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EFL TEACHERS’ PERCEPTIONS OF LESSON STUDY IMPLEMENTATION IN
SECONDARY RURAL SCHOOLS THROUGH THE INTERDISCIPLINARY APPROACH

Abstract. Lesson study approach is widely used in various countries to develop teachers’
pedagogical and instructional knowledge. The purpose of this study is to explore how Kazakhstani
EFL teachers perceive the effectiveness of Lesson Study implemented through an interdisciplinary
approach. Five EFL teachers from a secondary rural school who were the members of the
interdisciplinary group of the Lesson Study participated in semi-structured interviews. The
respondents indicated that the Lesson Study through the interdisciplinary approach had significantly
improved their pedagogical and instructional knowledge. However, they also indicated that they
experienced some challenges in the process, such as time consumption, observation of case students,
and support from the administration of school.

Keywords: lesson study, EFL teachers, interdisciplinary approach, rural schools, professional
development, instructional knowledge, challenges.

Introduction

Lesson study is the Japanese form of collaboratively researching and delivering the lessons and
it is regarded to be beneficial for teacher’s both instructional and professional development. One of
the goals of Lesson Study is to develop teachers' professionalism through ongoing critical-reflection
and peer-collaboration. Thus, Rahim et al. stated that ‘the primary goal of the teacher professional
development is to bring about changes and subsequent improvement in the teachers’ performances
and professionalism, which in turn would lead to the improvement in students’ learning
performances’ [1]. The Lesson Study process probably does not provide strategies and techniques for
improving students’ learning, but it can provide factors that can influence students' success in
learning. Kazakhstani mainstream secondary school teachers are advised to collaborate with Dudley’s
(2014) version of the lesson study. There are four stages in one lesson study cycle: (1) setting specific
goals, (2) collaboratively planning the lesson, (3) researching and delivering the real classroom
lesson, and (4) the last stage is reflection [2]. So, Dudley’s (2014) version of lesson study is an
ongoing and continued process, and it is required to set an objective or problem question, then based
on those objectives or problem questions, to start one Lesson Study cycle to search and find the
answers of the set objectives or questions [2]. In world practice, the tendency to focus on only one
disciplinary/subject area in one Lesson Study phase is more observed and less on the use of an
interdisciplinary approach. There is an assumption that establishing one certain problem tends to be
difficult, since each participant of a Lesson Study group has different problems. On the other hand,
focusing on one class of students is more convenient in setting certain problem questions, and
resolving them from a different perspective through interdisciplinary approach, where teachers of
different subjects teach and observe the problems of one class, since one certain class has got certain
problems. This paper aims to explore how Kazakhstani EFL teachers perceive the effectiveness of
Lesson Study implemented through the interdisciplinary approach.

In recent years, there has been an increasing interest in Lesson Study as a way of developing
EFL teachers’ professional development. However, there has been little agreement on the number of
participants in the Lesson Study group, characters of collaboration between them, number and types
of Lesson Studycycles.

So, according to Lesson Study, group teachers are required to meet and design the lesson plan
together, however, designing a lesson plan tends to be suitable and convenient if a teacher of a certain
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subject designs his/her own lesson plan and then asks for some inputs from his/her peer teachers. On
one hand, Nashruddin and Nurachman claim that the power of Lesson Study is to provide richer and
better preparation by working and designing a lesson plan together in a team [3]. On the other hand,
Purwanti and Hatmando counterclaimed that ‘teachers should design their own lesson plan as they
know the characteristics of both the students and the class’ [4].

The Lesson Study process requires teachers to continuously work collaboratively in order to
develop the teaching process. Sharing reflection constantly, critical opinion from knowledgeable
others, and reflection skills are beneficial and crucial stages of Lesson Study in terms of both
increasing teachers’ instructional knowledge and improving the learners’ performance. Bayram and
Canaran agree that ‘through reflection and critical discussion, teachers received gains in content
knowledge, which later, was associated with the improvement of their classroom teaching’ [5]. Also,
Bayram and Bikmaz agree that ‘the model requires teachers to work together, question their actions
and critique their lessons from students’ perspective’ [6]. Kager et al. also stated that ‘advancement
of reflection skills has to be an integral part of Lesson Study’ [7] and then Uffen indicated
‘participants need to understand that they can build on one another’s knowledge and that they can
challenge their own assumptions on student learning and teaching by making use of one another’s
perspectives and gained expertise’ [8].

In order to yield the best picture of the students’ performance during the lesson, Dudley (2014)
advised focusing on three case students while observing the lesson [2], Bayram and Bikmaz, Kager
at al, and Atamturk observed three case students according to their academic performance (high,
average and low) [6; 7; 9]. They analyzed the data collected from case students, in order to make
some modifications for the next lesson. Atamturk conducted a research in 2022 and indicated that
‘the success of the Lesson Study practice is due to the research lessons taught repeatedly in a cycle
of three, each time improving the lesson design, based on the observation of case students’ [9].

Since the Lesson Study requires teachers’ collaboration, the number of participants in one group
is also a crucial point. According to Dudley (2014) there should be at least 3 participants in one group,
which means 3 cycles should be implemented in one Lesson Study process [2]. Bayram and Bikmaz
also agree that the number of teachers should be no more than four, since a larger number of teachers
can be difficult to implement the Lesson Study in an efficient way [6]. However, the participation of
more than four teachers was noticed in Purwanti and Hatmanto’s research [4].

Lesson study phases require a lot of time and some support from the school authorities in order
to be fully completed. Thus, Rahim et al. claimed that if the teachers spend so much time in Lesson
Study process, they will not have enough time to cover all their classroom lessons and pointed out
that ‘the teachers really need a lot of support from school in timetabling, obtaining substitute teachers,
and providing staff-development time’ [1]. Bayram and Canaran also agree that ‘the teachers needed
support from the administration to cover for their classes for meetings and observations’ [5].
Moreover, Nashruddin and Nurachman believe that Lesson Study should be understood as both a
regular process and as practice since the problems will not be resolved after single sessions [3].

The literature review shows that Lesson study helps teachers to develop significantly their
pedagogical and instructional knowledge in spite of challenges regarding time, support, and lesson
planning so far. However, all previous studies of Lesson Study have only focused on the
homogeneous LessonStudy group, teachers of one discipline ‘English language’ and have not dealt
with interdisciplinary groups, comprising teachers of different subjects. This indicated a need to
explore the perceptions of EFL teachers of Lesson Study as participants of an interdisciplinary group.
In addition, no research has been found that surveyed the teachers of rural schools regarding this issue
in Kazakhstan.

Methods and materials

The paper is going to answer the following research question: What are the EFL teachers’
perceptions of the Lesson Study based on the interdisciplinary approach? In order to answer the
research question and reveal the advantages and disadvantages of Lesson Study based on an
interdisciplinary approach from EFL teachers’ perceptions, the qualitative research design was
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chosen. A semi- structured interview with EFL secondary rural school teachers was chosen as a data
collection tool to comprehensively describe what was happening in the Lesson Study group. The
interview questions were aimed to find answers whether the EFL teachers could improve their
professional knowledge through participating in LS cycles, and whether they had any challenges and
misunderstandings in the process. The questions of the interview were asked in English and Kazakh
according to the participants’ preference in order to avoid any kind of difficulties on their part and
get in-depth insight into the investigated issue. The interviews with five EFL teachers were recorded
and transcribed verbatim. The data were analyzed through thematic analysis, using an inductive
approach. The collected data gave a chance to find out the teachers’ professional development through
lesson study in secondary rural schools. Five EFL teachers from a secondary rural school participated
voluntarily in an interview. The participants were provided with information about their
confidentiality, and privacy, they were aware of the purpose of the study, the data collection
procedures, and how these data would be handled. In order to protect the participants’ rights and
confidentiality, their names stayed anonymous within the article.

Demographic information about EFL teachers was presented below (see Table 1). The ages of
the participants and their teaching experiences are different, and all of the participants are non-native
English speakers.

Table 1
Information about the participants
Teache Teache Teache Teache Teache
rl T2 r3 r4 r5
Ages 40 41 35 25 55
Gender F F M F F
Teaching 16 16 2 2 32
experience (years)
Workload (hours 26 27 23 25 27
per week)
Prior Lesson + + - - +
Study knowledge

Prior Lesson - - - - -
Study experience

N=5

Findings and Discussions

The data collected from the semi-structured interviews’ questions revealed three themes
emerging from the participants. They were listed under the participants’ perceptions of professional
development, instructional knowledge and challenges experienced.

Lesson study, based on an interdisciplinary approach, develops EFL teachers’ pedagogical
knowledge and skills.

While participating in one Lesson study cycle based on an interdisciplinary approach, i.e. Kazakh
language, English language, Mathematics and Physics, the EFL teachers could learn about their
students’ thinking, and learning styles and hear the voice of the students.

A comment by Teacher 1:

‘My simple English classes were conducted by using different approaches,

however individual and group work tasks were dominant. But, after I participated in one Lesson
Study cycle through an interdisciplinary approach, we realized that the students of 8 “A” grade
worked well when they were divided into several subgroups for science subjects, whereas pair and
individual work did well for humanitarian subjects’.

Another participant, Teacher 2, added some more information to our study: ‘Before
participating in one lesson study cycle, I didn't even know that division into subgroups, pair or
individual work may influence students' learning the different subjects’.
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One of the requirements of secondary school teachers is to write and design the lesson plan
appropriately, which tends to be challenging for some teachers. Teacher 3 comments on writing and
designing the lesson plan:

‘As I am a novice teacher, the template and the stages of the lesson plan caused me some
problems, that is why I struggled writing the lesson plans correctly. While participating in one lesson
study cycle, we had to meet and write the lesson plans together, that was the time when the
experienced teachers taught me how to write the lesson plans appropriately’.

As stated by some participants, their pedagogical knowledge and skills developed after
participating in Lesson Study cycles through an interdisciplinary approach, in a group of 4
participants. Moreover, constructing and writing collaboratively the lesson plans had a positive
impact on novice teachers. Lesson study, based on an interdisciplinary approach, develops EFL
teachers’ instructional knowledge and teaching skills.

Besides improving pedagogical knowledge, the EFL teachers could develop their instructional
knowledge and skills as well.

As Teacher 2 commented:

‘Since [ started my teaching career, I went on maternity leave for four times, which means I
could not attend top-down seminars and master classes, that is why I ended up with the lack of modern
approaches and techniques which can be used in my practice. However, while participating in
different research lessons, I could improve my both instructional and pedagogical knowledge such
as using different methods, approaches and techniques in the lessons. I learned about different forms
of formative assessments from my colleagues, also’. Another participant, Teacher 5, shared some
information regarding the use of ICT in the teaching practice:

‘I had struggled with modern technology before participating in research lessons. With the help
of the novice teachers, I learned how to effectively work with a white board. Besides white boards, I
learned different Information Technology tools, also, which helped me to conduct my lessons more
interestingly and more modern’.

According to the answers of respondents, the participants improved their pedagogical and
instructional knowledge through critical and peer-reflection. As stated by some participants, the
experienced teachers also learned a lot from both novice teachers and lesson study phases.

Misunderstandings and challenges during implementing the lesson study. Delivering and
conducting the research lessons caused some challenges for the participants of lesson study phases.
Even though there were several positive sides from joining in one lesson study cycle, there were
also some challenges. As Teacher 4 commented:

‘Before and while participating in research lessons, I had some problematic questions in my
mind: Why should we focus on three case students? How can we draw conclusions for the whole
class, after interviewing and researching only three case students, when all students have different
learning and thinking styles? The teachers, who attended lectures, seminars and courses about the
theory of Lesson Study phases, tried to explain to me, but it was not enough for me to fully understand
the topic’.

As stated by teacher 4, the case students were implemented in this Lesson Study research and
the next lesson’s plan was constructed and written based on the observation of these three case
students. However, according to the respondent’s answer not all teachers were aware of the
peculiarities of these students. It seems to be that not all the school staff attended the lectures,
seminars and courses about Lesson Study cycles, before embedding it in their school, which leads to
some teachers’ misunderstanding and misinterpreting Dudley’s (2014) version appropriately.

Teacher 3 commented about time constraints:

‘As we were having the lesson study phases with the teachers of different subjects, we could not
meet and come at the appointed time, because each of us has at least 22-23 lessons per week. It would
be better, if the school administration gave some support, such as timetabling, for the teachers who
were researching the lessons. There were four teachers in my lesson study group, including me. They
were teachers of Physics, Mathematics, Kazakh and English languages. For one lesson study cycle
we had to meet at least nine times. (1) to find out the problem question, and write the lesson plan for

9



SDU Bulletin: Pedagogy and Teaching Methods 2023/4 (65)

the physics lesson;

(2) to deliver / research the physics lesson, and interviewing the students directly after the lesson;
(3) to meet with colleagues for refinement, and write the next lesson plan for the Kazakh language
lesson, (4) to conduct / research the Kazakh language lesson, and interviewing the students directly
after the lesson; (5) to meet with colleagues for refinement, and write the next lesson plan for the
lesson of Mathematics, (6) to conduct / research the lesson of Mathematics, and interviewing the
students directly after the lesson, (7) to meet with colleagues for refinement, and write the next lesson
plan for the lesson of English language;

(8) to conduct / research the English language lesson, and interviewing the students directly
after the lesson; (9) to gather information about the researched lesson study cycle, and make some
reports to the school administration and colleagues’.

As stated by teacher 3, not all the teachers had opportunities to join in the research process on
time. During the Lesson Study phase, one of the main requirements is the unity of the group
participants, since the power of the lesson study is in working together and collaborating. However,
teachers indicated that the process of Lesson Study is much more time-consuming, thus stating they
needed help in timetabling, from the school administration.

Conclusion

This study explored teachers’ perceptions of Lesson Study through the interdisciplinary
approach: advantages and disadvantages, as well as challenges in its implementation. The results of
the given study indicate that Lesson Study has a meaningful positive effect on secondary rural school
teachers’ professional development: such as getting acquainted with students’ learning and thinking
styles, writing a short-term plan correctly, using different methods and approaches in lessons,
applying different forms of formative assessment in lessons, and etc. Besides the positive factors, the
results also indicate that rural school teachers faced some challenges concerning time and training
programs. Teachers need some support to be shown by the school administration, since completing
all Lesson Study cycles and numerous meetings take a lot of time, and some training programs are
also required before embedding the implementation of Lesson Study in secondary rural schools.
Despite the negative factors, it tends to be worthwhile in implementation, since from rural school
EFL teachers’ perception, received through semi-structured interviews, it helps to significantly
develop their both pedagogical and instructional knowledge.
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AFBIJIIIBIH TIVII IET TIVII PETIHAE (EFL) M¥YTAJIMAEPIHIH AYBLJI OPTA
MEKTENTEPIHAE CABAKTBI OKBITY Ibl IIDHAPAJIBIK TOCIJI APKbIJIbI
KY3ET'E ACBIPY TYPAJIbI TYCIHIKTEPI

Angatna. Lesson Study Tocinmi op Typhni engepiae MyFaliMIEpiH MeNaroruKaiblK OUTIMiH
JaMBITy YIIiH KeHIHEH KOJIaHbIIaAbl. by 3epTTeyaiH MakcaThl Ka3aKCTaHBIK aFbUIIIBIH TiTI TTOHI
OKBITYIIBUIAPHI TTOHAPAIBIK TACILT apKBUIBI XKY3€Te achIpbUIAThIH Ca0aKThl 3€PTTEYiH THIMALIITIH
Kajgail KaObUIHaWTBIHBIH 3epTTey Ooibin TaObuiaabl. IloHapanblk cabakThl 3epTT€y TOOBIHBIH
mymenepi 6onran Opra aybll MEKTEOIHIH O€cC aFbUIIIBIH TUTI MYFaliMi KapThUIald KYpPbUIBIMIIbI
cyxOatTapra KaThICThl. Karbicymbuiap cabakTbl MOHApPAIBIK TOCUIAI KOJIJaHA OTBHIPBIN 3EPTTEY,
oJIapbIH MeIaroruKabIK OUTIMIH e9yip KaKcapTKaHbIH aTarl oTTi. JlereHMeH, ojap COHBIMEH KaTap
YaKbITThI TYTBIHY, CTYJACHTTEpI Oakbliay >KOHE MEKTEN OKIMIIUTITIHIH KOJJaybl CHUSKTHI KeHOip
KHUBIHIBIKTApPFa Tar OOJIFaHBIH KOPCETTI.

Tyiiin ce3gep: Lesson study, aFpUIIIBIH TUTi OHI MyFalliM7epi, TOHAPAIBIK KO3Kapac, aybul
MEKTeNTepi, KCiOn namy, 9aicTeMeNiK Oi1iM, KUBIHIBIKTAP.

JKibex Uuwanosa’, I'vinapa Kaceimosa'
ISDU University, Kackenen, Kazaxcman
*e-mail: 221302023 @stu.sdu.edu.kz

BOCIIPUSITUE YUUTEJENA AHTJIANCKOTO SI3BIKA KAK HHOCTPAHHOT'O
(EFL) BHEJPEHHUS YPOKOBOT'O MCCJIEJOBAHUS B CEJILCKUX CPEJTHHAX
IKOJAX YEPE3 MEKIVCLATITMHAPHBII OAXO]

AnnoTtauus. [Tonxoxn Lesson Study mupoko UCTIonb3yeTcs B pPa3IUUHbIX CTpaHaX I pa3BUTHUS
[IeJarOTUYECKUX 3HAHUM yuuTeneil. Llenbo JaHHOro MCClIeI0BaHus SBISAETCS U3YyYEHUE TOTO, KaK
Ka3aXCTaHCKUE TPEenoaBaTel aHIJIMHCKOTo A3bIKa BOCIIPUHUMAIOT 3P dexTuBHOCTh Lesson Study,
peann3yeMoro ¢ MOMOIIbI MEXAUCIUIUVIMHAPHOIO NoaAXoAa. I14Th yunTenei aHrimmiucKoro A3plka u3
CpeaHel CeNbCKOM MIKOJIbI, KOTOPBIE ObUIM YJI€HaMU MEXKAMCUUIUIMHAPHONW TPYMIIBI [0 U3YYEHUIO
yYpOKa, IPUHSIM y4aCTHUE B IOy CTPYKTYPUPOBAaHHOM HHTEPBbIO. PecrioHeHThl yKka3anu, yTo Lesson
Study ¢ wucmonb30BaHMEM MEXIUCIHUILUIMHAPHOTO TMOJAXO/Aa 3HAYMTENBHO YIYUIIWIO HX
negarornyeckue 3HaHusA. OJHAKO OHM TaKXe YKa3ajld, 4YTO CTOJIKHYJUCh C HEKOTOPBIMH
npobjieMaMyd B 3TOM IpOLIECCe, TAKMMM KakK 3aTpaThl BPEMEHM, HAONIOJCHHE 32 YYCHUKAMHU U
MOAJICPKKA CO CTOPOHBI aIMUHUCTPALUU LIKOJIBIL.

KiroueBble cji0Ba: M3yuyeHUE YPOKA, YUUTENs AHIJIMICKOrO fA3bIKa, MEXIUCLUUIUIMHAPHBIN
MOJIXO/1, CENTbCKUE IIKOJIBI, TPO(PECCHOHATBHOE Pa3BUTHE, METOANYECKIE 3HAHUS, BHI3OBHI.
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THEORETICAL AND METHODOLOGICAL REGULATORS OF THE PROBLEM OF
DUAL EDUCATION FACILITATION IN THE SYSTEM OF HIGHER PROFESSIONAL
EDUCATION

Abstract. The article is devoted to the study of the possibilities of using facilitation technology
to improve the quality of dual education, the implementation of which in the system of higher
professional education is experiencing serious difficulties. On the basis of the research it is concluded
that the organisation and implementation of dual education requires strategies that help to meet the
interests and needs of all subjects of the educational process. At the same time, the potential of
facilitation technology in improving the quality of dual education in pedagogical science is not
disclosed. In this regard, the aim of the study is: to determine the theoretical and methodological
regulators of the problem of dual education facilitation in the system of higher professional education.
To achieve this goal, the methods of theoretical analysis of scientific literature on the problem of dual
education and expert assessment of international practical experience of using facilitation technology
in the educational segment were used. As a result, the concept of "dual education facilitation" is
clarified, theoretical and methodological approaches to dual education facilitation are defined, the
main stages and methods of dual education facilitation are identified. The scientific significance of
the research is related to the expediency of revising the existingapproaches to the implementation of
dual education in universities and filling it with new content on the basis of facilitation technology,
taking into account the new requirements of the labour market. Determination of theoretical and
methodological regulators of the problem of dual education facilitation in the system of higher
professional education will allow avoiding errors in the organisation and practical implementation of
this process.

Keywords: dual education, facilitation technology, higher professional education system,
theoretical and methodological regulators, dual education facilitation.

Introduction

Digitalization and labor market instability necessitate the modernization of interactions between
consumers of educational services and educational institutions. In this context, dual education
emerges as the most optimal solution to address issues related to aligning educational programs with
contemporary labor market requirements, bridging the gap between theoretical preparation and
practical training, and enhancing motivation for future professional activities [1].

The international experience indicates that the implementation of dual education intensifies the
need for extensive, highly responsible collaboration, involving educational institutions, employers,
and students. Nevertheless, numerous research findings [2, 3] and general observations have revealed
a low level of interest from enterprises in taking on students for training, primarily due to insufficient
positions within organizations for practical training. Additionally, non-targeted utilization of students
in organizations, unrelated to their professional specialization, is noted. Employers highlight the lack
of specific knowledge among students, hindering their full integration into the production process,
along with students' lack of awareness, low motivation for career growth, and more.

A significant inhibiting factor in the practical implementation of the dual education model, in
our view, is the issue of didactic understanding and awareness of changes occurring in the labor
market, driven by the challenges of a new era. Supporting this claim is the fact that since the launch
of this teaching format in Kazakhstan, there has been no substantial qualitative progress in its
implementation.
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In this context, it becomes evident that merely implementing the existing dual education system
into the educational process is insufficient to address the listed problems. These circumstances have
prompted the search for fundamentally new technologies to enhance the quality of implementing this
form of education, taking into account the interests and needs of all participants in the educational
process.

The use of facilitation methods is associated with providing a flexible, inclusive learning
environment for all, through the facilitation phenomenon, optimizing and increasing the productivity
of educational process participants [4]. In our view, this will enable a fundamental shift in the mindset
of educational process participants, overcoming the traditional attachment to their executive role,
where innovations trickle down from the top, and transitioning from a mode of functioning to a mode
of development and self-improvement.

In this regard, the scientific significance of the study is linked to the need to reconsider existing
approaches to implementing dual education in universities and filling it with new content based on
facilitation technology, taking into account the new requirements of the labor market. The analysis
of the chosen problem in the field of higher professional education has set our primary purpose: to
define the theoretical and methodological regulators of the facilitation problem in dual education
within the system of higher professional education.

Based on the foregoing, we have identified the following objectives:

1. Clarify the concept of "facilitation of dual education"

2. Define theoretical and methodological approaches to the facilitation of dual education.

3. Elaborate on the main stages and methods of facilitating dual education.The research is
conducted within the framework of grant funding from the Ministry of Education and Science of the
Republic of Kazakhstan for scientific and scientific-technical projects for 2023-2025, grant Ne AP
19678738, the Ne AP 19678738 is the identification number of the project "Facilitation of Dual
Education in Higher Professional Education in the Digitalization of the Labor Market."

Methods and materials

To achieve the stated goal and implement the research tasks, theoretical analysis methods of
scientific literature on the issue of dual education and expert evaluation of international practical
experience in using facilitation technology in the educational process were employed. Studying and
summarizing advanced pedagogical experience in defining the theoretical and methodological
regulations of the facilitation problem in dual education in higher professional education will help
rectify shortcomings in the practical implementation of this process.

The question of the facilitation of dual education necessitates an in-depth study and
understanding of the substantive content of such definitions as "dual education" and "facilitation."
Overall, the analysis of scientific research and advanced pedagogical experience indicates that dual
education is a process of professional training based on the consolidation of an educational institution
and a production facility, where theoretical education harmoniously integrates with real practical
training directly in the workplace. A broader understanding of the concept of "dual education" is
presented by B.S. Ashyralieva, who portrays this educational format as a cluster that encompasses
elements such as labor market monitoring, career guidance, practice-oriented professional training,
high qualifications of both the teaching staff in educational institutions and mentors in organizations.
It is noted that for the qualitative implementation of dual education, it is necessary to adhere to the
new paradigm of this format of professional education and its new principles for organizing the
production- educational environment [5].

Based on the study of international experience in implementing dual education, A.A. Smanova,
E.A. Ajtenova, A.S. Kosshygulova identified two fundamental concepts of dual education theory:
social communication and andragogical approach [6]."

N.B. Zhienbaeva, U.M. Abdigapbarova, A.B. Mahambetova define dual education as a system
aimed at enhancing the practical training of future specialists through the integration of academic
courses and on-the-job professional training. This enables learners to attain a high level of
qualification and secure employment upon completing their education. The authors argue that, to
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develop professional essential qualities in students during dual education, it is crucial to elevate their
overall level of culture and personal interest. To achieve this, emphasis is recommended on effective
methods and techniques of self-education [7].

In general, Kazakhstani scholars and practitioners view dual education as an innovative format
for organizing professional training, ensuring the synthesis of traditional academic preparation within
educational institutions and practical professional training in the workplace. It is emphasized that
without effective mental participation from the consumer of educational services, represented by
employers, enterprises, students, and educational institutions, this process loses its meaning.

Analyzing the scientific works of scholars from near and distant abroad, it is noteworthy that in
CIS countries, dual education is studied from the perspective of social partnership. According to D.A.
Rastegaeva and L.A. Filimonyuk, the system-forming factor of dual education is the institute of social
partnership with a clear delineation of responsibilities for each partner, with the employer playing a
leading role. Social partnership is considered a unique form of interaction between educational
organizations and all labor market stakeholders, primarily focused on collaboration and meeting the
labor market's requirements [8].

N.V. Matveev believes that for effective interaction within social partnership, one should adhere
to the principle: 'employers indicate what to teach, and professional educational institutions specify
how to teach' [9, p. 49].

V.A. Burlyaeva, 1.V. Burkina, and others have developed regional and local models for
implementing dual education. These models involve the collaboration of regional executive
authorities, business communities,potential employers, and proactive citizens in popularizing dual
education and educational institutions. The goal is to jointly design dual education programs, conduct
labor market monitoring, strengthen the material and technical base of dual education, develop
scientific and methodological support for dual education, and more [10].

In these works, the problem of the lack of an evaluation framework for the implementation of
dual education is raised, particularly concerning educational institutions. There is a lack of labor
market monitoring in many regions to study the demand for specialists and their training in
educational institutions [11]. Special attention is given to issues related to the legal regulation of dual
education. It is noted that existing rules mainly regulate the activities of educational institutions rather
than economic entities. In contrast, in foreign countries, the entire process of interaction and
implementation of dual education is clearly regulated by legislation [12].

Furthermore, researchers point out the low interest of enterprises in dual education. The problem
lies not only in insufficient investments but also in the social immaturity of the main consumers of
educational services, the employers. This is manifested in their unwillingness to collaborate with
educational institutions and their reluctance to express a social demand for workforce training. There
is a particular emphasis on the understanding that, to comprehend existing problems and find
subsequent solutions, it is essential to explore various effective ways of interaction between
businesses, enterprises, and educational institutions. To achieve this, targeted awareness campaigns
with employers, especially with large businesses, are recommended. It involves explaining the
significance of dual education for the country's economic growth, highlighting its real benefits, and
promoting mutually beneficial collaboration with educational institutions. Creating a positive
impression, utilizing expert opinions in assessing this education format, and advertising dual
education are suggested measures [13].

In this context, foreign researchers pay particular attention to the application of strategies in risk
prevention and the determination of further prospects in the development of vocational education
[14,15,16]. In scientific literature, social and pedagogical facilitation are distinguished. Social
facilitation is interpreted as the activation effect of an individual's activity while being observed by a
group of people [17]. Scholars such as G. Yuan, A.Lihong,

Y. Lei, and others have established that social facilitation is particularly evident in making moral
decisions on issues of social justice, often through assessing social and reputational risks. Norms of
social justice exist in all social classes and cultures, but adherence to them is not a natural state for
individual subjects. In this regard, the group environment is a vital mechanism for maintaining social
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justice and social regulation [18].

Pedagogical facilitation is understood as the facilitation and enhancement of the productivity of
educational activities through an empathetic communication style, sincerity, and understanding
between the subjects of the educational process [19]. International research experience shows that the
application of facilitation technology in the educational segment contributes to student involvement
in organizing the educational process. It increases both attendance and reduces the stressful context
of the pandemic [20, 21]. Facilitation technology has also proven its effectiveness in improving the
efficiency of students' and master's students' academic activities. It is noted that facilitation
technology promotes the interaction of all subjects of the educational process (students, teachers,
administration, and potential employers), facilitates the perception of the learning process, and
increases the engagement and interest not only of students but also of the teachers themselves [22].

Thus, based on the analysis of the definitions of 'dual education' and 'facilitation,' we interpret
the facilitation process of dual education as an innovative communicative format of social
partnership. It contributes to the creation of a flexible, inclusive environment for dual education for
all, through active empathetic listening and understanding of the requirements and proposals of all
subjects in the educational process. As the facilitation technology in dual education is considered an
innovative communicative tool of social partnership, contributing to the employment growth of future
professionals and, consequently, the well-being of citizens, its scientific justification is defined as
multidimensional, transdisciplinary, and project- based.

The application of a multidimensional approach (Morgun V.F., Yalalov F.G., Andreev V.I.) is
associated with its capability to consider various perspectives and examine phenomena from all
possible angles. Therefore, from the standpoint of a multidimensional approach, the facilitation
process of dual education is seen as an active dynamic interrelation of value orientations,need- will
experiences, substantive directions, and levels of mastering professional expertise. This facilitates the
inclusion of opinions, desires, and proposals from all subjects in the educational process.

The choice of a transdisciplinary approach (L.P. Kiyashchenko, V.I. Moiseev, E. Dzhadzh, and
others) is motivated by its ability to unite events and processes in education and society into a single
problem field, enriching the spectrum of scientific knowledge by synthesizing them into a holistic
worldview. From the perspective of a transdisciplinary approach, the facilitation process of dual
education implies a transformation of views on dual education from a closed perspective to its
systemic development.

The sense-making element in the research is the project-based approach (I.I. Mazur, V.D.
Shapiro, Yu.l. Popov), which is oriented towards innovation in education. In this context, the
facilitation process of dual education aims to eliminate difficulties in implementing dual education,
contribute to gaining new knowledge, and develop the abilities of future professionals for self-
actualization and self-improvement, thereby fulfilling the proactive mission of developing the higher
professional education system.

Theoretical and methodological approaches form the basis for organizing the stages of
facilitation sessions and selecting facilitation methods.

Stages of facilitating dual education:

The first stage involves group centering, aiming to create an optimal atmosphere for establishing
a warm connection, articulating rules and procedures, and assigning roles to facilitate the process
(who takes notes, who keeps track of time, etc.).

The second stage is idea generation, allowing for a free and open discussion where various
opinions are collected without evaluation, forming a list of ideas.

The third stage is accumulation, a natural consequence of diverse opinions. Techniques will be
applied during this stage to integrate opinions and develop a solution.

The fourth stage is illumination, involving the processing of the gathered information. At this
stage, ideas are sorted into categories, and key conclusions are formed.

The fifth stage is adaptation, including the verification of the solution, discussion of the initial
formulation, refinement, finding a sufficiently good solution, and addressing objections, doubts, and
disagreements.
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The sixth stage is consolidation, ensuring that every participant agrees that it is a good enough
solution. The solution is solidified in a document.

As the primary facilitation methods aligned with the research goals and objectives, the tools of
World Cafe and Future Search have been chosen. The selection of these methods is justified by their
ability to collect information, analyze problems, generate ideas, develop and evaluate solution
options, and achieve consensus among a relatively large group of people within a relatively short
period without significant resource expenditure. Additionally, according to K. Léhr, M. Weinhardt,
S. Sieber, the widely used World Cafe tool as a participatory method for involving citizens in
organizational change processes can significantly enrich the toolkit of qualitative researchers.
Developed with the goal of maximum inclusivity, World Cafe fosters open yet intimate discussions,
providing access to the opinions and knowledge present in a large group of people. In this regard,
World Cafe is well-suited for complementing other research methods, either to help explore the
research topic or validate findings. As a method based on collective action, one of its strengths is
creating an opportunity for a diverse group of participants to share their reflections on lived
experiences related to any issue and use these reflections to engage in deeper dialogue [23]. However,
a critical observation about the World Cafe method is that it may tend to focus discussions on the
positive. Therefore, World Cafe is recommended as a research method for information gathering [24].
For the analysis of proposed strategies, formulation, and identification of common grounds for the
presented ideas and suggestions, finding common positions, the Future Search method is most
suitable. International practical experience shows that this method is particularly effective in
ambiguous, rapidly changing conditions when reaching a shared decision is necessary for responsible
action [25].

Conclusion

The theoretical analysis of the scientific literature on the facilitation of dual education in higher
professional education indicates that dual education is aimed at enhancing the practical professional
training of future specialists by synthesizing the educational and production components of the
educational process. This format of professional training allows for a harmonious combination of
academic coursework and practical training for future specialists directly in the workplace,
contributing to the diversification of professional skills and increased competitiveness in the job
market. Overall, in the academic community, dual education is studied from the perspective of social
partnership, with employers playing a predominant role. However, the results of numerous studies
have revealed serious challenges in implementing dual education in higher professional education.
These challenges include the low level of social maturity among employers as consumers of future
specialists, lack of awareness among students, and didactic issues in the production environment.

The examination of international experience has shown that the use of facilitation technology in
the educational segment contributes to increased personal engagement of all educational process
participants through congruent self-expression in communication and sincerity. It has been
established that facilitation technology serves as an important mechanism for maintaining social
justice and social regulation. Meanwhile, the potential of facilitation technology in improving the
quality of dual education remains underexplored in higher professional education.

Considering the facilitation of dual education as a new format of social partnership that fosters
the creation of a flexible, inclusive environment for dual education for everyone through active
empathetic listening and understanding of the requirements and proposals of all educational process
participants, theoretical and methodological approaches to this process have been identified:
multidimensional, transdisciplinary, and project-based. Based On the principles and provisions of
these approaches, six stages of conducting facilitation sessions (group centering, idea generation,
accumulation, enlightenment, adaptation, consolidation) have been defined, and facilitation methods
(World Cafe, Future Search) have been chosen for information gathering and the discovery of
common grounds for the presented ideas and suggestions.

Thus, based on the conducted research, it can be concluded that strategies promoting the
satisfaction of interests and needs of all educational process participants are necessary for the
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organization and implementation of dual education. In this regard, the application of facilitation
technology to enhance the quality of dual education in higher professional education should be
considered one of the most promising areas in the methodology of professional education.
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7KOFAPBI KOCIITIK BLJIIM BEPY )KYHECIHJETT KOC BLJIIM
BEPY I JAMBITY MOCEJIEJIEPIHIH TEOPUAJBIK-9AICTEMEJIIK
PETTEYJIEPI

Anparna. Makana ayaibJi OKBITY cCamachlH apTThipyja (acHiIUTaLus TEXHOJIOTHSICHIH
naiiianany MYMKIHAIKTEpiH 3epJenieyre, >XOfaphl KocimTik OumiM Oepy Kylecinae eneyi
KUBIHJBIKTAp KOPINl OTHIpFaH iCKe acelpyfa apHairaH. JKypri3iireH 3eprrey HeriziHAe Iyaib.i
OKBITYZIbl YHBIMIACTBIPY JKOHE ICKe achlpy Macenenepinae OiuniM Oepy MpoleciHiH OapIbIK
CYOBEKTIIepiHIH MYIJeNepiH, KaKeTTUTIKTEpiH KaHaraTTaHIBIpyFa BIKIAI ETETiH CTpaTerussap
KaXXeT JIereH KOPBITHIH/IBI jKacayiFad. bys peTte negaroruka FbUIBIMBIHIIA AyallbJbl OKBITY CarachlH
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apTTHIpyAarbl (acuiIMTalMsl TEXHOJOTHACHIHBIH aieyeTi ambiiMaraH. OcblFaH OailylaHBICTHI,
3epTTEeyIiH MaKCaThl XKOFaphl KACINTIK O11iM Oepy KyHeciHae TyasbIbl OKBITYIb! (haciinTanusiay
poOJIEeMAChIHBIH TEOPHSIIBIK-9ICHAMANIBIK PETTEYJIEpiH aHbIKTay Ooibln TaObLIansl. Kolbliran
MakcaTKa KOJI JKETKi3y YIIiH Ayalb/li OKBITY IpOoOeMachl OOMBIHINA FRITBIMU 9ACOUETTI TEOPHSIIBIK
Tanaay >koHe OuriM Oepy cerMeHTiHae (pacuIuTaIus TEXHOJOTUSICHIH MalJaIany IbIH XaIbIKapablK
MIPAKTUKAIBIK TOXKIpHOECIH capantaMaiblK Oaranay 9icTepi KOMAaHbUIIbL. HOTHKECIH e «Tyallb bl
OKBITYZBl (hacunuTanusiay» YFbIMBl HAKTBUIAH/ABI, JyalbAbl OKBITYIbl (pacuiMTaIusiay IbIH
TEOPUSIBIK-O{ICHAMANBIK ~ TOCUIZAEpl  aHBIKTANABI, JOyalbAbl OKBITYIbl  (haCHIHTALUSIAY/IBI
KYPri3y[liH HETi3ri Ke3eHJAepli MEH OAICTepl aHBIKTAJAbl. 3epTTEYMiH FBHUIBIMH MAaHBI3bLIBIFbI
YHUBEPCUTETTEPJC Ayalbli OKBITYIbI ICKE acCBIPYIbIH KONga Oap TocUIIepiH KaiTa Kapay/blH
OPBIHABUIBIFBIHA KOHE €HOEK HapBIFBIHBIH JKaHa TallalTapblH €CKepe OTBIPHIN, (acHIUTALUs
TEXHOJIOTUSICHI HET131H/1€ OHBI )KaHa Ma3MYHMEH TOJIBIKThIpYFa OaitnanbIcThl. JKOFaphl KocinTiK Oi1iM
Oepy KyHeciHIe Ayalbll OKBITYAbl (pacUIMTALUSIIAY MPOOIEMACHIHBIH TEOPHSIIBIK-911CHAMAIIBIK
perTeynepiH aHBIKTay OChl TPOLECTI YHWBIMIACTHIPY/AA MKOHE TMPAKTHKAIBIK ICKE achIpyla
KaTeikTepai OomapIpMayFa MyMKIHIIK Oepe/i.

Tyiiin ce3aep: ayanbabl OKBITY, (pacUIMTALUS TEXHOJOTHSICH, KOFApPhl KACINTIK OUTiM Oepy
KYHeECi, TCOPHSITBIK-9ICHAMAIIBIK PETTEY, yalbli OKBITYbl (acUIUTALUSIAY.

Bomaczes Baiimyxambemoesa!, Hamanvs Paouenko’
"Bocrouno-Kaszaxcranckuii yHUBEPCUTET
umenu C. AmanxoinoBa, ¥YcTh- Kamenoropck, Kazaxcran
*e-mail: radchenkon76@inbox.ru

TEOPETUYECKHE I METOJAOJOT'HMYECKHUE PET'YJISITOPBI TIPOBJIEMbI
COJAEUCTBUA IBOMHOMY OBPA30OBAHUMIO B CUCTEME BBICHIEI'O
IMPOPECCHUOHAJIBHOI'O OBPA3OBAHMUA

AnHoTauusl. CTaThsi MOCBSIIEHA HM3YYCHHIO BO3MOXXKHOCTEH HCIOJIB30BAHUS TEXHOJIOTUU
(dacunuTanMy B TOBBIIICHHMH KayecTBA IyaJbHOrO OOydYeHHs, peaiu3anus, KOTOpOW B CHUCTEME
BBICIIIETO TPO(ECCHOHATBHOTO 00pa30BaHus UCTIBITHIBACT Cephe3HbIe 3aTpyaAHeHus. Ha ocHoBaHUM
MIPOBEICHHOTO HCCJIEIOBAHUS CJIENIaH BBIBOJl, YTO B BONPOCAX OpraHU3allMd M pealu3aluu
IAyanbHOTO OO0ydeHHUs HeOOXOAMMBI CTPATETHH, CIOCOOCTBYIOIINE YAOBIETBOPEHHIO HHTEPECOB,
notTpeOHOCTEH Bcex CyOBEKTOB 00pazoBaTeNbHOIrO mpouecca. [Ipu 3ToM moTeHIuan TeXHOIOTHU
(dacunuTanny B TMOBBIIICHHH Ka4eCTBa JyalbHOTO 0OyUeHHs BIIEJAArOrMYECKON HayKe HE PaCKpBIT.
B 9To0if cBs3M, IENBI0 MCCIENOBAHUS SBISETCA: OIpPEACIICHHE TEOPETUKO-METOI0IOIMYECKIX
pPEeryiasTHBOB  MpoOJeMbl  (acUIMTALMM  JyaJbHOTO  OOY4YeHHS B  CHCTEME  BBICHIETO
npodeccuoHaIbHOro o0pa3oBanus. /s JOCTHKEHUS TOCTABICHHOM €U, PUMEHSIINCh METOIbI
TEOPETUYECKOT'0 aHaJM3a HAyYHOU JUTEepaTyphl M0 MpobdiemMe AyanbHOro 0OyueHHs U SKCIIEPTHOM
OLIEHKH MEXIYHApOJHOT0 MPAKTHYECKOTO OIbITa HCIOJb30BAHUS TEXHOJOTHH (HaCHIINTALUN
BOOpa3oBaTeIbHOM CerMeHTe. B pesysibrare yTOYHEHO TOHATHE «(acWiInTalys AyallbHOTO
0o0y4YeHHs», ONPEAETCHbl TEOPETHKO-METOAOJOTUYECKHE MOAXOAbl K (acUIMTALUN yadbHOTO
00y4YeHHUs, BBIABICHBI OCHOBHBIE ATAIbI K METO/IbI IPOBECHUS (PaCHIUTALIUHN 1yabHOTO O0YUYCHHUS.
HayyHass 3HauMMOCTh HCCIEIOBaHMS CBs3aHA C LIEJIECOOOPAa3HOCTHIO IMEPECMOTpPa MMEIOIIUXCS
MOJX0/0B K peajH3alMy AyaJbHOTO OOYy4YeHHUS B YHUBEPCUTETaX M HAINOJHEHHEM €ro HOBBIM
COJIepKaHWEM Ha OCHOBE TEXHOJOTMH (haCHIIUTALMU, C YYETOM HOBBIX TPeOOBAaHUI pBIHKA TPYAA.
OmnpeneneHne TEOPETUKO-METOAOIOIMYECKHX PEryJIATUBOB IMPOOJIeMbl (haCHIUTALUU TyadbHOTO
o0ydYeHHUsl B CHCTEME BBICIIETO MPOPECCHOHATHHOTO 00pa30BaHus MO3BOUT M30€KATh OMIMOOK B
OpraHU3aIMH U MPAKTUYECKOH pearu3aliy JaHHOTO Mpolecca.

KawueBble ciaoBa: jayanbHOoe OOy4YeHHE, TEXHOJOTHS (DaCHIIMTAIMsA, CHUCTEMa BBICIIETO
poeCCUOHATLHOTO 00pa30BaHMs, TEOPETHUKO- METOA0JIOTUYECKUE PEryJISATUBBI, (acHIUTALUs
IyaabHOTO OOYYCHHS.
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CODE-SWITCHING IN DIALOGUES AMONG YOUNG INDIVIDUALS FROM
KAZAKHSTAN

Abstract. This research investigates the varieties and communicative purposes of code-
switching (CS) among the youth demographic in Kazakhstan. Centered around specific research
questions, the researchers investigate the complex dynamics of CS within Kazakhstan's bilingual
environment. Four young individuals studying abroad participated in a focus group interview, and
the results showed a range of code-switching occurrences, from intra-sentential to tag-switching, and
differing levels of ability to switch codes. There are various reasons why people switch codes, such
as habit or choosing the best language for a conversation. Findings were discussed with a focus on
the expressive and referential functions observed among young Kazakh adults. The comfort level of
speakers in a given language and audience familiarity are factors that affect code- switching. The
paper acknowledges its limits and proposes directions for future investigation, promoting the
examination of other factors that may impact code - switching among young Kazakh adults.

Keywords: Code-switching, bilingualism, tag-switching, intra- sentential, inter-sentential.

Introduction

As a constituent element within the framework of the internationalization of higher education
(HE), the importance of academic mobility is increasing, as noted by the Organization for Economic
Co-operation and Development (OECD) in 2021. Nevertheless, the repercussions and influences on
one's native language remain ambiguous. While code-switching (CS) originated with the advent of
bilingualism, it only garnered linguistic interest after the 1970s. This phenomenon, a noteworthy
aspect of bilingualism, offers avenues for exploration within the realms of grammar, the production
of speech, and sociolinguistic patterns [1]. The findings of this research are significant because
understanding the link between academic mobility and CS practices among young Kazakh adults will
help to generate fresh insight into CS practices. Additionally, this study explores the practice of CS
from the perspectives of different regions of Kazakhstan.

The objective of this essay is to discern the varieties and communicative functions of code-
switching employed by young Kazakh adults. Thus, the researchers developed the following research
questions to explore the factors affecting CS and the types and conversational functions of CS in
conversations between individuals.

RQ1. What types of code-switching exist in conversations of young Kazakh adults?

RQ2. Which languages are utilized in this code-switching?

RQ3. What justifications do they provide for engaging in code-switching?? With this in mind,
the following section will review the literature related to CS. Then, the study method and the
background information of the participants will be addressed. Next, the paper will focus on
analysing the results and discussing them before concluding.

Previous Studies

From Bilingualism to Trilingualism in the Context of Kazakhstan

Following the 1997 language law in Kazakhstan, Kazakh and Russian emerged as state and
communication languages among 126 languages [2]. Bilingualism in Kazakh and Russian has
evolved through historical events, including Kazakhstan's union with Russia. Research by
Mongilyova (2015) [3] indicates that residents of northern Kazakhstan often interchangeably use
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Kazakh and Russian based on the communicative context. Notably, northern Kazakhs lean towards
Russian for knowledge acquisition, such as reading scientific literature. Students from Kazakh
medium schools often translate information from Russian to Kazakh during preparation but strive to
use Kazakh in family gatherings. The prevalence of Kazakh language usage increases among
respondents educated in Kazakh-medium settings. Nonetheless, there is a discernible transition from
bilingualism to trilingualism following the introduction of the "Kazakhstan- 2050" strategy by the
first president of Kazakhstan.

The strategy underscores the significance of a trilingualism policy as a pivotal step toward
achieving breakthroughs in English language proficiency. English, being the contemporary "lingua
franca," is perceived as a gateway to limitless opportunities in the lives of all citizens [4].
Consequently, due to evolving developments in education, especially in higher education, there is
now observable discourse on the implementation of a Kazakh-English-Russian code- switching
approach. The subsequent sections explore Code-Switching (CS) along with its various types and
functions.

Code-switching

As noted by Smakova (2019), code-switching is common in multicultural societies, seen as a
natural aspect of bilingual speech. In Kazakhstan, people proficient in multiple languages regularly
switch between them in everyday conversations, including social, educational, professional, and
literary contexts [5]. Conversely, Adams (2010) argues that a code-switching process occurs when
bilinguals communicate, and this could be due to ‘insufficient adherence to one language’ in an
ongoing discourse context (Weinreich, 1953 cited in Adams, 2010, p. 297). Nevertheless, the
phenomenon of bilinguals engaging in code-switching during communication has been explored, and
it is currently regarded as a process demanding proficient linguistic abilities [6]. Additionally, CS is
identified as the primary concern [7] and the most imaginative element within the realm of
bilingualism [8]. This can be because CS takes place in bilingual situations and offers the speakers
expressive tools [9]. Also, it is claimed that CS can serve both positive and negative functions,
representing one of the diverse roles it can play [9]. Later in this essay, the functions of code-
switching will be explored in the section ‘Code-Switching Functions’.

Researchers initiated the examination of code-switching in the '60s and '70s, approaching it from
various perspectives—such as defining, investigating, and explaining—based on their specific
objectives [8]. Despite the varied perspectives among linguists regarding the term at micro- and
macro-levels [9], one may note that CS involves the systematic utilization of multiple languages in
discourse and verbal communication [10] and [11]. As per Hoffmann's assertion in 1991, code-
switching necessitates achieving a specific level of language proficiency. It is not exclusive to adults;
children, upon recognizing their ability to speak different languages, can also switch from one
language to another during conversation [6]. According to Yow et al. (2016), bilingual kids usually
start blending languages at age two but don't seem to understand the finer points of language usage
until age five or later [11]. As a result, the reasoning implies that young children use code-mixing
instead of code-switching since they are less skilled than adults in this area.

The triggers of code-switching (CS) are intricate and influenced by personal, situational, and
contextual factors. Despite the complexity, adults can regulate their code-switching behaviour.
Considerations such as reputation and loyalty to a particular language play a role in shaping their
code choices. For example, individuals may feel at ease code-switching among friends or those
sharing a similar social background, whereas they exercise more control over their speech in formal
settings or when communicating with individuals not closely connected to them [8]. The ability to
control their code-switching extends to written language as well [12]. Excluding instances of code-
switching in children's speech, the study focuses on investigating the types and conversational roles
of code-switching among young Kazakh adults. Due to the disagreement about exact terminology
[11], the words "code-switching" and "code-mixing" are usedinterchangeably to refer to students' use
of different languages in discourse.
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Various Types of CS

Concerning the intricacy of CS in bilingualism, it is argued that employing linguistic terms such
as 'extra-sentential', 'intra-sentential', 'tag-switching', or 'inter-sentential' can be beneficial for
linguists in studying CS [7]. "Intra- sentential" pertains to CS within sentences, while "inter-
sentential" refers to CS between sentences. "Tag-switching" is used when statements, tags, or
interjections are presented using different languages. Barredo (1997, p. 532), referencing Schiffrin
(1987), asserts that tag-switching includes not just tags or interjections but also affirmative and
negative particles along with discourse markers. The author also mentions that intra-sentential code-
switching involves the interchange of prepositional phrases, verbs, nouns, and adjectives [13].

Code-Switching Functions

Code-switching serves diverse functions contingent on contexts and situations, including
directive, phatic, referential, poetic, and expressive functions [14]. The referential function can assist
individuals in bridging gaps during the speaking process. For example, when a speaker encounters
difficulty finding the precise word to articulate their idea, they may switch to a language that enables
them to convey it more effectively.

Meanwhile, the directive function involves either including or excluding a person from a
conversation. For example, parents may intentionally use a foreign language to prevent their children
from understanding them. Conversely, speakers may deliberately use a language they know their
audience comprehends. Auer (2013) notes that bilinguals can employ code-switching to showcase
their ability to speak multiple languages to individuals who only speak one language. This signifies
that code-switching serves not only as an indicator of belonging to a specific group but also to
facilitate successful interaction with others [12].

While the expressive function may not be employed in every code-switching instance, it does
signify the manner of speech. Conversely, the phatic function of code-switching is particularly
effective in influencing the tone of a conversation. For example, comedians incorporate regional
languages or local dialects when presenting the most engaging parts of their act. This instance also
demonstrates how CS occurs not solely when utilizing distinct languages but also when different
dialects coexist within a single language. CS also serves a metalinguistic function, allowing speakers
to demonstrate their proficiency in various languages. Finally, the poetic function is employed in the
creation of puns and jokes [14].

Methods and materials

To investigate the types of code-switching and its conversational functions among young adults
in their discussions, the researchers took a focus group interview using a limited set of open-ended
and unstructured questions [15]. The duration of the focus group interview was approximately 20
minutes.

The Participants

In selecting participants, the ‘judgmental sampling method’ [16] was used. All four studied
abroad at the master’s level and shared similar interests, such as playing football. They all know each
other very well, and this level of familiarity can encourage participants to express themselves more
freely and share their opinions without reservation. The participants originally came from various
cities in Kazakhstan, including Balkhash, Kokshetau, Shymkent, and Petropavl. They were
specifically chosen for the study because their ages fell within the range of 28 to 35, representing the
young adult stage. The selection of participants aimed to enhance the chances of obtaining trustworthy
data regarding the factors influencing code-switching in different regions of Kazakhstan.

Before distributing consent forms, participants were briefed on the research plan, objectives,
their rights, and the anticipated duration of the interview. Once the participants agreed to participate,
four consent forms were provided to each individual, allowing them to write their full names and
sign. Participants were given the opportunity to review the form, and they were encouraged to pose
any questions they might have had.
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Recording, Transcribing, and Analysing the Interview

All four participants engaged in conversation with each other, and the PI researcher occasionally
posed questions to guide the discussion toward various topics, such as travel, daily activities, and
future plans. Furthermore, as the conversation aimed to prompt participants to speak as extensively
as possible, the PI researcher occasionally encouraged less active participants by asking questions
and occasionally participating in the conversation to create a comfortable environment during the
recording process. Moreover, interviews can be deemed successful when participants delve into their
personal experiences and share the events they encounter [16]. To achieve this goal, the PI researcher
refrained from posing questions that could elicit brief yes or no responses from the participants. A
Xiaomi Redmi Note 10 Pro smartphone was employed for recording, strategically positioned out of
sight, to aid participants in forgetting about being recorded. This approach aimed to foster free and
confident speech. Participants kept switching codes throughout the conversation. The researchers
transcribed all the conversations verbatim, even though it was time-consuming because transcribing
made it easier for the researchers to engage with and fully immerse in the data [17].

Researchers employed the keywords-in-context technique within focus group data analysis to
ascertain the contextual relationships between words. To elaborate, the technique entails an
examination of the utilization of a particular word [18]. Furthermore, in congruence with other studies
[19], the dataset underwent interpretation and analysis in the form of extracts. Within these excerpts,
pertinent data were identified and subsequently deliberated upon [19].

Results

The analysis of CS was carried out by referencing existing literature on the various types of CS,
functions, and partakers' remarks on the reasons behind their CS. To ensure anonymity, individuals'
names were substituted with P1, P2, P3, and P4 identifiers. The following examples were drawn based
on the data collected for this study. Throughout the following examples, all Kazakh elements are in
italics, Russian elements are in bold, English borrowings are in italics with bold, and English
translations will be indicated in brackets.

Extract 1:

P1) Hy nagno, meniy ecimoe TO 4TO MbiHOG BOT CTYAeHUYECKU sports facilities

Magau KeiMoamulpax KeOpiHoi.

(Okay, I remember that here sports facilities for students seemed to be more expensive for me).

P1 starts his utterance with the Russian phrase ny aagno (Okay) and continues with meniy
ecimoe (I remember), following this with To uto (that), which acts as a subordinate conjunction. This
CS is inter-sentential since the main clause begins in Kazakh with “meniy ecimoe” (I remember),
and “To ute” (that) a Russian subordinate conjunction follows. Afterwards, he transitions to Kazakh
with the phrase "wmeinoa" (here), then switches to Russian with "BoT cTynenueckmii" (for students)
and incorporates English elements such as "sports facilities." This represents intra-sentential CS as these
shifts happen within the subordinate clause. Towards the conclusion of his statement, he reverts to Kazakh,
stating "mazan keimbamuipak kopindi” (seemed to be more expensive). This excerpt indicates the speaker's
comfort with all three languages, as he seamlessly interchanges them without hesitation.

Extract 2:

P1) Tyna Bxoaut yuw facilities, yw 6ip-0ipinen 6onex gymoap W 0TAeIbHBIH

OacceiiH, U convly bapaviesl con 6ip membershipmiy iwine Kipe 6epeoi.

(It includes three facilities, three different gyms and a separate pool, all of which are included
in one membership).

As can be seen from the second extract of the conversation, P1 not only utilizes all three forms
of CS but also incorporates the three languages (Russian, Kazakh, and English) within a single
linguistic entity. For example, the participant uses English words such as membership, facility, and
gym. Additionally, P1 attained the Kazakh plural suffix to the English word gym+oap and added the
Kazakh genitive case membership+miy. One can see that in this sentence, the speaker seamlessly
transitions between three languages and adeptly employs them in a single sentence without
encountering any syntactic issues. The sentence commences in Russian, then shifts from Russian to
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Kazakh to English, ultimately concluding in Kazakh.

Extract 3:

P2) JKox, acox, acok. Ilapa assignmentoB, mac e 1o tripoB. Absoliutno. (No. It is a time of
assignments; it is not a time to take #rips. Absolutely.)

In the third excerpt, the second speaker employs both tag-switching and intra- sentential code-
switching. P2 says “sxok” (no) in Kazakh three times, and this shows the use of negative particles
[12]. He proceeds to alternate between Russian and English and vice versa within a single sentence.
Furthermore, the extract illustrates his code-switching between the three languages. However, P2
predominantly uses Russian and engages in code-switching less frequently than P1. He attributes his
predominant use of Russian to having attended a school where Russian was the primary language of
instruction and being predominantly surrounded by Russian speakers.

Considering the subsequent examples from the data:

2) Cen o3iy tripxe 6apoviy 6a? (Did you embark on a trip?)

3) Mue nonycrum library npasurcs. (I would say I love the library)

4) Hy ceMbsl MbiHOa 4e ... (with your family /ere, what more...)

The linguistic analysis reveals that in the given examples, P2 demonstrates CS patterns.
Specifically, in the second sentence, P2 transitions from Kazakh to English, followed by a switch
from Russian to English in the third sentence. The final shift occurs in the fourth sentence, where P2
switches from Russian to Kazakh. These instances highlight the participant's flexibility and
proficiency innavigating between different languages within the discourse.

Extract 4:

P3) ...HeT, men 6apmaiimvln

(...no, I am not going).

Throughout the interview, P3 appeared to be relatively passive. There was only

one instance where he engaged in a language switch, and it occurred when stating: HeT men
bapmatimein, (no, I am not going). He utilizes the Russian term "uer" (no) to indicate the fact, and
then transitions

to the Kazakh phrase "men 6apmaiimbiH" (I am not going). In other instances, he exclusively
communicates in Russian. However, he asserts that despite being fluent in both Kazakh and Russian,
he selects the language that is most appropriate for conversing with his colleagues and friends.
Furthermore, he explains that his code-switching is motivated by the desire to bridge gaps in
conversation.

Extract S:

P4) 1. Mackapa sicen 601001, s IOMHIO 3TOT JeHb. (There was a terrible wind, 1 remember
that day)

P4 demonstrates better management of CS compared to the previous two individuals because he
incorporates the three types of code-switching in his utterance. In the first case, he engages in inter-
sentential code-switching. He begins his communication in Kazakh "macxapa swcen 6010vt" (there
was a terrible wind) and then seamlessly switches to Russian "s momH10 310T AeHb" (I remember
that day). In this instance, he effortlessly utilizes both languages within a single sentence, with no
apparent hesitation.

2) Ah. By the way, xawan xenedi?

(Ah, by the way, when will they come?)

In the next example, P4 employs the tag-switching type of code-switching. He begins his query
with the interjection 'ah' and "by the way" (the English phrase), then transitions to Kazakh asks
"kawan xenedi?", which is translated into English as “when will they come?”.

3) Masan Kazaxcman ynamaiiowl. Kok, scox, I'm a huge fan of my country. No.

(I don’’t like Qazagstan. No, no, I'm a huge fan of my country. No.) The third example shows
that the speaker playfully makes a humorous remark by stating in Kazakh “maean Kazaxcman
yramauowr” (I don’t like Qazaqstan), subsequently accompanied by owcox, scox, I'm a huge fan of
my country. No., meaning - no, no, I'm a huge fan of my country. No. While his initial sentence is
entirely in Kazakh, his second sentence commences with the negative particles "ok, »xox" and
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transitions to English - I'm a huge fan of my country.

4) HO, 3TO 3aBHCHUT OT... OT... OT departmenrta,

(but it depends...on...on a departament)

In the next excerpt, P4 utilizes intra-sentential code-switching. It becomes evident from the
excerpt that he encountered difficulty recalling the term "department" in Russian and, as a result,
switched to English to complete his sentence. In the illustration, he initiates the sentence in Russian
with "Ho, 3T0 3aBHCcHT" meaning “but it depends on” and repeats "ot... oT..." that means “on... on...,”.
Then he proceeds with "ot departmenta", which means “on the department” in the English
language. He might have expressed, "Dt1o 3aBucur ot kadenpsl," translated as "it depends on the
department," yet following a brief pause, instead of using the Russian term, he opted for the English
term "department." The rationale behind his code-switching likely stems from a lapse in memory
regarding the precise term to articulate his idea. This illustrates that in this context, code-switching
functions referentially to bridge gaps in the speaking process.

Discussion and Conclusion

The objective of this investigation was to delineate the types of code-switching (CS) and
conversational functions employed by young Kazakh individuals. Through thorough analyses, three
distinct categories of code-switching [7] emerge as prevalent in the speech patterns of young Kazakh
adults. Tag- switching [13] is evident when P1 initiates his speech with the Russian phrase "Hy mamno"
(okay), while the intra-sentential [7] type is observable in the discourse of the second participant.
Concerning functions, participants actively used both functions such as referential and expressive
[14]. Interestingly, the phatic function of CS [14] could not be seen in the conversation, and it could
be due to the fact that each participant was from different regions. This fact possibly made the
participants not use their local dialects.

The responses from participants indicate that the primary factors influencing their code-
switching (CS) behaviours encompass a deficiency in the knowledge of precise vocabulary required
to articulate their thoughts in a specific language. Consequently, they find it more convenient to
transition to a language that provides the requisite terms or with which they possess greater linguistic
comfort. Furthermore, the study underscores that code-switching (CS) extends beyond the realms of
the Kazakh and Russian languages, encompassing the incorporation of English. P3 elucidates one of
the contributing factors, attributing it to a shared lifestyle. He acknowledges utilizing specific English
terms, such as trips and assignments which he might otherwise eschew, due to the familiarity of his
audience with these terms. Here, the communicator did not attempt to establish effective
communication but acted as a member of a particular group [12].

In conclusion, the study effectively achieved its objectives through the analysis of participant
responses, successfully identifying code-switching types in the speech patterns of the targeted
audience. However, the absence of certain CS functions in the conversation may be attributed to the
constrained time allocated for the interviews. Furthermore, while the findings suggest the likelihood
of diverse CS types among young Kazakh individuals, it is crucial to acknowledge the limitation
inherent in the relatively small number of participants in this research. As a recommendation for
future studies, it would be beneficial not only to augment the sample size but also to encourage
participants to provide more insights into the influencing factors of code-switching among young
Kazakh adults.
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KA3AKCTAH KACTAPBI APACBIHJAT'BI TUAJIOT' TAPJIAT'BI
KOIEKCTI O3I'EPTY

Anparna byn 3eprrey Kazakcrannarsl )kactap ayAUTOPHUICH apachlHa KOATHI ayBICTBIPYIBIH
(CS) opTypuiisiri MEH KOMMYHHUKAIUSUIBIK MAaKCATTapbIH 3epTTEeH 1. ApHailbl 3epTTey CypaKTapbiHa
CYHieHe OTBIPBII, 3epTTEYIIIep Ka3aKCTaHIBIK KOCTUIII OpTafarbl KOATHI ayBICTBIPYABIH Kypaeli
IMHaMUKacelH 3epTreimi. Illerenne OKUTBHIH TOPT kac (OKYC-TONTHIK cyXOaTKa KaTBICTHI KOHE
HOTIDKEJIED WHTPACEHTEHIMAIbIIaH TErTepli aybICThIpyFa NEHIHTT OpPTYpJi KOATHI ayBICTBIPY
TOXipUOeciH, COHai-aK Tl aybICTBIPY KaOUIETIHIH SpTYpJIi AeHTeiIepiH KepceTTi. AaMaapabiH
TUIEP/l ©3repTyiHiH opTYpIi cedenTepi 6ap, MbICAIbI, 9IETTEP HEMECE COMIIEY YIIIIH €H >KaKChl T
tagnay. HoTmxkernep epecek Kas3ak jkacTapblHIa OalKaJaTbIH 3KCIIPECCHUBTI kKOHE pe(epeHTTIK
byHKUMsAIapFa Ha3ap ayJapa OTHIPBII TAIKbUIAHABL. benrini Gip Tinge ceineyiinep i KxalIbuIbIK
JICHI el )KoHE ay IUTOPHSIMEH TaHBICY KOJTHI ayBICTBIPYFa o9cep €TEeTiH (akTopap OOJIBIN TaObLIa b
Makanaga OHBIH IIEKTeyJepi MOWBIHIANAAbl JKOHE €peceK Ka3aK jkKacTapbhl apachblHIA KOJITHI
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aybICTBIpyFa 9cep €Tyl MyMKiH Oacka (akTopiapisl 3epTTey.li BIHTAIAHABIPY ApKbUIbI OOamax
3epTTeyJepiH OaFbITTaPhl YCHIHBLIA/IEI.

Tyiiin ce3nep: Koars! aybicThIpy, KOCTUIIUTIK, TETTEP aybICTHIPY, HHTPACEHTCHIIUAI I,
MHTEPCEHLINAIbI
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CMEHA KOJIA B TUAJIOTAX CPEJIN MOJO/BIX JIOAEN U3 KABAXCTAHA

AHHoTauus. J[aHHOE MCceI0BaHNEe pacCMaTpPUBAET Pa3sHOOOpa3ue U KOMMYHUKATUBHBIC 1IETTH
cmensl koaa (CS) cpeau MonoaexkHoi aynuropun B Kazaxcrane. OCHOBBIBasChb Ha KOHKPETHBIX
HCCIIEIOBATENIbCKUX BOMPOCAX, HCCIEAOBATENN M3Y4alOT CIOXKHYIO JIWHAMHUKY CMEHBI KOJa B
IBYs3bI9HOM cpene Kazaxcrana. B okyc-rpynmnoBoM HHTEPBBIO MPUHSIN YYaCTHE YETHIPE MOJIOIBIX
YeJI0BEKa, U3YYaoNNX 3a pyOekKoM, U pe3ysIbTaThl MOKa3alu pa3HooOpa3HbIe CIly4an CMEHBI KOJa,
HauMHas C MHTPACEHTCHLMAIbHOM M 3aKaHYMBas TEr-CMEHOH, a TakXe pa3JM4Hble YPOBHHU
CIOCOOHOCTH MEHSATH SA3bIKU. ECTh paznuuHble MPUYUHBI, 10 KOTOPHIM JIIOAM MEHSIOT SI3bIKH, TAKHUE
KaK MPUBbIYKA MM BEIOOp HAMIIYYLIETo SI3bIKa JJISl pa3roBopa. BeIBOBI 00CyKIaNUCh C aKIIEHTOM
Ha DKCIIpeCCHBHBbIE U pedepeHTHbIC (YHKIMH, HAOIIOAaeMbIe CPEeId MOJIOABIX Ka3aXCTAHCKUX
B3pOCIBIX. YPOBEHb KOM(OpPTa FOBOPSIIUX HA OMPEIEICHHOM SI3bIKE M 3HAKOMCTBO C ayJJUTOpUEH -
¢dakTopsl, BiaUsAOIIKME HAa cMeHy koja. CTaThs TpPU3HAET CBOM OTPAaHMYEHHUS W Ipearaet
HanpaBJIeHUs A7 OyIyIIEero UCCIe0BaHus, MOOMIPS H3yYeHHUE APYTHX (HaKTOPOB, KOTOPHIE MOTYT
BJIMSITH HA CMEHY KOJIa CPea MOJIOJBIX Ka3aXCTAHCKUX B3POCIIBIX.

KnawueBble ciaoBa: CmeHa KoJa, JBysA3bIYME, TEr-CMEHA, MHTPACEHTEHIMAJIbHAS,
MHTEPCEHTEHIHAbHAS.
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PECULIARITIES OF EDUCATIONAL DISCOURSE

Abstract: This article delves into the intricate world of educational discourse, highlighting its
multifaceted nature and pivotal role in contemporary education. Educational discourse encompasses
a broad range of conversations, debates, and discussions surrounding education, spanning topics such
as pedagogy, educational policies, sociocultural issues, and more. Drawing from various disciplines
like psychology, sociology, philosophy, linguistics, and beyond, it offers a comprehensive
understanding of the intricacies of modern education. The article explores the practical applications
of educational discourse, providing evidence from studies that demonstrate how meaningful
dialogues, including Socratic questioning and dialogic interactions, enhance learning outcomes and
critical thinking skills. This article employs a mixed- methods research approach to examine the
impact of educational discourse on various aspects of education. The qualitative component involves
in-depth case studies, such as the exploration of dialogic interactions in science education. These case
studies employ qualitative data collection methods, including participant observations, interviews,
and content analysis of educational discourse.

Keywords: discourse, educational discourse, pedagogical discourse, learning, dynamic
educational discourse, evolving educational discourse.

Introduction

Education is a dynamic realm shaped by diverse conversations, discussions, and exchanges of
ideas—collectively termed as educational discourse. This intricate and multifaceted phenomenon
involves various stakeholders, including educators, researchers, policymakers, students, and more,
engaging in dialogue and debate on matters crucial to education. Educational discourse serves as a
vibrant platform for not only discussing and analyzing educational topics but also actively
contributing to the evolution of educational practices and policies. Extensively explored by linguists
such as James Gee, educational discourse is recognized as a pivotal force in constructing knowledge
and identities within educational settings. This article embarks on a comprehensive exploration of
educational discourse, shedding light on its peculiarities, distinct characteristics, and the profound
impact it has on contemporary education.

Within the expansive landscape of educational discourse, one prominent subtype is pedagogical
discourse. While educational discourse encompasses a broad spectrum of discussions related to
policies, systems, institutions, curriculum development, and societal aspects, pedagogical discourse
narrows its focus to the practical aspects of teaching and learning. It delves into instructional
strategies, methodologies, assessment practices, and the intricate interactions between teachers and
students, emphasizing the art and science of teaching.

The demand for studying educational discourse is escalating, evident in the work of linguist and
education researcher Ken Hyland. His exploration of discourse communities underscores how
participation in educational discourse significantly contributes to the professional development of
educators. Educational discourse provides a fertile ground for ongoing professional development,
enabling individuals to stay abreast of current research, innovative practices, and evolving
educational theories. This knowledge, in turn, enhances professional competence and informs
decision- making within educational settings.

The impact of educational discourse extends further through knowledge exchange—a vital
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element that underscores its importance. Functioning as a platform for sharing and exchanging
knowledge, educational discourse facilitates the dissemination of best practices, research findings,
and evidence-based interventions. This enriches individuals' understanding, broadens their horizons,
and contributes to a collective pool of insights.

INlustrating the practical application of educational discourse, the article explores the use of
dialogue and collaborative learning techniques in the classroom. A case study conducted by Mercer
and Littleton in the realm of science education demonstrates that students engaged in dialogic
interactions exhibit improved conceptual understanding and higher levels of engagement compared
to traditional instructional settings.

Theoretical foundations supporting the benefits of educational discourse are drawn from
prominent scholars like Lev Vygotsky and Jerome Bruner. Vygotsky's sociocultural theory
emphasizes the role of social interaction and dialogue in the learning process, highlighting their
impact on knowledge internalization and the development of higher-order thinking skills. Similarly,
Bruner's theory of constructivism underscores the importance of active learning and dialogue in
constructing new knowledge. Examining specific instances, the article delves into the implementation
of Socratic questioning in educational discourse, showcasing its impact on enhancing critical thinking
abilities and comprehension of complex concepts. The work of scholars such as Paul H. Hirst and
Richard Paul further substantiates the practical application and benefits of Socratic questioning in
fostering higher- order thinking skills.

Beyond the realm of teaching and learning, educational discourse plays a pivotal role in
informing policy development in education. Policymakers actively engage with educational discourse
to comprehend the implications of various policies, explore new approaches, and make informed
decisions. Studying educational discourse equips individuals with the knowledge and analytical skills
necessary to contribute meaningfully to policy discussions, advocate for effective policies, and shape
the educational landscape.

Moreover, the social and cultural impact of education becomes apparent through the lens of
educational discourse. By studying this discourse,individuals gain insights into issues of educational
equity, social justice, inclusivity, and cultural diversity. This understanding empowers them to
contribute to the creation of more equitable, inclusive, and culturally responsive educational
environments.

Highlighting its multidisciplinary nature, educational discourse draws upon insights and
perspectives from diverse disciplines, including psychology, sociology, philosophy, linguistics, and
more. Researchers and educators collaborate within this dynamic, knowledge-sharing environment,
fostering a multidisciplinary approach to understanding and improving education. The article
emphasizes the collaborative efforts of Dr. Jones, a linguistics professor,and Dr. Smith, a computer
science professor, in investigating the impact of technology on language learning. Their study,
integrating insights from linguistics and computer science, showcases the innovative possibilities
arising from multidisciplinary approaches in educational discourse.

Different disciplines contribute unique perspectives to educational discourse. Cognitive
psychology and learning theories enrich discussions by exploring topics such as memory, attention,
motivation, and information processing, providing depth to conversations about instructional
strategies, curriculum design, and assessment practices. Theoretical frameworks such as behaviorism
and constructivism contribute to shaping educational discourse, offering insights into the role of
stimuli and the process of knowledge transfer. Sociological perspectives bring attention to issues of
educational inequality, social class, race, and gender disparities, offering a critical analysis of power
structures and societal influences. The philosophical inquiry into education provides a conceptual
framework for understanding fundamental aims, values, and purposes, with debates revolving around
educational ethics and different philosophies like essentialism, progressivism, and pragmatism.

The field of linguistics, coupled with language education, contributes valuable insights into
language acquisition, teaching methodologies, and language policy. This interdisciplinary nature
becomes evident when exploring the intersection of technology and education, where perspectives
from computer science, human-computer interaction, and instructional design inform discussions on

29



SDU Bulletin: Pedagogy and Teaching Methods 2023/4 (65)

the integration of digital tools, online platforms, and educational software.

Educational discourse goes beyond theoretical discussions and embraces contextualized
considerations. Recognizing that education is deeply influenced by cultural, social, and historical
contexts, educational discourse encourages discussions that address the specific circumstances,
challenges, and opportunities within different educational systems. Examples of contextualized
discussions include inclusive education policies, language education in multilingual settings,
education for sustainable development, and technology integration in developing countries.

Collaboration and knowledge sharing are fundamental to the thriving ecosystem of educational
discourse. This collaborative environment fosters the exchange of ideas, experiences, and research
findings, enhancing the collective knowledge base. Emphasizing inclusivity and diverse perspectives,
educational discourse provides opportunities for marginalized groups, underrepresented
communities, and individuals with varying abilities to contribute meaningfully to the dialogue.

Dynamic and evolving, educational discourse responds to emerging challenges, technological
advancements, societal changes, and shifts in educational paradigms. As new research findings,
theories, and approaches surface, educational discourse serves as a forum for discussing their
implications, assessing their validity, and integrating them into educational practice. This adaptability
and responsiveness contribute to the ongoing development and refinement of education.

Methods and Materials

Multidisciplinary Nature: Educational discourse draws upon insights and perspectives from
various disciplines, including psychology, sociology, philosophy, linguistics, and more. It brings
together researchers, educators, policymakers, and students, fostering a multidisciplinary approach to
understanding and improving education. By integrating diverse knowledge and viewpoints,
educational discourse enriches the conversation and contributes toa comprehensive understanding of
educational practices and theories. The multidisciplinary nature of educational discourse is evident in
the diverse rangeof topics, approaches, and perspectives that it encompasses. Dr. Jones, a linguistics
professor, collaborated with Dr. Smith, a computer science professor, to investigate the impact of
technology on language learning. They Conducted a study that integrates insights from linguistics
and computer science, utilizing natural language processing techniques to analyze written
assignments by language learners. By combining their expertise, they were able to gain a deeper
understanding of how language learners use technology, the challenges they faced, and the potential
benefits of incorporating technology in language education. Their multidisciplinary approach
enriches the educational discourse by bringing together different perspectives and methodologies,
leading to innovative insights and recommendations for language teaching practices [Beatty, K. E.,
& Gerace, W. J.; 2009; 6].

Here are a few examples that demonstrate how different disciplines contribute to the discourse:

Cognitive Psychology and Learning Theories: Educational discourse often integrates insights
from cognitive psychology and learning theories. Discussions may delve into topics such as memory,
attention, motivation, and information processing to understand how learners acquire and retain
knowledge. The application of learning theories, such as behaviorism, constructivism adds depth to
conversations about instructional strategies,curriculum design, and assessment practices [Doherty,
M. E., & Mynatt, B; 2013; 7].

Behaviorism in educational discourse: the role of a teacher is to use stimuli to evoke the desired
reactions in the student and shape his behavior as teacher expect. The words, actions that teacher
use on their behalf to achieve particular goal is what educational discourse study [Skinner, B. F;
2019; 8]. Constructivism in educational discourse, the key idea of which is that knowledge cannot be
transferred to an individual in a ready-made form. For instance: the whole higher educational system
is based on self-learning and guidance of professors, which makes it based on constructivism. All the
steps that the individual do in order to reach their purpose analyzed and observed by educational
discourse.

Sociological Perspectives on Education: Sociology plays a crucial role in educational discourse,
examining the impact of social factors on educational outcomes. Discussions may explore issues
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related to educational inequality, social class, race, and gender disparities in access to quality
education. Sociological perspectives help uncover the complex dynamics of educational institutions,
power structures, and societal influences, leading to critical analysis and proposals for addressing
educational disparities.

Philosophy of Education: Philosophical perspectives contribute to educational discourse by
examining the fundamental aims, values, and purposes of education. Debates may revolve around
questions of educational ethics, the role of education in society, and different educational philosophies
such as essentialism, progressivism, or pragmatism. Philosophical inquiry enriches educational
discourse by providing a conceptual framework for understanding the underlying principles and
values that shape educational practices.

Essentialism - advocates for the structural construction of educational content. For instance: each
country has its own educational plan they have to follow.

Progressivism includes not only theoretical studies but also practical ones. For instance: At
schools students not only studies theoretical subjects asbiology, history, geography but also have
practical ones including physical education and lessons of handicraffts.

Pragmatism - self-realization of personality. For instance: the students are not supposed to study
only but also develop as individuals, by taking part on different events and organizations such as
dance, playing musical instruments.

Linguistics and Language Education: The field of linguistics provides valuable insights into
language acquisition, language teaching methodologies, and language policy. Discussions in
educational discourse may focus on second language acquisition, bilingual education, or the role of
language in cultural identity. Linguistic perspectives contribute to effective language teaching
practices, curriculum development, and the promotion of linguistic diversity and inclusivity in
education.

Technology and Education: As technology continues to influence education, the
multidisciplinary nature of educational discourse becomes evident in discussions on educational
technology. Perspectives from computer science, human- computer interaction, and instructional
design contribute to conversations about the integration of digital tools, online learning platforms,
and educational software in teaching and learning. These interdisciplinary discussions help explore
the potentials, challenges, and ethical implications of technology in education. Educational discourse
draws upon diverse disciplines to deepen understanding, inform practices, and address complex
educational issues. By embracing multidisciplinary perspectives, educational discourse enhances the
richness and breadth of discussions, fostering innovative approaches and informed decision-making
in the field of education.

Contextualized Discussions: Education, a complex and multifaceted domain, is profoundly
shaped by cultural, social, and historical contexts. In recognizing this influence, educational discourse
emphasizes the significance of contextualized discussions that delve into the specific circumstances,
challenges, and opportunities within diverse educational systems. This contextualized approach
enables stakeholders to address local needs while drawing insights from global educational trends
and experiences. The following examples illustrate the essential role of contextualized discussions in
educational discourse:

1.Inclusive Education Policies:

Contextualized discussions may center on the development and implementation of inclusive
education policies tailored to specific regions or countries. Stakeholders engage in examining the
local context, cultural beliefs,and existing educational practices to comprehend the challenges and
opportunities in promoting inclusive education. These discussions explore the necessity for adapting
curricula, providing targeted support services, and ensuring equal access to quality education for
students with disabilities or those from marginalized communities. For instance, a compelling
example involves the challenges faced by Afghan girls who are currently restricted from pursuing
education.

2. Language Education in Multilingual Settings:

Contextualized discussions within educational discourse can focus on language education in
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multilingual settings. Participants analyze the linguistic diversity and cultural dynamics inherent in a
particular region or community. Strategies for supporting bilingual education, preserving indigenous
languages, and addressing the needs of students with diverse language backgrounds are explored.
Contextual considerations inform language policies, instructional practices, and the development of
culturally sensitive curriculum materials.

3. Education for Sustainable Development:

Discussions on education for sustainable development are contextualized based on the specific
environmental, social, and economic challenges of a particular region. Stakeholders delve into local
sustainability issues, such as water scarcity, deforestation, or urbanization, and discuss how education
can contribute to addressing these challenges. Contextualized discussions facilitate the identification
of region-specific sustainable practices, incorporation of local knowledge, and the development of
educational initiatives resonating with the community.

4. Technology Integration in Developing Countries:

Contextualized discussions related to technology integration in developing countries explore
challenges and opportunities tied to limited infrastructure, access to technology, and socio-
economic disparities. Participants discuss context-specific approaches for leveraging technology in
education, such as mobile learning or low-cost solutions. Contextual considerations help identify
strategies to address barriers and maximize the impact of technology in improving educational
outcomes in these settings.

5. Indigenous Education and Cultural Preservation:

Contextualized discussions revolve around indigenous education and cultural preservation,
taking into account the unique cultural traditions, languages, and knowledge systems of specific
indigenous communities. Participants explore approaches to integrating indigenous knowledge into
the curriculum,promoting culturally relevant teaching methods, and addressing the historical
marginalization of indigenous peoples in education. These discussions deepen understanding of the
cultural context and contribute to the preservation and revitalization of indigenous cultures.

Contextualized discussions within educational discourse provide a nuanced understanding of the
specific challenges, needs, and opportunities within different educational contexts. By carefully
considering the local context, stakeholders can develop more relevant, effective, and culturally
responsive educational strategies and policies.

Collaboration and Knowledge Sharing: Educational discourse thrives on collaboration and
knowledge sharing. It fosters an environment where stakeholders can exchange ideas, experiences,
and research findings. This collaboration enhances the collective knowledge base and enables the
dissemination of best practices, effective teaching methods, and evidence- based interventions. By
sharing expertise and lessons learned, educational discourse promotes professional growth and
contributes to continuous improvement in educational settings.

Inclusive and diverse perspectives are fundamental to educational discourse.It recognizes the
value of diverse voices, experiences, and backgrounds in enriching the conversation and challenging
biases. Educational discourse creates opportunities for marginalized groups, underrepresented
communities, and individuals with varying abilities to contribute to the dialogue, ensuring that their
unique perspectives shape educational policies and practices.

Dynamic and Evolving: Educational discourse is dynamic and constantly evolving. It responds
to emerging challenges, technological advancements, societal changes, and shifts in educational
paradigms. As new research findings, theories, and approaches emerge, educational discourse serves
as a forum for discussing their implications, assessing their validity, and integrating them into
educational practice. This adaptability and responsiveness contribute to the ongoing development and
refinement of education.

Conclusion
In conclusion, educational discourse is a dynamic and multifaceted realm that plays a pivotal
role in shaping the landscape of education. It transcends the mere exchange of words and ideas and
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extends into the very foundations of how we understand, impart, and implement knowledge within
society. This article has shed light on the distinctive features of educational discourse, underlining its
vital importance in contemporary education. From its diverse subtypes like pedagogical discourse to
its profound social and cultural impact, educational discourse is a driving force in the educational
sphere. The interdisciplinary nature of educational discourse, as demonstrated by insights from fields
like psychology, sociology, philosophy, linguistics, and more, underscores its rich and comprehensive
nature. It is through these diverse lenses that we gain a deeper understanding of the complexities and
nuances that define modern education. Researchers, educators, policymakers, and students
collaborate within this dynamic, knowledge-sharing environment to inform and improve educational
practices and policies. Furthermore, contextualized discussions ensure that the needs and
opportunities of specific educational contexts are addressed. Whether it's the promotion of inclusive
education, the preservation of indigenous cultures, or the integration of technology in developing
countries, educational discourse adapts to local challenges and global trends, ensuring a relevant and
responsive approach.

The practical applications of educational discourse are supported by numerous studies, showing
that meaningful dialogues, such as those involving Socratic questioning or dialogic interactions, lead
to enhanced learning outcomes and critical thinking skills. Linguists and scholars have provided
theoretical foundations for these practices, making a compelling case for their adoption in educational
settings.

Finally, the adaptability and responsiveness of educational discourse make it an essential tool for
staying current with evolving challenges, technological advancements, and shifts in educational
paradigms. By engaging actively in educational discourse, stakeholders can influence the future of
education, fostering meaningful and transformative changes that benefit learners and societies at
large.

In a world where education continues to evolve and adapt to an ever- changing landscape,
educational discourse stands as a robust and indispensable tool for shaping the educational future,
ensuring it remains inclusive, relevant, and innovative.

References

1 Gee, J. P. (2011). An introduction to discourse analysis: Theory and method.Routledge.
https://anekawarnapendidikan.wordpress.com/wp- content/uploads/2014/04/an-introduction-
to-discourse-analysis-by-james- paul-gee.pdf
2 Hyland, K. (2009). "Academic discourse." London: Continuum.
https://www.scribd.com/document/117845286/Academic-discourse- KenHyland

3 Carol D. Lee. (2007) "Sociocultural Theory in Education: Students' Negotiating Meaning,
Acting Intentionally".

4 https://www.academia.edu/9787878/Sociocultural Theory Expanding the Aims and Pract
ices_of language Arts Education

5 Palmer, D. H. (2008). "Constructivism in Education: Principles, Paradigms, and Problems"
https://books.google.kz/books?hl=en&Ir=&i1d=MvVIRbzKIHSAC&oi=fnd&pg=PA201&dq=Palmer,
+D.+H.+(2008).+Constructivism+int+Education&ots=Y ZFbOpuLb&sig=7iu7QfbsjB0BeMPY Zmj
XzEgMERk&redir esc=y#v=onepage&q=Palmer%2C%20D.%20H.%20(2008).%20Constructivis
m%?20in%20Education&f=false

6 Paul, R., & Elder, L. (2008). "Critical Thinking: The Nature of Critical and Creative
Thought." Journal of Developmental Education, 32(2), 34- 35.

7 Beatty K.E., & Gerace, W. J. (2009). Technology-enhanced formative assessment.
https://libres.uncg.edu/ir/uncg/f/I Beatty Technology 2009.pdf

8 Doherty, M. E., & Mynatt, B. (2013). The Effects of Attention, Relevance, Confidence, and
Satisfaction on Cognitive Learning. Learning and Individual Differences,27,89-96.
https://www.researchgate.net/publication/335623698 The Development Of Attention Relevance
Confidence And Satisfaction ARCS Model Based on Active Learning to Improve Students%

33



http://www.scribd.com/document/117845286/Academic-discourse-
http://www.academia.edu/9787878/Sociocultural_Theory_Expanding_t
https://libres.uncg.edu/ir/uncg/f/I_Beatty_Technology_2009.pdf
http://www.researchgate.net/publication/335623698_The_Development

SDU Bulletin: Pedagogy and Teaching Methods 2023/4 (65)

27learning_Motivation

9 Skinner, B. F. (2019). Science and Human Behavior. Simon and
Schuster.https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwi
70fGG9_gqBAxXVERfEDHYZvCgcQFnoECAgQAQ&url=https%3 A%2F%2Fwww.bfskinner.org%
2Fnewtestsite%2Fwpcontent%2Fuploads%2F2014%2F02%?2FScienceHumanBehavior.pdf&usg=A
OvVawlrUILY8Wwf2ZoYFkXA NG1&opi=89978449

10 Lightbown, P. M., & Spada, N. (2013). How Languages are Learned. Oxford UniversityPress.
http://www.saintdavid.net/uploads/1/0/4/3/10434103/how_languages are | earned.pdf

11 Noddings, N. (2013). Caring: A Relational Approach to FEthics and Moral
Education.https://www.jstor.org/stable/10.1525/j.ctt7zw1nb?typeAccess Workflow=login

12 Gill, P, & Ashton, C. (2010). Education, discourse and development. In Education,
Democracy and  Development (pp. 1-10).  https://www.sciencedirect.com/topics/social-
sciences/education-discourse

JKaxcwibaesa Apyacan’

! AGbiaii xan aTeiHgarsl Kaszak XanbIKapaablK KaThIHACTAD JKOHE dJIEM TUIAEPi YHUBEPCUTETI,
Anmarel, Kazakcran
*e-mail: aru6812@gmail.com

BIJIIM BEPY JUCKYPCBIHbIH EPEKIIEJIIKTEPI

Anparna: by makanaza 613 611iM Oepy JUCKYPCBIHBIH KYP/EIi 9JIEMiH 3epTTeiiMi3, OHbIH JKaH-
KaKThl TaOMFaThl MEH Kazipri OumiM Oepyneri miemrymii pestiH atam eTemi3. biniMm Gepy nuckypcs
nejaroruka, OuniM Oepy casicaThbl, QJIEYMETTIK-MOJIEHH Macejenep >oHe T.0. TaKbIphITap.Ibl
KaMTHUTBIH OUTIMIe KaThICThI KOIITEreH TaJIKbUIayJap MEH MiKipTajgactapasl KaMTusl. [lcuxomorus,
alieyMeTTaHy, Guiocodusi, TMHIBUCTHKA CUAKTBI TYPJIl MOHJEpre CyieHe OThIPHII, OJ1 Ka3ipri 6i1iM
OepyliH KbIp-CBIPbIH JKaH-)KaKTBITYCIHYAl YChIHaibpl. Makana OuriM Oepy IUCKYpPCBHIHBIH
MPAKTUKAJIBIK KOJIAHBLTYbIH 3epTTei i, COKpaTTHIK cypayiap MEH TUAJIOTTHIK ©3apa 9peKeTTecy i
KOoca ajfaH/a, Ma3MYHJIbl JHAJIOTTap/AbIlH OKY HOTHIKEJIEpl MEH ChIHM OWJay JNaF[blIapblH Kaian
JKaKCapTaTbIHBIH KOPCETETIH 3epTTey JepeKTepi KenripiuireH. Makana OimiMOepy IMCKYpPCBIHBIH
OimiM OepyaiH TYpii acmeKTUIepiHe ocepiH 3epTTey YILUiH apajac 3epTTey SIICTEepiH KOJIJaHa[bl.
CanaJsiblK KOMITOHEHT >KapaTblUTbICTaHy OUTIMIH/IET] THAIOTTBHIK ©3apa SPEKEeTTECY/ 3€pTTeY CHUSIKTHI
TEpeH JKaFJaliblK 3epTTeyjepAl KaMTHIbl. by jkarmalnbIKk 3epTreyliep KaTbICYLIbUIAPAbIH
OaKpUIayIapbIH, CYXOaTTapbIH XKoHE O11iM Oepy TUCKYPCBHIHBIH Ma3MYHBIH TaJay bl KOca ajaFaHaa,
JepeKTep/Ii )KUHAYABIH canayibl 9ICTEpiH MaiiianaHabl.

Tyiiin ce3mep: muckypc, OuriM Oepy AHMCKYpChl, TEJarorUKaNbIK IHCKYpC, OKBITY,
JMHAMUKAJIBIK O11iM Oepy IUCKYpCHI, IaMBbIIl KeJle ’KaTKaH O11iM Oepy TUCKYpCHI.
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OCOBEHHOCTH OBPA3OBATEJIBHOI'O IUCKYPCA

AHHOTALUA: JlaHHasi CTaThsl 3aTParuBaeT CIIOKHBIA MHUpP OOpa30BaTENBHOTO IHCKYpCa,
BBIJICNISISI €r0 MHOTOTPAHHBIA XapakTep M KIIOYEBYIO pOJb B COBPEMEHHOM OOpa30BaHUH.
OOpa3zoBaTenbHbIM JUCKYPC OXBAaTHIBAET IIMPOKHUI CIIEKTP Pa3sroBOPOB,  1e0aTOB U 0OCYKICHHIA,
CBSI3aHHBIX ¢ 00pa30BaHHEM, OXBATHIBAs TAKHE TEMBbI, KaK MeJaroruka, oopa3zoBareibHas NOJUTHKA,
COLIMOKYJIBTYPHBIE BOIIPOCHI U MHOTOE JIPYTOE.

Hcxons W3 pa3inuyHbIX AMCUUIUIMH, TaKUX KakK IICHXOJOTHS, COIMOJOrus, Quiocodus,
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JIMHTBUCTUKA W JApYTue, OH IMpejaracT BCECTOPOHHEE MOHUMAHHE TOHKOCTEW COBPEMEHHOIO
oOpa3oBaHms. B cTathe paccMaTpuBalOTCS MPAKTUYECKUE NPUMEHEHHUS 00pa30BaTEIBHOTO
JUCKypca, MPEIOCTaBIIsIs JAaHHBIE U3 UCCIIEIOBAHUM, IEMOHCTPUPYIOLIUX, KaK 3HAYUMbIE TUAJIOTH,
BKJIFOUAsl COKPATOBCKMK BOIPOC M JUAJOTHYECKHUE B3aMMOJCHCTBHS, YJIYyUIIAIOT PE3YyJIbTAaThl
o0ydYeHHsl U HaBBIKM KPUTUIECKOTO MBIIUICHUS. B cTaThe HCTONB3yeTCsl  CMEITaHHbBIN METOJI
WCCIICIOBAaHUM NI W3YyYCHUs BIUSHUS OOpa30BATEIBHOTO AWCKYpca Ha pa3lWYHbIC ACTIEKTHI
oOpa3oBanus. KauecTBeHHas cocTaBiAIONIas BKIOYaeT B ce0s TIyOOKWe Keic- HCCleI0BaHus,
TaKHe KaK UCCIICIOBAaHHE JUATIOTUICCKUX B3aUMOICHCTBHIA B 00pa30BaHUU 1O HayKaM. B aTux kefic-
UCCIIEIOBAaHUSAX HCIIONIB3YIOTCS METOJABI cOOpa KaueCTBEHHBIX ITAHHBIX, BKIIIOYAS YYACTHUYECKOE
HaOII0IEHUE, MHTEPBBIO U aHAIIU3 COJICPKaHUS 00pa30BaTEIBHOTO AUCKYpCa.

KioueBble ciaoBa: AWCKYypC, 0OOpa3oBaTENbHBIM JUCKYpPC, TENAarorudecKuii JIHUCKYpC,
o0y4yeHue, TMHAMUYHBIN 00pa30BaTeIbHbIN TUCKYPC, pa3BUBAIOIINIACS 00pa30BaTeIbHbIN TUCKYPC.
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