, which included 3 days of intensive training with 4-6-5 hours per
day on positive and inclusive discipline techniques.
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Image 3: Elementary/MI teacher candidates receiving Positive Discipline and Inclusive
Education material

Empathetic Communication is training prospective teachers to communicate empathetically
and building respectful relationships with students. Providing Positive Reinforcement to encourage
good behavior, such as praise, rewards, and public recognition. Effective Classroom Management:
classroom management strategies that help maintain discipline without using physical or verbal
punishment. Development of Teaching SKkills: prospective teachers report improvements in teaching
skills, especially in terms of planning and implementing learning that is student-centered and
responsive to individual student needs. Developing the Values of Empathy and Tolerance: this
training helps prospective teachers to understand and appreciate differences between students, both
in terms of abilities, backgrounds and individual needs. This encourages high levels of empathy and
tolerance. Strengthening Integrity and Responsibility: prospective teachers learn to manage classes
with an approach that respects the values of integrity and responsibility, becoming role models in
behaving honestly, fairly and responsibly. Promotion of Proactive Attitudes and Independence:
the positive discipline strategies implemented encourage students to take initiative and be responsible
for their own actions, which is an important aspect of character development. Building a Safe and
Supportive Learning Environment: this course helps prospective teachers create a safe and
supportive learning environment, where every student feels valued and supported.

Teaching Skills Development

Prospective elementary school teachers in Indonesia must have various competencies, including
the ability to build positive working relationships, coaching, continuous learning, good decision
making, ethical maturity, efficient work management, understanding of mission and goals, resilience,
effective and engaging communication , as well as respect for differences [14]. Developing teaching
skills is the main focus in the training program for prospective teachers in the elementary school
Teacher Education Study Program. Based on data collected from various evaluations and surveys,
there is a significant increase in the abilities of prospective teachers, especially in the aspects of
planning and implementing learning that is student-centered and responsive to individual student
needs.

Prospective teachers are trained to design student-focused learning by utilizing various
approaches and strategies. This program teaches prospective teachers to create lesson plans that
include a variety of learning methods such as project-based, collaborative, and problem solving. In
addition, they also learn to accommodate diverse learning styles by designing activities suitable for
visual, auditory, and kinesthetic learners, and include authentic assessment through formative and
summative assessments to provide an accurate picture of student progress.

Supervised training is an important context for prospective teachers' professional learning,
providing them with direct experience in the teaching profession as well as opportunities for critical
reflection on their theoretical and practical experiences [15]. In teaching practice at partner schools,
prospective teachers report increased abilities in implementing student- centered learning. Some of
the progress recorded includes the use of technology in learning, where prospective teachers
succeeded in integrating technology such as educational applications and interactive media in their
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teaching. In addition, prospective teachers are able to apply teaching differentiation to meet the needs
of diverse students.

Supervised training plays an important role in teacher candidates' professional learning,
providing direct exposure to the profession as well as opportunities for critical reflection on their
theoretical and practical experiences [16]. This survey involved 32 prospective teachers who
participated in training held by the Primary School Teacher Education Study Program. Data was
collected through a questionnaire that measured their perceptions and beliefs regarding their readiness
and confidence in planning and implementing student-centered learning. As many as 92% of
prospective teachers reported that they felt more prepared and confident after attending the training.
The participants felt able to design and implement learning that was more effective, student-centered,
and involved innovative learning strategies. Many participants stated that this training gave them a
better understanding of the importance of student-centered learning. They feel better able to manage
the class, create interactive lesson plans, and use various methods to increase student participation.

Observations were carried out by independent observers who recorded the implementation of
learning by prospective teachers before and after participating in the training. The main focus is the
use of active and participatory learning strategies in the classroom.

The following is a table that presents data from a satisfaction survey of prospective teachers and
the results of classroom observations:

Table 1: satisfaction survey of prospective teachers and the results of classroom
observations

Indikator Jumlah Persentase (%) Keterangan
Responden

Kepuasan dan 32 92% Calon guru merasa

Kesiapan lebih siap  dan

percaya diri dalam
merencanakan  dan

melaksanakan
pembelajaran.
Indikator Penggunaan  Penggunaan  [Persentase
Sebelum Setelah Peningkatan
Pelatihan Pelatihan
Strategi embelajaran/50% 75% 25%
IAktif dan Partisipatif]

Long Term Impact

The importance of interventions that address emotional well-being in the teaching profession
highlights the need for support structures, workload management, and tailored training to reduce the
negative impact of emotional exhaustion on teacher satisfaction and performance, with the ultimate
goal of achieving optimal health and performance for teachers [17]. This improvement in teaching
skills not only benefits prospective teachers, but also has a long-term positive impact on students.
Students become more active and involved in the learning process, showing increased motivation and
better learning outcomes. This is in line with the aim of the Elementary School Teacher Education
Study Program to produce quality teachers who are able to provide quality and inclusive education
for all students.

In addition, collaboration with partner schools is also strengthened through this program,
creating mutually beneficial relationships between educational institutions and the community. Thus,
the Sorong Elementary School Teacher Education Study Program continues to be committed to
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improving the quality of education through developing responsive and student-centered teaching
skills for prospective teachers.

Implications for Moral and Character Education

Moral and character education has an important role in forming individuals with integrity,
responsibility and a strong moral compass. Virtues and vices play an integral role in moral education
and character formation [18]. Moral education aims to instill positive values and reduce negative
behavior, so that individuals are able to differentiate between right and wrong. In this process, virtues
such as honesty, empathy, and responsibility are taught and practiced so that they become part of the
student's character. Instead, vices such as dishonesty, egoism, and indifference must be identified and
addressed to prevent negative impacts on students' moral development. Virtues in moral education
serve as the foundation for building strong character and personal integrity. Students are taught the
importance of having good moral values, which will guide them in making the right decisions and
acting in an ethical manner. By practicing virtues in everyday life, students learn to appreciate and
implement these values, thereby forming a character that can be relied on and respected by others.

On the other hand, recognizing and overcoming evil is also an important part of moral education.
Character education is a crucial aspect that needs to be integrated into learning. One of the character
values considered important in supporting learning activities is responsibility. If students lack
responsibility, issues such as deviant behavior may arise, for example, needing to perform tasks only
when instructed by others[19]. Character-based learning is an educational approach aimed at fostering
the development of moral and ethical values in students [20]. Character is a combination of habits
and character[21]. Teaching students to understand the negative impacts of bad behavior and giving
them the tools to change that behavior is an important step in character building. This process involves
self-reflection and understanding the consequences of their actions, which in turn helps students
develop self-control and responsibility for their actions. Thus, effective moral education not only
emphasizes the development of virtue, but also the ability to overcome and avoid vice, thereby
producing individuals with good character and morals.

Image 4: Training also includes the form of inclusive learning and positive
discipline

In educational contexts, the importance of interventions that address teachers' emotional well-
being is becoming increasingly apparent. Teachers who feel supported and not emotionally burdened
are better able to provide effective moral and character education. Supporting structures, workload
management and tailored training not only improve teachers' well-being, but also enable them to be
good role models for students.

Supporting structures in the school environment should include emotional and professional
support for teachers. This support can take the form of counseling, support groups, or ongoing
training. When teachers feel heard and supported, they are better able to create a positive and inclusive
learning atmosphere. This is very important in moral and character education, because a supportive
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atmosphere helps students develop values such as empathy, cooperation and respect.

Workload management also plays an important role in ensuring teachers' emotional well-being.
Excessive workload can cause stress and fatigue, which ultimately reduces teacher effectiveness in
teaching moral values and character. By setting realistic workloads and allowing sufficient time for
planning and reflection, teachers can focus more on deep and meaningful teaching. This allows them
to be more effective in guiding students to understand and internalize moral values.

Tailored and relevant training is also essential. This training should include strategies for
managing stress, effective teaching techniques, and methods for instilling moral values and character.
When teachers are equipped with these skills, they are better prepared to face challenges in the
classroom and are more effective in teaching values to students. Good training also helps teachers
develop self-confidence and professional competence, which are essential for optimal performance.

Ultimately, good teacher health and performance are very important for the success of moral and
character education. Emotionally prosperous teachers are better able to provide inspirational and
meaningful teaching. They can be positive role models, helping students develop strong character and
good morals. Therefore, interventions that support teachers' emotional well-being are not only
beneficial for teachers themselves, but also for students and society as a whole, by forming a
generation with morals and character.

Discussion

Discussion of research results indicates several important implications. The following is a table
that summarizes the discussion of research results regarding the implications of positive discipline
training and inclusive education for prospective elementary school teachers, as well as the
implications for moral and character education.

teachers learn to identify and overcome
challenges faced by students with special
needs, as well as develop more effective
and inclusive learning strategies. An
empathetic and solution- oriented
approach in dealing with student
behavior is prioritized.

Aspect Description Implications for Moral and
Character Education
Increasing Positive discipline training and inclusive |Creating a more conducive
Understanding of |education increase prospective teachers' |learning environment, where every
Inclusive understanding of the importance of student feels valued and supported.
Education inclusivity in education. Prospective Values such as empathy, tolerance

and mutual respect are
strengthened. Prospective teachers
also develop integrity, patience,
and commitment to fair and
equitable

education.

Implementation of
Positive Discipline
Strategies

This training emphasizes the importance
of a disciplined approach that rewards
positive behavior. Prospective teachers
are equipped with techniques for
managing student behavior
constructively, such as the use of
positive reinforcement and conflict
mediation techniques. In the field, this
strategy has succeeded in creating a
harmonious and productive classroom
environment.

Reinforcing positive behavior and
peaceful conflict resolution teaches
moral values such as justice,
respect, and empathy. It helps
students to develop strong and
responsible characters.
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Teaching Skills
Development

This training helps prospective teachers
plan and implement inclusive and child-
friendly learning. They learn to use
teaching methods that are adaptive and
responsive to student needs, such as
differentiated learning strategies and the
use of educational technology.

Increased student motivation and
engagement.

Helping to build student character
through an inclusive and adaptive
learning approach.

Prospective teachers also learn the
importance of reflection and self-
evaluation in

developing teaching quality.

Development of
the Values of

This training emphasizes developing
empathy through activities and

Helping students respect the
feelings and perspectives of others,

teachers are taught to model honest and
ethical behavior and take full
responsibility for students' academic and
moral development.

Empathy and discussions that emphasize the building good and ethical
Tolerance importance of understanding students' |character.
perspectives. Prospective teachers are  [Encourage cooperation in diverse
taught to appreciate diversity and environments.
manage differences constructively.
Strengthening This training emphasizes the importance {The values of integrity and
Integrity and of the values of integrity and responsibility are strengthened,
Responsibility responsibility in teaching. Prospective  |helping students to develop strong

character. The integration of
Papuan cultural values in teaching
emphasizes the importance of
honesty and

responsibility in the local context.

Promotion of
Proactive Attitude
and Independence

This training encourages prospective
teachers to develop a proactive attitude
and student independence. They are
taught to use learning methods that
require students to carry out their own
exploration and discovery, such as
community-based projects.

It develops students' proactive
attitudes and independence.
Encourage students to learn
independently and take
responsibility for their own
learning. Local wisdom values are
used to strengthen this

attitude.

Building a Safe
and Supportive
Learning
Environment

This training teaches prospective
teachers how to create a classroom
environment that is physically and
psychologically safe. They learn to
recognize and address bullying and
discrimination, as well as provide
emotional support to students.

The course helps to create a safe
learning environment and supports
students' emotional well- being. It
strengthens the sense of
togetherness and mutual respect
among students. It integrates local
cultural values in

creating an inclusive and
supportive environment.

The table illustrates various aspects of teacher training and their implications for moral and
character education. First, positive discipline training and inclusive education increase prospective
teachers' understanding of the importance of inclusivity in education. In studying the positive
discipline approach advocated by the responsive classroom, it becomes clear that there is potential
for synergy between various disciplinary systems [22]. They are taught to recognize and overcome
the challenges faced by students with special needs, as well as develop effective and inclusive
learning strategies. This program emphasizes the formation of positive discipline through teacher
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involvement with an authoritative teaching style [23]. An empathetic and solution-oriented approach
to dealing with student behavior is prioritized, creating a more conducive learning environment where
each student feels valued and supported. Values such as empathy, tolerance and respect are
strengthened. Humanities help children to understand themselves and others in relation to place, time,
beliefs, identity and culture and become empathetic, thoughtful and critical citizens [24]. This training
emphasizes the importance of a structured discipline approach and rewards positive behavior.
Prospective teachers are provided with special knowledge [25] disciplines, as well as high-quality
feedback appropriate to disciplines and contexts, are discussed as models for encouraging coherent
experiences. Teacher candidates are equipped with techniques for managing student behavior
constructively, such as the use of positive reinforcement and conflict mediation techniques. Conflict
mediation techniques [26] proven to produce satisfactory conflict resolution. In the field, this strategy
has succeeded in creating a harmonious and productive classroom environment. Reinforcing positive
behavior and peaceful conflict resolution teaches moral values such as fairness, respect, and empathy,
which helps students develop strong, responsible characters. Value education is of interest to [27]
develop students' moral and ethical values. So that they understand how to manage and live a
satisfying quality life.

This training helps prospective teachers plan and implement inclusive and child-friendly
learning. A child-friendly school program is [28] one of the education policies in Indonesia. They
learn to use teaching methods that are adaptive and responsive to student needs, such as the use of
active learning strategies and educational technology. Adaptive teaching and activation learning [29],
considered a clear added value in teaching practice. Improving teaching skills also means increasing
student motivation and engagement, as well as helping to build student character through inclusive
and adaptive teaching approaches.

This training emphasizes developing empathy through activities and discussions that emphasize
the importance of understanding students' perspectives. Prospective teachers are taught to appreciate
diversity and manage differences constructively. Developing empathy and tolerance helps students
respect the feelings and perspectives of others, builds and strengthens moral and ethical character,
and encourages cooperation in diverse environments. As society continues to struggle against
oppression, physical violence, and social unrest, teaching empathy [30] has the potential to change
the way students relate to each other in the classroom, and ultimately, in the world as a whole.

This training emphasizes the importance of the values of integrity and responsibility in teaching.
Prospective teachers are taught to model honest and ethical behavior and take full responsibility for
students' academic and moral development. The values of integrity and responsibility are
strengthened, helping students develop strong character. In addition, the integration of local Papuan
cultural values in teaching strengthens the importance of honesty and responsibility in the local
environment.

Conclusion

The research results show that positive discipline training and inclusive education in the
Elementary School Teacher Education Study Program in remote areas, has a significant impact on
prospective teachers. This training not only increases prospective teachers' understanding of inclusive
education, but also equips them with practical skills in managing the classroom and developing
effective and inclusive learning strategies.

1. Increased Inclusive Understanding: Prospective teachers understand the importance of
inclusivity and are able to develop adaptive learning strategies for students with special needs.

2. Positive Discipline Strategies: This training teaches prospective teachers to manage student
behavior with a constructive approach, creating a harmonious and productive classroom atmosphere.

3. Development of Teaching Skills: Prospective teachers are equipped with the ability to plan
and implement inclusive and child-friendly learning, as well as implement learning strategies that
support the participation of all students.

4. Moral and Character Education: This training also emphasizes the importance of moral
values such as empathy, tolerance and responsibility, which are integrated in teaching to form strong
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and ethical student characters.

Overall, this training brought positive change, preparing prospective teachers to create an
inclusive learning environment and support the moral and character development of students in
Southwest Papua.
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aJlaMTepIlIiK MeH MiHe3-KYJIBbIK TOpOUeciH AaMbITyFa, COHIA-aK KOJaiibl OKy OpTachlH KypyFa
OarpiTTanFad. Kareicymbiap canbl-5 Tpenepi 6ap 30 cTyneHT/OKbITyIIbIFa YMiTKEp. OChl TPEHUHT
apKbUIbI OOJIAIIaK MYFaiMAEP HHKIIO3UBTUIIK Typaibl TYCIHIKTEpiH apTThipa ajafbl, CHIHBIITHI
OackapyablH OCJICEHII cTpaTerusyIapblH KaObUIAAl analbl KOHE WHKIIO3MBTI OKBITY JaFIbLIAPBIH
nambiTa anaapl. HoTmkeciHme onap CTyJIeHTTEp apachlHIa aJaMrepIillik KYHABUIBIKTap MeH Oepik
MiHE3/ll HACHUXATTAWTHIH Kayilci3 XoHE KOJIJay KOpPCETETIH OKY OpTachlH Kypa anaabl. by
3epTTeyliH cajjapbl OoJamiak MyFaliMIepAiH WHKIIO3UBTI OLTiM OepyJeri )KoHe OKYIIbUIAPIbIH
MiHe31H HbIFaiiTyaarbl, ocipece IlamyanbiH OHTYCTiK- baTbICBIHIAFBI epeKile MOICHH KOHE
HKOJIOTHSUIBIK KOHTEKCTET1 peli Typajibl ONTUMHCTIK TYCIHIK Oepei.
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NHKJIIO3UBHOM OBPA3ZOBAHUMU: ITIOCJIEACTBUA 11 BOCIIMTAHUA
HPABCTBEHHOCTHU U XAPAKTEPA

AHHOTauusl. B 3TOM uccieoBaHNM paccMaTpUBAIOTCS TOCIEIACTBUA OO0YUYCHHUsSI MMO3UTHBHOMN
JTMCLUUIUIMHE ¥ MHKIIIO3UBHOTO 00pa3oBaHMs UIsl Oy IyIIuX yduTelel HaualbHbIX KiaccoB Ha FOro-
3anane [lamya ¢ akIIeHTOM Ha pa3BUTHE HPABCTBEHHOCTM M XapakTepa, a Takke CO3JaHHue
OnmaronpusaTHOI yueOHO# cpenbl. KonmnuecTBo yyacTHHKOB -30 CTY/I€HTOB/KaHIUIATOB B YUUTEIS C
5 uHCcTpyKTOpamu. brarogapst 5ToMy TpeHUHTY OyIylIue YUUTeNsi CMOTYT Jy4Ille TIOHATh MPUHLUI
VMHKJIFO3UBHOCTH, BHEAPUTH MPOAKTUBHBIE CTPATETMU YIPABJICHUS KJIACCOM U Pa3BUTh HABBIKU
MHKJTIO3UBHOTO TIpernojiaBanHus. B pe3ynbTare oHM MOTYT cO3/aTh 0€30MacHyI0 U OJIaronpUsTHYIO
y4eOHYIO Cpefly, KOTopasi CIOCOOCTBYET (DOPMUPOBAHHIO MOPAIBHBIX IIEHHOCTEH M CHIIBHOTO
XapakTepay ydamuxcs. Pe3yapTaTel 5TOro UCCIEAOBAHUS JAIOT ONTUMHUCTHUYHYIO KapTUHY POJIHU
OyAyImuX yduTeNneil B TOCTPOCHUM WHKIIO3UBHOIO OOpa30BaHUS M YKPEIUICHHH XapakTepa
yYaImxcsi, 0cC0OEHHO B 0COOOM KyJIBTYpPHOM U 3KosiorudeckoM konrekcre Oro-3amagnoro Ilamya.

KawueBble ciaoBa: [losutuBHas aucuumiuinHa; MHKmo3uBHOE oOpasoBanue; HpaBcTBeHHOE
BOCIIUTAHUE; BOCIIUTAHUE LICHHOCTEH.
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THE INFLUENCE OF STEM EDUCATION ON MOTIVATION TO LEARN IN
MATHEMATICS LESSONS

Abstract. This study examined the impact of STEM (Science, Technology, Engineering, and
Mathematics) education on 8th-grade students' motivation towards learning mathematics at a
Nazarbayev Intellectual School in Almaty. The research aimed to assess how STEM education
influences motivational factors such as intrinsic value, self-regulation, self-efficacy, utility value,
attainment value, and test anxiety. An experimental design was employed with 52 participants divided
into two groups: a control group using traditional teaching methods and an experimental group
engaging in STEM approaches. The Mathematics Motivation Questionnaire (MMQ), adapted from
the Science Motivation Questionnaire (SMQ), was utilized for data collection before and after the
intervention. Results from paired samples T-tests and descriptive statistics showed significant
enhancements in the motivational levels of students in the experimental group, indicating that STEM
education effectively boosts motivation towards mathematics learning. This research underscores the
significance of incorporating STEM educational practices into mathematics curricula to create a more
engaging and motivating learning atmosphere. These findings are crucial for educators, curriculum
designers, and policymakers focused on improving mathematics education and fostering a greater
interest in STEM fields among middle school students, contributing to the existing literature on
educational motivation.

Keywords: Motivation, STEM education, middle School, mathematics, students.

Introduction

Motivation is important in all disciplines, but research shows that mathematics imposes unique
motivational barriers, including feelings of anxiety (Dowker A., et al., 2016: 7, 508) and beliefs that
mathematics does not present personal interest or value in life (Peterson J. L., & Hyde J. S., 2017:
438-456). Low motivation towards mathematics is particularly prevalent when students transition to
middle school - a critical period during which students develop their identity as learners (Hogheim
S., & Reber R., 2015: 17-25). Unfortunately, many middle school students experience a decrease in
motivation and performance in mathematics, partly due to differences in school context and teaching
methods, as well as increased complexity of the material (Eccles J. S., et al., 1993: 553-574). Student
motivation to learn is crucial, as motivated students are more likely to put effort into learning the
material, use effective self- regulation strategies, persevere in the face of difficulties, and demonstrate
higher levels of achievement (Renninger K. A., & Hidi S., Eds., 2019). On the other hand,
unmotivated students usually do not tackle challenging academic tasks and do not use labor-intensive
learning strategies due to their unproductive beliefs held regarding their own abilities or the value of
the material they are learning (Wigfield A., et al., 2016: 55-74).

Identifying and supporting unmotivated students during critical periods, such as transitioning to
middle school, is important in preventing academic declines in subsequent years. This is especially
important in STEM disciplines, where issues related to equity, persistence, and achievement are of
particular interest to STEM educators and researchers and impact the future global STEM workforce
(Cromley J. G, etal., 2016: 4-11). Mathematics, in particular, can serve as a crucial filter from which
students ultimately decide to pursue a specialty and career in STEM (Watt H. M., et al., 2017: 254—
271). Research by Dabney, K. P. et al. found that interest in mathematics in middle school was
positively associated with later career interest in STEM (Dabney K. P., et al., 2012: 63—79). Another
study showed that teenagers' beliefs in their mathematical abilities predicted career growth in STEM
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(Blotnicky K. A., etal., 2018: 1-15). Therefore, understanding the factors that influence mathematical
motivation in middle school students can contribute to increasing students' participation in STEM
disciplines (Pintrich P. R., 2003: 667-686).

The aim of this study is to investigate the impact of STEM education on students' motivation to
learn in mathematics lessons. The findings of this research have significant implications for both
theory and practice. From a theoretical perspective, this study contributes to increasing knowledge
about the impact of STEM education on motivation in mathematics lessons, providing empirical data
on the prevalence and differentiation of specific types of motivation among eighth graders (Marsh H.
W., etal., 2019: 331-353). Thus, we can improve existing theoretical foundations and develop more
effective methods to enhance motivation in students' mathematical education. From a practical
perspective, this study offers valuable insights for educators, policymakers, and curriculum designers
(Zimmerman B. J., et al., 1992: 663— 676).

This study followed survey design and was guided by the following research questions:

1. What is the level of motivation of mathematics emotions of middle school students?

2. Which of the six motivational factors of middle-level students is most influenced by STEM
education?

3. How does STEM education influence the motivation of middle school students?

Motivation is a psychological condition that triggers and maintains actions aimed at achieving
goals (Rosenzweig E. Q., et al., 2019: 617-644). Based on expectancy-value theory (Weidinger A.
F., et al., 2020: 413-422), motivation is influenced by students' self-perceptions (expectancies) and
their attitudes towards the task (values) (Ryan R. M., & Deci E. L., 2017). Expectancies are about
students' confidence in their success or their self- assurance in excelling in a particular domain. This
concept of success expectation aligns closely with what is referred to as self-efficacy in other
motivational theories (Zimmerman B. J., & Labuhn A. S.; 2012: 399-425). For instance, queries
regarding self-efficacy might involve asking students about their confidence levels in grasping the
taught concepts or in finishing their homework on schedule (Ramirez G., et al., 2018: 145-164).
Expectancy-value theory further categorizes values into three types: intrinsic value, utility value, and
achievement value (Kazelskis R., et al., 2000: 137-146). Intrinsic value is related to the joy derived
from completing a specific academic activity (Graham

M. J., et al., 2013); utility value is about the relevance of an academic activity to one’s present
or future objectives (Margot K. C., & Kettler T., 2019); and achievement value concerns the
significance of excelling in academic tasks for an individual (Farwati R., et al., 2021: 11-32). Both
intrinsic and utility values partially tie back to elements of the self-determination theory (Armaludin
U, et al.,, 2021: 70-79), which differentiates between intrinsic motivation (acting for personal
satisfaction) and extrinsic motivation (acting for external rewards) (Li Y., & Schoenfeld A. H., 2019).

Despite variations in theoretical frameworks, there is an agreement that self-beliefs and task
perceptions are critical to academic motivation (Puspita L., et al., 2020: 82—89). The intertwining of
students' beliefs and values significantly influences their eagerness and capacity to manage their
learning autonomously (Glynn S. M., et al., 2009: 127-146). Self-regulation theory describes the
cognitive system responsible for managing students' learning approaches (Wigfield A., et al., 2016:
55-74). Self-regulating students set objectives, select educational strategies, arrange a supportive
study environment, track their progress, and allocate their resources wisely (Logan Fiorella et al.,
2021: 14).

Moreover, a critical factor is the level of anxiety students experience, especially concerning
mathematics (Puspita L., et al., 2020: 82—89). Math anxiety represents an adverse emotional response
to learning or facing mathematical challenges (Glynn S. M., et al., 2009: 127-146). One aspect of
math anxiety includes the dread felt before a math test or the distress caused by receiving a math
grade (Wigfield A., et al., 2016: 55-74). Students who suffer from heightened math anxiety or test
anxiety generally hold negative views towards math, avoid math-related activities, and show lower
performance in mathematics (Logan Fiorella et al., 2021: 14).

Science, technology, engineering, and mathematics (STEM) education is integrated into school
curricula to equip students with the skills necessary to tackle problems aimed at enhancing human
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welfare (Puspita L., et al., 2020: 82— 89). STEM education emphasizes the importance of crafting
methodologies (techniques) through analytical processes and mathematical data computation
(mathematics) to devise problem-solving strategies (Glynn S. M., et al., 2009: 127-146). This
educational approach encompasses a framework that involves recognizing learning processes and
anticipating student behaviors (Wigfield A., et al., 2016: 55-74). These aspects can be influenced
through various interventions and several initiatives aimed at retaining STEM engagement (Logan
Fiorella et al., 2021: 14). Success in STEM education is often attributed to effectively addressing
these components (Farwati R., et al., 2021: 11-32). Furthermore, this approach enhances students’
critical thinking and motivational levels, both of which are crucial for academic achievement
(Armaludin U., et al., 2021: 70-79).

In addition to fostering critical thinking, STEM methodologies are also effective in boosting
students' motivational levels (Kazelskis R., et al., 2000: 137—146). Studies, including one by Burke
et al. (2020), have demonstrated that STEM-focused worksheets can significantly enhance students'
enthusiasm for learning (Graham M. J., et al., 2013). Furthermore, research by Farwati et al. [23]
suggests that students show a high level of motivation in science subjects when engaged in STEM-
based learning, highlighting the potential of the STEM approach in increasing student motivation for
learning (Farwati R., et al., 2021: 11-32). Armaludin et al. [24] argue that while motivation can be
externally stimulated, it inherently originates from within, observable in various scenarios. In
educational settings, it is crucial for teachers to employ diverse strategies to inspire active student
participation in learning processes. This aligns with the STEM pedagogy, which prioritizes real-life
problem-solving skills (Armaludin U., et al., 2021: 70-79). Engaging students in practical activities
during learning sessions can prevent boredom and make education more impactful. According to
research by Puspita et al., the STEM approach significantly elevates students' interest in learning
mathematics, underscoring the effectiveness of STEM in enhancing student motivation (Puspita L.,
et al., 2020: 82—89).

Methods and materials

In conducting the study, we used the Mathematics Motivation Questionnaire (MMQ) for high
school students, which was adapted from the popular and well-validated Science Motivation
Questionnaire for college students (Logan Fiorella et al., 2021: 14). The MMQ targets students'
beliefs, values, self-regulation strategies, and their commitment to learning and performance in
mathematics (Glynn S. M., et al., 2009: 127-146). We focused on middle school students because
the decline in mathematics motivation at this age is more pronounced compared to other academic
domains (Wigfield A., et al., 2016: 55-74). The SMQ was developed based on established theories
of academic motivation to examine the relationships between important motivational factors and
academic achievement among college students (Zimmerman B. J., & Labuhn A. S.; 2012: 399-425).
A study by Logan Fiorella et al. examined the construct validity and reliability of this test, with results
indicating that the MMQ provides a reliable, valid, and feasible assessment of specific factors
underlying mathematics motivation among middle school students (Logan Fiorella et al., 2021: 14).
In this MMQ are six constructs: intrinsic value (e.g., “I enjoy learning math”), attainment value (e.g.,
“Earning a good math grade is important to me), self-regulation (e.g., “I use strategies to ensure |
learn math well”), self-efficacy (e.g., “I am confdent I will do well on math assignments and
projects”), utility value (e.g., “Te math I learn is relevant to my life”), and test anxiety (e.g., “l am
nervous about how I will do on math tests”). Each of the 30 total items asks students to use a fve-
point scale to select “never”, “rarely”, “sometimes”, “usually”, or “always”. Each item is evaluated
on a 5-point Likert-like scale where one is not true at all, two is hardly true, three is somewhat true,
four is largely true, and five is exactly true. Since the participant already speaks English, at least at
the B2 level, and the items are worded in a simple fashion, we did not translate them into Kazakh
language. The questionnaire took about 10 min.

We used an experimental method. Participants in the study were purposively selected and
randomly assigned to two groups: a control group consisting of 26 students who studied mathematics
in a traditional way, and an experimental group consisting of 26 students who studied the same
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content using a STEM approach.

The one of the author works as a mathematics teacher in one of the Nazarbayev Intellectual
school (NIS), where we collected data. The sample comprises 52 secondary students in 8" grade who
voluntarily accepted participation. The data used in this study were collected from students attending
five NIS in Almaty-Kazakhstan.

Results and Discussion

To analyze the data and address the research questions outlined in the study, I'll summarize the
key findings based on the analysis section and discuss their implications in relation to the research
questions posed. The study aimed to investigate the impact of STEM education on students'
motivation towards learning mathematics among 8th-grade students in a Nazarbayev Intellectual
School in Almaty, focusing on intrinsic value, self-regulation, self-efficacy, utility value, attainment
value, and test anxiety as motivational factors.

Research Question 1: What is the level of motivation of mathematics emotions of middle
school students?

Figure 1 - Pre-test of all students

100
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25

pre-test of all student

The graph shows the level of motivation among all students, including both experimental and
control groups, before the experiment (pre-test). The data presented allows us to see the initial level
of motivation in six different parameters. The average scores for each of the motivational factors
range from approximately 55 to 75 points, where 100 points would be the maximum possible score.
The graph shows that the highest scores are observed for the factors “intrinsic value” and “self-
efficacy,” while the lowest scores are for “test anxiety.”

Research Question 2: Which of the six motivational factors of middle-level students is most
influenced by STEM education?

To answer the research question, we compared changes in mean scores in the experimental group
before and after the tests. From the presented diagram, we see the results of pretests and posttests of
the control and experimental groups of students at the secondary level of education on six
motivational factors in the field of STEM education: intrinsic value, achieved value, self-regulation,
self- efficacy, practical value and test anxiety.

Based on this comparison, the most significant change occurred in the self-efficacy category.
This can be seen by the increase in height of the green bar compared to the yellow bar in this category,
indicating an increase in the average value after the experiment compared to the initial condition. It
can also be noted that the experimental group's post-test scores in the categories of intrinsic value,
achieved value, and practical value increased slightly, although these changes were not as significant
as in the category of self-efficacy. In the control group, the changes between pretest and posttest were
not as pronounced, which suggests that the intervention in the experimental group contributed to an
increase in motivational factors.

Figure 2 - Results of the mean values of the experimental and control groups
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Research Question 3: How does STEM education influence the motivation of middle school
students?

The findings, specifically the significant improvement in the experimental group's post-test
scores compared to the pre-test (with a statistical significance p <.001), indicate that STEM education
has a positive influence on the motivation of middle school students towards learning mathematics.
The improvement suggests that the integration of STEM education approaches can effectively
enhance students' motivation, potentially across various motivational factors such as intrinsic value,
self-regulation, self- efficacy, and utility value.

The data analysis and the significant findings in the experimental group highlight the
effectiveness of STEM education in enhancing students' motivation towards mathematics. This is
evident from the statistically significant improvement in motivational levels post-intervention,
suggesting that STEM approaches not only aid in improving students' understanding and skills in
mathematics but also positively influence their motivation by making learning more relevant,
engaging, and connected to real-world applications. These findings underscore the importance of
incorporating STEM-based learning strategies in mathematics education to foster a more motivated
and engaged learning environment.

Table 1 - Paired Samples T-Test for control group Paired Samples T-Test

Paired Samples T-Test

statistic df p Mean SE
difference difference
Control Control Student's  0.105 25.0 0917 0.346 3.28
group post- group pre- t
test test

Note. Ha L Measure 1 - Measure 2 ;é 0

Normality Test (Shapiro-Wilk)

W p

Control group post-test -  Control group pre-test 0.982 0.919

Note. A low p-value suggests a violation of the assumption of normality

Descriptives
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N Mean Median SD SE
Control group post-test 26 109 108 12.0 2.35
Control group pre-test 26 109 109 11.7 2.29

Table 2 - Paired Samples T-Test for control group
Paired Samples T-Test

statistic df p Mean SE
difference difference
Experimental =~ Experimental  Student's 4.98 250 <.001 193 3.88
group  post-  group pre-test t
test

NOte. Ha IJ. Measure 1 - Measure 2 ;ﬁ O

Normality Test (Shapiro-Wilk)

W p

Experimental group post-test - Experimental group pre-test 0.943  0.156

Note. A low p-value suggests a violation of the assumption of normality

Descriptives
N Mean Median SD  SE
Experimental group post-test 26 119 119 10.0 197
Experimental group pre-test 26 100 101 173 3.40

The analysis provided in the study employed paired samples T-tests to evaluate changes in
motivation levels among 8th-grade students, comparing scores before and after the intervention in
both a control group (traditional teaching methods) and an experimental group (STEM approach).
The results indicated a statistically significant increase in motivation levels within the experimental
group, as evidenced by a mean difference of 19.3 (p < .001) between pre-test and post-test scores.
Conversely, the control group showed no significant change in motivation levels, with a mean
difference of 0.346 and a p-value of 0.917, indicating that traditional teaching methods did not
significantly affect students'motivation towards learning mathematics.

The substantial improvement in motivation among students in the experimental group highlights
the efficacy of STEM education in engaging and motivating middle school students in mathematics.
STEM education's emphasis on real-world applications, problem-solving, and interdisciplinary
learning likely contributed to this positive outcome. These approaches make learning more relevant
and interesting to students, potentially influencing various motivational factors such as intrinsic value
(enjoyment of learning math), utility value (relevance of math to real-life), and self-efficacy
(confidence in math abilities).
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The stark contrast in motivation levels between the experimental and control groups underscores
the limitations of traditional teaching methods in fostering motivation towards mathematics. The lack
of significant change in the control group's motivation might be attributed to conventional strategies
not adequately addressing students' needs for engagement, relevance, and self- directed learning
opportunities—elements that are central to the STEM approach.

Conclusion

The study's findings indicate a statistically significant increase in themotivation levels among
students exposed to the STEM education approach, as evidenced by the paired samples T-tests
comparing pre-test and post-test scores within the experimental group. This increase in motivation
contrasts with the control group's outcomes, where traditional teaching methods did not produce a
significant change in students' motivational levels towards mathematics. This discrepancy
underscores the potential of STEM education to foster a more engaging and stimulating learning
environment, effectively addressing the unique motivational barriers that mathematics presents.

Key to the study's implications is the understanding that motivation in mathematics education is
multifaceted, encompassing intrinsic value, self- regulation, self-efficacy, utility value, and test
anxiety among other factors. The positive shift in motivation observed in the experimental group
suggests that STEM education's integrated, real-world application of mathematics not only makes
learning more relevant and enjoyable but also enhances students' confidence in their abilities and the
value they attribute to mathematics in their lives and future careers.

In conclusion, the study underscores the pivotal role of STEM education in enhancing motivation
towards mathematics among middle school students, offering valuable insights for educators,
policymakers, and curriculum designers. By adopting STEM-based learning strategies, there is
potential not only to improve educational outcomes in mathematics but also to inspire the next
generation of learners to pursue careers in STEM fields, addressing global challenges and advancing
societal progress.
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MATEMATHUKA CABAKTAPBIHIA OKY MOTUBAIIUACBIHA STEM
OKBITYAbIH OCEPI

Anparna. by seprrey Anmarsiiarsl HazapOaeB 3usiTkepinik MEKTeOiHIH 8-ChIHBIN OKYIIBUIAPHI
apacbiHna STEM (FbUIBIM, TEXHOJIOTHS, MHKCHEPHUS kKOHE MAaTeMaTHKa) OUTIMIHIH MaTeMaTHKaHbI
OKyFa JlereH MOTHBAalLUsAFa dcepiH 3eprreai. 3eprreyaiH makcatsl - STEM 6inim O6epy omicTepiHiH
IIIKI KYHABUIBIK, ©31H-631 peTTey, ©3iH-631 CEeHIMIITIK, NaiJanbUIbIK KYHIBUIBIFBI, >KETICTIK
KYH/IBUTBIFBI JKOHE TECTKE JETeH Kayill- Karep CUSKThl MOTHUBAIMUIBIK (akTopiapra Kajail acep
€TETIHIH aHBIKTay OOJbI. 3epTTeyre NOCTYPIi OKBITY 9IICTEpiH KOJNJAaHATHIH OaKbLIay TOOBI KOHE
STEM onicTepiMeH aiiHaIbICAThIH SKCIIEPUMEHTAIIBIK TOIT OOJIBIN O6IIiHIeH 52 KaThICYIIBI KATHICTHI.
FouteiMu  MoTuBanus —cayamHamackiHaH (SMQ) OeifimaenreH MaTeMAaTHKAIBIK MOTHUBAILIHS
cayanHamacel (MMQ) »sKcrepuMeHTKE JeHiHrl JKoHe KEWiHTl JepeKTepii JKUHAY YIIiH
naigananeuiApl.  JKynTelk yarigeri T-Tectrepi MEH cHUMarTaMaiblK CTaTHCTUKA HOTHKENEpi
HKCHEPUMEHTTIK TOMNTAFbl CTYJACHTTEPIiH MOTHUBAIMs JEHIEHIHIH alTapibIKTall >KOFapblUlaFaHbIH
kepcetTi, Oys1 STEM 6inim GepyiiH MaTeMaTUKaHbl OKY MOTHUBAILIUACHIH apTThIpyJa THIM/II €KeHIH
kepceTTi. byn 3eprrey Matemaruka Oarmapnamanapsina STEM 6iniM Oepy TocUIIEpiH €HTi3y
apKbUIbI KbI3BIFYIIBUIBIK TIEH MOTHUBAILIUSHBI apTTHIPATHIH OKY OPTAChIH KYPYABIH MaHbI3AbUIBIFBIH
aran eteni. byn TaObutFaHgap MaremaTvka OUTIMIH KakcapTy >KOHE OpTa MEKTEN OKYLIbUIAPHI
apaceina STEM cananapbiHa JereH KbI3bIFYIIBUIBIKTEI HACHXaTTayFa OarbITTaIFaH OKbITYIIbLIAP,
OKy OarnmapiamachlH >koOajaymibuiap JKOHE cascaTKepiep VIIIH MaHbI3Abl, OuriM  Oepy
MOTHBAIMCHIHA KATHICTHI Oap 3epTTeysepre yjaec Kocaibl.

Tyiiin ce3nep: Motusanus, STEM 6inim 6epy, opTa MeKTer, MaTeMaTHKa, OKYyILIbLIap.
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BJIMAHUE STEM-OBPA30BAHUSA HA MOTUBALIMIO K OBYUYEHHUIO HA
YPOKAX MATEMATHUKH

AHHOTauusl. B nanHOM wccrnenoBaHuM M3ydyasnoch BiusiHUe oOpaszoBanHuss STEM (mHayka,
TEXHOJIOTUS, UH)KEHEPHUsI U MaTeMaTHMKa) Ha MOTHBALMIO yYalluXcs 8-X KIJIACCOB K H3YYEHHIO
matematuku B HazapOaeB MHremnekTtyanbHO# mikone B Anmathl. Llenpio uccienoBanusi ObLIo
OLIEHUTb, Kak oOpa3oBanue STEM BiusieT Ha MOTHUBAIMOHHBIC (DAKTOPBI, TAKWE KaK BHYTPECHHSS
LIEHHOCTb, CAMOPETYJIALUS, CaMOd(PPEKTUBHOCTD, IIEHHOCTH MOJIE3HOCTH, IIEHHOCTh JTIOCTHKECHUN U
TpeBora Imepe] 3K3aMeHaMHu. bblIl HMCIONBb30BaH SKCIEPUMEHTAIBHBIM IIaH € ydacTuem 52
YYaCTHHUKOB, PA3CJICHHBIX Ha IBE IPYIIIbI: KOHTPOJIBHYIO IPYIIILY, UCIIOJIB3YIOLIYI0 TPAIULIHOHHBIE
METOABl O0Y4YeHHs W SKCIEPHUMEHTAIBHYIO TPYIIy, HCHoib3yromyto mnoaxonsl STEM. Amnkera
MoTuBauuu Kk Maremaruke (MMQ), agantupoBaHHass U3 aHKEThl  MOTHUBaIMU K Hayke (SMQ),
MCTOJIb30BajIach st cOOpa NaHHBIX JI0 M ITOCIIE BMEIIATEIbCTBA. Pe3yIbTaThl MapHBIX BBIOOPOYHBIX
T-TecTOB M omMcaTebHONM CTATUCTUKM IMOKA3aJIM 3HAYUTEIIBHOE IOBBIICHUE YPOBHS MOTHUBALIUU
yyaluxcs B SKCIEPUMEHTANbHON rpymme, ykas3biBas Ha To, uro STEM-o0pa3oBanue 3¢ ¢hekTuBHO
MOBBIIIAET MOTHUBALIMIO K M3YYEHHIO MAaTEMATHKU. DTO HCCIENOBAHUE IOAUYEPKUBAET BAKHOCTH
BKJIIOYEHUs1 0Opa3oBaTesbHBIX NpakTUK STEM B yueOHble mporpamMmbl MO MaTeMaTUKe IS
co3zanust OoJiee yBIIEKaTEIbHOM M MOTUBUPYIOIIEH aTMochepbl 00yueHHs. DTH Pe3yIbTaThl UMEIOT
peliaroniee 3HaueHUe Ui MpernojaBareield, pa3paOOTYMKOB YYeOHBIX TMPOTPaMM U MOJUTHKOB,
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CTpEeMSAIIUXCS YIY4IIUTh MaTeMaTH4YecKoe 0Opa3oBaHUE W CTUMYJIUPOBATH OONBIINA HHTEPEC K
obmactsm STEM cpenn ydamuxcsi CpeJHUX IIKOJ, BHOCS BKJIAJl B CYHIECTBYIOIILYIO JTUTEPATYPy 11O
00pa30BaTeNbHON MOTHBAITUH.
KaoueBble caoBa: MortuBanusa, STEM-o0Opa3oBanue, cpemHssi IIKOJIa, MaTeMaTHKa,
yyJarimecs.
Received 17 May 2024
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KAPATBIJIBICTAHY BAFBITBIHIAYBI MEKTEINITEPAEI'TI OJAEBUETTI
OKBITYBIH TOKIPUBECI MEH NHHHOBAIIUAJIAPBI

Anparna. byn makamana aBTopiap j>KapaTbUIbICTaHy OaFbITBIHIAFBl MEKTENTEpAEri oaeduer
MIOHIH OKBITYJBIH E€pEeKILIeNIKTepiHe, OHbIH TKipuOeci MEH HMHHOBALMSIBIK OAICTEpiHE Hazap
aynapanabl. JKapaTbulbICTaHy FHUIBIMIApbIHA OachIMABIK OepiieTiH opTaaa 9IeOUeTTIH peili MEH
OKBITYJIBIH THIMJI TOCUINEPIH Talfay apKbUIbl OKYy YIEpiCiH OalbITyFa >KOHE OKYIIbUIAPIbIH
IIBIFAPMALIBUIBIK KaO1ETTEePiH JaMbITYFa MYMKIHJIIK Oepei.

Tyiiin ce3aep: xapaTelbICTany, 97e0ueT noHi, STEM, aknapaTThIK TEXHOJIOTHLIAP.

Kipicne

Kahannany moyipiHae enaiH TYPaKThl JaMybl aJaMH KalluTAIbIHBIH CalachliHa TOYEINIl, al Oy
keOiHece OimiM Oepy KyleciHiH KaFJaibIMeH aHbIKTanaabl. Memieket Oacibickl Kaceim-YKomapt
Tokaes 2021 »xbutFbl " XanblK OipJairi xkoHe xyieni pedopmanap - e1iH epKkeHaeyiHiH oepik Herizi"
nen aranran Kazakcran xankeiHa JKonpaybiHzna Oamanmapisl epTe jkKacTaH KociOu Oarmapiay/ibiH
MaHBI3ABUIBIFBIH aTan oTTi. Ce6ebi Oy Oonamak MaMaHIBIKTHI IYPHIC TaHIayFa keMmekTecemi. O
oyrinri Tanaa 237 meiH NEET caHaThIHAAFbI ’KacTap *KYMBICCHI3 HEMECE OKYChI3 Kalyaa, all >KbUl
caiipiH 50 MBIH Talankep akbUIbl OKyFa TYCIN, onapabiH 85%-bl a3 KaMThUIFaHIap KaTapblHA JKaTaIbl
Aen aTeim oTTi. by MoceneHi miemy ymiiH CypaHbBICKa M€ MaMaHABIKTapra TeriH OuriMm Oepy
YCBIHBUIIBL.

Ocpiran OalIaHBICTBI KAIMBI OpPTa MEKTENTEPJE OKY MaKcaTTapbl OKYIIBLUIAPIBIH 3EepPTTEY
JaFAbUIapbIH apTThIPYFa, KapamailbiM Oakpliayra TOXKipuOe apKbUIbl OUTIM KalbIITAaCybIHA, allFaH
OimiMII eMipie KoligaHa OuryiHe jkoHe OoJaliaKk MaMaHBIKTAphIH TaHAayFa Kocion Oarmap Oepyre
OarprTTananbl. OKybIap OOWBIHIA QJIEYMETTIK JaFAbUIap, KAIIbBI OUTIMHIH 1preTachl, TAHBIMJIBIK
OeJICeHIUTIK TIeH KYHeNi OKy 9peKeTIHIH KalbINTacysl kaciOu Oarmap Oepyre OainanbicTel. COHFBI
xputnapaa Kazakcran PecmyOnmukachlHaa icke achIpbUIaThIH OuTiM  Oepy JKyHeciH >KaHFBIPTY
XalbIKapalblK OluTiM Oepy CTaHAapTTapblHA JKAKBIHAATY MEH WHTETpalysiay MaKcaThIHIa
OpBIHAATYA.

Enimizne GeifiHIiK OKBITYBI iCKEe achlpy TajanTapbl XKalmbl OpTa OuTiM OepyHiH MEMJIEKETTIK
JKAJIMIbIFa MIHJETTI CTaHIAPTHIHBIH epeKeNepinae auTeiUIFaH. bimiM OepyaiH OapibIK JeHTeHiHiH
MEMIJIEKETTIK JKajmblFa MiHAETTI OumiM Oepy craHmapTTapblHa colKec OKy OaFaapiiamachblHia
OeliHAIK OKBITY MIHAETTI OKYy IOHJIEpI MEH TaHjay OoWbIHIIA OCHIHIIK OKY MOHIEpiHIH YiieciMi
HET131H/e JKapaThUIBICTAaHY- MATEMATHKAIBIK JKOHE KOFaMIIBIK-TYMAHHTAPIBIK OarbITTap OOWBIHINA
icke acweIpbUIaabI [2].

OJicTep MeH MaTepuaJiap

Kazipri yakpiTTa *anmbsl opTta OimiM Oepy »kyilecinge 10-11 ceiHBINTapAa OKyIIbUIAP.IBI
’KapaTbUIBICTAaHY-MaTeMaTHKAIIBIK KOHE KOFaMIIbIK- TYMaHHTApJbIK OarbITTap OOMBIHINA capanay
KEeHIHEH KOJIaHbLTya. Asaiina, Ka3ip/IiH 031H/e KapaThUTbICTaHy-MaTeMaTHKAJIBIK OaFbITKA EPEKIIIe
Ha3ap ayAapaTblH MEKTENTEP IiH CaHbl apThIN Keei. byl MekTenTep TeK KOoFaphl CHIHBINITAPABI FaHA
emec, 5-11 colHBINTap apachIHAAFbl OKYUIBUIAPABI Jla OCBl OarblTTa TEPEHIETIN OKBITYFa
OarbITTaJIFaH.

MyHpait OimiMm Oepy MekemesepiHe emiMI3IiH >Kaumel opra MekTtentepi MeH HazapOaes
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3usarkepiik mekrentepi (NIS), PecniyOnukansik ¢pusuka- maremaruka Mmekrentepi (POMM), binim-
WNunoBanus nuuenepi xoHe 06acka /1a KONTEreH JKeKe MEHIIIK MEKTENTep jKaTajabl. ATalIFaH OKY
OPBIHAAPHI JKAPATHUIBICTAHY JKOHE MaTeMaTHKa caiajapblHa 0achIMABIK Oepil, OKyIIbUIapIbIH OCHI
OarpITTapa TepeH OiTiM amyblH KaMTamachi3 etei. by MekrenTepae OKbITYy dicTeMenepi MeH OKy
Oarmapiamanapbl FbUIBIM, TEXHOJIOTHS, WHXeHepus >xoHe Martematuka (STEM) OarbiTTapbin
JaMBITyFa OaFbpITTalIFaH, Oyl ©3 Ke3eriHAe OKYIIBUIAPABIH 3aMaHayH dJemje Oocekere KaliineTTi
MaMaH OOJIBI IIBIFYbIHA MYMKIHJIIK Oepei.

Conpaii-ak, >KapaTbUIBICTAHYy-MaTeMaTUKa OaFbITBIHIAFBl MEKTeNTeple OKYUIBUIAPIbIH
FBUIBIMM-3€PTTEY  JKYMBICTAPIMEH aiHaJbICYyblHa JKOHE  XaJIbIKApalblK  OJMMIIMAJaiapra
JTalbIHAATybIHA epeKille KoHiI OeniHeni. MekTenTepe 3amMaHayd 3epTXaHaliap, WHHOBAIUSIIBIK
Kypai-xaOJpIKTap MEH >KOFapbl OUTIKTI menarorrap Oap, Oyl OKymIbIIapFa camaibl OuTiM amyra
MYMKIHJIIK Oepei.

XapatpiibicTany OarbITBIMEH OKMTBIH MEKTENTepAe 97eOMeTTi OKBITY Maceseci OutiM Oepy
KYHeCIHIE ©3€KTI TaKbIpBIMTApABIH Oipi Oonbim TaObuTambl. bynm mektenTepae OachIMIBIK
’KapaTbUIBICTaHy FBUIBIMJApbIHA OCpIAreHAIKTEH, 9/IeOUeTKe JEeTeH Ha3zap €KIHII OpbIHFA KaIybl
MYMKIiH. Anaiija, 91eOueT OKyIIbUIapIbIH KaH-)KaKThl 1aMybIHa, OJIApIbIH MIBIFAPMAIIbUIBIK OHIay
KaOUJIeTiH KaJbIITACThIPYFa KoHE T1J1 OalIBIFbIH apTTHIPYFa YJIeC KOCAThIH MaHbI3/IbI IIOH PETiHIE 63
MaHBI3bIH KOFAITHANIBI.

XKapatpiibicTany moHAEpl KebiHece HaKThI OUTiMAEp MEH JIOTHKAJIBIK OMIayJpl Tajam eTefl.
CoHABIKTaH o/leOMEeT TIOHI KAPaThUILICTaHy OaFbITBIHIAFBl OKYIIBUIAPIBIH OIIay KOKKHETiH
KEHEHTIIN, OoNapAblH pyXaHH OHE MOJCHM JaMyblHAa BIKMAN eTeldl. OAeOHeT MEH FhUIBIMHBIH
yisleciMaiIiri apKbuIbl OKYIIbIIap KOpIIaFraH opTa MEH KOFaM/JIbl TepeH TYCIHyTe, 63 OMIaphIH €pKiH
Opi HAKBIIITHI XKETKi3yre yipeHneni. MoceneH, pusnka, XUMusl HeMece OUOJIOTHUS CUSKTHI MTOHIEPI1
OKY OapbIChIHJa KOJAAHBUIATHIH FHUTBIMU YFBIMIAp MEH TEOPHUsIIapAbl 9/1e0U LIbIFapMalap apKblibl
KOpKeM Type TyCiHaipyre 6omansl. by Typansl oneduer oKy IbIKTapbIH/a Ja MblFapMaap Oepineni.
Mpicanbl, 8 CHIHBIN OKyIIblIapbiHa apHanFaH «Kazak omeOueti» okymbirbiHaa XKyHic CaxueBTiH
«Alpnarel kacelppiHOaKy [3.208] koHE *KapaTbUIBICTAaHY — MaTEeMAaTHUKAIBIK IMiH T'YMaHHTApPIBIK -
KoramIbIK OarbiTKa OemiHeTiH 10 ceiHbITEIH «Kazak omeOueTi» >KapaTbUIBICTaHy OaFbIThIHA
apHanFaH OKyJbIFbIHAa Taman CynTaHOEKOBTBHIH TaOWFAT KyObUIBICTApbIHA apHaJfaH FBHUIBIMH —
¢bantactukansik «Kemmeni antei» oHriMeci 6epuiret [4. 66]. by gerenimis, )xajrmbl opTa MEKTENTe
o1eOMeTTi OKBITYa o/1e0METT] KapaThUIbICTaHy MOHACPIMEH MHTErpalusiiail OKbITYAbIH Kipicreci
xacaica, 10-11 ceiHbpITapga op OarbIT OOWBIHINA oA€OM IIBIFapMaliap TANJAHBII  AJIBIHBII
OTHIPATHIHBIH OaiiKaiiMbI3. COHIBIKTAH Ja Oy/aH MIBIFATHIH TYWIH JKaJIbl OpTa MEKTENTe 9eOUeTTi
OKBITYZa OepisieTin OiniM Ma3MyHBI Oipael O0JIFaHBIMEH, 9p MEKTENTIH, 9p OaFBITTHIH OKYIIbUIApFa
TYCIHIIpYyA€ KOJAaHATBIH 9/1iCTEMECi opTYpIIi.

HQTI/DKCJIep JK9HE OoJIapAbl TaJIAay

JKanmer opTa MEKTENTEp JKOFapbLIa alThuIFaH OarpITTap OOMBIHINA eKire OemiHeIl, TULeH KoHe
TUMHA3UsI MEKTENTePI.

XKapatpiibicTany OarbIThIHA KOHUT O6JIETIH MEKTEII JIMLeiep i 0acTbl epeKIIeTiKTepi:

» TaburarTrany MasiMETTEpiH 0AaCBIM TYPJE OKbITAIIbI.

* Oky OarnmapiamanapblHa >KapaTbUIBICTAaHY TaKbIPBHINTAPBIHBIH apHailbl COHKeC KeNreHiH
eCKepe/i.

* OgicreMeci ke0iHece MPAKTUKAIIBIK TOKIpHOenIepre Heri3AereH.

* OkKy mMarepuaiiapbl — )KapaTbUIBICTAHy TaKbIPHIITAPbIHA KOI KOHLT OeiHe .

Opra MekTenTepiaeri TyMaHUTApibIK — KOFAMJABIK OaFbITTBl  YCTaHAaTBIH  MEKTell
TMMHA3UsIIapAbIH 0acThl epeKIleTiKTepiHe KeJIeTiH Oocak,

* TaOurarrany MomiMeTTepi KOJJaHBLIAABI, Oipak 0acklM TYpAe allaMHBIH pyXaHU JaMyblHA
KOHE KOFaM/IbIK OaiillaHbIcTapbIHA apHAJIFaH.

* Oky OarmapnamManapblHa TYMaHUTAPJIBIK JKOHE KOFaMJIBIK TariChlpMaliap/iblH apHaibl CoiiKec
KeJyiH ecKepesi.
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* OgicreMeci kebiHece TEOPUSIIBIK TOKIpHOenepre Heri3eNreH.

* OKy mMarepHajiapbl - T'yMaHUTAPIIBIK XKoHE KOFaMIBIK TaKbIPBIITAPAbI KaMTUIBI [5]. by exi
OarbITTBHIH OPTAK TYCTapbIHA KeJETiH 0oJicak,

* DBipinmi ke3eKkTe OKYyIIbUIApABIH >KapaThUIBICTAHY YVAEPICIHE KaThICyFa >OHE OHBIMEH
TaHBICYFa ©3apa iC-OPEKET eTyre KOMEKTEeCe 1.

 EkiHm ke3ekTe aJlaMHbIH pyXaHH JaMyblHa XoHE KOFaM/IbIK OaillaHbICTapbIHA KOMEKTECEI].

CoHbIMEH KaTap, 91eOMeTTI MoHIH OKBITYAaFbl 0acThl MakcaTrTapbl — OUTIMIepiepAiH pyXaHH
IYHUECIH OaWlbITHIN, oOJlapFa KOPKEeMIIK, Ce3IMIIK, aJaMIepIliIiK, a3aMaTThK TopOue Oepy
HOTH)KECIH/IE JKaH-)KAKThl PyXaH JKETUITeH JKeKe TYJIFaHbl JaAMBITYFa aJlbIT KEeJIe .

Kanapreurran Oarmapnama OoiibiHma «Kazak omeOueTi» TMMOHI T MOHAEPIMEH, Tapux,
’KapaTbulbIcTaHy, OelfHeney eHepi, My3blKka IOHAEPIMEH THIFbI3 OaiillaHbICTa YHJIeciM TamKaH.
Onebuer cabakTapblHIa ©3IriHEH OuTIMII Wrepyl YIIiH OKYIIBIHBIH O€JICeHNI ic-opeKerTepi
YHBIMAACTBIPBUIAJIBL. O31EpiHiH XKeKe MYyIenepi MeH OoJallaFrbiH Ce3iHyTe, ChIHAAPIIBI MIEHIMIED
KaObUIIayblHA MYMKIHIIK OepeTiH TYIFajblK KacHeTTeplli MEeHrepyre bIKNan ereni. MyrairiMMeH
Oipyiecin IIBIFApMAIIBUIBIKIICH aifHANBICY JKOHE CEpIKTeC, KEHECUIl peTiHAe MYFaTiMHIH KOJAAybl
Ke3iH/Ie OKYIIBIHBIH OEJICeH/II TAaHBIMBIK KaOileTi TypakThl cunaTtka ue Oonaasel [6]. XKaxa OiniM
Ma3MYHbI MYFaJIiMJIi JIe, OKYIIBIHBI J1a OKY 9peKeTiHe OeJICeH i KaThICyFa, o3 MiKipiH aiTyFa, e31HIH
CelJIereH co3iHe JoMel KenTipyre, KeHinKkepiaep apKbUIbl OMIpIIiK JKaFJaiaap/as! ey sK0IaapbiH
1371eHyTe, €H 0AaCTBICHI KaHAIa OMIANTHIH TYJIFaHbl KAJBIITACTBIPYFa MYMKIH/IIK Oepe/i.

Kazipri oKy ynepiciHae MmIbFapMamibUIbIK 13/ICHIC KaOUIeTi JamblFaH, jKaHa IeJarorHKabIK
TEXHOJIOTUSUIAPABI )KETE MEHIePTreH MaMaHIbIK IIeOepIIiri KaablTaCKaH MyFalliM KakeT bip yakbITTa
MIe/1aror, MCUXOJIOT OHE OKY IMPOIECIH YHBIMAACTHIPYIIBI TeXHOIOr Oona Oinyi kepek. COHbIMEH
KaTrap OKYIIBIHBIH IIEKTEYCi3 KaOIJIeTiH JambiTa alaThIHAAN OiLTiM OepyIiH omeMIIK KEHICTITiH
KypyFa KabOinmerti Ooma Oimyi mapt. bynman myfamiMmHiH 1mebepuiri aHbiKTanaabl. COHIBIKTaH
MYFaJliMJIepAl JKaHa aKMapaTThIK TEXHOJIOTUSHBI ©3 KbI3METTEepiHe epKiH MmaijanaHa OuryiHe *KoHe
OKBITY KYpaJibl peTiH/ie nainananyra 6omaasl. bi3ain OyriHri KapacThIPhIN OTBIPFAH MOCeNeMi3 Ka3ak
oneOMeTiH «OKaHa aKMapaTThIK TEXHOJOTHUAJIap» YFBIMBIHBIH Maiga OONybIMEH J€ THIFbI3
OaiinanpicThl. JKaHa aKkmapaTThIK TEXHOIOTHSIAp JeTreHiMi3 — OuTiM Oepy caiachlHa KOMITbIOTEP/IIH
KOJIJaHbUIa OacTaybIMEH ThIFbI3 OalaHbIcThl 00MbIN Tabbutaabl. KoMmbiorep — 6i1iM Oepy iciHzeri
OYpBIH IIETIIIM Tarai KeJITeH )KaHa, ThIH IUJaKTUKATIBIK MYMKIHIIKTEP/I1 MISITyTe KOMEKTECETiH 30p
Kypan [7].

Kasipri 6iim 6epy ynepicinae kentereH texuonorusiap AKT KypangapbslHbIH KeMETIMEH icKe
aceIpbuiaabl. KoMnbproTep TeK OKyIIbI KOJBIHIAFBl Kypald FaHa eMec, OJ1 FaH Koca TeMEeHJAeTiaen
MaHBI3/Ibl TIEIarOTKAJIBIK MACEIIeNIep/Ii IIelIe aa bl

- biniM Ma3MyHBIHBIH MEKTENTIK KOMIOHEHTIH XkKacay.

- MexkTenTiH OKy KOCHapbIH THIM/II jKacay.

- OkymibIHBIH KaOijeTine eapail YHpeTy iCiH YHbIMIACTHIPY.

- OKBITY YaKbITBIH THIMI TYPAE XKYPri3y.

- CabakTa >KyMBIC TOCUIAEPiHIH THIMII TYPIH TaHIAY.

- Ilemarorukanbix Ooykam xacay.

- CabaxThl )KYpri3yAiH BIHFAWJIBI )KYHECIH jkacay.

AKMapaTThIK TEXHOJIOTUSHBIH OapiblK MYMKIHIIKTEPiH TaiiianaHa OTHIPHIN, OKYIIbLIAP/IbIH
MIBIFAPMAIIBUIBIK JapaIbIFbIH KAJIBINTACTBHIPY YIIIH: OKYUIBIHBIH JalbIHABIK JCHICHiH, BIHTAChIH
KOHE KaObuigay >KbUIIaMJIBIFBIH €CKepy apKbUIbI jKaHa MaTepuasgapibl MEHrepyre OailllaHBICTHI
OKBITY/Ibl YUBIMIACTBIPY JKOHE OKBITY Y/AEpiCiHE dKaHa aKMapaTThIK TEXHOJIOTMHBIH MYMKIHAIHTEPIH
naiiganany [8]. OckiFaH OailTaHBICTHI MEKTENTEPAC CapalaHbIN TAaHJAN AJbIHFAH OipHele jkKaHa
OKBITY TeXHoJorusapbl ©Oap. MaoceneHn, aHa 3aMaHHBIH TajanTapblHa cail OKBITBUIATHIH
ceiHbITapaa oneouet noHi «STEAM» Hemece «STEM» TeXHONOTHSIIAPBI APKBLTBI OKBITHUTATBI.

STEAM xone STEM texHonmorusuiapsl — Oynl Ka3ipri 3amasfbl OimiM Oepy ypaiciHeri
WHHOBAIMSUIBIK Tociaep. Onap FpUIBIM, TEXHOIOTHS, HHXKeHepHs xoHe Marematuka (STEM) xone
ofaH Koca eHep (Art) MOHJEpiH MHTETPALUsIIall OKBITY apKbUIbl OKYIIBLIAPABIH IIbIFAPMAIIbUIBIK
KOHE aHAJTMTUKAJIBIK KaO1IeTTepiH 1aMBITy bl KO3ICH/I1.
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STEM - Oyn 6imim Oepynain reutbiM (Science), Texnonorust (Technology), wHxeHepus
(Engineering) »one Matemaruka (Mathematics) GarbITTapbiH OipikTipreH mopeni. byn mozmens
OKYIIbUIApFa HAKThl ©MipJie KOJJaHBUIATBIH JAFablIapAbl JaMbBITYAbl MakcaT €Telli, SFHU IOHIEP
apachIHIarbl OAUIaHBICTHI KOPCETII, FRUTBIMU JKOHE TEXHUKAJIBIK MACENIeNep/ i menryai yipereni [9].

STEM TtexHosorusuiapsl Keieci apThIKIIbIIBIKTapFa He:

1. Ipaktukanbik garaeapasl 1aMbeiTy — STEM OKBITYIBIH HEri3ri OarbIThl — TEOPHSUIIBIK
OlmiMaep/Ii ic Ky3iHe KoJigaHa Oimy.

2. KpeaTuBTuIiK MeH oitnay KaOUIeTTepiH AaMbITy — OKYIIbLIap TYpIl cajanapnia Ke3leceTiH
MoceneNep i ey AiH MHHOBAIMSUIBIK TOCUIIEPIH 13ecTipei.

3. Komannaga xymeic ictey — STEM xoGamapbl oneTTe TOIINEH OpbIHIANAAbI, Oyl
OKYIIBUIAp.IBI Oipiece )KyMBIC icTeyre yipeTei.
4. XKorapsl TEXHOJNOTUSIIBIK JAFIblUIapJbl MEHIepy — TEXHOJIOTUSHBI KOJAAHY apKbLIbI

OKYIIBUIAp >KaHa KypalAapMeH JKYMBIC icTeyre yipeHeai, Oyl onapiablH Oojamak Kaciou emipine
naimanel.

STEAM wmopneni STEM-HIH KeHEWTUITeH HYCKAachl Oonbim TaObuTagel, oHma Art (eHep)
KOMIIOHEHTI KOCBUIaAbl. MYH/IAFbl HETi3T1 MaKcaT — OKYIIbIIapAbIH KPEAaTHBTI KOHE ICTETUKAIBIK
KaOl1eTTepiH 1aMBbITHII, FHIIBIM MEH TEXHUKAHbl OHEPMEH OalIaHbICTHIPY.

STEAM-HiH epeKuienikTepi:

1. IlIprFapManIbUIBIKTEL apTTHIPY— OHEP 3JIEMEHTIH KOCY apKbUIbI OKYIIBIJIAp TEK TEXHUKAJIBIK
HIenIiMIepIi eMec, COHBIMEH KaTap SCTETUKAJIBIK ’KOHE KPeaTUBTI memmiMaepai Tabyabl yilpeHeni.

2. UnTtepaucuumuuHapislk ke3kapac — STEAM oxpITyna NoHAEp apachblHAArbl LIeKapajap
KOMBLIAIBI, Oy opTYpIIi OLTiM cananapblH KeeH 1l TYpie MeHrepyre MyMKIHAIK Oepei.

3. Kexe TyiaFaHbl JKaH-)KaKThl JAMBITYy — FBUIBIM MEH TEXHOJIOTUSIAPAbl ©HEPMEH
OaiinanpicThipa oThIphI, STEAM oKymIbIIapAbIH AMOIMOHANIIBIK )KOHE MHTEIUIEKTYaJ/IbIK JaMybIHA
BIKITAJ €TEe/i.

Heri3ri aiiplpMaIibuIbIKTapbIHA KEJETiiH 00JIcaK,

1. STEM Tek TeXHUKAJIBIK kKOHE FHUIBIMU OarbITTapra (FBUIBIM, HH)KEHEpHUs, MaTeMaTHKa) Oaca
Hazap aymapanabl, an STEAM Oyran eHepAl KOCHII, MIBIFAPMAIIBUIBIK KaOUIETTep/i JaMBITyFa J1a
KOHLI Oeseni.

2. STEM oKpITy1a MHXEHEPIIK JKOHE aHAINTHKAIBIK Harasuiap 6aceiM Oosica, STEAM Oyn
JaFIbLUIap bl OHEPIIH IIBIFAPMAIIBUIBIK MYMKIHIKTEPIMEH TOJBIKTHIPAIBI.

Exi Texnonmorus aa Ourim Oepy xyiecinne eTe MaHbI3IbI pon aTkapaasl. STEM xone STEAM
MOJIENIbJepl OKYIIBUIAPABIH KPEATHUBTUIITH, FHUIBIMH KOHE TEXHUKAJBIK NaFJbUIapbIH JaMBITYFa
MYMKIHJIIK Oepei.

KopbIThIHABI

JKapaTplIbpIcTaHy MEKTENITEPiHE 9AeOUETTI OKbITY HHHOBAIMSIIAPhl MEH TEXHOJIOTHSIAPBIHBIH
MHTErpalusacsl OuTiM Oepy MpoleciH »aHamia OarbITTa JaMbITyFa MYMKiHIIK Oepeni. OKy
o/liCTEMENEPiHIH KaHAPYbl, MYJbTUMEIUSUIBIK pecypcTapibl KOJNJIAHY JKOHE HMHTEPAaKTUBTI
TEXHOJIOTUSUIAP/IbIH €HT131Tyl OKYIIBLIApABIH IIBIFapMAIlbUIBIK KaOlUIeTTepiH, ChbIH TYPFHICHIHAH
OliJay IaFblIapbIH apTTHIPAIBL.

3aman TamaObiHa caif, omebuerti okbiTyga STEM (FbUIBIM, TEXHOJOTHS, WHKEHEPHUS,
MaTeMaTHKa) MoHJEpIMEH OaillaHbIC OpHATYy, 90 IIbIFapMaIapAbl FHUIBIMH KOHIETIUSIIAPMEH
YIITACTHIPY — OKYIIBIIAPIBbIH MTOHICP apachlHAaFbl HHTETPalUsAHbI TYCIHY1H *KeHinaereai. CoHbIMEeH
KaTtap, ChIHBINTAH THIC 9/1€0MET OKYJIaphl, MiKipTagacTap >koHe )K00aJBIK KYMbICTAp OKYIIbUIAPIbIH
oneOMeTKe JIeTeH KBI3BIFYIIBUIBIFBIH aPTTHIPBIIN, OJAP/AbIH QJIEYMETTIK-MOJICHH KY3bIPETTUIIKTEPIH
JAMBITAIBI.

KopeiTa aiiTKaHma, >KapaThbUIBICTAHY MEKTENTEpiHAe o1eOMeTTI OKBITYIbIH HHHOBAIMSIIBIK
ToCcUIepl MEH TEXHOJOTHSIaphl OKYIIBUIAPIBIH JKaH-)KaKThl JaMybIHA, OJApJbIH T'YMaHHMTAPIIBIK
KOHE FBUIBIMM OUIIMIH MHTEerpauusjiayfa, COHJIai-ak one0HeTKe JereH CYHiCIeHIIUTIKTI
KaJIBINTACTBIPYFa 30D bIKIAJ €TeIi.
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SCIENCE SCHOOLS

Abstract. In this article, the authors pay attention to the peculiarities of teaching the subject of
literature in schools of the Natural Science direction, its experience and innovative methods. By
analyzing the role of literature and effective ways of teaching in an environment where natural
sciences are prioritized, it makes it possible to enrich the educational process and develop students '
creative abilities.

Keywords: natural science, literature, STEM, information technology
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OIIBIT U UYHHOBAIIMUA B IIPEITIOJABAHUU JIMTEPATYPbBI B IIKOJIAX
ECTECTBEHHOHAYYHOI'O HAITPABJIEHUA

AHHoTanus. B nanHoii cTathe aBTOpHI 00palalT BHUMaHHE HA OCOOCHHOCTH TPEIOIaBaHUS
JUTEPATyphl B MIKOJAX €CTECTBEHHOHAYYHOTO HANpPABJICHUS, €€ ONBIT ¥ WHHOBALMOHHBIE METO/BbI.
[To3Bomnsier o0oraTuTh y4eOHBIN MPOLIECC U PAa3BUTh TBOPYECKHE CHOCOOHOCTH YYAIIMXCS MyTEM
aHaJM3a PO JUTEPaTyphl U 3()(HEKTUBHBIX CIIOCOOOB 00YUEHUS B Cpelie, Te MPUOPUTET OTJACTCS
€CTECTBECHHBIM HayKaM.

KnwueBble cioBa: ectecTBo3HaHue, mnpeaMer maureparypel, STEM, uHpopmannoHHbIE
TEXHOJIOTUU
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“I THINK TEACHERS MUST SPEAK ONLY ENGLISH”: EXPLORING LECTURERS'
PROFESSIONAL ATTRIBUTES AND PRACTICES TO FACILITATE EMI PROVISION
IN HIGHER EDUCATION

Abstract. This study aims to investigate the students’ and teachers’ perceptions regarding
English as a Medium of Instruction (EMI) lecturers’ attributes and practices that facilitate EMI
provision at higher education institutions in Kazakhstan. By adopting the “Good-enough-to-teach”
model of the EMI lecturer by Lavelle, the research explores the adequacy of qualified EMI lecturers
and their practices in delivering EMI classes. The data is derived from surveys administered to 1506
students and 157 teachers. Key findings highlight the importance of lecturers' knowledge of the
subject matter and English, sensitivity to students' needs and culture, and the ability to explain
concepts in English clearly. These findings have significant implications for implementing and
improving EMI programs in Kazakhstani higher education as well as in other non-Anglophone
contexts, particularly in understanding the key attributes of qualified EMI lecturers. Specifically, it is
believed that the results would help in developing clear guidelines and policies for universities to
recruit qualified staff who can effectively achieve the goals and objectives of English-taught
educational programs. The study also would raise the awareness of the educational stakeholders
regarding the desired qualities of skilled EMI lecturers.

Keywords: English as a Medium of Instruction (EMI), higher education, lecturer characteristics,
pedagogical practices.

Introduction

Over the past decades, EMI research has gained momentum due to the growing influence of the
English language and emergence of new challenges and areas requiring closer investigation of this
phenomenon. The world scientific literature currently contains an impressive bulk of works devoted
to EMI, including its background and the so-called EMI research “ownership” (Macaro & Aizawa,
2022), the attempt to track the growth of EMI in Europe (Maiworm & Wachter, 2002), Asia (Fenton-
Smith et al., 2017), and globally (Dearden, 2014), challenges of EMI introduction and implementation
(Williams, 2015), and many others. Based on Dearden’s (2014) definition, EMI in the present work
is defined as a mode to teach university disciplinary subjects through English in countries where it is
a foreign language.

In Kazakhstan, a Central Asian country, the interest in English-taught academic courses appeared
in response to the state language policy within the “Trinity of Languages” framework. Following the
decree of the first president (Address to Nation, 2007), educational institutions of any level should
prioritize developing the Kazakh language as the official state language, the Russian language as a
means of interethnic communication between the various ethnicities of the country, and English as
an international language of integration with the advanced world. Later, Kazakhstan’s entry into the
European Higher Education Area (EHEA) and signing of the Bologna declaration in 2010 entailed
corresponding obligations, the fulfilment of which guaranteed the sustainable development of both
the educational sphere and the country. Internationalization of higher education highlighted the
significance of English language proficiency for several reasons. As a result, the number of
universities offering English- taught educational programs has gradually begun to increase.
According to Tajik et al. (2022), in Kazakhstan, the number of higher education institutions that
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implemented English-taught education programs reached 70 by 2020.

Thus, EMI in Kazakhstan became the subject of research regarding how the processes of
implementation occur, what problems arise and how they are solved. Currently, there is much
evidence to claim that EMI studies highlighted its multifaceted nature in the educational sphere and
the need to examine them thoroughly. Therefore, more in-depth research into different aspects of EMI
is required to better understand how to effectively manage these processes and improve the quality
of EMI provision.

Although EMI has already become a well-established research area globally, this is an emerging
sphere in Kazakhstan and thus in an early phase. There are still some issues that need more thorough
consideration such as the characteristics and pedagogical practices of EMI lecturers that facilitate
EMI delivery. Given that content teachers play a crucial role in the efficiency of EMI programs, it
would be beneficial to reveal the key attributes that qualified EMI lecturers should possess to
effectively fulfill the goals and objectives set by educational institutions and meet the requirements
of EMI programs.

Thus, this study aims to investigate the students’ and teachers’ perceptions regarding content
lecturers’ characteristics and practices that facilitate EMI provision at higher education institutions in
Kazakhstan. Accordingly, the paper attempts to answer the following research question: “What are
the key lecturer characteristics and practices that facilitate the effective provision of EMI programs
in Kazakhstan, as perceived by teachers and students, and how do these perceptions align or differ?”

Literature review

The review of related literature revealed a scarcity of research on EMI lecturer characteristics.
Existing similar studies mainly focus on disciplinary teachers’ English language proficiency and
“native speakerism” (Inbar-Lourie & Donitsa-Schmidt, 2019; Xu & Xiao, 2023), students’
perceptions of EMI lecturing (Aguilar-Pérez & Arno-Macia, 2020; Gautschi, 2018; Jensen et al.,
2013), and teacher training for EMI and professional development (Klaassen & Graaff, 2010;
Sanchez-Perez, 2020). For example, Inbar-Lourie and Donitsa- Schmidt (2019) explored Israeli
students’ views and expectations regarding EMI lecturers’ desired qualities. The researchers found
that the “preferred EMI lecturer is not necessarily a native English speaker” (p. 11) but rather a teacher
possessing such attributes as high English proficiency, content expertise, effective teaching methods,
and familiarity with students’ culture and language. Gautschi (2018) claims that EMI lecturers’
essential characteristics consist of linguistic, communicative, and didactic parameters. Similarly,
Aguilar-Pérez and Arnd-Macia (2020) consider that the crucial components of effective EMI
lecturing are pedagogy, language proficiency, and content expertise. For Wilkinson (2017), two
attributes of a competent EMI teacher are language and pedagogical expertise. Thus, the previous
studies demonstrate unanimous agreement that a teacher with high English competence, solid subject
knowledge, and skills in creating an engaging classroom environment can be an invaluable asset to
the EMI program. Along with other factors, the quality of EMI programs appears to depend on the
extent to which the teacher possesses these characteristics.

Theoretical framework

The current research is guided by Lavelle’s (2008) “Good-enough-to- teach” model, which we
have adapted by using categories from the report by Galloway et al. (2017), where they investigated
the EMI movement in China and Japan (2017). Since EMI lecturers’ English proficiency is
fundamental for effectively communicating the content knowledge to students, this model serves us
as a foundation for investigation. According to this model, ensuring mutual understanding between
the teacher and a student is the foundation of effective lecturing, with all other components being
built upon this basic element. It includes clearly explaining concepts and knowledge of students'
language and culture, ensuring clear communication and understanding in a culturally responsive
manner. Credibility is understood as disciplinary expertise and educational competence. It
encompasses experience abroad, knowledge of the subject, teaching experience, and a certificate in
EMI skills, establishing the teacher's authority and competence. Flexibility is an ability to paraphrase
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and clearly explain complex concepts using rich academic, subject-specific vocabulary. It also
includes a native-like accent and the teacher's adaptability in using language to suit various contexts,
minimizing communication barriers. Finally, pleasure means ease of teaching utilizing a full range
of teaching modes and techniques as well as sensitivity to students' needs and problems. This
categorization, depicted in Figure 1 below, ensures that the current research effectively addresses key
competencies that facilitate EMI provision and enhance teaching quality in EMI contexts:

| knowledge of
Ea— students’
language&culture|

’ ability to clearly |
‘;explaln concepts ‘

|  experience Mutual |
le—
{ abroad | ‘comprehen5|b1my1
. — —
= native-like accent
subject | |
knowledge

Credibility 4—‘ Good-enough-to-teach \—> Verbal flexibility

| model (Lavelle, 2008) ’

teaching | k.
experience : knowledge of |
— English language|
| certificate in EMI [ 5. 4 ; ——
- |
‘ Stalls Pleasure ‘-’
|
- A . y
teaching [ | sensitivity to
methods & | ‘ students’
practices } {needs&problems

Figure 1 Adaptation of Lavelle’s model (2008)

Thus, the “good-enough” model comprises the key characteristics of a desired EMI lecturer who
can effectively manage EMI provision and facilitate student learning: high English language
proficiency, pedagogical skills, and subject expertise. These characteristics tend to affect overall
teaching quality and are described below.

EMI lecturer’s characteristics: English proficiency

Obviously, since EMI programs aim to teach academic disciplines in English, it is an
indisputable requirement for the teacher to be proficient in this language. There is a common
assumption that EMI lecturers should have a strong command of English (Dubow & Gundermann,
2017). The language competence of the content teacher is also an important indicator of his subject
competence since it implies that he follows the latest changes in this subject area, reads foreign
literature, and updates his knowledge. However, the majority of content teachers are aged and
sometimes pressured to deliver classes in English (Almusharaf et al., 2023). Related local studies also
consistently report low English proficiency of EMI teachers despite their high subject expertise
(Oralova, 2012; Karabassova, 2020; Seitzhanova et al., 2015; Yessenbekova, 2023). This causes a
discrepancy between the students’ expectations from the program and real classes, leading to
dissatisfaction. Although recent research advocates translanguaging as a practice, facilitating EMI
delivery (Chen et al., 2020), the “English-only” belief is rather strong both among students and
teachers. Translanguaging, which is defined as ‘the ability of multilingual speakers to shuffle between
languages, treating the diverse languages that form their repertoire as an integrated system’
(Canagarajah, 2011, p. 401), is an inevitable part of EMI, given the low English competence of
teachers and students.

EMI lecturer’s pedagogical practices

As research shows, EMI lecturers’ English language proficiency alone is not sufficient for the
students’ learning to happen (Gautschi, 2018). Despite being a critically important attribute, high
English proficiency did not correlate with lecture clarity and student comprehension (Klaassen,
2001). This highlights the significance of such variable of teacher characteristics as pedagogical
expertise. The significance of content teachers’ knowledge of pedagogy is emphasized in a number
of studies (Chen et al., 2020; Inbar-Lourie & Donitsa- Schmidt, 2019). The researchers define
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pedagogical expertise as “lecturers’ ability to plan, teach, and assess students’ learning outcomes in
an effective manner” (Inbar-Lourie & Donitsa-Schmidt, 2019, p.9). Another study found that students
with high English proficiency prefer native speaker (NS) content teachers whereas those with lower
self-perceived listening and speaking skills feel non-native speaker (NNS) teachers as more
supportive (Xu & Xiao (2023) due to their bilingual practices and content-rich presentations. Thus,
for weaker students in terms of language, the lecturers' ability to facilitate learning through efficient
pedagogical practices is more valuable than their strong command of English.

EMI lecturer’s subject matter expertise

As shown in the framework, besides pedagogical skills, EMI lecturers’ content knowledge is a
major component of their credibility. Content knowledge generally refers to the facts, concepts,
theories, and principles that are taught and learned in specific academic courses (The Glossary, 2016).
Yet, existing research has little to say about EMI teachers’ disciplinary knowledge alone, implying
its inextricable connection with pedagogical competence. This interrelation is also highlighted by
Mees et al. (2016) who define the lecturer’s general lecturing competence as knowledge of the subject
and teaching skills. In addition, some studies point out that students’ perceptions of EMI teachers’
lecturing competence are largely affected by their language competence (Mees et al., 2016; Jensen,
2013). On the other hand, it has been found that native-like accents are not predictors of teacher
credibility. Rather, credibility of EMI lecturer is affected by fluency and accuracy, as Lavelle (2008)
puts it. While Lavelle (2008) sees credibility in terms of English proficiency, he admits that “[I]deally,
a teacher’s credibility would rest exclusively on her or his disciplinary expertise”(p.142).

Methods and materials

This paper utilizes a subset of data from a larger survey designed for a comprehensive study as
part of an extensive state-funded research project IRN: AP 19676131 “Exploring the practices of
using English-medium instruction in the context of internationalisation of higher education
institutions in Kazakhstan”. The data subset used in this paper only concerned lecturers’
characteristics and practices of EMI facilitation (Table 1). The study employed primarily a
quantitative approach to data collection, however, the last question was open-ended, designed to elicit
information on the issues and challenges respondents face in EMI settings. The surveys were
conducted via Google Forms; the participation was anonymous and voluntary.

Participants

The responses for this survey were collected by distributing survey links to 10 Kazakhstani
universities that position themselves as providers of EMI programs. The total number of respondents
was 1506 students and 157 teachers. In terms of gender among teachers (n=157), 81.5% identified as
male, 17.2% as female, and 1.3% preferred not to specify, with 0.3% not providing an answer. For
students (n=15006), 20.6% were male, 78.2% were female, and 0.9% preferred not to say, with 0.3%
not providing an answer. Regarding age, teachers primarily fell into the 30-39 age group (30.57%),
while students were predominantly aged 17-19 (64.94%). Concerning the mother tongue, among
teachers, 64.3% spoke Kazakh, 33.1% spoke Russian, and 11.5% indicated other languages. Among
students, 79.5% spoke Kazakh, 26.2% spoke Russian, and 5% spoke other languages. University
affiliation showed that 75.2% of teachers were associated with a state university, 8.2% with an
autonomous university, and 12% with a private university. Of the students, 91.3% attended a state
university, 0.1% an autonomous university, and 8.3% a private university. All of the respondent
students were enrolled in bachelor's degree programs. At the same time, 68 teachers (43.3%) reported
teaching content classes, while 89 teachers (56.7%) indicated that they taught EFL classes.

Measures

In this study, we elicited qualitative data on challenges encountered by respondents in terms of
EMI provision as well as analysed the quantitative responses (Table 1) via SPSS 29.0.0.0, validating
the internal consistency by measuring Cronbach’s o coefficients. Moreover, for the question
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regarding the importance of specific lecturers’ attributes, we utilized Likert scales for teachers to
systematically gauge their perceptions and attitudes towards them. This format allows for nuanced
measurement of the extent to which teachers view attributes such as language proficiency, teaching
methods, and cultural sensitivity as effective practices. Conversely, the “check all that apply” format
chosen for students accommodates diverse perspectives by enabling them to select multiple lecturer
characteristics they consider essential for effective EMI delivery. This approach captures qualitative
insights into the varied expectations and priorities among students, complementing the quantitative
data obtained from teachers' Likert scale responses. Together, these methods provide a
comprehensive understanding of lecturer practices crucial for successful EMI implementation:

Table 1 Cronbach’s a values for survey items

Question items Respondents | Question | Cronbach’s
type a values:
1. Native-like accent
In my 2. Experience abroad Teachers 5-item 928
university, the 3 Knowledee of  the Likert
following ’ b g scale from
characteristics subject ) “Strongly
are important 4. Knowledge of English disagree”
for teachers 5. Sensitive to students' to
who deliver needs and problems “Strongly
lectures in 6. Knowledge of students’ agree”.
English: language and culture
7. Teachi i
caclie EXPETIENCE 1 Students Check all | .727
8. Teaching methods
. . . that apply
9. Certificate in EMI skills
10. Ability to  clearly
explain concepts
Results

The first question was designed to elicit information on the origin of lecturers teaching EMI
programs. Teachers mentioned various countries from which their foreign colleagues originated.
Kazakhstan, the local country, was prominently mentioned 67 times, indicating a significant presence
of local faculty. Other frequently mentioned countries include the USA (19), the UK (12), Turkey
(11), and Germany (8). Additionally, Spain (8), Italy (7), India (5), Malaysia (5), Switzerland (5), and
several other countries across various continents were mentioned with varying frequencies ranging
from one to five mentions, reflecting the diverse international representation among teachers' foreign
colleagues. Similarly, EMI students reported that their teachers predominantly come from
Kazakhstan, with 1218 responses. Other notable countries of origin include Russia (38), Turkey (32),
Spain (30), and the United States (18). Additionally, students indicated teachers from China (19),
Korea (17), and other diverse countries such as Afghanistan, Canada, France, India, Italy, Mexico,
Pakistan, among others. Some students were uncertain about their teachers' origins, with 92
responding “I don't know.” This alignment between teachers' and students' responses highlights a rich
diversity in the faculty's international background while emphasizing the significant role of local
teachers in Kazakhstan's EMI programs.

Table 2 below presents a comparison of lecturer characteristics as evaluated by both content and
EFL teachers using a Likert scale and by students through a “check all that apply” approach across
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four categories adapted from Lavelle (2008). In the “Mutual comprehensibility” category, teachers
highly value the “Ability to clearly explain concepts” (mean = 4.04), but this is less frequently
selected by students (1.4% of responses, 6.2% of cases). However, “Knowledge of students' language
and culture” is moderately valued by teachers (mean = 3.80) and is more recognized by students
(8.1% of responses, 36.7% of cases). In the “Credibility” category, both groups agree on the
importance of “Knowledge of the subject” with teachers rating it highly (mean = 4.24) and students
frequently selecting it (16.9% of responses, 76.0% of cases). While “Experience abroad” is rated
moderately by teachers (mean = 3.41), it is selected by fewer students (7.1% of responses, 32.1% of
cases). Similarly, “Teaching experience” is valued moderately by teachers (mean = 3.78) and is more
frequently selected by students (12.4% of responses, 55.9% of cases). In the “Verbal Flexibility”
category, both teachers and students emphasize the importance of “Knowledge of English” (mean =
4.10 for teachers, 17.6% of responses, 79.3% of cases for students). However, “Native-like accent”,
while rated lower by teachers (mean = 3.20), is still selected by a significant portion of students
(10.4% of responses, 46.7% of cases). Lastly, in the “Pleasure” category, both “Teaching methods”
and “Sensitivity to students' needs and problems” receive moderate importance from both groups,
with similar ratings from teachers (mean = 3.83 for both) and moderate selection by students (13.5%
and 8.7% of responses, respectively). This comparison highlights that while knowledge and language
proficiency are prioritized by both groups, students place additional emphasis on teaching experience
and methods, particularly in the context of EMI, and teachers perceive the ability to explain concepts
clearly as an important attribute of an educator:

Table 2 The importance of lecturers’ attributes

Lecturer’s Teachers (Likert scale) Students  (Check all that
characteristics apply)
N Mean SD N Percent [Percent of
cases
IAbility to 157 4.04 1.111 92 1.4% 16.2%
explain
concepts
Mutual clearly
compreh
ensibility
Knowled 157 3.80 1.016 547 8.1% 36.7%
ge of
students’
language

and culture

Credibility |[Experien 157 341 .980 479 7.1% 32.1%
ce abroad

Knowled 157 4.24 1.104 1133 16.9% 76.0%
ge of
subject
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Teaching 157 3.78 1.021 833 12.4% 55.9%
Experien
ce

Certificate| 157 345 1.071 256 3.8% 17.2%
in EMI
skills

Verbal Knowled 157 4.10 1.122 | 1183 17.6% 79.3%
flexibility |ge of]
English

Native- 157 3.20 1.034 697 10.4% 46.7%
like accent

Pleasure Teaching 157 3.83 1.031 910 13.5% 61.0%
Methods

Sensitive 157 3.83 1.049 587 8.7% 39.4%
to
students'
needs and
roblems

Lastly, respondents were asked their opinions on the issues they face in EMI programs and
practices that would facilitate EMI provision. The examples of responses are provided in the original
language used by the respondents, with English translations included where necessary. The answers
provided valuable insights into the complexities of EMI, supporting the quantitative data above and
emphasizing the following categories that we deemed to name as “6 Cs of EMI provision” (Figure 2
below):

Classroom —
provision

Figure 2 6 Cs of EMI provision

a) Command of English Proficiency: Teachers emphasized that “the admission to [the]
program requires IELTS 7" and that “EMI content lecturers should confirm their level of language
by providing English language Certificate.” Students also stress the importance of lecturers' English
proficiency, noting that a strong command of the language is crucial. Comments such as “Azeirubin
mininde epKin dcoeapwl Oeneetioe cotiney kepek” (fluently speak English at a high level) and “Accent
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is really important because if speech is not clear I would not get all the information”, “I think
teachers must speak only English” underscore this concern.

b)  Challenges with Native English Speakers: Teachers reported that “most foreigners don't
meet high requirements of teaching English”. This raises questions about the reasons behind this
discrepancy in performance.

d) Curriculum Policy Issues: Despite investments in EMI policies, “previous research has
shown that top-down planning and investment of resources in EMI is not always sufficient to
guarantee successful outcomes.” This highlights challenges in policy implementation and the need
for effective strategies to support EMI programs.

f)  Classroom Effectiveness: Students emphasize the need for lecturers to clearly explain
material and use varied teaching methods. Statements such as “Yuumensv Oonowcen unmepecno
pacckazvleams Ypoxu, Ymoowl yueHuKu oopamuiu Ha Hez2o dondxicHoe enumanue’ (the teacher should
engagingly present lessons) and “Yuumenv Oonowcen nonumams c6oux yuemuxos u 6xo0umo &
noaodicenue cmyoenmos”’ (the teacher should understand and accommodate students) reflect a desire
for effective communication and engaging teaching practices.

g)  Compassionate Attitude: Students value lecturers who are understanding and supportive,
particularly when it comes to language difficulties. Comments like “I7iaénoe, umobwi ne eacunu
CMyO0eHmo8 3a He3HaHue s3vlKa, u nycms obwvsicuaiom ecé’” (it's important that students are not
discouraged for their lack of language proficiency and that everything is explained) highlight this
need. Students appreciate lecturers who are adaptable and approachable, with an ability to connect
with students and make lessons relatable. Statements like “Buims koppexmmusvim no omuowenuto gcem.
Hanpasnams yuenuxos 6 npasunvnom nanpasnenuu’ (being respectful to everyone and guiding
students in the right direction) reflect this desire.

h)  Competence and Experience: There is a strong preference for lecturers with deep subject
knowledge and relevant experience. For example, “Yuumenv dongxrxcen 3namv omeem na nobot
sonpoc no ezo npeomemy” (the teacher should know the answer to any question about their subject)
and “onsim npenoodasanus” (teaching experience) indicate the importance of expertise. Moreover,
students expressed that the lecturers should be knowledgeable in their subject (““I1lo moemy mrenuio,
npenodasamentb 00JIAHCEH XOPOULO pa3dupamuvcs 8 ceoem npeomeme”).

Overall, while the integration of English language proficiency and effective teaching practices
is crucial for successful EMI implementation, both students and faculty highlight the need for
continuous support, adaptability, and collaboration to address challenges and enhance educational
outcomes.

Conclusion

The study underscores several key characteristics and practices regarding lecturers that need
attention to enhance EMI programs in Kazakhstan. Firstly, the comparison reveals that both teachers
and students prioritize English language proficiency and subject expertise in the context of EMI,
sharing a great emphasis on these aspects across all groups. Ensuring that EMI lecturers meet high
language standards requires rigorous assessments and support mechanisms for non-native speakers
to achieve these standards. However, notable differences emerge: teachers highly value the ability to
clearly explain concepts, while students place greater importance on teaching methods and
experience. Students also show a stronger recognition for the cultural knowledge of an educator and
are more inclined to appreciate aspects such as native-like accent. This suggests that while both
groups align on core competencies, students place added significance on attributes like cultural
sensitivity and teaching approaches, expressing their need for clear, engaging communication.

In conclusion, while English proficiency, pedagogy, and subject expertise remain fundamental,
a holistic approach is necessary for successful EMI facilitation and delivery. By applying Lavelle's
framework in our study, we have been able to comprehensively address these elements and
demonstrate their applicability in enhancing EMI programs. It has provided a structured approach to
evaluating and improving the key aspects of lecturer performance and student engagement, offering
valuable insights into the multifaceted nature of EMI. Evidently, the teachers possessing the required

87



SDU Bulletin: Pedagogy and Teaching Methods 2024/2 (67)

attributes would be an invaluable asset for any EMI program in preparing a highly qualified specialist.
Therefore, defining clear characteristics would help university leaders to recruit appropriate staff.
Moreover, it is also believed that this study would raise the awareness of the involved educational
stakeholders regarding the qualities of efficient EMI lecturers.

Funding. This research is funded by the Ministry of Higher Education and Science under
“IRN AP 19676131” state funding grant.
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«MYFAJTIMJEP TEK AFBUINIBIH TUITHAE COUJIEY KEPEK JIEII OMJIAMMBIH»:
ZKOT'APBI BIJIIM BEPYJIE EMI TUIMAI KOJIJAHY YIIIH MYTAJIMIEPIITH
K9CIBU CUITATTAPBI MEH TOKIPUBECIH 3EPTTEY

Anpaarna. byn 3eprreynin Makcatsl — KazakcTaHHBIH JKOFaphl OKY OPBIHAAPBIH/IA aFbUIIIBIH
tini (EMI) apkbuisl 6i1iM OepeTiH MoH MyFaliMJIEpiHiH KOCIOM KacCHEeTTEpi MEH TOKIpHOeci Typaibl
CTYACHTTEp MEH MYFalliMAEpAiH Ke3KapacTtapblH 3eprrey. JlaBemnaiy «OKbITY- YIIH- OUTIKTLIIT-
xetkinikti» EMI yunricin 6edlimaeit oTeipbin, 3eprrey EMI OKBITYIIBITAPBIHBIH JKOHE OJIAP.IBIH
OKBITY TOXKIpHOECiHIH ColikecTiriH Tekcepyre OarbiTTanraH. Jepexkrep 1506 okymibl Mmen 157 myranim
apachIHa JKYPri3UIreH cayalHamanapaH ajblHFaH. Herisri KOpeIThIHIBUIAD MYFaIMICPAIH ©31HIH
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MOHIH JKOHE AaFBUINIBIH TiiH OUTYyiHIH MAaHBI3OBUIBIFBIH, CTYISHTTEPAIH KaKETTLTIKTEpl MEH
MOJICHUETIHE CE3IMTANABIKTEI KOHE aFbUILIBIH TUTIH/AE MOH YFBIMIAPBIH HAKTHl TYCIHAIpe OuTyIi
kepcereni. byn tyxeippiMaap KazakcTaHHBIH KOFapel OUTIMIHIE, COHAAW-aK aFbUIIMIBIH TiTIHAC
ceiineMeiTiH Oacka koHTekcTTepae EMI GarmapnamanapbiH €HTi3y JKOHE JKETUIAIpY YILIiH, acipece
6inikTi EMI OKBITYIIBITAPBIHBIH HETI3T CUMaTTaMalapblH TYCIHY YIIIH MaHBI3JbI ocep eTei. Artar
aliTKaHga, HOTIDKENEpP YHHBEPCUTETTEpre AarbUIIIBIH  TUTIHAE OKBITBUIATBIH OuUTiM  Oepy
OarapiamManapbIHBIH MaKcaTTapbl MEH MiHASTTEPiHE TUIMI1 KOJI ’KETKi3€ alaThlH OUTIKTI Kapiaap/sl
TapTy OOMBIHIIA HAKTHI HYCKAYyJIap MEH casicaTTap/ibl 3ipieyre KOMEKTece/ i e caHalaabl. 3epTTey
COHBIMEH Karap OuniM Oepy camachlHOarbl My[aeni TapantapablH Oumikti EMI myramimuepinin
KaXeTTi aTpUOyTTaphl Typajbl XabapAapIIbIFbIH apTTHIPAIBL.

Tyiiin ce3gep: English as a Medium of Instruction (EMI), >xorapsl OiniM, MyFaliMHIH
MiHe3/IeMecCi, OKBITY TOXipHuOeci.
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«1 JYMAIO, YYUTEJIA JOJIKHBI TOBOPUTH TOJBKO IMMO- AHTJIMACKH»:
N3YYEHUE TIPOPECCHUOHAJIBHbBIX XAPAKTEPUCTHUK U IIPAKTUK
NPENOJABATEJIEHA JIJISI DPPEKTUBHOI'O UCIIOJIb30BAHUA
EMI B BBICIIEM OBPA30BAHUU

AnHoTanus. Llenplo JaHHOTO MCCIEN0BaHUs ABISETCS W3YYEHHME BOCHPHATHS CTYAEHTAMH U
IpernoiaBaTeNsiMi  IPO(ECCUOHATBHBIX KA4eCTB M TPAKTHK IPEroiaBaTesieid-npeIMeTHUKOB
MPEIOCTABIAIOIMUX O0ydeHHue MOCpeACTBOM aHriuiickoro sizbika (EMI) B BeICHIUX Y4eOHBIX
3aBeneHuax Kazaxcrana. ApantupoBaB «Good-enough-to-teachy («/locraTouno-xopom- mis-
npenojaBaHus») Mozenb JlaBens, HCCIENOBAaHUE HAIPABICHO Ha M3YyYEHUE COOTBETCTBHUSA
KBaTM(HUIMPOBAaHHBIX TpenonaBareneii EMI m ux mnpakTtuky mnpoBeaeHus 3aHATuil. JlaHHbIe
IIOJIy4EHbI B pe3ysbTaTe ONPOCOB, NPOBEACHHBIX cpeau 1506 cryaentoB u 157 mpenonasareneil.
OCHOBHBIE BBIBO/IBI [TOYEPKUBAIOT BAKHOCTh 3HAHUS MPENOJABATENSIMH IPEIMETA U AHTTINHCKOTO
A3bIKa, BOCIIPUMMYHUBOCTH K MOTPEOHOCTAM U KYJIBTYpE CTYJEHTOB, @ TaK)XX€ CIIOCOOHOCTHU YETKO
OOBSICHATH MOHATHA NPEAMETa Ha aHTJIMHCKOM SI3bIKE. DTH BBIBOJIBI UMEIOT BaKHOE 3HAUCHUE IS
BHEApEHM U yinyulieHus nporpamm EMI B kazaxcTaHCKOM BbICIIEM 00pa30BaHHH, a TAKXKE B APYTHX
HEAHTJIOSN3bIYHBIX ~ KOHTEKCTaX, OCOOCHHO JUIS IOHMMAaHHUS  OCHOBHBIX  XapaKTEPHCTHUK
KBaJTM(HUIUPOBAaHHBIX NpenonaBareneit EMI. B wactHocTH, cunTaercs, 4To pe3yabTaThl IOMOTYT B
pa3paboTKe YETKUX PYKOBOIAIIMX TPHUHLIMIIOB W TOJUTUK Ui YHUBEPCUTETOB IO Habopy
KBAJTM(HUIUPOBAHHBIX COTPYIHUKOB, KOTOpbIE MOTYT 3()()EKTHBHO OOCTUTaTh ILEeJed M 3ajgad
o0pa3oBaTeNbHBIX MPOTPaMM C MpPENoJaBaHUEM Ha aHTIIMHCKOM s3bIke. VccliemoBaHMe Takke
MOBBICHT OCBEJIOMJICHHOCTh 3aMHTEPECOBAHHBIX CTOPOH B cepe 00pa3oBaHUS OTHOCUTEIHHO
’KeJlaeMbIX KauecTB KBaJHM(PHIHUPOBAaHHBIX MpenoaaBateneit EMI.

KawueBble cjoBa: aHrnuiickuii kak cpenctBo oOyuenust (EMI), Beicmiee oOpasoBanue,
apaKTEpUCTHKU IPENOAaBaTENEH, IeJarornueckas NpakTHKa.
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FACTORS OF ACADEMIC ACHIEVEMENT AT EMI UNIVERSITY

Abstract. This paper reports a mixed-methods study that examined the predictors of academic
success among undergraduate students in English- Medium Instruction (EMI) higher education in
Kazakhstan. Despite the rapid adoption of English as a medium of instruction, comprehensive
research on its impact remains scarce. This study aims to fill this gap by examining whether secondary
education in English provides an advantage for academic achievement in EMI university programs.
Utilizing a mixed-methods approach, quantitative data were collected through a survey of 97
undergraduate students, and qualitative data were gathered via semi-structured interviews with 7 EMI
instructors. The quantitative analysis, conducted using Ordinary Least Squares (OLS) regression,
identifies several predictors of academic outcomes, including English proficiency, financial aid
status, and year of study. Notably, English proficiency emerged as a significant predictor of higher
GPA, while financial aid recipients were less likely to have retakes. This research contributes to the
literature on EMI by providing evidence from the Kazakhstani context and offers practical
implications for policy and practice, suggesting targeted language preparation programs for students
who did not attend EMI secondary schools. Future research should consider broader and more diverse
samples to enhance the generalizability of the findings

Keywords: English-medium instruction, higher education, academic achievement, language
of instruction, language policy

Introduction

The rapid growth of English as a medium of instruction at all levels of education is documented
worldwide (Macaro, 2018). Regarding the specific factors driving this recent surge in popularity in
Kazakhstan, experts point to the implementation of a comprehensive trilingual policy and the
country's participation in the Bologna Declaration as noteworthy contributors (Karabassova, 2021;
Tajik et al., 2022). The Ministry of Education reports that the number of undergraduate students
enrolled English-mediated educational programs grew from 31125 in 2021 to 39935 in 2022 (Bologna
Process and Academic Mobility Center, 2022). The recommendation to the government Higher
Education Development Center suggests increasing the format of English- mediated educational
programs both in quantity and quality. Contrary to the fast pace of the adoption of English as the
medium of instruction, little comprehensive research is done in this field (Tajik et al., 2022).

According to Tajik et al. (2022) students who lacked consistent English learning at their
secondary school struggled to understand the content of the courses taught in English. This issue
results in GPA which is significant evidence of a student’s academic success. Nurshatayeva (2020)
estimates in her quantitative study that undergraduate students’ academic achievement decreases after
shifting to English-only instruction, although it gradually recovers thereafter. Nurshatayeva and Page
(2020) analyzing the same dataset highlight that this recovery in estimation proves that students adapt
to English as a language of instruction.

One important area that is lacking rigorous evidence is the relationship between language of
instruction at the secondary school level and academic success in EMI higher education. This paper
is based on the research (Berdygozhina, 2024) the aim of which is to contribute to the literature by
providing such evidence. Specifically, it is being studied whether studying in English at the secondary
school level is an advantage when it comes to achievement in EMI university studies. More broadly,
this study contributes to the EMI higher education literature (Macaro et al., 2018) as well as the
literature on non-financial barriers to higher education access and success (Dynarski et al., 2023;
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Nurshatayeva et al., 2021; Page & Nurshatayeva, 2022).

With the proliferation of English-mediated programs there emerged evidence of the challenges
in this field, such as implementation challenges, linguistic and cultural influences on local ones, and
concerns about narrowing the access to the higher education

The findings reveal that undergraduate students who finished EMI school perform better at the
university. It contributes to the literature by quantifying and validating perceptions of the beneficial
position of English-instructed secondary education over education mediated in the local language
when it comes to academic achievement at the university with the same language of instruction. The
results of this study may have practical implications in the form of targeted enrolment in the language
preparation program for the undergraduate students who did not have the opportunity to study at EMI
secondary school.

Methods and materials

This study uses a combination of quantitative and qualitative methods, aligning most closely
with a sequential explanatory mixed-methods research design (Cresswell, 2009; Mileset al., 2014).

Setting

The data collection efforts focused on a selective private EMI university in Kazakhstan. The
university offers a range of undergraduate and graduate programs ranging from engineering and math-
intensive fields to education, all taught in English. All incoming students either need to present a
standardized English proficiency testing certificate to indicate their English language level or need to
take the university English language placement exam. Faculty and staff are English-proficient and a
high proportion of faculty (and staff) have advanced degrees from leading world universities in the
UK, US, Australia, and Canada. The university follows the Ministry of Education guidelines in its
curricular and academic process decisions, balancing it with implementing innovative solutions that
advance the university’s mission. In recent years, the university invested a lot of effort in intensifying
its research activities.

Quantitative Data

A survey of undergraduate students was conducted in the 2023-2024 academic year. The survey
was shared with students via a Google Form. Convenience sampling was used. The recruitment of
respondents happened through faculty members and program coordinators who shared the link to the
Google Form with the students. A total of 97 students completed the questionnaire. To meet ethical
requirements participants were informed that participation in the survey is voluntary and they could
withdraw at any time. The researcher informed students that only those who were eighteen and above
could participate in the study.

The statistical analyses were conducted in three steps. The first step included exploring the data
and generating descriptive statistics.

The second step involved t-test analyses comparing the academic achievement operationalized
as university GPA and the number of retakes across students’ language of instruction at secondary
school. In other words, the academic achievement of the students who studied in EMI schools was
compared to the outcomes of students who studied in Kazakh and Russian language schools. The
focus was on the language of instruction at secondary school because that is the core variable
describing students’ secondary school characteristics. For these comparisons, a two-sided paired t-
test analysis was used. Two-sided paired t-test analysis is a commonly used method for analyzing and
comparing the means of two groups (Agresti, 2018). It allows researchers to determine if there is a
statistically significant difference between the means of the two groups, without specifying the
direction of the difference (i.e., whether one group is higher or lower than the other).

In the third step, Ordinary Least Squares (OLS) regression was used to examine the student-level
and secondary school-level characteristics that are predictive of the academic outcomes of EMI
university undergraduate students. OLS regression is a statistical method used to estimate the
relationships between one or more independent variables (predictors) and a dependent variable
(outcome). The primary goal of OLS regression is to find the line (or hyperplane in the case of
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multiple predictors) that best fits the data by minimizing the sum of the squared differences between
the observed values and the values predicted by the model (Agresti, 2018).

Qualitative Data

Semi-structured interviews were conducted with 7 instructors teaching EMI courses at the same
university. Convenience sampling was used in the participant recruitment. The interviews were audio
recorded and transcribed. The instructors read and signed the consent form, where the researcher
informed them about the procedure, confidentiality of the collected data, and the contact information
of the researcher.

Thematic analysis was used to analyze the data (Miles et al., 2018). The main themes were
embedded into the interview questions (see Appendix C). The main part of the interview was designed
to get context-rich information about their perceptions on any relation between the academic
achievement of undergraduate students and two groups of characteristics; individual characteristics
and characteristics of their schooling background. It was deductive coding with the master code

Following the sequential explanatory strategy, this part of the study was conducted after the
analysis of the questionnaire results. Two master codes were preset “Individual factors” and
“Secondary school factors”. After analysing transcriptions pattern codes were distinguished. To
generate pattern codes common notions in participants’ explanations of the factors affecting
undergraduate students’ academic achievement were grouped.

To run the thematic analysis NVivo 14 Windows desktop application was utilized.

Results
Descriptive Statistics

Table 1 presents the descriptive statistics.
Table 1 Descriptive Statistics

(1) ) 3) “ )

VARIABLES N mean sd min max
GPA 97 2216  0.581 1 3
Retakes 97 0.546 1.275 0 6
UNT 97 2.753  0.501 1 3
GENDER 97 0.526 0502 O 1
FINAID 97 0969 0.174 O 1
YEAR 97 1.742  1.013 1 4
MAJOR _STEM 97 0938 0242 O 1
MAJOR _EDU 97 0.0619 0.242 0 1
MAJOR_SOC 97 0 0 0 0
ENGLISH 78 2397  1.177 1 5
KAZ SCHOOL 97 0.814 0391 O 1
ENG _SCHOOL 97 0.0928 0.292 0 1
RUS SCHOOL 97 0.0825 0277 0 1

The GPA reported in row 1 averages 2.21 suggesting that the students of this EMI university
perform considerably well. The GPA standard deviation of

0.58 suggests that there is considerable variation in students’ GPAs.

The average UNT (Unified National Testing) score is 2.75, which is close to three; the value
three in the variable UNT score stands for those who gained 101 points and above in testing. It gives
us a general picture of the educational background of these undergraduate students. Additionally, one
can assume how appealing this university is for the best schoolers in the country.

Proportions of females in this sample is 52%, which nearly a half. Almost all individuals in the
sample gained financial aid to cover their tuition, namely their proportion is nearly 97%. That is one
more variable speaking for the status of this university. Considering that the mean of the variable year
of study is nearly 2, one can assume that almost all students participating in the survey have been
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keeping their state grant or financial aid. That is remarkable, as students who have less than 70 % at
least in one course are deprived of this aid.A total of 78 students self-reported their level of English
which is nearly three stands for B1 level according to CEFR (see row). That is a common threshold
in Kazakhstan for the programs where English is required, particularly undergraduate STEM teacher
training programs (Ministry of Education and Science of the Republic of Kazakhstan, 2023).

Table 2 presents means and standard deviations of GPA and retakes across language of
instruction at secondary school. The statistics suggest that the GPA of students who studied in EMI
secondary schools is highest at 2.33. The GPA of students who studied in Kazakh schools (2.22) is
higher than the GPA of students who studied in Russian language school .22 points.

Table 2
Means and SDs of GPA and Retakes across Languages of Instruction at Secondary School

eng_school kaz_school rus_school
GPA 2.33(0.70) 2.22(0.57) 2(0.53)
Retakes 1(2) 0.45 (1.09) 1(1.92)

T-test Analyses

T-test results presented in Table 3 show that the average GPA of students from EMI secondary
schools is .13 points higher compared to the GPA of students who studied in schools with other
languages of instruction. The t- statistic -0.6309 and the associated p-value 0.5296 suggest that this
difference in GPAs is statistically insignificant at the 0.05 alpha level. In other words, studying at an
EMI secondary school does provide students with an advantage when it comes to EMI higher
education.

Table 3
T-test Results Comparing GPA of Students who Studied in English versus Other Languages
at Secondary School

N Sample mean Standard error
eng_school=1 9 2.33 .70
eng_school=0 88 2.20 57
Difference 13
t-statistic -0.6309
p-value 0.5296

Table 4 represents that the average number of retakes of students from EMI secondary schools
is .5 points higher compared to the number of retakes of students who finished a non-EMI school.

Table 4
T-test Results Comparing Retakes of Students who Studied in English versus Other Languages at
Secondary School

N Sample mean Standard error

eng_school=1 9 1 2
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eng_school=0 88 .5 1.18
Difference 5

t-statistic -1.1221

p-value 0.2646

The t-statistic value is -1.1221 and the associated p-value is 0.2646 prove that the difference of
the average number of retakes is statistically insignificant at the 0.05 alpha level.

The fact that students from EMI schools take retakes 0.5 more than others could be by chance,
that is what this t-test says.

Regression Analyses

Table 5 presents estimates from the OLS regressions. As the coefficients associated with the
language of instruction in secondary school show, there is no statistically significant relationship
between studying in an EMI or a Kazakh- or Russian-language secondary school and academic
outcomes at an EMI university (see Table 5).

As for the student-level characteristics that are predictive of academic outcomes in EMI higher
education, the findings suggest that when it comes to GPA, the only statistically significant predictor
is students’ English proficiency level. Specifically, ceteris paribus, a one level increase in English
language proficiency on the CEFR scale is associated with .10 points increase in GPA.

What is very surprising that English proficiency level is not correlated with the number of
retakes, as estimates in column 2 of Table 5 show. The estimates show that students are more likely
to get retakes with every additional year at the university, which can probably be explained by the
higher demands in more advanced courses as the students advance in their undergraduate programs.
Interestingly, being funded through a grant is associated with about 1.3 fewer retakes, holding all else
equal. In other words, students who are self-paying are more likely to be retaking courses.

Table 5
OLS regression results
(1) (2)
Predictors GPA Retakes
ENG_SCHOOL 0.699 -0.369
(0.640) (1.261)
KAZ SCHOOL 0.458 0.000820
(0.572) (1.127)
RUS_SCHOOL 0.161 0.489
(0.616) (1.215)
UNT 0.140 -0.172
(0.130) (0.256)
FINAID 0.00190 -1.288*
(0.336) (0.662)
GENDER -0.172 0.0274
(0.135) (0.266)
YEAR -0.0130 0.4571%**
(0.0762) (0.150)
ENGLISH 0.102* -0.0454
(0.0608) (0.120)
MAJOR 0.346 -0.0851
(0.251) (0.494)
Constant 1.284 1.487
(0.782) (1.540)
Observations 78 78
R-squared 0.167 0.237
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Standard errors in parentheses
**% p<0.01, ** p<0.05, * p<0.1

Semi-structured Interview

This part of the study presents the results of the semi-structured interviews. These interview
results address the third research question of this study, which is to explore the perceptions of the
individual and school sector determinants of EMI undergraduate academic outcomes from the side of
the EMI university teachers. Seven EMI instructors agreed to participate. As shown in Table 6, six
participants were female and one was male.

Table 6
Background Information of the Participants

Teaching experience

Gender Age (years)
Teacher I female 23 2
Teacher 3 male 70 20
Teacher 4 female 42 10
Teacher 3 female 32 4
Teacher 6 female 38 17
Teacher 7 female 23 2

The age range of the instructors is broad with a median of 38 years old. Teacher 3 of 70 age
delivers lectures for students having a major in STEM, whereas Teachers 1, 5, 7, the youngest
interviewees, work with undergraduates whose major is Education. Interestingly, a STEM instructor
is at the age of retirement while Education instructors are novices in higher education. The oldest
instructor talked at length about 35 minutes which is the maximum time among all the interviews.

Teacher perceptions of individual and school sector determinants

Elemental descriptive coding was utilized to condense the data and reveal the key themes (Miles
et al. 2014).

As shown in Figure 1 below, four pattern codes were assigned after analysis of the interview
transcriptions, answering what are the main factors that help students study well at a university: (1)
External factors; (2) Internal factors;

(3) Individual factors; (4) Secondary school sector factors.

FRCiOPS | RaCenic S SRR - ~ Instructor Advice for Achievement
Individual factors Internal factors Take acourse  Self-discipline
English proficiency level Living area influence Cultural bac... Student’s motivation

Developsoft . Thin.. Stu..
Economic status of . Gender

R External factors

ONTSo5E Parents’ support

Practical implemen__  Devel...

Secondary school sector factors.

Type of secondary school Level of education at secondary school Language immersi...

Coursereg.. Adv.. | Instructor's teaching strategies

Figure 1
Hierarchical Chart of Codes Distribution
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At the brief examination, one can observe that “English proficiency level” is the largest theme
in the sector of individual factors and the next most represented theme is “Type of secondary school”,
and it lies in the secondary school factors area (see Figure 1). One can assume that to do well in an
EMI institution an undergraduate student should have a good command of English and finish a
particular school.

Table 7 displays nodes of references stemming from the pattern code “Factors affecting academic
achievement”.

Figure 2
Network of reference nodes for achievement factors from instructors’ perception

The closest nodes to the pattern code have more references speaking in terms of NVivo software.
In other words, the majority of the instructors believe that the main factors that influence how well a
student performs academically are English proficiency, a student’s motivation, parents’ support, and
the type of secondary school he or she attended. Subsequent nodes or sub-codes, which are students’
major, time of registration to the course, and language of instruction at secondary school are in minor
compared to the prior themes. The themes living area, Cultural background of the student, Economic
status of the student’s family, Age, UNT score, Gender, Advisor’s assistance, Level of education at
school has been mentioned less frequently.

Discussion

Scaling of EMI programs in higher education in Kazakhstan is a process driven by policymakers,
who objectively have the capacity to do so (Bologna Process and Academic Mobility Center, 2022).
In this situation, educators need to recognize it as it has become an issue of great importance, as the
literature in this area reports mainly about issues on different levels and aspects.

The purpose of this study was to explore the predictors of academic outcomes lying in individual
and secondary school sectors of undergraduate students in EMI settings. To indicate the outcomes
information about GPA and number of retakes was collected. The primary objective was to
understand what factors affect the performance of undergraduate students in an EMI institution.

One of the leading EMI universities in Kazakhstan was chosen as a site of this study. To find the
predictive factors 97 undergraduate students were surveyed.

For the context-rich examination of these factors, 7 EMI instructors were interviewed. The data
was collected in 2023-2024.

Interpretation of Quantitative Findings

The key estimates of this study are UNT score, gender, source of financial aid, year of study,
major subject, level of English proficiency, and medium of instruction at secondary school.
Dependent variables that represent academic achievement are GPA and number of retakes.

It was assumed that the medium of instruction was the most reliable and valid characteristic of
the secondary school. The quantitative part of this study pictured a larger proportion of students from
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schools where the language of instruction is Kazakh, whereas Russian-mediated schools took the last
position. Although EMI schools showed larger numbers in GPA as well as in several retakes, none
of these were significant results.

As independent variables UNT score, gender, source of financial aid, year of study, major
subject, level of English proficiency, and medium of instruction at secondary school were taken. To
investigate the predictive nature of these variables’ regression analysis was conducted. There
appeared to be a correlation between the English proficiency level of a student and GPA, and financial
aid source and GPA, while other variables did not correlate with this academic outcome.

As for the retakes, which is another indicator of academic achievement, they are predictive
regarding the year student’s study. In other words, as more students study more retakes they have.

Interpretation of Qualitative Findings

The qualitative stage of the research verified the regression analysis result, displaying the leading
position of the English proficiency level among other emerging themes. Main themes were
distinguished in the design of the interview questions, that is due to the quantitative frame of the
whole research when the interview is a means to comprehend the predictors deeply in the context.
Strong command of English was mentioned eleven times by the interviewed instructors as a factor
affecting students’ high academic performance. The subsequent factor in interviewees’ opinion is the
type of secondary school students attended. The instructors listed other factors such as age, economic
status of the student’s family, gender, UNT score, cultural background of a student, living area, and
chosen major. The second theme that emerged from the interview data analysis was the type of school
students finished. Both of these themes address two areas of this study; individual factors (English
proficiency level) and secondary school factors (type of school students attended).

Integration of Quantitative and Qualitative Findings

The obtained results give rigorous evidence that English language command predicts whether an
undergraduate student performed well in an EMI institution or not. Instructors with a median teaching
experience of nearly 7 years highlighted the importance of English language competence, Observing
the responses of these teachers, it clearly showed that a strong command of the English language was
a benefit both for English classes and for STEM namely for some learning practices like coding or
studying math-intensive courses like Calculus. The descriptive statistics showed that the GPA of
students who came from EMI schools was higher by 0.33 points the significance test rejected the
statistical importance of this difference in GPA. In this context, the thematic analysis shed some light
on this point, as the interviewees repeatedly mentioned special schools for gifted children (KTL, NIS)
as a predictor, and this perception is the second theme by its distribution in the hierarchy of themes.
It appeared to be that students who gained financial aid to pay for their tuition did better in their
studies at English-mediated universities. This aid, grant, is offered by the government after ranking
students by their UNT score. Another finding of the regression analysis is the correlation between
retakes and the year of study. For instance, a student in the 4th year is likely to have more retakes
than the 1st year student. The instructors’ answers have no reflection to this point as they do not
monitor the groups, most of them interact with students for one academic year or even a semester.
On the other hand, they shaped two themes apart from those which were anticipated; internal and
external factors. Both of them address the psychological dimension such as students’ motivation,
parents’ and advisor’s support, and even the time they register for the course.

Theoretical Contributions

English proficiency is the focus of the majority of the research in the field of EMI (Macaro et
al., 2018). In previous literature scholars brought empirical evidence concerning the predictive nature
of English proficiency about academic success (Curle et al. 2020; Rose et al., 2020; Muttaqin, 2022).
This study contributes to this point confirming it in the Kazakhstani context. Analysing questionnaire
responses of 97 undergraduate students OLS regression calculation showed that English proficiency
is a predictor in relation to academic success in EMI settings. Another point which has been found in
exploring correlations between variables is a positive relationship between the number of retakes and
year of study. This finding supports the results of Muttaqin and Chuang (2022), they found that GPA
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is negatively associated with the number of semesters. Although variables in the studies are different,
they denote the same thing; a failing student is a student who has more semesters as he has to enroll
in the failed course again.

Limitations and Implications

The main limitation of this study is the fact that the participants were selected based on their
availability and willingness. The study is limited to its site, as it is the only institution presented in
the research. This means that the findings of the study could not be generalized across the country.
The last point to be considered is that the data on which the variables for the quantitative part have
been generated is self-reported, therefore the results may have a bias at some level. However, to
reduce the likelihood of bias and enhance the readiness of the data the questionnaire items had options
of answers presented in scales. Though observations are limited and cannot be extrapolated, the
research has made a substantial contribution to a preliminary understanding of the factors that affect
students’ academic success in English-mediated higher education. To avoid sensitiveness in
questionnaire items the question about the type of school students finished was excluded, although
this information could have given us a broader context of schooling background. It had been
anticipated to be significant. Furthermore, the interview results confirmed this anticipation, when the
type of school was noted as a factor influencing academic success. To increase the robustness of the
study and exclude all the limitations above the data could have been taken from the database of the
institution itself. Moreover, there are experiences of similar studies taking necessary aggregated data
from institutional digital resources. For instance, Yuksel et al. (2023) inform that EMI course GPAs
were obtained from a university administration office. Though the limitations of this study do not
allow us to give any direct recommendations for distinctive implementation, these findings can give
a general understanding of the directions in policies and teaching practices in English-mediated higher
education.

Some important policy implications emerge from the regression findings. First, at least based on
the data collected in this study, whether or not students come from EMI secondary schools is not
predictive of academic achievement at EMI undergraduate study level. What matters more for
achievement (as measured by GPA and retakes) is students’ English language proficiency level,
financial aid status, and how far along students are in their undergraduate program.

Results of the thematic analysis show us that English language support needs to be tailored for
students and instructors.

Recommendations for Future Research

In future studies, it is advisable to navigate the opportunities of getting a richer sample,
preferably from the database of an institution. To achieve this, negotiations with the administrative
staff should be held beforehand.

To address the challenges of EMI education in the Kazakhstani context, a secondary level of
education needs to be studied more thoroughly, especially schools for gifted children as they play the
role of innovative centers to disseminate the best experiences.
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AFBLIIIBIH TITHAE OKBITY )KYHECIH KOJIJTAHATBIH
YHUBEPCUTETTEI'TI AKAAEMUSAJIBIK KETICTIKTEPAIH ®AKTOPJIAPBI

Annarna. byn makanana Kazakcrtanmarsl aFbUIIIBIH TUTIHAE OKBITY JKYHECIH KOJITaHATHIH
KOFapel OUTiIM Oepy canachlHIarbl OakanaBpHaT CTYICHTTEPIHIH aKaJeMUSUIBIK KETICTIKTEpiH
O0DKAMTBIH  (akTOpyapbl 3EpTTEreH apajac oAiCTepAl KOJJAHATBIH 3epTTey HOTHXKeIepi
OasHIanFaH. AFBUIIIBIH TUTIHIH OKBITY TUII PETiHAE >KeIeNl eHri3ilyiHe KapamacTaH, OHBIH ocepi
TypaJIbl ’KaH-)KaKTbl 3epTTEyJIep i JIe KEeTKiIKci3. by 3eprTey opra OLTIMHIH aFbUIIIBIH TUTIHAE
6omysl EMI yHUBEpCUTETTEpIHCTI aKaJeMUSUIIBIK JKETICTIKTepre KaHaai ocep eTeTiHIH TalKbuIal,
OCBHI OJIKBUIBIKTBI TOJTBIPYABI MakcaT eTeli. Apanac omic KOJIAHBUIBIN, CaHABIK Aepextep 97
OakanmaBpuaT CTYACHTIHIH cayaJHamachl apKbUIbl JKMHANBIN, cananblk Jepekrep 7 EMI
OKBITYIIBICBIMEH KapThUIail KYphUIBIMIAHFaH CcyxOarTap apKbUibl anblHAbl. CaHIBIK Tanjay,
onerreri eH ki kBaaparrap (OLS) omiciMeH Kypri3uireH, akaJeMUsUIbIK HOTHKeNIepi 00HKalThIH
OipHeriie (haKTOpIIap bl aHBIKTA/IbI, OJIAP.IBIH aPAChIH/IA AFBUILIBIH TUTIH MEHTepy JCHIeili, KapKbLTan
KOMEK aJly JKaF/1aifbl )KOHE OKY KbUIbI 0ap. AifTa KeTepIiri, aFbUILIBIH TUTIH MEHTepY JCHI el JKOFaphl
GPA any yurin MaHbI31bI (haKTOp OOJIBIIN MIBIKTHI, a1 KapXKbUIall KOMEK ajaThlH CTYJCHTTEp/e KaiTa
TaTChIPy BIKTUMAIABIFBI a3 6omabl. byn 3eprrey EMI TakpipbiObl OoiibiHna oneduetke Kazakcran
KOHTEKCIHEH [JIeNJIep YChIHA OTBIPHIN, cascaT MEH MpaKTHKa YIIH MPAaKTUKAJIBIK YCHIHBIMIAP
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Oepeni, conslH iminae EMI opra mekrtentepiHae OKbIMaraH CTYyAEHTTEp YIIIH MaKCaTThl TULHIK
TalBIHABIK OaFaapiaManapbliH YCbIHYFa O0omanbl. bonammak 3epTreynep KeH ayKbIMbI )KOHE dpTYpJIi
TaHJayIap/Ibl €CKePil, HOTHKEIIEP/iH KaNIbIFa Oip/ei KOIJaHbUTYBIH apTTHIPYhI KAXKET.

Tyiiin ce3/1ep: aFbUIIIBIH TUTIH/IE OKBITY, )KOFaphI OUTIM, aKaIEMUSIITBIK KETICTIK, OKBITY TLJi,
TiJI casgcaThl.

Kanapa Bepouzoxcuna'”
IShakirt school, Kackenen, Kazaxcran
*e-mail: zhanaraberdygozhina@gmail.com

®AKTOPHI AKAJIEMUYECKNX JOCTUKEHUI B
YHUBEPCHUTETE, HCHIOJIL3YIOIIEM AHTJIMICKUIA SI3bIK KAKCPEJICTBO
OBYUYEHMS (EMI)

AHHOTanusl. B craThe MpencTaBICHO MCCIEAOBAaHUE C MCIIOIB30BAHMEM CMEIIAHHBIX
METOJI0OB, KOTOpPO€ AaHAIM3UPYET NPEACKa3aTely aKaJIeMUYECKOro YcCIexXxa CpeaAd CTYIEHTOB
OakanaBpuaTa B cucTeMe Bbicuiero oopasoBanus Kasaxcrana, rje npuMeHSETCsl aHTTTUICKHM S3bIK
Kak s3bIk 00yueHus (EMI). HecmoTpsi Ha ObIcTpoe BHEApPEHHE aHTIMICKOTO sI3bIKa B KayecTBE
cpeacTBa 00yueHusl, BCEOOBEMITIONINE UCCIIEJOBAHUS €r0 BO3ICHCTBHSI OCTAIOTCSA OTPAaHUYCHHBIMH.
Lenb JaHHOTO UCCIIEIOBAaHHUS — BOCIOJIHHUTD 3TOT MPOOET, U3y4HB, AT JIU CpeaHee 0Opa3oBaHue
HA QaHIVIMMCKOM $3bIKE IIPEMMYILECTBO JUISI AaKaJEeMUYECKUX JOCTM)KEHMM B IIporpammax
YHHBEPCHUTETA C aHTJIMHCKUM SI3BIKOM OOyuyeHHs. s MccienoBaHus UCIOIb30BAJICS CMELIaHHBIH
METO/, KOJINYECTBEHHBIE TaHHBIE OB COOpaHbI C MOMOIIBIO AHKETHI, B KOTOPOW MPUHSUIIMA y4acTHe
97 cryneHToB OakanmaBpuaTa, a KauyeCTBEHHbIC JaHHBbIC OBUTM  TOJy4eHBl  Yepe3
MOJIyCTPYKTYpUpOBaHHbIE HHTEpPBbIO ¢ 7 mnpenoaaBatensimu EMI. KonuyecTBeHHbIN aHanms,
IIPOBEJIEHHBIA C HMCIOJIB30BAHUEM METOJAa HaMMEHbIIMX KBaapaToB (OLS), BBIABMI HECKOJIBKO
(akxTOpOB, MPEICKA3bIBAIOIINX aKaIEMHUUECKUE PE3YIbTaThl, BKJIIOYasi yPOBEHb 3HAHUS aHTIIMICKOTO
A3bIKa, CTATYC MONyYeHHs (PMHAHCOBOW momouu U roj oOyueHus. OCOOEHHO BaXXHO, YTO YPOBEHb
BJIAJICHUS QHTJIMICKUM SI3BIKOM OKa3ajics 3HAUYMMBIM IIpejicKa3areneM 0oJiee BBICOKOTO CPEIHETO
6amia (GPA), B To BpeMsi Kak MoiydaTesd (PMHAHCOBOHM MOMOIIM PEXe UMENU Mepeciadynd. ITo
HCCIEA0BAaHUE BHOCHUT BKJIAJ B jureparypy mno teme EMI, mpepocrasiss nokasarenbcTBa U3
Ka3aXCTaHCKOTO KOHTEKCTA, U NPeAaraeT NpakTHIeCKUE PEKOMEHIALIUU JUIs IIOJTUTUKY U IPAKTUKH,
BKJIIOYAsl IMPEIJIOKEHUS O LIEJICHANPABICHHBIX S3BIKOBBIX IOATOTOBUTEIBHBIX IMporpammax Jis
CTYACHTOB, He OOydYaBHIMXCS B MIKOJAaX C AHTJMICKUM S3bIKOM oOyueHus. s Oymymmx
UCCIICZIOBAaHUM PEKOMEHYeTCsl YYUTHIBAaTh OoJiee HIMPOKHE M Pa3HOOOpa3Hble BBHIOOPKH, YTOOBI
MOBBICUTH 0000IIIAEMOCTh PE3yIHTATOB.

KiroueBble cji0Ba: aHMIMHACKUN S3bIK KaK CPEICTBO OOy4yeHHMs, BbIcuiee 0oOpa3oBaHUE,
aKaJIeMUYeCKOe TOCTH)KEHHUE, S3bIK 00yUCHHUS, I3bIKOBAsI OJIUTHKA.
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UNDERGRADUATE STUDENTS’ PERCEPTIONS OF ACADEMIC INTEGRITY IN EFL
CLASSROOMS: A COMPREHENSIVE LITERATURE REVIEW

Abstract. With increasing plagiarism rates and emergence of artificial intelligence (Al),
adherence to academic integrity has become of utmost importance in any educational institution.
However, it is becoming more challenging for instructors to maintain it, although active steps are
being taken to combat the problem of academic dishonesty. Since the frequency of violations is
growing, it is essential to investigate the students’ perceptions of academic integrity's role in their
education. This literature review article aims to make an overview of previous research on students’
perceptions of academic integrity. In particular, it will identify what factors influence adherence to
academic integrity, the main types of its violations, and the reasons leading to academic misconduct.
Thus, the findings will deepen instructors’ understanding of the students’ perspectives in detail to
appropriately address any arising challenges. To achieve this aim, the analysis of 35 articles will be
presented most of which were published in Eric, EBSCO, Web of Science, Google Scholar, and
JSTOR between 2016 and 2024 years.

Keywords: academic integrity, academic dishonesty, violations, factors, perceptions.

Introduction

Academic integrity has gained a sufficient amount of attention in the educational sphere over the
past few decades. McCabe and Pavela (2004) defined it as a commitment to the following values:
“honesty, trust, fairness, respect, responsibility, and courage” (p.6), which are in turn seen as the
cornerstones of academic integrity. Thus, strict adherence to them is a must for every student,
instructor, and researcher; otherwise, the value and credibility of their work will be lost. However,
there exist numerous cases of academic dishonesty which is referred to as “any deceitful or unfair act
intended to produce a more desirable outcome on an exam, paper, homework assignment, or other
assessment of learning” (Chow et al., 2021, p.17). Plagiarism, cheating, misrepresentation, collusion,
deception, and bribery — all of these misconducts imply violations of academic integrity. Also, with
the emergence of artificial intelligence tools, such as Chat GPT, Quillbot, and others alike, the idea
of preserving academic integrity has been heavily challenged. For this reason, one of the main goals
of any academic institution is to continue upholding high standards of academic integrity to promote
learning and academic growth, help to build trusting relationships between members of the academic
community and acknowledge the contribution made by everyone involved.

With the advent of the latest technological advancements and lack of awareness of how to use
them appropriately, students frequently violate the rules which results in the loss of justice. One of
the main factors that contributes to a high rate of instances of academic dishonesty at the university
level is a lack of awareness of the consequences. According to Jensen et al. (2002), the majority of
students start violating academic integrity in high school and are not punished for this behavior. This
leads to continuing to be engaged in academic dishonesty at university too. However, the situation is
different in higher education where punishments for violations range from receiving unsatisfactory
grades to being expelled from an academic institution. Secondly, the existence of multiple forms of
academic dishonesty worsens the situation. In a broad sense, these types can be categorized into four
groups: plagiarism, collusion, cheating, and fabrication which are further subdivided into smaller
categories. Although students are generally aware of violating rules, they consider certain forms, like
sharing answers to tests or cheating on home assignments, insignificant cases. This claim is supported
by DiPaulo’s (2022) findings which concluded that 80% of students engage in academic dishonesty
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and 70% find excuses for this. The reasons for violating academic integrity primarily include fear of
failure, cognitive overload, desire to help friends or aim to get higher results in exams.

Nowadays, with the rising concerns regarding the preservation of academic integrity, active steps
are being taken worldwide to minimize the acts of academic dishonesty. In fact, the concept of
academic integrity is not new: the first attempt, the introduction of honor codes, was made in the USA
in the 18" century. Following this, educational institutions have been designing specific policies to
maintain and promote academic integrity. However, nowadays certain countries, in particular those
outside the European Union, are encountering numerous challenges in terms of maintaining academic
integrity. As Denisova-Schmidt (2016) claimed, their students are four times more prone to violations
than their European peers. This is explained by the existing corruption in the educational sphere as
the author explained.

Regarding the situation in Kazakhstan, problems related to maintaining academic integrity are
still severe (Lykova, 2023). Therefore, several necessary steps have been taken in Kazakhstan. In
2018, the Academic Integrity League was established, and currently, 17 universities have joined it.
The aim of it is to improve the quality of education by promoting the ten underlying principles of
academic integrity. In addition, starting in 2019, the Turnitin application began to be used in all
universities to diminish the chances of cheating and plagiarism, and it is projected to be implemented
in secondary schools in the near future (Askarov, 2019).

Also, nowadays, there are a lot of stakeholders involved in the promotion of academic integrity.
First, there are policies developed by governments and universities which set specific rules and
regulations that should be followed by each student. In addition, the role of instructors cannot be
neglected as they primarily interact with students and are able to instill values of academic integrity
in them. Last but not least, Gunton (2022) mentioned the positive influence of librarians since they
not only assist with searching literary sources, rather they can also help both instructors and students
in “awareness raising and capacity building around ethical scholarly behavior” (p.156).

Although there has been extensive research done on identifying what academic integrity is,
instructors’ role, and behaviors leading to its disruption, students’ perceptions of it are still
underestimated. Thus, this research will focus on identifying students’ attitudes towards academic
integrity based on the key factors impacting their adherence. The findings will be presented after a
comprehensive analysis of the existing literary sources.

Theoretical Insights from Previous Research

Nowadays, the cases of violating academic integrity are rising dramatically. As different types
of academic dishonesty exist, Simmons (2018) claimed that nearly every student has breached the
rules more than once while studying. Another research conducted by Bazylkhanova and
Dalelkhanova (2019) also determined that students are mostly unaware of academic integrity and
narrow it down only to the elimination of plagiarism. Consequently, the main aim of this literature
review is to analyze articles related to the types of academic dishonesty, reasons leading to violations,
and students’ awareness of academic integrity. To write it, the authors analyzed 35 scholarly articles
published in Eric, EBSCO, Web of Science, Google Scholar and JSTOR databases. While reading
them, the authors classified the resources into several categories: definitions of academic integrity
and dishonesty, students’ perceptions of academic integrity, factors influencing the adherence to
academic integrity, main types of academic dishonesty, and reasons for violating academic integrity.
This categorization helped to compile this theoretical review. Also, the majority of sources used for
this article were published between 2016 and 2024 to present accurate findings.

Definitions of academic integrity and academic dishonesty

Before starting to discuss the students’ awareness of academic integrity, the terms “academic
integrity” and “academic dishonesty” should be specified. Concerning the notion of academic
integrity, the majority of students and teachers understand that highly ethical environment should be
maintained in the learning process. Therefore, a clear definition is provided in ENAI glossary, which
describes it as “the compliance with ethical and professional principles, standards, practices, and
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consistent system of values, that serves as guidance for making decisions and taking actions in
education, research, and scholarship”. In addition, Boehm et al. (2019) argued that academic integrity
also implies that each person is responsible not only for maintaining it himself but should also look
after their peers to create an equitable environment. Also, skills and values of academic integrity
should be explicitly taught to students (Turner &Beemsterboer, 2003).

Concerning the violations of academic integrity, it is possible to say that they are not new. As
Bowers (1964) noted, their first indications became apparent in the first half of the 20" century when
university students started to cheat home assignments from each other. Due to the changes in human
values and advent of technology, the violations of academic integrity are much more rampant. In
addition, the most acute problem is seen not in the students who disobey the rule but in the collegiate
culture that supports cheating (Alschuler & Blimling, 1995). For this reason, even though academic
institutions try to combat academic dishonesty, many cases are still not given due attention. Therefore,
academic dishonesty is defined as “student's use of unauthorized assistance with intent to deceive”
(Alschuler & Blimling, 1995, p.123).

Students’ perceptions of academic integrity

The way students perceive academic integrity is seen as one of the most important factors which
contributes to the maintenance of it. Based on the literature review, it is possible to say that students
have diverse viewpoints regarding academic integrity. Woith et al. (2012) stated that nursing students
mostly had positive associations with this notion and interpreted it as being trustworthy, fair, and
honest. Also, they directly related it to achieving their professional outcomes which included
professionalism and expertise. Similar findings were presented by Elzubeir and Rizk (2013) who
agreed that medical students viewed academic integrity as a positive element and mostly did not
engage in any academic misconduct. However, contradictory findings were obtained by Stone (2023):
his participants, representatives of business faculty, considered this term to be frightening since they
were concerned about the consequences of breaching academic integrity. In addition, these students
lacked awareness of what constitutes academic dishonesty, claimed that their academic misconduct
was unintentional and defended themselves when they disobeyed the rules.

Concerning the teaching majors, it was revealed that students held different perceptions. Eret
and Ok (2014) claimed that students majoring in teaching specialties were more prone to use Internet
to complete home assignments and self-plagiarize than their peers from other specialties. They also
observed a correlation between academic dishonesty and year of study and gender. Final-year students
and males were more likely to be caught disobeying the rules. Similar situation is described in Di
Paulo’s (2022) study, in which pre-service teachers acknowledged the importance of adhering to
academic integrity. However, around 70% of them improperly cited sources, shared answers to tests
and home assignments with their peers, or cheated under the exam conditions, all of which are related
to academic dishonesty. In addition, the author explained that such attitudes can be explained by gross
faculty negligence and similar peer behavior. Similarly, Calovic (2023) claimed that students view
academic integrity as necessary but attribute its violations to a lack of knowledge, control, and strict
punishments. Finally, Espinosaa and Toquero (2018) claimed that those students who actively wrote
research papers were the least likely to commit academic misconduct. They were usually more aware
of paraphrasing techniques, plagiarism issues, and proper citations, helping them to be more honest
with themselves and others.

Factors influencing the adherence to academic integrity

There exist a number of factors that are related to the adherence of academic integrity, but in
broad sense they can be classified into two categories: internal and external ones. The internal factor
is mainly attributed to the students’ perceptions of academic integrity. It implies that awareness of
academic integrity should be risen (Thakkar & Weisfeld-Spolter, 2012).

More factors are described as external, and one of them is a mode of delivery. Due to the fact
that some subjects are conducted onsite, while some others are online, the level of maintaining
academic integrity is different. Basically, in the online format students are more likely to cheat, and
several studies have confirmed that. Lanier (2006) that students had more opportunities to cheat
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online as their instructors paid significantly less attention to cases of academic dishonesty.
Consequently, the grades were moderately higher in online classes as compared with offline. Sostaric
(2022) believed that cheating in online classes challenges the credibility of obtained degrees. Janke
etal. (2021) investigated in what ways academic integrity was breached in online lessons than offline.
In the same direction, more violations were noticed in online classes, which were explained by an
easier access to prohibited sources and sharing answers in group chats. However, other forms of
academic dishonesty did not show any significant differences.

Another external factor is the role of instructors in maintaining academic integrity. Chirikov et
al. (2020) concluded that those instructors who explicitly taught about academic integrity and
exhibited strong intolerance to its violations encountered fewer cases of academic dishonesty.
Therefore, the authors suggested that instructors are the key figures in this process who should
actively teach about academic integrity. However, sometimes they are unable to pay due attention to
violations of academic integrity. As Lofstrom (2014) and MacLeod (2020) revealed, in some
educational institutions, instructors are unaware of academic integrity policies; as a result, they
observed the deteriorations of it every year. This negligence was due to excessive overwork or
incomplete institutional policies.

Main types of academic dishonesty

Before moving on to the discussion of the main types of academic dishonesty, it is important to
define this term. According to Chow et al. (2021) academic dishonesty is commonly referred to as
“any deceitful or unfair act intended to produce a more desirable outcome on an exam, paper,
homework assignment, or other assessment of learning” (p.5). Thus, the following types are
considered violations of academic integrity: deception, outside help, sabotage, fabrication, cheating,
and plagiarism.

A vast body of research has been done on identifying unethical behaviors in education. Based
on Munir’s et al. (2021) opinion, the most frequent types of academic dishonesty were electronic
cheating, sabotage, and seeking outside help. Subsequent research conducted by Alleyne and Phillips
(2011) showed that copying from groupmates and lying behaviors appeared to be the most frequent
ones while the use of cheat sheets and invention of data were classified as the least widespread ones.
A more recent article written by Anitha and Sundaram (2021) emphasized an increasing trend for
cheating and plagiarism which was supported by Landa-Blanco et al. (2021), who also pointed out
mutual help on examinations. In addition, the authors agreed that those students who were more prone
to cheating found justifications for their behaviors and did not believe in their immorality since these
traces back to school years. Another area of concern is an actual growth of using Al in education.
Nowadays, it is frequently used to complete home assignments or take final examination. Nerdynav
(2024) identified that approximately 43% of students are active uses of Chat GPT and similar Al-
powered applications, implying that action should be taken to diminish the likelihood of cheating.

Reasons for violating academic integrity

Academic dishonesty can be caused by several reasons. However, the most predominant cause
for these violations is students’ lack of awareness of what is implied by academic integrity. Therefore,
based on Zangla’s (2023) viewpoint, they sometimes cannot identify the severity of their actions and
future implications. Despite this, the author claimed that students are capable of noticing their peers’
unethical behavior and even reporting about it.

Furthermore, Bachore (2016) examined the causes of academic dishonesty in two cases:
plagiarism in home assignments and cheating under exam conditions. The plagiarism issue was
mainly caused by contract cheating and improper citations of Internet resources. Cheating on exams
was mainly explained by the irrelevance between course materials and exam questions, desire to
receive high grades, and lack of time to answer the questions. Anitha and Sundaram (2021) had a
similar view on the causes of violations and added conformity and desire to justify parental
expectations as the main reasons. In her study, freshman and sophomore students reported being
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pressured by parents to enable them achieve academic success. In addition, as they observed their
peers’ unethical behavior, they became more tolerant to violating the rules by themselves.

Kennet and Shkodkina (2018) conducted comparative research between American and Ukrainian
students. Their results revealed that American students showed violations of academic integrity two
times less than their Ukrainian peers due to their differences in the education system. Also, the authors
proposed a classification of reasons for academic dishonesty: internal individual and external
contextual factors. Internal individual category implied limited awareness of academic integrity and
orientation to get higher grades while lack of personal control and peer behavior comprised the second
category.

Conclusion

By emphasizing values - such as honesty, fairness, and responsibility, academic integrity remains
a cornerstone of educational quality. This literature review highlighted that even though institutions
try to uphold high standards of academic integrity, students lack awareness of what constitutes this
notion; therefore, they frequently engage in dishonest practices. Overall, it was determined that
academic integrity is a frightening term for many students; however, it does not impede them from
breaking the rules. Plagiarizing home assignments, cheating on examinations, collusion, and other
behaviors are prevalent in academic institutions, and what is more worrying, students frequently find
justifications for them.

Regarding the factors influencing adherence to academic integrity, it was revealed that the mode
of delivery and instructors’ roles were important. In cases when students had online lessons, or the
instructors did not pay due attention, instances of academic dishonesty were more likely to occur. It
mostly happened because of the irrelevance of exam questions, the desire to justify parental
expectations, limited knowledge of the subject matter, and dishonest peer behavior.

To conclude, it is recommended that more steps be taken to promote academic integrity on behalf
of institutions, governments, and educators. Building an ethical academic culture will enhance
education outcomes and foster each individual to feel responsible for upholding the standards, thus
ensuring the overall quality of education.
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BAKAJIABPUAT CTYJIEHTTEPIHIH EFL CABAKTAPBIH/IAFBI
AKAJEMUSUIBIK AJAJIBIKTBI KABBLIIIAYBI: BAP OJIEBUETTEPTE
oJay

Anparna. Ilnaruar neHreifiniH ecyi MeH jkacaHnel uHTeIUTekTiH (JKM) maiina OomybiMeH
aKaJeMISUTBIK aJalIIBIKThl CaKTay Ke3 KelNTreH OKYy OpHBIHAA 0acThl MaHbI3Fa alHamIbl. Anaiiia,
aKaJeMISUTBIK  aJaliIbIK MOCENeCIMeH Kypecy YIIiH OelceHai Immapanap KaObuigaHca Ja,
MYFaTiMAepre OHbI CaKTay KUBIHFA COFyJa. AKaIeMUSUIBIK adallIbIKTBl Oy3y *KHUUIIri apThI Keie
KATKAHJIBIKTaH, CTYICHTTEPAIH aKaJeMHSUIBIK aJalIIBIKTBIH O11iM Oepy KyieciHaer poiHe KaThICThI
TYCIHIKTEpIH 3epTT€y MaHBI3ABL. byn omeduerTepre MOy MakKamdachl aKaJeMUSIIBIK aallIbIKThI
KaObLIIay bl TYpaIbl allIBIHFBI 3ePTTEYJIepre IOy kKacayFa OarbITTalIFaH.

Arar aiiTKaH/a, ocep eTeTiH (hakToprIapAbl, aKaIeMISUIBIK aJallbIKThl OY3YIIBUIBIKTHIH HET13T1
TYPJIEPiH KOHE aKaJIEMUSUIBIK TOPTINCI3IIKKE 9KEIETIH ceOenTepai aHbIKTalIbl.

Hotwmwxkenep OKbITYHIBUIAPFA CTYACHTTEPAIH KO3KapacTapblH TEPEHIPEK TYCIHYyre MYMKIiHJIK
Oepeni, TyblHIaraH mpobieManapabl THIMII menryre kemekreceni. OCkl MakcaTka ety yuriH 35
MaKallaHBIH TaJJlaybl YCHIHBUIATHIH Oonazipl, omapabiH kemmrimiri 2016 sxone 2024 >xbuigap
apaneireiaga Eric, EBSCO, Web of Science, Google Scholar xone JSTOR-na xapusinanras.

TyiiiH ce3aep: akaJeMUsIIBIK alaJIbIK, aKaAEMHUSUTBIK alalAblK OY3yIIBUIBIKTAp, (hakTopiap,
TYCIHIKTEp.

Amnacracus Hecrepopa!, Keimbar Cmaxosa',
1«SDU University», Kackenen, Kazaxcran
*e-mail: 231302008@sdu.edu.kz

BOCIIPUSATUE CTYIEHTAMHU BAKAJTABPUATA AKAJJEMUYECKONU YECTHOCTH
HA YPOKAX EFL: OB30P JIUTEPATYPbI

AnHotanus. C yBeIu4eHUEM YPOBHS IIJIarvaTa U UCIOIb30BaHMsI HCKYCCTBEHHOIO MHTEIUIEKTA
(M), cobmonenne akaieMUIeCKOd Y€CTHOCTH CTAI0 UMETh MEPBOCTENICHHYIO BAXKHOCTh B JTIOOOM
oOpa3zoBarenbHOM yupexaeHud. OHAKO MpernojaBaTesisiM CTAaHOBUTCS BCE CIIOXKHEE ee
MOJJIepPKUBaTh, HECMOTPS HA TO YTO MPEINPUHUMAIOTCS aKTUBHBIE MeEpbl 1Mo Oopbbe ¢
aKaJeMUYECKON HEYeCTHOCTBIO. IIOCKOIBKY YacToTa HapylIEHUN pPacTeT, BaXKHO H3Y4YUTh Kak
CTY[IEHTBl TIOHMMAIOT POJIb aKaJeMHUYECKON 4YeCTHOCTH B oOpa3oBaHuu. llenmbio JaHHOW cTaThu
ABISIeTC  0030p TMPENbIAYLINX MCCIEIOBAaHUM O BOCHPHUATHM CTYACHTAMH aKaJeMHUYeCKOU
4eCTHOCTU. B yacTHOCTH, Oy/IeT BBISIBICHO KakHe (PaKTOPHI BIUSAIOT HA COOMIOICHNE aKaIeMHUUeCKON
YECTHOCTH, OCHOBHBIC BHJbl €€ HAPYLIEHUW W MPUYUHBI, TPUBOMAIIME K HAPYLIEHUAM. Takum
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00pa3oM, pe3yJbTaThl yIIyOsaT MOHMMaHHWE NPENoJaBaTeNIIMU TOYKU 3PEHUS CTYACHTOB UTOOBI B
JaNbHEUIEM HaAJeKamuM 00pa3oM periarh Jr0ble BOZHUKAMINE MpodneMbl. [t mocTxkeHus
9TO 1enu OyAeT npeAcTaBieH aHanu3 35 craTeid, OONBIIMHCTBO U3 KOTOPBIX OBUIH OIyOINKOBAaHBI B
Eric, EBSCO, Web of Science, Google Scholar u JSTOR B nepuon ¢ 2016 mo 2024 rozsi.
KaoueBble cioBa: akajeMuyeckas YECTHOCTb, aKaJeMUYecKas HEUECTHOCTh, HapyIICHUS,

(bakTOpbI, BOCIPUSATHE
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