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PROJECT-BASED LEARNING (PBL) IN A CLIL CLASSROOM: THE CASE OF
KAZAKHSTAN

Abstract. This study investigated the effects of project-based learning (PBL) on English
language development during a biology lesson within CLIL context. The object of the study was PBL,
while the purpose of the study was to investigate the effects of PBL on CLIL development in learners.
This qualitative research was conducted at three schools in Kazakhstan using three CLIL classes
teaching biology in English. Data was collected in parallel through classroom observations and focus
group interviews. The research findings revealed that PBL significantly improved classroom climate
during CLIL implementation and that both teachers and students perceived PBL positively despite
the shortcomings associated with a large time commitment and the difficulty of objectively assessing
group performance. The results of the study can help school authorities improve the quality of CLIL
practices in light of PBL.

Keywords: Project-Based Learning, CLIL, teachers, students.

Introduction

As the current research focuses on CLIL classes, it was important to investigate the impact of
PBL on language and content acquisition within the CLIL approach. According to J. Lee et al. (2014),
most studies on CLIL are concerned with content acquisition rather than language acquisition, and
therefore, language is rarely addressed in the context of CLIL [1]. In this regard, PBL is seen as an
appropriate tool to address both content and language acquisition by involving students in the learning
process and engaging them in activities from goal setting to progress monitoring. In implementing
project- based learning, the teacher serves as a guide or facilitator rather than the primary source of
information and students become active participants in the learning process. However, most studies
show that teachers' views on PBL in the context of CLIL are the least researched compared to previous
studies [2]. Therefore, our study aims to analyse students' and teachers' views on PBL in foreign
language learning in the context of CLIL and to conduct a comparative analysis of the CLIL
classroom environment before and after the introduction of PBL as a teaching strategy.

The use of project-based learning (PBL) in traditional classrooms has gained popularity in recent
years [3]. Project-based learning as a form of instruction allows students to direct their own learning
through inquiry by collaboratively researching and creating projects that demonstrate their
understanding [4]. In this instructional approach, students are often assigned a project to develop their
ability to collaborate with other students [5]. In this regard, collaboration or group work can be
challenging for teachers when it comes to assessing students’ individual contributions to the project
[6]. This can be solved by creating effective assessment criteria for the students involved in the project
work because, despite certain challenges, PBL increases students' engagement in the learning process
[7] and serves as a source of motivation for students inside and outside the classroom [8].

In a PBL classroom, students can plan, work and present in a group under the guidance of a
teacher [2]. Students are often required to present their work to their classmates at the end of the term
to share their views [2]. Rather than relying solely on the teacher’s explanations, as is the case with
traditional teaching methods, PBL provides a circumstance where the learning process is more
engaging and reality-based [1].

The basic idea of PBL is that learning begins with a problem presented in the same context in
which it would occur in real life. Therefore, PBL offers many opportunities to improve language use
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and acquisition in real-life scenarios [9]. This means that what is learnt in the classroom can be used
immediately to solve problems in the real world. Because they have learnt and practised in class,
students are better prepared to deal with challenges in the real world. Therefore, compared to learning
something that does not occur in real life, it offers greater benefits to students [10].

PBL involves a series of steps. According to F. Stoller (2002), the instructional steps of PBL are
as follows:

Step 1: Students and teacher decide on a project topic and determine the project outcome;

Step 2: The students and the teacher plan the project steps;

Step 3: The teacher gives the students the requirements for collecting information;

Step 4: Students collect data;

Step 5: The teacher encourages the students to analyse the data; Step 6: Students carry out the
data analysis;

Step 7: The teacher introduces the presentation requirements for the final activity to the students;
and

Step 8: Students present their project and then evaluate it [11].

In Kazakhstan, where PBL has been introduced for several years, there are some studies that
demonstrate the effectiveness of PBL in the CLIL context [12]. However, the studies show that the
majority of teaching and learning practices, including CLIL, use the lecture style as the primary
teaching style [12]. According to a preliminary study, this teaching approach often leads to bored
students as they only pay attention to the teacher's explanations. In such classrooms, the teacher serves
as the main source in this learning environment, making it teacher-centred rather than student-centred.
In this context, the educational objectives of the National Development Plan presented by the MoES
RK in 2010 provide students with additional opportunities for self- directed learning with PBL [13].
This document describes PBL as an alternative teaching strategy that provides students with
independent learning opportunities and allows the teacher to act as a guide or facilitator rather than a
controller. This view was also supported by N. Astawa et al. (2017), who stated that PBL promotes
students' passion, confidence, self-directed learning and collaborative learning [14].

In addition, N. Azman and L. Shin (2012) investigated the use of PBL in language learning and
students' attitudes towards the use of PBL in language teaching and found that they have a positive
attitude towards it [15]. In the same vein, A. Kavlu (2015) also pointed out that the use of PBL makes
the reading and vocabulary acquisition process more enjoyable [16]. In addition, S. Chu et al. (2017)
observed that students learnt with more vigour and enthusiasm when PBL was used as part of the
CLIL approach to teaching content and language [17]. It can be concluded that both Kazakhstani and
Western researchers agree that PBL is more exciting and encouraging than the teacher-centred
approach. Therefore, not only the content but also the language acquisition should be studied in the
context of PBL in CLIL, since CLIL is a dual-focus approach.

Methods and materials

This study investigated the effects of project-based learning (PBL) on English language
development during a biology lesson. The aim of the study was to investigate the ways how PBL
influences learners' CLIL development. PBL is the approach that gives students the opportunity to
learn independently. Employing qualitative research design, three CLIL classes teaching biology in
English in three different Kazakhstani schools were selected for the study. The schools were selected
for the study based on the researchers’ local knowledge of the context. The methodological choice of
procedure was the multiple-case design to investigate the changes that occurred in the observed
classrooms after the introduction of PBL over a three-month period. Data were collected in parallel
through classroom observations and focus group interviews. The demographic data of the schools are
listed in Table 1.
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Table 1. Demographics of the schools

Characteristics School A School B School C
1. Type of school Urban (state) Urban (private) Rural (state)
2. Students’ academic ~ Averge High Low
level
3. Pre-study teaching Lecturing Textbook- based,  Textbook- based
approaches lecturing

Ninety-seven students (six of whom were selected for an interview) from three different classes
and schools and a total of three CLIL teachers took part in this study. The observations revealed that
in the CLIL classroom, the teaching and learning process followed the lecture method before the
introduction of PBL was observed. Thus, two traditional lessons were held before the introduction of
PBL. The teaching environment before and after the introduction of PBL was compared based on the
observation data.

The teaching and learning process in two CLIL lessons per class was observed to determine how
PBL was implemented there. Table 2 provides an overview of the classroom activities that included
elements of PBL teaching.

Table 2. PBL elements used in the CLIL classroom

Lesson Activity

1 The learners watched a video in which students drew a human skeleton.

They questioned the information in the video. In the presence of their
teacher, they discussed the creation of a poster with a human skeleton.

In groups of five, they examined and compared the skeletons of different
creatures. The contrasts between the skeletons were explored by them and
the teacher. They discussed the problems that vertebrates face on a daily
basis. They chose a particular bone problem to create a poster about. They
sent a video of the project progress to their teacher via the form.

2 In front of the class, the student group presented their poster to their
classmates. The teacher and the other groups gave feedback on their
project. The teacher led a reflection on the student groups' presentations.

For each class, the observation was carried out over the course of two CLIL lessons. During
these lessons, the teaching-learning processes, student participation, student performance, and the
learning process itself were observed. In addition, the researchers observed the teaching-learning
process, recorded it, took notes and completed the form provided. To avoid data loss, the results were
recorded immediately after the observation. After our observation period of six lessons (two hours
per class), the data was analysed using M. Miles et al.” (2014) interactive model, which includes data
collection, data summarisation, data presentation and conclusion [18]. To avoid research bias, we
analysed the data separately using thematic analyses. Thus, the data was analysed based on four
themes: Teaching methods, learning process, student engagement and student outcomes.

As mentioned earlier, six students from the three classes and three teachers participated in semi-
structured interviews to corroborate the findings of the study and to understand how the participants
perceived the CLIL lessons with PBL. Before the interview began, the participants were informed
about the purpose of the study, the process of the study and the benefits of participating in this study.
At the request of the participants, the focus group interviews were conducted in a quiet room in the
schools. Once the data had been collected and transcribed, the data analysis centred on teachers' and
students' perceptions of the advantages and disadvantages of using PBL in CLIL lessons. To ensure
the credibility of the data, the results were then discussed with the participants. Finally, a conclusion
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was drawn based on the results.

Findings

The changes in the participating CLIL classes after the introduction of PBL

This section presents the information gathered from classroom observations over one term (three
months). The changes in the participating classes after the introduction of PBL in three schools are
compared in Table 3-5, including their characteristics before and after the introduction of PBL. Table
3 shows the characteristics of the classroom before and after the introduction of PBL in School 1

(state school in an urban area).

Table 3. The classroom characteristics before and after the implementation of PBL in school 1

(state school located in urban area)

Characteristics Before implementing PBL

After implementing PBL

The materials from the textbook
were explained by the teacher. The
teacher often asked the students to
answer the questions from the
textbook.

Teaching
Methods

The students carried out the project under the guidance
of the teacher (student-centred). The project steps,
such as the division of the work and the creation of a
timetable, were determined in collaboration with the
students.

Learning Process The lesson was completed in the
order in which the materials were
presented in the textbook.

The lesson was conducted in accordance with the
PBL steps.

Student The students participate passively  The materials were actively created by the students,
Involvement in the learning process. who also learn them independently.

Student Reasoning, co-operation, creativity ~ Students' ability to think logically, collaborate in
Outcomes and communication skills were teams, be creative and communicate effectively has

still in their infancy.

been improved. Examples include students' ability to
think logically to create a useful product, be creative
to create a unique product, collaborate in teams, and
communicate to convey ideas and project outcomes.

Table 4. The classroom characteristics before and after the implementation of PBL in school 2

(private school located in urban area)

Characteristics

Before implementing PBL

After implementing PBL

Teaching Methods

Lecturing. The teacher often asked
the students to answer the questions
from the textbook and some
additional worksheets.

The students took an active part in the
lessons and worked in teams (student-
centred).

Learning Process

The teacher taught the lesson to the
students using slides from the
presentation. The students discussed
the topic with their friends.

The results of the class discussion
were presented.

Students began searching for additional
materials (additional sources of
knowledge).

The students held group discussions.
Students recorded and reflected on the
results. The results were presented by the
students.

Student Involvement

The students participate passively in
the learning process.

The project was actively carried out by
the
students, who also present the results.

Student Outcomes

Both the language skills and
the content knowledge of
the pupils corresponded to
the average level of the
results expected in the
curriculum.

The students’ logical thinking, co-
operative

skills and creativity

were improved.
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Table S. The classroom characteristics before and after the implementation of PBL in school 3
(state school located in rural area)

Characteristics

Before implementing PBL

After implementing PBL

Teaching Methods

Lecturing. The teacher often
asked the students to answer the
questions from the textbook.
There were only one or two
means of communication. The
learning mechanism was clear to
see. The teacher used only a small
selection of teaching aids.

The students actively participated in the lessons and
worked in teams (student- centred). Pupils' creativity
was developed more in the classroom.

Learning Process

The students answered the
teacher's questions. The students
listened passively to the teacher's
explanations.

The lessons were conducted in accordance with the
PBL steps.

The students' interest in learning was stimulated by
working independently on group projects.
When working on the projects, the
collaborated with each other.

students

Student Involvement

The students participate passively
in the learning process.

The materials are actively created by the students, who
also learn

them
independently.
The projects on which the students work in
their groups have their full attention.
Each learner acquired only a few The students’ logical thinking, co-operative
specific skills. The learners skills and creativity were improved.
lacked originality and creativity.

Student Outcomes

Notably, the mood in CLIL lessons changed after the introduction of PBL.

Teaching Methods

Before the use of PBL, teachers taught CLIL lessons mainly using traditional methods. Students
were asked to answer the given questions after familiarising themselves with the textbook material.
Students rarely had the opportunity to interact with other classmates. The only explanations they
received came from their teachers. The teacher and students did not talk much to each other either. In
addition, the teachers often asked the students to answer questions from the textbook. The teachers
then repeatedly confirmed the correct answers on the following days.

After using PBL, the teachers' teaching methods improved. Textbooks were no longer their main
source of information. Instead, they used more real- world resources as examples for the students'
projects. They also assisted the students in completing the tasks rather than explaining the materials.
They almost never asked students to answer questions from the textbook. As a result of their
observation and guidance of the students, the teaching-learning process is now more student-centred
and motivating.

Learning Process

Before the introduction of PBL, most learning took place through teacher explanations. The
teacher's explanations were the only thing the students heard. The classroom was largely silent. The
students yawned frequently, which indicated that they were bored and tired. In addition, the class
utilised the resources provided in the textbooks. The class relied mainly on the textbook. The teacher
usually gave the students the questions to answer and did so in the following days without letting the
students discuss the answers.

The way students learn has changed significantly since the introduction of PBL. Before the
introduction of PBL, students were passive, but now they talk and interact with other students. They
show a willingness to participate in group discussions. To share their thoughts, they searched for
materials, talked about their initiatives and created a presentation. When the children participated in
the discussions, the class was livelier and louder than before the introduction of PBL. In addition, the
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students were not bored as much because they interacted with their friends.

Student Involvement

Before the introduction of PBL, students were only a passive part of the teaching and learning
process. The teachers selected the materials, which came from the textbooks. There was hardly any
interaction between the students and the teachers. Only a few students approached the teacher with
questions. All other students did nothing but remain silent and listen to the teacher's explanations.

Students are more engaged after the introduction of PBL. The teaching and learning processes
directly involved the students. They participated in the selection of materials. All groups had the same
project topic, but they could choose subtopics according to their preferences. The projects were not
entirely in the hands of the teachers, who could organise them as they wished. In addition, the teachers
acted as instructors or facilitators, i.e., they stood in front of the class and observed the groups as they
carried out the exercises. Interestingly, this development prompted the students to actively ask
questions. There was productive communication between the teacher and the students. The groups
and the teacher talked about how to successfully complete the projects.

Student Outcomes

Student performance was less satisfactory before the introduction of PBL. Students were not
very creative and argumentative. In addition, students’ ability to work together in groups and socialise
with other students was severely limited as there was no opportunity for effective collaboration. As
they were not used to working in a group, their ability to work in a team decreased.

The students' performance improved after the introduction of PBL, especially in the areas of
thinking and creativity. This was the result of practising these skills during the introduction of PBL.
There, students worked on projects, held group discussions and presented their concepts. They were
able to demonstrate their creativity in project development and design. In explaining their projects,
the students were also able to develop their argumentation skills. Each group presented their
respective initiative, to which the other groups responded with questions.

The students’ and teachers’ perceptions of project-based learning used in CLIL

This section summarises the information gathered from the interviews with students and teachers
about their opinions on the use of PBL in CLIL lessons. They report on their personal experiences of
how they see PBL in the context of CLIL.

The students’ perception

Compared to previous methods, this strategy generated greater motivation among students to
learn both content and language. They found that PBL created an environment in which they could
socialise with other students while learning. Class cohesion was strengthened as a result. It created
an engaging and active classroom environment in which students could learn. This is also reflected
in the students’ responses: “I enjoy working on the project. It brings us (the students) together. We
read together, talk about the project and prepare it together” (Student F).

Another benefit of PBL cited by students was the opportunity to have a relevant learning
experience. They created a project about a real object that they felt they had gained real knowledge
from. The students' ability to develop new project ideas is the final positive aspect of PBL. Students
can later use this skill in other courses as lifelong learning.

“In the real world, we might have to do a project like this, so yeah, I like that better” (Student
B).

In addition to the positive aspects of PBL, students also mention some disadvantages. The first
is that they had difficulties in scheduling the project. It is difficult to make time decisions and finish
the work in the given time because the participants are busy with competing activities.

“Since we (students) have different tasks, it can be difficult to coordinate our schedules so that
we can finish our work (the project) on time” (Student E).

Teacher’s perception

According to the teachers, PBL encourages students to actively participate in class. They found
that students seemed to be more satisfied when PBL was used instead of other teaching strategies.
The use of PBL could make lessons more interesting. They confirmed that PBL also improved
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students' academic performance. Students’ logical thinking, creativity, and teamwork improved with
the systematic use of PBL: "The students are now more engaged. They also seem to have better
cognitive skills” (Teacher B).

Teachers also felt that PBL could help them gain more experience in exploring different teaching
strategies and increase their creativity in developing teaching and learning materials. They explained
that they used to do the same thing all the time. However, by using PBL, they were able to practise
creating engaging products more often. Furthermore, PBL encourages teachers to be more creative
when developing lesson plans: “Definitely, yes. I think my creativity as a teacher has increased. In
other words: I have started to produce more original and engaging content for my students” (Teacher
O).

The teachers present acknowledged that PBL allows each group member to contribute in an
undefined way. It was difficult for them to adequately assess student engagement. Since they did not
know each student's contribution to the group project, they were somewhat apprehensive about
evaluating the students’ work. They also found that some students, especially the shy and introverted
ones, were not enthusiastic about PBL. They found it difficult to get these students to talk to their
classmates and actively participate in group work: “The most difficult aspect of PBL is probably the
grading. I do not think I can grade my students fairly. I cannot pay attention to them the whole time
they are working on a project” (Teacher A).

Discussion

The aim of this study was to investigate the effects of project-based learning (PBL) on the
progress of English language acquisition during a biology lesson in the context of content and
language-integrated learning (CLIL). Furthermore, the study aimed to identify the difficulties
teachers encounter when implementing PBL in CLIL lessons and the strategies they use to overcome
these challenges.

In general, the use of PBL in CLIL has improved teachers’ teaching methods. Teachers started
to use additional materials from the real world as examples for students’ projects instead of relying
only on textbooks. Consequently, the introduction of PBL shifted the focus of the teaching and
learning process to the students, making it more engaging and stimulating. This result confirms the
findings of Astawa et al. (2017) [14], who suggest that PBL increases students’ ability for self-
directed learning and motivation, especially in the context of CLIL.

Furthermore, the introduction of PBL in CLIL classrooms has led to a change in students’
behaviours during the learning process. Before the introduction of PBL, students’ behaviour was
rather passive. However, with the introduction of PBL, students started to participate actively in
dialogue and communicate with their classmates. This was shown in their eagerness to participate in
group discussions by preparing various presentations. In addition, students became less bored because
they engaged in social interactions with their fellow students. A study conducted by Azman & Shin
(2012) found that by encouraging conversations and allowing students to prepare presentations [15],
students gain enjoyment from the learning experience through the use of problem-based learning
(PBL) in the teaching and learning process. As a result, the students develop stronger bonds with each
other.

Our research found that students showed higher levels of engagement after the introduction of
PBL. This result confirms research by Y. Mali (2016) [7], which shows that PBL increases student
engagement in the learning process. The results also show that PBL improves the classroom
atmosphere and enhances students’ skills in a way that cannot be achieved with traditional teaching
methods. The findings are consistent with research by V. Greenier and V. Greenier (2018) showing
that PBL enhances students’ problem-solving skills, risk-taking, collaboration, and empathy [3]. This
shows that the integration of PBL into CLIL can be effectively implemented and lead to beneficial
outcomes for students. In addition, V. Gomez-Pablos et al. (2017) found that PBL serves as a source
of motivation for students and encourages their active engagement and participation in classroom
activities [8]. The students in this class confirmed that they showed higher motivation to acquire
knowledge through PBL compared to other teaching approaches. Nevertheless, an extensive project
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can lead to a decrease in student motivation [6]. To minimise student boredom while working on a
lengthy task, teachers need to carefully consider the duration of the project.

By incorporating PBL into CLIL lessons, students were able to actively engage in activities that
improved their conversational, teamwork, and creativity skills. K. Poonpon (2017) came to similar
conclusions and found that PBL was effective in promoting students’ acquisition of the target
language in CLIL [10]. The study found that students favoured PBL over conventional teaching
methods for the purpose of acquiring knowledge. However, the results also suggest that the teacher
failed to guide the students sufficiently or give them enough time to prepare a project presentation.

Our study shows that PBL offers teachers the advantage of increasing their flexibility in
exploring different teaching tactics and increasing their creativity in creating teaching and learning
materials. This was confirmed by teachers’ words stating that they engage in the same activity over
and over again. However, through the use of PBL, they have managed to produce captivating products
frequently. This discovery confirms Y. Mali's (2016) observation that PBL encourages teachers to be
more creative in formulating lesson plans [7].

When investigating the difficulties teachers face when implementing PBL in CLIL, it was found
that teachers realised that PBL allows every member of a group to contribute fully. They were faced
with the challenge of accurately assessing student participation. Not knowing each student’s
individual contribution to the group project, they were somewhat hesitant to evaluate student work.
The barriers mentioned in the study by V. Gomez-Pablos et al. (2017) were also consistent with our
study’s findings [8]. Furthermore, the study by L. Fragoulis (2009) also encountered similar problems
[6]. As teachers have no direct supervision, it is often difficult for them to assess their students” work
impartially. The grading process is often compromised by the fact that only the students’ final work
is assessed, undermining impartiality. To make the assessment process easier for teachers, it is
advisable to introduce a standardised assessment system for PBL or to establish certain assessment
criteria.

To conclude, teachers generally perceive PBL positively in their teaching practice and have a
favourable attitude towards the use of PBL in CLIL lessons. Nevertheless, teachers encounter various
obstacles when implementing PBL in their professional practice. The problems mentioned above can
be attributed to the following reasons: insufficient theoretical understanding of PBL and insufficient
experience in integrating PBL into regular lessons.

Conclusion

To summarise, after using PBL, students' critical thinking and creativity improved as they used
these skills to develop and present an engaging project. Thus, in line with the theory in the literature,
PBL increases students' interest in the teaching and learning process in Kazakhstan, where CLIL is
introduced. Moreover, the introduction of PBL in CLIL lessons is positively evaluated by both
students and teachers. The students learn because they enjoy CLIL lessons through the use of PBL, a
situation that is difficult to achieve with traditional teaching methods. PBL makes CLIL lessons more
engaging and allows students to actively participate in the learning process. Instead of passively
listening, students now actively participate and take control of the learning process. This study shows
improvements in teaching strategies, the learning process, student engagement, and academic results.
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KOJIJaHYAbIH OKYIIBUIAPIbIH aFbUIIIBIH Ti1 OOMBIHIIA OLTIM JEeHreHiHIH JaMybIHa 9CepiH 3epTTel.
3epTTey HBICAHBI KO0AJBIK OKBITY O0Jica, 3epTTEYAiH MakKcaThl KO0AIBIK OKBITYAbl KOJIAHY/IbIH
ceiabinTarbl CLIL TeXHONOTHSACHIHBIH JaMybIHA OCEpiH 3epTTey Oonabl. bys camaibik 3epTTey
OHMOJOTHSHBI aFbUIIIBIH TUTIHAE OKbITaThiH yiI CLIL CHIHBIOBIH MmaiijaaHa OTBIPHIN, Oip Ke3eHIe
KazakcranublH ym mekteOinae xypriziai. Jepekrep cabakrel Oakpuiay MeH (OKYC-TONTapMEH
cyx0aTTap KYprizy apKblIbl Iapauieib/i TYpAe )KUHAKTAIIbL. 3epTTEy HOTHXKENIEP1 KOOAIBIK OKBITY
CLIL TexHOJOTHSICHIH €HTI3y Ke3iHAE CHIHBINTAFbl KIUMATThl alTapIIbIKTall *KaKCapTKaHBIH JKOHE
MYFaJIiMJIep e, OKYIIbIIap Aa >K00ANbIK OKBITY/Ibl aTapIIBIKTAl YIKEH KOJIEMJIET1 YaKbIT IIbIFBIHBI
MEH TOITHIK YMBICTaFbl KEKe OKYIIbUIAP/AbIH YJATepiMiH OOBEKTHBTI OaraiayIblH KUBIHABIFbIHA
OaiiIaHBICTHI KEMILTIKTEpiHE KapaMacTaH OH KaObLIIaFaHbIH KOPCETTI. 3epTTey HOTHKeNIEPi MEKTEI
OacIIbUIBIFBIHA K00aJBIK OKBITY asichiHaa CLIL ToxxipuOeciHiH canmachlH XKaKcapTyFa KOMEKTECe .
Tyiiin ce3aep: xo0anbik okbITY, CLIL, MyFaniMaep, OKyIbLiap.
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ITPOEKTHOE OBYYEHMUE B KJIACCE CLIL: KASAXCTAHCKAS MOJEJIb

AHHOTauus. B 1aHHOM MCCIeIOBaHUU PAacCMATPUBAETCS BIMSHUE MPOEKTHOTO OOy4eHUs Ha
pa3BUTHE YPOBHS 3HAHUHN YHaIMXCs 110 aHIIIMHCKOMY SI3BIKY Ha ypoke 6nonoruu B koHtekcre CLIL.
OOBeKTOM HCCIeoBaHMs OBLJIO MPOEKTHOE OOYYEHHE, a LENbI0 HCCIEOBAHUS ObLIO H3YYHUTh
BJIMSIHUE HWCIOJIBb30BAHUS NMPOEKTHOrO oOyuyeHHs Ha pasButue texnonmoruu CLIL B kmacce. Dto
KaueCTBEHHOE HCCIIEJOBAaHME IPOBOAWIOCH B Tpex Ikojax KaszaxcraHa B OAMH IEepHOf C
ucnonb3oBanueM Tpex kiaccoB CLIL ¢ npenogaBannemM OHOIOTUHN HA aHTIIMHCKOM s3bIke. JlaHHBIE
ObUTM COOpaHBl MapaJIeNIbHO MyTeM HaOMIONEHUs 32 YPOKaMH M MPOBEACHUS MHTEPBBIO C (HOKyC-
rpynmnamu. Pe3ynpTaThl Hccie10BaHHs OKA3aJIH, YTO MPOEKTHOE 00YUYeHNE 3HAYUTEIBHO YIIyUIIHIIO
KIMMaT B Kiacce npu BHeapeHuM TexHonoruu CLIL u 4uro Kak yuuTens, Tak M ydamuecs
MOJIOKUTETILHO BOCIIPUHSUIN MPOEKTHOE 00YYEeHHE, HECMOTPS Ha €r0 HeIOCTATKU U3-32 3HAUUTEIILHO
OOJIBILINX 3aTpaT BPEMEHH U CJIOKHOCTH OOBEKTUBHOM OLIEHKH YCIIEBAEMOCTH OTACIBHBIX YUaIuXcs
B IpyNIOBOii paboTe. Pe3ynbTaThl Hcciie0BaHUS IOMOTYT PYKOBOJICTBY IIKOJIBI YJTYUIIUTh KA4€CTBO
omnbita CLIL B pamKkax MpoeKTHOrO 00yUYEeHHUS.

KarwuesBble ciioBa: npoektHoe o0yuenue, CLIL, yunrens, y4eHUKH.
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KA3AK TLJII CABAKTAPBIH/IA THIHJIAJBIM OPEKETI TATICBIPMAJIAPBIH
YIBIMJIACTBIPY KOJIJIAPHI

AnaaTna. TeIHIAIBIM OpeKeTi Ka3aK TiTIH OKBITYIBIH 3aMaHayd OMICTEMECIHIETi €H ©3eKTi
TaKbIPBINITAPbIH Oipi, OUTKEHI THIHAAYCHI3 CoOiey KOMMYHHUKAIMICHI Ky3ere acmaiasl. Kasipri
TaHJa Ka3ak TUTl cabakTapbIHAa THIHIAIBIM OPEKeTi KaHIIAIBIKTEI MEHI€PLIIN KAThIP JIETeH CYpaK
TybIHIANABL. JKypri3ireH 3epTTeynepiAiH HOTHXKECIHEe KaparaHna, OuTiM CTaHAApThIHIA COMIeCiM
OpeKeTTepiHe OpbIH Oepiice /e, THIHAAIBIM OPEKeTi Ha3apIaH ThIC KaJbII, TOJBIK XKY3€ere acranIbl.
Makanaia THIHAAIBIM OPEKETIH OKBITYIBIH THIMILIITT Typasibl jKacallFaH 3epPTTey KYMBICTAPHI
tannananael. OHBIH IIHAE Ka3aK TUTIH OKBITY dJiCTeMeciHe OalTaHBICTBI THIHIAIBIM OPEKETiHIH
MaHBI3bl CUMATTANAAbl. THIHAANIBIM OpPEKETIHIH TBHIHAAIBIM aJJIbl, THIHIAIBIM OapPBICHIHIAFHI,
THIHJIAJBIMHAH KEHWIHT1 JeTeH Ke3eHAEpiH KAMTHIN, COFaH COMKEC TarChIpMalapIblH YiTiIepi
ycoiHbUIanel. COHBIMEH KaTap 3epTTey JKYMBICHI OapbICHIHAAa MEKTEN OKYIIbUIApbIHA JKacallFaH
HKCHEPUMEHT HOTHKECIHE TalAay >Kacaslblll, THIMIUIITT ToJIeIeHe .

TyiiiH ce3aep: THIHIAIBIM, SPEKET, Ka3ak Tili, THIHIAY, €CTy, OKbITY, ICHT€H, OKYIIIbI.

Kipicne

Ke3 kenreH Tl OKBITY 3aMaH TajaObIHA Cail KETUTIN OTBIPAIbl, OHBIH IMIIHAE Ka3aK TiJiH IIeT
TiJ PeTiHJe, eKIHII TUT peTiHae, aHa TUTl peTiHe OKBITY JaMbIN Keneni. MoceneH, Ka3ak TiUTiH aHa
TUTl JACHreiHae OKBITyFa OaiaHBICTBI KaHAPTBHUIFAH OUTIM Oepy Ma3MyHBI €HTi3UIIl. OpTypui
FBUIBIM OKUIIEPIH KBI3BIKTBIPFAH Kypzeni Mmocene — ceiineciM opekeri. CoraH coiikec, OypbiH
JIOCTYpIl OKBITy/la TeK TpaMMaTHUKara FaHa KeHUI OejiHce, Kasip jKaHapThUIFaH OiuiM Oepy
Ma3MYHBIHJIa OKYUIBUIAPABIH (DYHKIMOHANIBIK CayaTTBUIBIFBIH KaJBIITACTBIPY MAaKCaThIH/A
COMIIECIM OpeKeTTepl KUl KOJMAAHBUTAIbI. JIMHTBUCTHKANBIK, JICTEMEIIK ofeOueTTepae coiecim
OpEKETiH TepT Typre 06N KapacThIpy TYpaKThl OpbIH anFaHd. Onap:

Ceiiney

Oky

Kazy

Tyciny

An, Ka3ak nuHrBUCT-FaiabiMbl @. OpaszbaeBa KaH-KAKThl TOXKIpUOEre CyleHe Kemil, coieciM
opekeTiH Oec Typre Oemin Kapactbipaabl. Onap: OKBUIBIM, a3bUIBIM, TBIHIAIBIM, AWTBUIBIM,
TingeciM. bynmapabH OapibIFbl — 9MIICTEMEINIK 13/ICHIC JKOIBIHAAFHI KaHama TepMuHaep. JKorapeiaa
aTar aTtan eTKEHIMI3JeH, coifyieciM opeKeTIHIH TOpT TYPi, OJapAbIH aTaybl KeOiHece OpbIC TUTIHIET]
TEpMUHAEPMEH atanbln xypreH. Famsimaap onbl: «Ceilsiecim opekeTiHiH 6apIiblK TYpJepiHe TOH €H
6acThl KOpPCETKIlI: 0N — TyCiHy. Bip agaM exiHIm agaMHBIH alTKaHbIH TyciHOece, yKraca, OHJIA
HiKipJiecy MEH ceilsiecy ae xy3ere acnaiipl. bi3niH olbIMbI3IIA, COMIECIM OpEKETIHE KAThICTHI aluTy
1a, OKy Ja, ’Ka3y Jia, ecTy e, Tingecy ae Oenrini Oip xabapnanraH, OasHIAIFaH OWIbI TYCiHyTre
Herizneneni. COHIBIKTaH «ayJUpOBaHKUE» AETeHIII 013 TYCIHY eMec, «ThIHIAJIBIM» JeTl aTalMBbI3 Ja,
TYCIHY IpPOLECIH OChl dpEeKeTTepiH OopiHE OpTaK YCTAaHBIM PETIHJE TaHUMBI3» JIeN TYCIHIIpreH
6omnareH [1, 53].

Ocpl ceitneciM opeKeTiHiH inriH/e 013/11H 3epTTey HBICAHBIMBI3 — THIHIAIBIM OPEKETi.

TeIHAATBIM — «ay TUPOBAHUE» IETCH TEPMUHHIH OUIIIPETIH MaFbIHACHI — «ECTY apPKBUIBI TYCIHY».
byn TepmMuH aiiTbulFaH HE TEXHUKAJBIK amlaparrapra >as3bpUIFaH ayJAuOMITIHAET1 ce3depal,
celimemaepAl ThIHAal OUTYAiH HOTHXKECIHIe KaObUIAAY )KOHE TYCIHY JeTeH YFBIMIBI OUTIIpeIi.
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OJicTep xKIHe MaTepuaaap

TeiHganeIM Oeliri ceiiey opekeTiHiH Typl petinae XX raceipabiH 60 XKbplUigapeiHaH Oacrar
3eprrene OacraraH. « ThIHIAIBIM» TEPMHUHIH ajfall peT MIETeNIIKTEepAi OKBITY OJICTEMECIHJIE
OipiHmi Oosbin «ThIHAAY» TepMuHIH 1930 xbuTbl amepukanablk ncuxonor Jon bpayn Teaching
Aural >KyMBICBIH/Ia €HTI3T€H. AJIFAIlKbl KE3/€ «aybI3la alThUIFaH CO3Jl TYCIHYy» JEreH TEPMHH
peTiH/e KONIaHbLUIFaH.

Fansim 3.A. KouknHa THIHAAYbI «ECTUIETIH coilfieyli KaObuIay *oHE TYCIHY MpoLeci» Jen
aHbIKTanel. «ThIHIAYy» TEpMUHIHIH KeHelTureH aHbikTamacel [.B.Poroa men WM. H.
Bepemarnnansiy eHOCKTEpiH/IE — €CTY apKbUIbl KAOBLIIAHATHIH TYCIHIK PETiHe YCHIHBUIAHI [2, 12].

Kazak TiniH OKBITY 9IicTeMeciHAe THIHAAIBIM TepMuHi FanbiM @. OpazbaeBaHbIH 3epTTEyIIepi
HETI31H/E KAJIBIITACTEL.

TeIHAATIBIM — OKY YIEPICIHAE K€H OPBIH aJIaThIH, TUT YHPEHYIIIEp apachIHa KapbIM-KaThIHACTHI
KYy3ere achlpaThlH TUIIK TYJIFaJap/sl THIHAAY, €CTY apKbUIbl KaObuiaay, y¥y. ThIHIAIBIM/IbI KeTe
MEHrepy OFaH KaThICTBI MbIHa/Iail Oenrinepal yipeTyMeH OaiaHbICThI:

1. Backa npIObICTapAaH TUIAIK ABIOBIC TOJIKBIHBIH, OJIAPJIBIH €PEKIIENIKTEPiH aXbIpaTa Outy;

2. AyIuomnbIK TUITIK TYJIFaTapIblH MaFbIHACKI MEH MOHIH AYPBIC KaObUIal Oly;

3. MoTiHHEH KaXeTTi IepeKTi Tayblll, Maiinanana Oity;

4. TeIHOANBIMFA KATBICTBI HET13T1 KOPCETKIIITEP/l JKaH-)KaKThl MeHrepy [1, 283].

TeIHDAYMEH KaTtap KYpPETiH CHHOHUMIEC co3 — ecTy. JlereHMeH e, €Ki Co3[l CHHOHUMIIIK
KaTapra JKaTKbI3CaK Ta, THIHAAJIBIM OPEKETIHE KATBICTBI Ka3bUIFAH TYPIK €HOETiHIe ecTy MEH
THIHJAY/bl €Ki OeJieK MaFblHANbBI CO3 PETiHAe KapacToipansl. «EcTy MeH ThiHzmay Oip-OipiHeH eTe
epekmeneHeni. Ecty 0i3miH epkimizfeH Teic maiiga Ooiica, ThiHmay Oenrimi Oip Makcar yIIiH
xacanage» [3, 58]. Uo, mbiHBIMEH A€, ecTy 01 — (PU3HOJIOTHSUIBIK, all ThIHJAy — MCHUXOJIOTHSIIBIK
KyObutbic. OchIFaH ColKec, aJlaMHBIH €pKIHEH ThIC KYPETiH, KYJIaK KAJIKAHbIHA COFbUIFaH JIbIOBIC
TOJIKBIHJIAPbIH €CTYTe JKaTKhI3CAaK, KYJIAKKAa KeJETiH IbIOBICTapibl CaHAJIbl TYPAE, 3€HiH KOWBII
KaObLIIAY bl — THIHAAY IeH1 eKeHO13.

ArpimmibiH FaneiMbl Jean E. Brown «bi3 TEIHAANBIM OpEKETiHIH THIHBIII OTHIPYAAH J1a apThIK
€KeHIH OUIIIIK, COHBIMEH KaTap ThIHJAY/IbIH ITACCUBTI OPEKET €MEC €KEHIH aHBIKTaAbIKY [4, 2] nerex
MiKipiHe KOChLJIa OTBIPHIIN, THIHIATBIMHBIH aKTUBTI OPEKET €KEHiH, SIFHU aJaM ThIHJAay OapbIChIHIA
aJIpeCaHTTHIH aKIapaThlH JKai FaHa ecTil KoiMail, OHbI SMIATHIMEH KaObLIIai OThIpa, OFaH THICTI
Kepi OaiiaHplc Hemece peakuus Oepyl Kepek Ien aWTKbIMBI3 Keleai. OMipe Oochbl epexxenepli
CaKTaWTBIH >KaKChl THIHJAYIIBI KAJBINTACTHIPY YIIIH Oanara MEKTell KachblHaH KaXeTTi akmaparrap,
Oimim, TopOue Oepimy kepek. Cebeli «oKymbuiap MekTenteri yakbITbiHBIH 40-70% ThIHIAyFa
apHaii/ibl, COHIBIKTAH OJIApJbl THIMAIPEK THIHAAY AAFAbUIAPHI MEH CTpAaTErusjapblMEeH KaMTaMachl3
ety kepek» [4, 2]. Onaii 6onmaran >karnaiiga OamaHbeIH OoNamakTa agaMJibl THIHAAMN OThIpFaHIal
KeWin TaHbITYy, CO3 TOPKIHIH TYCiHOEW ThIHIAy, 3ediH KoiMmay JereH CHSKTBl KaMaH OeTTepIi
OoiibIHa CIHIpIIN, MAaCCUBTI THIHAAYIIBI OOJBIN KajblITacy Kaymi Oap. Ennerie, «mextenrtepiMizie
KOFapblja aTall ©TKEH TBHIHJAJIBIM OpEKeTI epeXesepi cakTajla Ma eKEeH?», «ThIHAAIbIM
TaTnchIpMaiapbl 1yphIC KYPBUIBII, MaKCaTbIHA JKE€Te M€ €KEH» JIeTeH OopiMi3/IiH OHBIMBI3Fa KENEeTiH
OpPBIHABI CypakTapra jkayan Oepy YUIIH MEKTENTe >KYPri3reH SKCHEPUMEHT HOTHXKeJIepiMEeH
Oemiceltik.

HQTI/DKCJIep JK9HE OoJIapAbl TaJIAay

Teigmay opekeTi OyriHri Tagaa Oi1iM 6epy MEH OKBITY >KYMBICTApBIHAA MaHBI3/Ibl OpbIHFa He
OoNFaHbIMEH, MEKTeNTepiMi3leri  OKyIIbUIApAbIH  THIHAAY  OpEKeTIH THICTI  JeHreine
UTE€PMETEHIIKTEP1, THIHIAIBIM KYMBICTAPbIH TOJBIK OPBIHAaMaNTHIHABIKTAPHI IIBIHABIK. By mikipre
menen perinie Anmartbl Kamackl OutiM OackapmachiHblH Koka Axmer Slccaym ateinmarbsl Nel23
MEKTEN- TMMHA3MACHIHBIH 9 CBHIHBIN OKYIIbUJIAPBIHAH AJbIHFAH cayalHaMa HOTIDKENEpl TeMeHJe
KOpPCETIUITeH.
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Calaxkrapaarbl THIHIAJIBIM YJIeci KaHAal?
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Cayannama HoTHKecl OoilibiHma «Kazak Tim cabarblHOa ci3Al Kall ceiey opeKeTi
KBI3BIKTHIPAIBI?» JIereH cypakka 20 OKyIIBIHBIH 9-bI «Ka3bUIBIM» Jece, 7-1 «alThUTBIMY, KaJdFaH 2-i
«OKBUTBIM» MEH TaFbl 2-1 «TBIHJIAIbIM» JPEKETIH TaHAalabl. ThIHIAIBIM OpPEKETi TarlchlpMaiapbl
TOJIBIK OPBIHAATIMAMTBIH JKepJe OKYIIbUIApAbl THIHAAIBIM OpEKeTi KalgaH KbI3BIKTBIPCHIH?!
CoHJIBIKTaH OJIapJbIH THIHJIAIBIMIBI TaHJaMay *eHi ae Oap. backa marabpiHbl TaHmay cebenTepiH
ObuTall KOPCETKEH: «OKa3FaHIa eciMIe KalaJbl», «amai-aFrailllapMeH COMJIECKEH YHaHAbD), «e3iM
YIIiH 5Ka3bUIBIM BIHFAMIIBD», «OWBIMIBI Ka3FaHAa TOJBIK JKETKi3e alaMblH», (OKa3raHla ecimMie
CaKTAaJIBII KaJIaJbl», «OKbIFaH/Ia aKIapaTThl )KeHUT KaObUIIAMBIHY.

«TeiHganeIM TanceipMaapbl TOJNBIK OpbIHAAIAa Ma?» JETeH Cypakka OKymbuiapibiH 60%-bl
«TOJIBIK OpBIHAANIMaiAbBy Aen sxkayan Oepai. OpbeiHmanca Aa, cabakra THIHAAIBIM Yieci opTaiia
ecernmieH 23%. byn cabakra ThIHIANbIM OPEKETIHIH TINTI >KapThUIall TOJBIK OpPBIHIAIMANUTHIHBIH
KepceTin Typ. byran e ceben?

BipiHmrigeH, OKymIbUIApABIH THIHAAYJAH T3 JKAIBIFATHIHABIKTAphl Oenrimi. byn sxarmaii
oJIapbIH THIHJAM KaTKaH aKIapaTTapbl apachbIHIaFrbl OaillaHbICTapAbIH Y31TyiHe kui ceOen 6oa bl
«Cabak OappIchIHIa, acipece ThHIHAAY Ke3iHAe opTypii cebentepmeHn 3eitin Oemineni. Conna
«OKapaiiipl, MEH OYJ1 TaKbIPBINTHI Vi€ €rKEU-TerKEMI OKBIM, TYCIHIN aJaMbIH» JETeH CHUSKTHI
Oanama mremrimzaep, ceiTaynap 6acranansl. byn skarnait 6ipTe-0ipTe KaiTanaHbll, aypyFa, o/IeTKe
aitHamanel. Ocbulaiiina, TakpIpeInTap “KediH’, “COChIH” (paKTOpiapelHA CEHIMN, cabaK KapbIM-
KapThUIall TyciHije OacTaiipl. Yiiae Oosica HE OKyFa MYMKIHIIK TyMaibl, He TaKbIPbII TYCIHIKCI3
6omaznsl. by xkarmail «TaKbIpBINTHI cabakTa TYCIHY» KaOUIeTiH KOFaiThIN KaHa KoWMail, COHbIMEH
Kartap amaM OYHBIH Oip aypy ekeHiH ae Oaiikamail kamame» [3, 93]. Erep oxymibuiapra ThIHIAQY
TypaJsibl XKETKUIIKTI akmapat OepiiMece *KoHE OKBIThUIMAca, oJiap OyJl oJeTTepiAcH alpbuIMaiiibl.
Opnan Oesek, OKyIIbUIAp MYHBIH 3apaaOblH Oykin OuliM oneMiHae OacTaH KemlipeTiH Ooiasbl.
OKymIbIIapAbIH KYMBICTBI KEHiHre KaIIbIPBII asKTay opeKeTTepi dpKalllaH jKaKChl HATIKE Oepmeyi
MyMmKiH. O yIniH cabakTel cabakTa MEHrepy, SSFHH ThIHJIay KaOileTiH AaMbITy KakeT. OKyIbuiapra
OUTiM amyJIblH MaHbBI3ABl Oip KOJIBI THIHJAIBIM JaFJbIChl €KEHIH TYCIHIIpyMEH KaTap, OChIFaH
OaiiTaHBICTHI MTPAKTUKAJIBIK dKYMBICTapFa 0aca Ha3ap aynapy Kepek.

ExiHmmigen, MeKTenke AeWiHri OUTIMHIH endyip Oeniri ThIHOAy apKbuibl urepiieni. OKy
KBUIAPBIHIA J1a OKYIIbLIAp AakKmapaTrThl KeOipeK THIHAAY apKbUIbl MeHrepenai. Amepukana
KYPri3UIreH 3epTTeyliep HOTIKECiHAe OacTayblll KOHE OpTa MEKTeN OKYIIBICHI MEKTENTeri
yakbITBIHBIH 50%, a1 YHUBEPCHUTET CTYIEHTI YaKbITBIHBIH 90% ThIHIAYyFa )KYMCANTHIHBI aHBIKTAJI BT
[3, 94]. 3eptreyminep cabakra aybi3ia KapbIM-KaTbIHAC Oip jKaKThl €KeHiH, MyFaimaep Oip cabak
CaFaThIHBIH MmamMaMmeH 2/3 OemmiriH cabak TYCIHAIpyTe >KYMCANTBIHBIH aHBIKTaAbl. MyFamiM Kell
YaKbITBIH aybI3IlIa OpEeKeTKE apHaiiibl. AybI3IIa e3apa opeKeTTecy OipiHIIl OpbIHFA IIBIKKAH OLTIM
Oepy omiCiHAE OKYIIbUIAPABIH MYFAIIMHIH aWTKaHAApbIH MYKHUSAT THIHIAYMEH KaTap, TeKCepy
CYpaKTapblH KOSl OTBHIPBIN, MyFalliMre yHeMi Kepi OaitmaHbic OepyiH, TyciHOeH KajFaH >KepiepiH
KbICBUIMaH, epKiH CypayblH KAMTaMachl3 €Ty KaxkeT.

YuriamineHn, pecmu «BritishCouncily aFbUIIBIH TUTi MOPTaJBIHAAFBl AFBUINIBIH  TUTIHIH
THIHJAJIBIM TalChIpMaapbl MEH Ka3aK MEKTENTEePiHAET1 THIHAAIBIM TaIlChIpMaliaphl MEH
ayJMOMOTIHJEPIHE 3EPTTEY JKYPri3il, CaNBICTBHIPABIK. 3€pTTEy HOTIDKECIHIE MbIHAIall e3repic
Oaiikanapl: keOiHe Ka3akK TUTIHIEr ayJMOMITIHAEpP MOHOTOHIBI, JAybIC BIPFarbl OipKenki OOJbII
KeJICe, aFbUIIIBIH TUTIHJETI ayIMOMOTIHAEpAe KOHUI- KYH, SMoIus 0ackiM. Ocipece, Kyily, MYHAlo,
PEHXKY JaybICTapbl aHBIK Oepiieli XKOHE ON ©3 Ke3eTiHAe ThIHJAAyIIbIFa Ja aKmaparThl >KEHL,
SMIATUSAMEH KaOblIIayFa THIMII 9cep eTel.

ConbIMeH KaTap, eH 0acTbl cebenTepaiH Oipi — THIHAAIBIM TallChIpMaIapbIHBIH Tajanka cail 3
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Ke3eHJe TOJBIK ©TKi3iiMeyi. byn 3 kesenzeri TtamcelpManapibl MYMKIHAITIHIIE OHJIANH-
wiatopmanapa, 3aMaHayu yiarige Kypy xaxer. KeiOip oKpITy Kypangapbl MyFaliMIepre *Kakchl
TBIHJAY OJETTEPiH JaMbITyFa Kemekrecedi. JKakchl THIHAAY AaFAbUIApbIH JaMBITy YIIIH MH
IBIOBICTapAbl Oip-OipiHEH akpIpaTy Kepek. Tacma MeH paavo JbIOBIC KeMIIUTIKTEpiH YHperyne
KOJITAaHBUIATBIH HETi3T1 ecTy Kypaujapsl Ooinbin TaObutagsl. COHBIMEH KaTap, TeleAuIap MEH
KOMIIBIOTEP CHSIKTBl ayJHOBH3YaJ[bl Kypainapisl Maigaganyra Oojanel. OpTypiai AblObIcTap
KacceTara HeEMece KOMIIAKT-IUCKITe JKa3bUIBIN, OKyIIblIapFa oWHatbuiaabl. Ocbl  opaiiia
ayJroTacnazapAarsl SpTYPIi KeJiK JbI0bICTaphl, KYCTapAbIH IbIOBICTAPbI, My3bIKa T.0. apTHIKIIBUIBIK
6omanpl. OKymibuUTap Yiaeri Teienuaap, KOMOBIOTEP CHAKTBHI ayJHOBU3YaNIbl KYPBUIFbUIAPIBIH
aNJBIHIA KO YaKBITThl O0CKa O©TKi3eTiHi Oenrim. Onappl KBI3BIKTRIPATBIH OCBIHAAN ayano-0eiiHe
KypaJlapbIMeH OTKI3UIETIH THIHAAJIBIM Ca0aKTaphIHBIH OKYIIbUIApFa OEpeTiH HOTHXKECi KOFaphl
0oJabl.

Ocslnaiimna, Typik Famsivel Murat Ozbay «Bir Dil Becerisi Olarak Dinleme Egitimi» en6erine
CYlieHe OTBIPBIN, THIHAAIBIM/IBI YIHBIMAACTHIPY MAPTTAPbIH ObLIAaN YChIHYFa O0MaIbI:

1. MoTiH TaKbIPHITIKA )KOHE OKYIIIBI )KAChIHA Call TAHJIATYhI KXKeT.

2. Oxkyumiputapra OW INAKbIpy YINIH TaKbIPbII Typaibl cypak Koibuiagel. JKaHa cesnep
TYCIHAIpLIe .

3. MoTiHal THIHOAp ajAbIHAA OKYLIBUIAD AJJbIMEH MOTIHIE apHAIFaH TAalChIPMaHbl KOHE
CYpaKTap/bl OKBII, TAJIKbLIAYIaphl KaxeT. TaHbIC eMec co3/1ep TYCIHIIPiTyl KepekK.

4. TeIHOANBIM MOTiHI KEMIHJIE €Kl PET TRIHIATYHI Kepek: a) JXKanrmbl Ma3MYHBIH, UACSICHIH TYCIHY
yuin; Cyparbl: MOTiH He Typaibl?; o) HakTel aknapattsl Tady yirin. Cypakrapsl: Kim? He? Kaman?
Kaiina? Kanma? (HakThl hakTijepi Tanam eTeTiH CypakTap)

5. TanceIlpMa CypaKkTapbIHBIH PETi MOTIH JKETICIMEH caii Kelyl KaxeT.

6. MoTiHIl ThIHJAN, CYpaKTapFa jkayar OepreH COH, OKYLIbLIap JKayanTapblH JKYITa HE TONTa
canbIcThIpa anajael. Hemece Myraiim aybi3ia Tekcepei.

7. AIBIK CypaKTap apKbUIbl OKYLIBUIAP MOTIHJEr! akmapaTThl eMipMeH OaiIaHBICTHIPHIIN, €3
OMBIH OpTara Caiaybl KepeK.

3aMaHayu YATige THIHJIAIBIM TalChIpMajapblHBIH 3 Ke3€HIH MbIHA IUIaTdopManapia eTKiyre
0oJabl.

1 -TBIHATBIM Il TATICBIpMAachl. ThIHIATBIMHBIH 031 OKyJIbIKTapaa QR- koamnen 6epineni. OHbI
ckanepiney ymiH Pageloot, AsposeApp , 4qrCode, codeQR chiHABI caliTTapapl KOJJaHyFa 00JIaIbl.
SIrHm, apHaiipl OarnapiamMaHbl JXKYKTeMei-ak, caifitta ckaHepiney TuiMai. Aji, Android, Apple
TenedOoHIapbIHBIH COHFBI HEMECEe JKaHApThUIFaH YJTUIEpiHAe KOATHI CKaHepIiey YILIIH KipiCTipiireH
¢byukuusmapel 6ap. TinTi, oKymbuiapra yil skymbicTapsiH Oeprenne QR Tiger, Powtoon CHSKTBI
caifTTapJia MyFaliMHIH €31HE ayaHo KYpPBII, XKYKTEM, ITPUX-KOATHI Oepynepine Oomanel. Narakeet
CalTBIHAA MOTIH/I CO30€H YKa3bIll, )KYKTEIl OHBI ayJUOFa aifHAIABIpyFa OOabl.

TeIHAAABIM aNbl TAlCHIPMAchl MOTIH TaKbIPHIOBIH amryFa OaFbITTalFaH TarchlpManap, Ou
IIaKBIPY, CO3/AEP/l AJJbIH-aIa YHpETY, MOTIH Ma3MyHBIH OoJKayFa OaiIaHBICTBI CYpaK KOO KOHE
T.0. Oomy kepek. ThHIHAANBIM KE3EHIHJAET1 TalChIPMATapAbIFbl ANFAIIKbl TaINChIpManap >KaJIIbl
Ma3MYHBIH TYCiHyre OafrbITTalica, KeHWiHT1 JKaTThIFyJap HAKThl aKmaparThl TaOyra apHaIybl THIC.
Mpicansl, rebusl.com calThIHIIa TAKBIPBHINTHIH aTaybIH XKa3FaHaa, pe0yc KypsbIn Oepeni. OpuHe, Oy
©Te XbUIJaM, KbI3bIKTHI 9pi THIMI1. ConbiMeH KaTap, Wordwall mnardopmaceinmga anarpamma — ce3i
HEMece €63 TIPKECIH ally YIIiH 9pinTepai JYPhIC OpbIHAApbIHA CYiipeHi3, «YTanail OyKBbD) — TyphIc
opinTepi TaHAay apKbUIbI CO311 asKTayFa THIPBICHIHBI3, «II0MCK cIIOB» — ce37iep apinTep KecTecinae
xaceIpplTFad. Onmappl MYMKIHJITIHIIE Te31peK TaObIHBI3,

«KpoccBopm» — KpOCCBOPATHI LIEIy YIIIiH KeHecTep i maiaanansiHb3. Ce3i TYPTil, jKayanTsl
€HT131Hi3 CUSKTHI TarChIpMasap apKbLIbl TAKBIPHINTHI alllyFa OOIa/Ibl.

TeIHAaIBIM Ke31HAETI TarchlpManap SpTYpil THIHIAIBIM JaFJbUIApbIH JaMBITyFa apHaJFaH
TarnceIpMaiap, cypakrap. AJFamKkbl TalcblpMaap *ajbl Ma3MYHBIH TYCIHyTe OarbITTajca, KeHiHTi
KATTBIFyJIap HAKTHI aKMapaTThl Ta0yra apHamybl THiC. OHBI OTKI3YIIH THIMII 9IC-TOCUIACPIIH Oipi
— EdPuzzle nnardopmacel. OHla BUIEOHBI, ayTMOHBI, Kepek Ooiica BUIeOHBI YouTube xemniciHeH
KykTteyre Oomnaapl. ThiHmay OapbIChIHIA BHUAECO TOKTATBHUIBIN, AalllbIK/>KAOBIK CYpPAKTap IIBIFBII
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oThIpa/ibl. BuaeoHs! exiHm per ThiHaayra Oonmaiinel. COHOBIKTAH, OKYIIBLIApAbl OipeH eCKepTy
Kepek. TarncbipMaHbl OpbIHAAY OapbICHIHIA MYKUAT O0JIabI.

Mpicanbl, MEH THIHJIANBIM Ke3iHJe OpbIHAanaTbiH 1 Tamncelpma yiricid onnaiiH EdPuzzle
wiatopmacbiHia kacaabiM. by miargopma ayamo jkoHe MAOTiHAIKKaz0anapbl, cypakrapbl MEH
TancelpMaiapsl Oapoeline ¢pparMeHTTepiH jkacayra apHaiFaH. bip OeiiHerecyiieHe OTBIPHII, alIbIK
CYpakTapMeH HHTEPAaKTUBTIBUKTOpWHA Hemece OipHelle jKayanThlH ilIiHeH Oip)KayanThl TaHIay
TaICBIPMAChIH KacayFa Oonaabl. 9-CHIHBINTHIH OKYy Oarmapiiamachl OoifbiHIIa «buoTtexHonorus —
TaraM OHJIPICIHIIE» TaKbIPHIOBIHA KATHICTHI BHUIEO MarepHuaiasl YouTube XkelniciHEH CLITEeMECiH
aJteln, ratgopmara canasiM. OKyIIblIap BUACOHBI THIHIAM OTBIPHII, AllIbIK KOHE )Ka0BIK CYypaKTapra
JKayar Oep/ii.

G Made in KZ | Kbimbis enaipici
— & i B3 oPen-enpeD quesTion

©OHpipic KelweHi kawaH canbiHabI?

Rewatch Skip

Mpicansl, BUZ€O TOKTAI, OipJIeH cypak KoWbuIa bl. JKayaOblH xKa3raHHAH KeWiH FaHa, BUACO opi
Kapai aiaracajbl.

e Made in KZ | Kbimbi3 eHgipici (4] »

Watch tater/. - Shere B vuueLe cHoice quesTion

Byn KelweHae kanaait eximaep 6ap?
KbiMbI3, cayman
KbIMbI3, KYPT, Mai
apan, wybar

MADE IN KZ Rewatch Skip

I ‘ @3 YouTube

Bacteichl, OKymbUTap MyKUAT ThIHAAaybl kKepek. Ce0ebi, BUACOHBI KaWTamam ThIHAAYFa
Oonmaiinbel. by Typansl oKymibuiap OipJieH ecKepTuUlAl. 3ep callblll ThIHAAN OThIpFaH Oana JAypbhIC
kayan Oepeni. Ce0ebi, BUACO TOJI COJN COTTE TOKTAThUIaAbl. MyFamiMre e, KiM Kajail ThIHAAI
OTHIpFaHBIH OaifKayFa >KaKChl OOJIaIbI.

Kanmel, 5 cypak Koibuiasl. OKyIIbUIapFa OV TarchbipMa KMbIH O0JIFaH JKOK.

Kbimbia eHAipici

00:38
)

e Made in KZa'Kpimbia eHgipici = 00:53
0110
01:33

02:15

9 X —% . )

By mnatdopmaHbIH Tarkl Oip apTHIKIIBIIBIFI — YH dKYMBICHIHA J1a KOCBIMIIIA TAIICBIPMa PETIH/E
Oepir, Tekcepyre 0omaabl. MyFamiM OKyIIbIIAp/IbIH XKayaOblH, HOTHKECIH, Kalail ThIHIaFaHbIH KOpe
ajajpl.

TeIHDANBIMHAH KEHIHT1 TarnchlpMa MOTIHIIE KOTEPUITeH Mocellere, akmapaTka OalIaHBICTHI
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TaJKbUIAYy CYpakTapbl. MyHAaFbl CypakTap oyiap YHPEHTeH KaHa Cce3JepAi, MATiHAe Ke3/AeCTipreH
ce3JIepi KoJlaHa OTBIPHIIL, XKayarn Oepe alaThIHAaN eTill YHBIMAACTRIPBUTYBI KakeT. COHBIMEH KaTap
CYpaKTap OKYIIBLIApIbIH OMIpJiK TaxipubeciMeH e OailaHBICHIN, ©3 Ke3KapacTapblH Oinmipyre
MYMKIHIIK OepeTiHael eTim KypwUlybl Kepek. Horwmke-tamceipma keseHiHe Quizizz, Kahoot,
OnlineTestPad, Madtest, Proprofs, Quizlet , ClassMarker »xoHe 1.6. matdopmanap siHFainel. OHia
OKYIIBUIAP YCBIHBUIFAH KayanTap/AblH JYpbIC JKayanTapblH TaHAAWTBIH, CypeTTEp MEH aKIapaTThl
ColiKeCTeH/IIPETiH HeMece 63 HYCKaJlapbIH €HT13eTiH TecTTep kacayra Oonazsl. [laiinanany ere oHai,
uHTepdeiicTi OipHeme MUHYT IHIiHIE TyciHyre OoNaabl, COHBIMEH KaTap IulaTdopMaapIbiH
OapyBIFBl OPBIC TUTIH KOMAa bl skoHe Android skone 10S xylienepinae »KyMbIC ICTEH]II.

[lpakTuka OapbIChIHAAa 9-CBHIHBIN OKyIIbUIAapbIMEeH 8-OeniMm  «buorexHomorus — Taram
OHJIIPICIHAE» TaKbIPHIObl OOWBIHINIA TaKTaFa TAKBIPBIIKA KATBICTHl CYpeTTep UIHII JKOHE
WHTEPAKTHBTI TaKTaJaH €Ki TomKa pelyc Menry TamnceipMackl Oepinmi. TBHIHOANBIM bl
TarchIpMachiHaa 1-TOM OKyIIbIIapbl | MUHYTTBIH immiHIe «BHOTEXHONOTHS CO3IH MISHIIN aJJbl.
MOoTiHHIH ayau0 HYCKachl OOJIMarFaHIBIKTaH TBHIHIAIBIM MOTiHI OKbUIIBIL. OCBhI MOTIH OOWBIHINA
OKYJBIKTaFbl CypakTapra OKymIbUiap jxayam Oepzai: 1) buortexnonorust neren ne? 2) Arta-
0abanapbIMbI3 OMOTEXHONOTHS FHUIBIMBIH OinreH 6e? 3) buoTtexHomorus Kail FBUIBIM cajlachbIMEH
OaiiIaHbBICTHI JeT OiNIaliChIH? Op TONTaH 2 OKYIIbI CIHUKEP PETiHAE MIBIFbIN, CYpaKTapFa ThIHIAAIFaH
MOTIH OoifbIHIIA OapblHIIA JyphIC >Kayanm Oepyre TBIPBICTBI. bipak, 3KCIIEpUMEHT peTiHzae
OKYIIBUIApPFa OChl MATIH dKpaHJa YCHIHBUIABL. OKyIIbLIap €HAl ©3/epi OKbIFaHHAH KEiiH, Te3ipeK
xayan Oepe 6actanpl. JlereHMeH, OyJ1 7 MUHYT YaKbITThI aJlJIbl 9pi 9p CYpPaKThIH KayaObIH MOTIHHEH
i3neit 6epai. OchlaH MIBIFATBIH KOPBITHIHABL: 1) THIHAAIBIM MOTIHIH OipiHIII THIHIAY OapbICHIHIA
OKYIIbIIAP 3€WiH KOWBIN TBIHAAMAJBI, COJI ceOenTeH OapibIFbl CIHUKEep OONBIN IMIBIKOAABI; 2)
OKYIIBLIAPIGIH K601 ThIHAAY OapbhICBIHIA «TYPTIM alxy» CTPATeTUSCHIH KoMAaHOasiwl; 3) MyFaliMm
TaparblHaH Tipek ce3zep Oepimeni, cos ceOenTi e Keldip TepMHUH Co3/ep/i OKYIIbl eCTe CaKTai
anMaipl; 4) cayamHaMmaja Jkayan OepreHzieit OKyIbuiap e31epi 0Ky apKbliIbl MAaTepHAaIIbI )KaKChIpaK
TYCiHE; 5) OKyIIbIIapAbIH alTybl OOMBIHIIA, MOTIH «KBI3BIKCHI3» opi «KEH KOeJIeM/I» OOJIbI.

TeirganeM ke3eHigae 9. 1. 3. 1 TeIHmanFaH MOTIHIETI aKMaparThl OMIPIiK MoceleIepMeH
OaiiaHpIcThIpa OiTy MakcaThl OOMBIHINA, SKpaHAa TYpPJl MaMaHJABIK HeNEpiHiH CypeTTepi Oepiii.
Exi Tom ThIHmanFaH MOTiH OoWbIHINIA Oip-OipiepiMeH «BbHOTEXHONIOTHSI CalachIHBIH KBI3BIKTaphD»,
«buoTexHoIOT MaMaHIApAbIH jKaHA OHIM IIBIFApYb», «3epPTXaHaJIbIK KYMBICTAPIAFbl KbI3BIKTAP)»
CHSIKTBI TaKbIPBIITAPMEH O O6IiCTi XoHe Keibipeysepi ochl MaMaHABIKTHI TaHaayFa Oen OyIibl.
Ka3zak xankbIHBIH YJITTBIK OHIMJEpi: KbIMbI3, LIy0ar, KaTblK, alpaHIapiblH OWOTEXHOJIOTHS
FBUIBIMBIMEH OaiJIaHBICHIH aHBIKTAII, ©3/1epl /1€ KbI3BIKTHI. OChIIaH MIBIFATHIH KOPHITHIH/IBI: MOTIHTE
0aiiTaHbBICThI KBI3BIKTHI, MAii1aJIbl TAIIChIpMa KYpYy — MaKcaTKa KeTKizei. bacbina onapra KbI3bIKChHI3
OOJIBINT KOPIHTEH TAKbIPBII, OMIp KAKETTUIITIHE )KapaTaTblH, KYHACTIKTI IMIM-KYPETiH eHIMAep.Ii
TaJKbUIAy OKYIIBUIAPAbl KbI3BIKTHIPABI. EH 0acThIChl, OKYHIBUIAPABIH ©37epi ©3IIriHeH Oy
MaMaHJbIKKa KbI3BIFYIIBUIBIK TaHbITa OacTaipl. THIHAAIBIM MaKcaTblHA KETIiI, TaKbIPBIITHI
TOJIBIKTAH aIllITHIK JeT aliTyra 00Jajbl.

KopbIThIHABI

CabakTbl OyphIC THIHAAYABI 9/IeTKE alfHANABIPFaH OKYIIbl cabakTapJaH KaJMayfa ThIPHICAJIbI
XKoHE cabakKa KaThICyJa MYMKIHJITIHIIIE MYKUST opi OenceHi 0onaapl. OUTKEHI MyHAal OKYIIBI
TaKBIPBINITHI MEHTEePY/IiH €H OHA JKOHE JKAIIFbI3 KOJbl — Ca0aKThl THIHJIAY C€KeHIH Oinenmi. Amxam
KITanThl KaJlaFaH yaKbITBIHIA OKHJIBI, KaJlaFaH Ke3/e KaiTanail amaapl. Anaiiia OKy MEH Kaitanay
KOCBIMIIIa YaKbITThI, KaHa PETTEYAl jKOHE JI933aT alaThIH JKEKE 1C-OpEeKETTepCH YaKbIT apHay/bl
Tanamn ereni. AJ, OKYUIBIHBIH KOJIbIHJIA ca0akThl cabakTa MeHrepyiHe Oip FaHa MYMKIHIIK Oap:
AWNTBUTFAH/IbI TRIHJAY JKOHE JKa3bII aly.

Ocpunaiiima OLTiM anmyJIbIH, OKYJBIH Kenl OeliriHe ca0akTa THIHAAY OPEKETiH TOJBIK OPbIHIAY
apKbUIbI KOJ JKETKi31eli JeTeH KOPBITHIH/BI JkacayFa 0oaipl. Ayaiiia TIHAAIN TYCIHY apKbLIbl OKY
TBIHJAY JaFAbUIAPBIH JKETUIIIPETIH opeKeTTepre Kyieni Typae KaThICyIbl Tanamn erefi. ThiHaay —
OKY TpOLECIHAET MaHBI3Ibl JaFAbl KOHE OKYy YIIIH TanThIpMac 3JEMEHT OOJBIN TaObLIabl.
Ocbutapra cyiieHe OTBIpHIN, 013 OuiM Oepy OapbIChIHIA ajfaH aKMapaTThIH Ker OeJiriH ThIHJAY
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LISTENING ACTIVITY IN KAZAKH LANGUAGE LESSONS WAYS
TO ORGANIZE TASKS

Abstract. The activity of listening is one of the most relevant topics in the modern methodology
of teaching the Kazakh language, because speech communication cannot be realized without
listening. Currently, there is a question as to how well listening skills are being learned in Kazakh
language classes. According to the results of the conducted research, although there is a place for
conversational activities in the educational standard, listening activities in classes are ignored and are
not fully realized. The article analyzes research works on the effectiveness of teaching listening
behavior. In it, the importance of the listening activity related to the teaching methodology of the
Kazakh language is described. It covers the stages of the listening activity: before the audition, during
the audition, and after the audition, and samples of tasks are offered accordingly. At the same time,
during the research work, the results of the experiment conducted on schoolchildren are analyzed and
their effectiveness is proven.

Keywords: activity, listening, kazakh language, hearing, learning, level, student.
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AYJIMPOBAHUE HA YPOKAX KA3AXCKOI'O SI3bIKA CIIOCOBBI
OPI'AHU3AIIMU 3ATAHUIN

AHHOTAUMsl. AKTUBHOCTb ayJAMpPOBAaHUS SBISETCS OJHOW M3 HauOojiee aKTyaJbHBIX TEM B
COBPEMEHHOM METOJIMKE TMPEroJaBaHusl Ka3aXCKOro s3blKa, IIOCKOJIBKY pedeBoe oOIIeHne
HEBO3MOXKHO peain30oBaTh 0e3 ayaupoBaHus. B HacTosiiee BpeMs BO3HHUKAET BOINPOC, HACKOIBKO

22


mailto:Sayatabdulla096@gmail.com
mailto:Sayatabdulla096@gmail.com

SDU Bulletin: Pedagogy and Teaching Methods 2024/1 (66)

XOpOILIO OCBaWBAIOTCS HABBIKM ayIMpPOBaHUs Ha YpPOKax Kaszaxckoro sAselka. Ilo pesynbraram
MIPOBEICHHBIX MCCIEIOBAHNN, HECMOTPS HA TO, YTO B 00pa30BaTEIbHOM CTaHJApTE MPETyCMOTPEHO
MECTO JUI1 pEeYEBBbIX [JEUCTBUM, ayJUPOBAHME HAa YPOKaX OCTAeTCd HE3aMEUYCHHbBIM M HE
OCYILECTBIISICTCSI TOJIHOCTBIO. B craThe aHanM3upyroTcs HayyHble paboThl 1o 3¢ddexkTuBHOCTH
o0y4yeHHs CIyIIaTeJIbCKOMY TOBEJeHMIO. B Heil omuceiBaeTcsi 3HadYeHHWE aynupylomien
NESTENIBHOCTH, CBSI3aHHOM C METOJMKOM IpenojaBaHUs Ka3axCKoro s3bika. OnucaHbl 3Tambl
[IPOCIIYIIMBAHUA: JO IMPOCIYILIMBAaHUSA, BO BPEMs INPOCIYLIUBAHHUS U IIOCIIE IPOCIYIIMBAHUA, U
COOTBETCTBEHHO TpeAJIaraioTcsi oopasisl 3aganuid. Ilpu 3ToM B Xo1e HccienoBaTenbcKoi paboThI
AQHAJIM3UPYIOTCS PE3yJIbTAaThl DKCIIEPUMEHTA, IIPOBEACHHOIO HA IIKOJBHUKAX, U JIOKA3bIBAETCSA MX

3¢ (HEeKTHBHOCTS.
KaueBble cioBa: JeiicTBue, ciylaHue, Ka3axCKuil s3bIK, ayIMpOBaHUE, HaBbIKH, 00y4eHueE,

YPOBEHb, YYECHHUK.
Kenin mycmi 18 Axnan 2024
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KOFAMHBIH KA3IPT'T JAMY JKAFJAVBIHJIA KOCIBU BAF JAP ’)KYMBICBHIH
JKYPI'I3YJEI'T KEMBIP ©3EKTI MOCEJIEJIEP

Anparna. byn makamaga oprta OuriM OepeTiH Mekemelepie OKYyIIbuIapra KociOm Oarmap
KYMBICBIH XKYpri3y Ke3iHAe TYbIHIANTBIH OipKaTap e3eKTi Mocenenep ce3 erineni. Kazipri onem
KBUIIAM ©3repic YCTiHe OOIFaHIbIKTaH, €HOEK HapBIFbIHA /1a ©3repicTep BIKMaJ eTeTiHi Oenrini. by
KEeKe TYJIFara KOMbUIap TalanTapAblH KyObUIMANBIFbIH aHFapTazibl. Vaean karmaiina xkacecmipiMm
OyraH ceprexk Kapam, eHOEK HapBIFBIHAAFBl JKarfaifra Te3 Oeifimumene Oimyi tumic. bynm kocibu
Oarmapiayiisl MaMaHAap.IbIH 9p TYPJIi MaMaHAbIKTap OOMBIHIIA AYPHIC TAHBIMIIBIK OaFaap 6epyi MeH
OKYIIBIHBIH JKEKe KaOUIeTTepiH HaKThUIAN, TaHJAIFaH MAaMaHJbIKKA KaHIIAIBIKTBl COHKec
KENETIH/AITIH aHbIKTaybIMEH OaliaHbICThI. JIerTeHMeH OChl MaHBI3/IbI JKYMBICTBI aTKapy/1a MaMaHaap
KE3JIeCeTiH 03€KTi kaiiTTap 1a 0apmbUIbIK. O3bIK ME€AarorHKaNIbIK TOKIpHOE, FEUIBIMU 3epTTEYIEPAiH
HOTIDKENIEpl KocinTik Oarmap Oepy ic- opeKeTiHiH TaOBICTBI OONyBIH OCHI (DAaKTIIEpMEH TaHBIC
OomybsiMeH OaimaHbIcThipaabl. On kociOm Oarmap Oepyln memaror MamaH YIIIH Haigansl opi
’KYMBIChIHA TAHBIHABIFBIHA a OH bIKNas ereai. Ockl ce0enTi MEeKTeN OKYIIbUIapblHa Kacioun Oarmap
KYMBICTapbIH XKYPrizyie Ke3eCeTiH KOIACHEH Macelelep MaKajlara apKay eTisi.

Tyiiin ce3aep: kociOu Oarmap, MEKTeI, OKYIIbUIAP, MaMaH, KEJICHCI3AIKTep, MaMaH/IbIK TaHIAy

Kipicnoe

Ke3 kenren 6iiM 6epy MeKeMeciHiH Heri3ri MiHJeTi kac OybIHFa skahaHIaHy 3aMaHbIHA caif
KaKeTTi OuriM Oepimn, OHBI KOFaMFa KaXKETTI MaMaH Hecl €Ty, SFHU HapBIKTBIK KOHOMHUKA
TajanTapbelHa caii MamaHaap aaspiay. Kazipri Hapelk OapraH cailblH Oocekere KaOuIeTTiIiK, OutiM
MeH OUTIKTUTIKKE TaJlal KYIIEHTIN Keye ®aTKaHbl Oenrini. OHbIH yCTiHe « MaMaHIBIKTap d1eMi» oTe
KyObUIManbUIBIK cuUmathlH Hak kepceryae. [I.B. Taresnuenko «IIpodopueHTanusi: OCHOBBI,
poOJIeMbl, TEHICHIINU, PECYPCh» aTThl SIICTEMENIK KypasblHIa KbUl caiiblH 500-re KybIK XKaHa
MaMaHBIKTap Maiaa OONaThIHBIH, KONTEreH MaMaHIbIKTap HeOopi 5-10 KbIn «eMip cypim», coman
KEiiH «eJeTIHIH» He aJlaM TaHbIMacTal ©3repeTiHiH aiftansl. HoTmxkecinme MoHOMpoheccnoHamIu3M
noJunpodeccuoHanu3MMeH anMacTbipbuiaabl. Con cebenTi jxac Tysnek Oyi1 OimimMre naiblH O0ITyBI
tuic. OKy Ke3eHiH/Ie aJbIHFaH Jaraplaap OYKiJ )KYMBIC eMipiHe xkerneyae. COHIBIKTaH 031H-031 TaHy
KaOlJeTTepiH JaMBITy KociOU ©31H-631 aHBIKTayFa jKOHE KOCIOM iC-opeKeTKe JailblHAayIbIH KaXKeTTi
maptel 6onbim Tabbutanel [1, 12]. A.M. CronsipeHKO KocimTik Oarmapra MbIHAHIAH aHBIKTaMa
ycbiHanpl: «KoraMHBIH KoFapbl OLTIKTI Kaapiapra JereH KaXeTTUIKTepiHeH TybIHAaraH Oyl ic
’KayanTbl MEMJIEKETTIK MEKEeMeJep/IiH FhUIBIMU-TIPAKTUKAIBIK KbI3METIHIH KOl eJmeMIi, OipTyTac
KYHECIHEe jKaTa/lbl, ©CKEJICH YPIaKTbl MaMaHIbIK TaHAayFa MJalblHOAy op aJaMHBIH >KEKe
€pEeKIIeTIKTEePIH HAKThIIay HOTHKECIH]IE COFaH COMKeC KEJIETiH KICINTe 63-031H aHbIKTay ici» [2]. M.
I1. Heuae nien C. JI. ®ponoBaHbIH MiKipiHIIe, KOCINTiK Oarmap OepyaiH MakcaThl — OlmiMrepriepre
MaMaHJBIKTap dJIeMi Typajibl KepeKTi akmapar Oepy >koHe OoJalrak MaMaHJBIFBIH CaHAJIbI TYpHe
TaHJayFa KOMEKTeCy, OMIpIiK >KOCTapiapblH Ky3ere achlpyFa jKaraall jkacam, KociOM KbI3METKe
JeTeH KYHABUIBIK Ke3KapachiH KaibintacTelpy [3]. H.C.IIpsokHukoB Oonca kacinTik Oarmap Oepy
KYMBICBIHBIH MOHI DETiHAE eNIiH TOJBIKKAHIBl a3aMaTTapblH JaMBITY YLIIH HCHXOJOTHSUIBIK-
MeIarOrMKabIK (COHBIMEH KaTap YHbIMIACTHIPYIIBUIBIK, KapKbUIBIK JkKoHE T.0.) *KarJaiiiap jkacar,
OYKiJ KOFaMHBIH UTUIIT YIIIH XKacTap/IbIH 9JIeyeTiH icKe acklpa 01y exeHiH aifrazsl [4, 297]. Kasipri
Oimim Oepy JKyHeciHAe TEOPHSIHbI OHAIPICIIEH YINTACThIpa OKBITY >KyHeci, TEXHHUKAJBIK, KOCIITIK
MaMaHJap Jaspiayra apblKiia MOH OeplulyMeH Karap Kocioum Oarmap Oepy KYMBICBIH
OeJICeHIeHIIpiN, CcON OaFrbITTaFrbl ©3€KTI Macenenepil KapacThIPbII OTBHIPY MaHbI3Ibl. Kasipri
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3aMaHayd TalanTap KocinTik Oarmap OepyliH FBUIBIMH- IPAKTHKAIBIK MOCEJeNepiH a3ipieyre
epeKIIe Hazap aynapyabl Tajar eTye.

OicTep MeH MaTepuaJiap

Mexkren OiTipymri TyJeKke 3 KaOijeTiH aHBIKTAYbIHBIH MPAKTHKAJIBIK MICENCNepiH HIenryre
BIKIAJI €TEeTiH KeiHOip OarpITTap MOCENECiHIe 3epPTTEYLIIep SPKMIbI (haKTOpIapasl ajiFa TapTabl.
Aran aiiTkanna, b.A. @enopuIuH YIIiH 0J1 KaKETTi OLTiM KOHE OKYIIBIHBIH JKEeKE epeKIIeTIKTEPiH
OOBEKTUBTI Oaranay Jar[bUIapblH MIBIHAAYIBl MaKcaT TYTKaH KocinTik Oarmap Oepy xyiteci, B./I.
[Hanpukos, H.I. BopoHuH: »ac TYJIEKTIH TYJIFachlH 3€pTTEYAiH JAUArHOCTUKAJIBIK daicTepi; E.A.
KnnmoB: jxactapra kociOu keHec Oepy/liH TEOPHUSUIBIK XKOHE 9JIICTEeMENIK Heri3aepiHiH MaHbI3bl; B.D.
Caxapos, H.K. CrenanenkoB: kacibu Oarnap Oepyre aereH xyieni keskapac; E.M. [1aBi1roTeHKOB:
MaMaHbIK TaHAAyAbIH dNeyMeTTiK MaHbI3asl MotuBTepi; [.I1. [lleBuenko: Oyi ynaepicre pyxaHu
MOJICHUET JIEMEHTTEPIH KAJBINTACThIPY KAXKETTIrH *KakTayaa [S].

Kazipri omemperi oneyMeTTiK-DKOHOMHUKAIBIK JKaFIaiIblH e3repyl, JaMy KapKbIHBIHBIH
KeNIeTIeyl, OHBIH Op eJIre BIKIMAbI COMKECIHIIe eHOSK HaphIFbIHA J]a 63 BIKIAIBIH TUTi3yae. OCBIHBIH
caJiapblHaH )kKac MaMaHIapIbIH KOC10M 1aspIbIFbIHA KOMBUIATBIH TAanTap Ja apTThl. Ker xxarnaiina
MeKTen OiTipyI OKymbuiap Oy TananTapra JaiibiH 6onmMaii xaraasl. Oran ceber a3 emec. Oyenri
Mocenie peTiHzae KeibOip MekTenTepheri kociom Oarmap Oepy JKYMBICBIHA JEreH HEMKYpaubl
KaTBIHACTHI aiiTyFa 00J1a/Ibl, IITATTa QJIEYMETTIK- MeJarOruKajIbIK )KYMBICTBIH OCBI OaFBIThIHA JKayall
OepeTiH MamaHaap kericreiai. MyfamiMmaepaiH KociOwimiri OiiM Oepy OpTachIHBIH MOACHU
opTypaiirine OalIaHBICTBI JECEK Te, MEJaroTuKaIbIK FhIIBIM MEH MPAKTUKAHBIH aJIBIHAAFEI )KaHa
MaKcaT MHTErpalfsUIBIK KEHICTIKTE eMip Cypyre >KoHe >KYMBIC icTeyre KaOijeTTi »aHa TUITeri
KaJpJapAblH JaspiibIFbIHA €peKile MoH Oepy Oousrysl THic. MekrenTeri kociou Garjap *KyMBIChIHA
KOHUII TOJIMaFaH >KacecIipiM OJI KaKETTLIIrH 0acKa *akTapAaH alyra opeKeTTeHell. Al apHaiibl
TalbIHABIK O0MMacTaH, OalaHbIH KaOineTTepl MeH TyaliTTi OSHIMAIIITIH KETKUTIKTI aHBIKTaMacTaH
aTa-aHa He >KaKbIH/Japbl Oanara TOJNBIKKAHAbI MaiMeTTep Oepe amysl KymMaHi. B.A. bornanoBa mex
T.C. Cadonona Kacibu 6arnap O6epy >KYMbICHIHIAFbI CyOBEKTIIEp KaTapblHA KaTaThIHAAP PETIHIE 63
©31H aHBIKTANTHIH TyJIFa (OKYIIbI, )KYMBICCHI3 aJaM T.0.), 0TOAChl, ICHUXOJIOTHSUIBIK-TI€AarOT HKAJIbIK
FBUIBIM, TICUXOJIOTHSUIBIK OPTAJIBIKTAp MEH KbI3METTEp, O11iM Oepy Mekemenepi (MEeKTeI), MEMJIEKET
eKeHiH araiinpl. Onap OKyIIbUIApAbl MaMaHIBIK TaHAayFa JalbIHAay OapliblK jKac Ke3eHAepiHe
’KY3€ere achIpblIaThIH Y3aK JKOHE Y3iKci3 mpouecc ekeHiH, Kocinrtik Oarmap Oepy >KYMBICBIHBIH
HOTIIKEC1 MEKTEN TYJIEKTEPiHIH CaHajbl TYpJe KociOM e3iH-631 aHBIKTaybl OOJBIN TaObUIATHIHBIH
Tycinaipeni [6]

3eprrey aepekrepi O6oiibiama Kazakcranna eHoekke KadineTTi XanbIKThIH 60% - bI MaMaHIBIFbI
OolibiHINA XyMBIC icTemeiini [7] . Byn xarmalineiH ce6ebi eki KakThl. bip karbplHaH, Kactap o3
QJIeyeTiH Ayphic TYCiHOeWi HeMece ToNbIK TycinOeini. Onap e3aepiHin OeiimMainiriy, Genrini 6ip
KBI3MET TYpJiepiHe OeHimmaimirin cupek Oineni. XKacrapnblH, Kallbl aldfaHia, ©3 TalaHTTAPBIH,
KBI3BIFYIIBUTBIKTAPEl MEH MYMKIHAIKTEPIH CE31HYIiH TOMeH AcHreii Oap. ExiHmm >xarbiHaH, Oy
aZlaMHBIH €HOEK HapbIFbl Typasbl, CYpaHBICKa M€ MaMaHJABIKTap Typajibl TOJBIK aKlapaTKa ue
OoNMaybIHBIH HOTMXKECIHIEC MaMaHIBIKTapAbl OeiicaHanblk Tangay. KazakcraHzna XaibIKThIH
MaMaHbIK TaHAayaa Oenriii 6ip epeKieTikTep KalbnTacTbl. MaMaHIbIK IeH MaMaHABIKTHI TAHIAY
KebOiHece 0TOACBUIBIK I3CTYP, NIEYMETTIK TpeHarep (rpantrapasiy 6omysl, YBT eTy nenreiii) nemece
HAKThI KaFJaiiibl 0OObEKTUBTI TYCIHOSHTIH aTa-aHanmapJblH, TYBICTAPJBIH, AOCTapJbIH KEHEeCTepi
HETi31HJEe JKY3ere achlpbUIafbl. 3epTTey HEri3iHAe alblHFaH KeiOip caHaapra Kapacak:
Oxymsimapasiy 87% - bl ara-aHanap MEH MeEKTel MYFaliMJEpiHiH bIKHAJbIMEH MaMaHJbIK
taHmaiael. byn perre ata-ananmapaeiH 75% - b1 OamanapblHBIH KaHJall MaMaHIBIKTBl TaHJAFBICHI
KeJIeTiHI TypaJjbl TYCIHIKTEpi )KOK eKeHiH MOibIHAal 1. OKYyIIbUIap MEH OJIap/IbIH aTa-aHaTapbIHbIH
90% - pIHAA HApPBIKTA CYpaHBICKA M€ MaMaHIBIKTAp. bapibIK pecrioHIeHTTep eIIKaIlaH MaHCANThIK
Oarmap Typasbl aKmaparThl MakcaTThl TypJAe i3neMereH. COHbIMEH KaTap, aKMapaTrThlH OO0JIMaybl
HeMece KOCINTIK Oarmapiay OOMBIHIIA KOJNAAHBICTAFBI QMIICTEMENEpP MEH KYpalaapAblH THIMCI3IIri
acep eteni [8]. bonamak MaMaHIBIFBIH JYPBIC TAHJIAI, SPTApANThl SKOHOMHUKA MEH KOFaMHBIH OeNTisi
Oip cananapbelHJa KYIIIbIHA €HOEK ETETiH, )KOFaphl eHOEK OHIMAUIITIH Malll eTeTiH KaHAap MEMJICKET
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NEeH KOFaM YIIIH TYPaKTBUIBIK TEH ©Cyre KeMiAiK OepeTiH MaHbBI3[bl CTPATETHsUIBIK pecypcKa
xatanel. [lpiHgan kenreHze, Kasipri KoFaMIarbl KocinTik Oarmap Oepy - OyJl agaMHBIH €3
K@XETTLTIKTepl MEH MYMKIHIIKTEPIH €CKepe OTBIPHIN, MaMaH/IbIK TaHJIaybIHA MYMKIHJIIK O€peTiH ic-
IIapanap KHUbIHTHIFEI FaHa emec. E. M. ITumornHa maibIMbIHINA, KOCINTIK OaFaap — Oyl ayKbIMBI
KaFbIHAH MEMJICKETTIK, HOTH)KeCi OOMBIHIIIA SKOHOMHKAIBIK, Ma3MYHBI OOMBIHINA SJICYMETTIK, 9ficC-
Tocinaepi OOMbIHINA MEAaroTHKANBIK KYpHAETl KoHEe Kell KbIpibl Macene [9]. Opra Oinim OepeTi
MEKTeIl OKYIIbUIAPhl YIIiH OOJallak MaMaHIBIFBIH TaHIAW amy —eMIpJIiK aca MaHbBI3[bI MISHIiM.
JKorapsb! oHE JKOFaphbl CHIHBINITApa MEKTEN OKYIIBUIAPHI YIIiH MaMaH/AbIK TaHAay eTe Oip ©3€KTi.
byn ke3ne kocinTik 6armap O6epy Kyiieci ara-aHanmapabl Aa, KOCINTIK OKY OpPBIHAAPBIH /1, MEAUIIMHA
KbI3METKEpJIEepiH JIe, MCUXOJIOTTapbl Ja, KOCIMOPbIHIAp MEH MEKeMeNep/AiH MaMaHIapbhlH Ja
OipiKTipe OTBIPBIIN, >XOFaphl KapKbIHMEH XKYMBbIC icTteyi Kepek. KociOum Oarmap »KYMBICBIHIA
Ke3JIeCeTiH KypAesi MaceseHiH 0ipi MaMaHIBIKTapAbIH T€3 KaHAPybl €KeHi OO0JIBIN OTHIP. ANAAFl OH
KbUITA ©3eKTI OONaThIH MaMaHABIKTHl aHbIKTayna keOiHe Foresight (PDopcaiiT) omictemeci
KosigaHbuiazbl. O3bIK TEXHOIOTHSIAp MEH KeH MHHOBAIMSUIAPBIH JKETLIe TyCylMeH KaHzail eHOek
JaFabuIapbl CYpaHbICKAa Me €KeHIH aHbIKTayJa TexHONMOorusiabslk PopcallTThIH YTHIMABI KAKTaphl
eneyni. @opcaldT omicTeMeci anjarbl OoJjallak aJaMHBIH OYTiHTI opeKeTTepiHe, Kazipri Ke3zeri
KaXbIp-KalipaTbIHa OaillaHBICTBI €KEHIH, OFaH KOCa, KeJICHIeKTer JaMy HYCKaJapblHaH 9pKiM e3iHe
ColiKeCiH TaHaybl KQXKETTIT1H alFa TapTaasl. bonamak cuenapuitiepin e31H1ik Mo TaxipuOeci 6ap,
KO3Kapachl KaJbIITACKAaH, ©3 CaJaChIHBIH JaMyblHa MYJAJENi CalajblK capamibuiap o3ipieii.
CananblK capanmbuiap Oyl MaceneHi OipiecKeH >KYMbIC TONTapbIHAA dpi (opcailT ceccHsichl Aer
aTajaTblH apHaifbl ic-Iapaja TaJKbUIAl OTBIPHIN J3IpJelil KoHE e3apa YHFapbIMFa Oapalbl.
«DopcalT - ceccust KYMBICHIHBIH HET13T1 MakcaThl OoJallaK TPEHATEPIH aHBIKTAY XOHE Talaay
0o TaObLIAABI — KOCIOM KBI3MET calajapblHBIH ©3repyiHe dcep €TETiH, YaKbIT oTe Kejle y3aK
Mep3iM/JIi JaMbIT KeJle )KaTKaH MmpolecTep. AHBIKTaIFaH TPEHATEP/IH OH A3, Tepic Te canaapbl O0IysI
MYMKIH: MYMKIHAIKTEp YChIHY KOHE Kayin-KaTep Tyablpy. MbIcanibl, aKImapaTThlH KO JKETIMALTITIH
apTTHIPY OLTIMIe epKiH KOJ XKeTKi3yre MyMKiHIIK 6epeii, COHbIMEH Oipre aknaparTThIH IIamMaJlaH ThIC
KYKTeIyiHe KOHE TINTi aKnaparThIK madybutra Kayin Teraipeai» [10]. XKana MmamauapIkTap 3aMan
TanaObIHBIH KaHAPFAHBIH OUTIIpiN KoiMaii, ’Kac TyJeKKe kKaHalla KabileTTep Urepy/ai KakeT eTeTiHi
ce3ci3. JKaHa MaMaHIBIKTap aTiachIMEH YaKbITBUIBI Xabapaap eTir oThIpy Ja KociOu Oarnap Gepymri
MaMaHHBIH KbI3METIHE KaTabl.

HQTI/I)KCJIep JK9HE OoJIapAbl TaJAay

Kazakcranna MemiekeT O6acIbICBIHBIH TanChipMachiMeH «JKaHa MaMaHABIKTap aTiachh aTThl
xo00a 2019 xbuibl Ky3ere aca Oacransl. KoOa meHOepiHIe TOPT KY3[ACH acTaM MaMaHIBIK
KapacTeIpbULabl. ONap/IbiH IIIiHAC XKaHa )KOHE eHOSK HAPBIFBIHIA SH/II Maiiia 00IFaH MaMaH IbIKTap,
«3eMHEeTKep» MaMaHBIKTap, TpaHChOopMaLUsiFa YIIbIparaH MaMaHasIKTap Oap. by sxo0a asceiana
HSKOHOMHKAHBIH Heri3ri 9 camacel OOMbIHIIA YII TONTAaFbl MaMaHIBIKTAp aHBIKTalFaH. MaceseH,
[MaBnonmap ewnipinae [laBmomap eHipi IKOHOMUKACHIHBIH TaIIIBUIBIKTAPHI, JKaHA TaJalTaphl, jKaHa
MaMaHBIKTaphl AWKBIHAY MaKCAThIHAA «OHIPIIIK aTiacy a3ipieHreH. by xkobanbiH asceiaaa KOO,
KACINTIK OUTiM OpBIHAApH! 25 OKy OarnapiamMachlH KaHAPTTHI JKoHE 15 kaHa OKy OarjapiaMachbiH
naiipiHaan, meickiKTaraH. Ocbkl TaOBICTBI MUJIOTTHIK ko00a 2025 »xpurra apHanran Kasakcran
XaIIKBIHBIH TaOBICHIH KOTEpy OarmapliaMachiHBIH ImIiHAEe «MaMaHABIFBIM — OOJAIIaFbIM» ATThI
apHaiibl OarbIT perinae enriziaren [11]. XKana mMaMaHIBIKTapFa KaThICTBI Ka3ipri KYHT1 JKETEKIIi
TpeHarep - Oyii: PoGoTrap MeH akbUIABI JKyienepai eHrisyaid tapaitysl; Lludpaanasipy aschiH xKoHe
YJIKeH nepekrepii keHeiinyi; IIuki3aTThlH TaOWFH pecypCTapbIHBIH CapKbUIYbl; DKOJOTHSIIBIK
CTaHIApPTTAP/Abl KYLICUTY XKoHE KalTa eHJCY/l NaMbITy; Y jkoHEe Z OybIH JKYMBICIIBIIAphIHA JKaHA
eHOeK TallanTapbhIHBIH KepiHici; XaJbIKThIH TYTHIHYIIBUIBIK TajdFaMblHBIH e3repyi [10]. Kocibu
Oarmap >KYMBICBIHIA KE3[EeCETiH ©3eKTi »altrapasiH Oipi mudrep Oombm otelp. Mud amemn
MaMaHJIbIKKa KaThICThl KAJIBINTACKAaH KaTe MaibIMaap MeH3enyne. ATam ailTKaHza, ata-aHa OopiH
Oinmesi nen Kapay COHBIH Oipi. AHBIFBIHIA KYMBICOACTHI aTa-aHAHBIH €HOCK HAPBIFBIH KaJIaFaiayra,
KACINTIK TeHJIEHIMIIAp, ’KaHa MaMaH/IBIKTAp aTJachl, >KOFapFbl OKY OpHBIHA TYCY TaJalTapbIH KiTi
Oumin oThIpyFa MYMKIiHIIrT Ooma Oepmeiini. Kail yHuBepcuterTepae Kanmaid MaMaHABIKTap Oap,
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aKbUIBI-aKBICHI3bI, OTY Oalbl KaHINA, )KaTaKXaHa jKaFdaiibiHaH Kol aTa-aHanap xabapcbr3. Con yuiH
JIe TeK aTa aHara CEHII KaJly eMIpMOH/II IIeIiM KaOblIaay1a >KeTKITIKCI3 eKeHiH OaiikaTaabl. ExiHmi
6ip Mu(] o1 anbIHFAH TECTTepre KaTThl ceHiM apTy. Kocibu Garnap ke3iHJe OpHHE TECT aIbIHAJbI.
Onpaii Gipmama TecT Typiepi Gapmbiieik: Tect Kimmosa, Tect Iommampma, Tect Mopaiimm,
KbI3BIFYIIBUIBIKTap KapTachl, Kapbep SKOPbI, Maremiano yHuBEpcuTeTi skoHe T.0. TecT—0yJi1 afaMHbIH
&Keke OachlH KepceTeTiH KepceTKimTepaiH Oipi raHa. bamanbH Kall canara keOipek OeHimMaiiirin
aHbIKTayJa Oenriii Oip AeHrele TecTTep KOMEKTECKeHMEH, 0J1 0ana KaOiJeTiH TOJBIK alllaiibl.
bipne-6ip Tect agamMHBIH COJN Ke3Jeri NCUXO(PU3UKAIBIK KaFIaibIMEH caHacmaiapl. TecT KOCInTiK
Oarmap OepyaiH menryiri 0emiriHiy 0ipi 0ok TabbUTa kI, OipaK TOJBIK amimaibl. COHABIKTaH TeCT
OyJ1 J)KeKe oHTiIMelecy, TMarHoCTHUKa, KaparaibIM *oHe KypJIeli cypakrap, peduexcusi, MetadopaibiK
KATTBIFyJIapJaH KoHe OackanapaaH 0acka, KocinTik O0armap Oepy >KUBIHTBIFBIHAAFEI KYpallaap/IbH
6ipi rana. Ocel ce0enTi TeCT KopCeTKITepiHe e Oip>KaKThl CeHIN KaamaraH Aypbic. OFaH KOChIMIIIA,
CBIHBII KETEKIIICI MEH YCTa3JapAblH OakbuUiaybl, OalaHbIH €3 MaibIMbl, aTa-aHACBIHBIH OallaHbl
TaHybl T.0. (pakTopiap KoceIMIIa eckepinyi Tuic. «bemenni MaMaHIBIK opAalibIM CYpaHbICKA HE»
JIeTeH TYCIHIK Te opke3 ayphic Ooma Oepmeiini. MamaHIblK Oeneni OOTFaHMEH CYpaHBICKA HE
MaMaHIBIKTApAbIH OpHBI opKamaH Oenek. KapkplHabl Jambpin Oapa jkaTKaH canaiapia (eHepKocirl,
aybll LIapyallbUIBIFBI JkKoHE T.0.) MamMaHJap Kui CypaHbIC TyabIpanbl. JKail yakpITTarbl KONTereH
aocTypii Oeienzii MaMaHIBIKTap YHEMi cypaHbicTa OonmMaysl MYMKiH. JKymbic Oepymri yuriH e
KYMBICKA aJIFaH a/JlaMbIHBIH KociOmiliri keOipek MaHbI3Ibl. OpuHE, KociOu Oarmap >KYMBICHBIHBIH
Oynan Oacka na e3ekTi Macenenepi a3 emec. Temenneri kecrene (1) comapasiH OGipKaTapbl aTablll,
HIenriM xomaapsl kepcerinai [10].

Kecme 1

OIETTe Ke3[EeCeTiH mpodieManap [Hermrimi

MamaHIbIKTap 16l TaHaayaa EHOeK HapbhIFbl MEH MaMaH/IBIK TAIANTAPBIH TAIAY

aKmapar JKETICIEYMILTiri, KOJIaFsl
MoJIIMETTEp/l JKyHenel aamay, eHOek

KaO1JIeTIH KaJBIITAaCThIPY, O171iM Oepy HApBIFBIH TANIAY,
PKYMBICKEpTe KOMBUIATBIH TajanTap MEH €HOCK HapbIFbI

KYHABUTBIKTApIbIH 00JIMaybI

HapbIFbl MEH HAaKThl MaMaHJBIK (Typajbl MOJIMETTEp aly JAEPEeKKe3/Iepl MEH oIicTepiH
TaJlalTapblH OiIMey. Kyneney

O3 KabinerTepin KETKUTIKTI  |O31H TaHy KaOlIeTTepiH apTThIPY, ©31H )KOFaphl Oaramaii
TaHbIMAY, o31H OaramayaplH |0iTy, TamanTapAblH IIBIHANBI JEHTeWiH aHBIKTAY,
TOMEHIIT, TaJlanTapAblH |AMarHOCTHKA MEH ©31H TeKCepy YIIiH OKYIIbIFa apHaibI
DKOFApBUIBIFBI, AMOLMOHANIBl  €pPIK [KYMBIC JISNTEPiH TONTHIPYHI.

NeH  KOMMYHMKATHUBTI  CaJIaHBIH

OY3bUTYHI, KYMBICKa JereH

KBI3BIFYIIBUTBIKTHIH TOMEHIIT1

OJIeyMETTIK ~ TYPFbIIAH  Micley, [OJIEYMETTIK NO3ULUSAHBI  OelceHACHIIpY,
YKOFApFbI NeHrenae OMIPIIK PKOFAPFBI JEHTeU/IE OMIPIIK KYHIBUIBIKTAPIbI

KAJIBIITACTBIPY

COTCI3MIKTEp Ke3iHze adpIpar Kairy

[emrim kabbuTIal anMaii, MaMaHIbIK |MaMaHABIK —TaHIAy, MaMaHABIKKA KOJ  KETKI3y

TaHJail amMai Jaraapy, )KeKe )KYMBIC PKOJIAPBIH JKOHE OPHBIKTHI IIENIiM KaObuigail amy

iCTey JaFIbUIAPBIHBIH KANBINTACTIAYbl [KaOlIeTiH KaJIBITITACTHIPY, eMTUXaHaap
TaTCBIPY, KYMBICKA OpHAJIACy

O3 KYILiHE CEeHIMCI3IK, [lcuxomorusiblk ~ KeMek  Oepy, TaObICKa  KETy

CUTYalLMsICBIH JKacay, MakcaTKa XETyIe pecypcTapisbl
OenceHIeHIIpY, KOChIMIIIAa BAPHAHTTAp KapacThIPYy.

ByriHri KyHi FanbIMIap apacblHIa KICiOM TYpFBIIAH ©31H-631 aHBIKTayAbIH MOHI Typaibl
OpTaK TYCIiHIK KOK. ToxipuOemnik MCuX0oI0T s aFbl
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«TYJIFaHBIH ©31H-631 aHBIKTAYbD» TYCIHITIH Talayfa, TYIFaIbIK JaMy TICUXOJIOTHAChIHA KOHE
KOCINTIK Oargapra *KYTiHCEK, OHBIH 631H eHcepy (self- transcendence), e3in Gencenaenmuipy (self-
actualization), e3iH peanuzanusinay (self-realization), e3iH axtyanmay (self-actualization), e3iH
naiteiMaay (self- awareness) CHAKTBI YFBIMIApPMEH ©3apa COHKeC KEJIETiHIH KepeMi3. AWTa KeTy
Kepek, 3up, Knumon, Muxaitnos, [IpsukaukoB, CepreeBa jkoHeE T.C.C. KONITET€H 3epTTeyLIiiep Oy
YFBIMIIApABl apHalibl €HOEK opekeTiMeH OailnaHbicThipaabl. Mpicanbl, A.Maciaoy Teopusichl
OOMBIHIIA ©31H-631 aKTyalTU3aIHsIIay «MaFbIHAIBI )KYMBICKA JIET€H KYIITAPIIbIK apKbUIBDY KOpiHCE,
K.Scnepe o31H-031 Ky3ere achIpybl «aaM *KacalThH KyMbIcieH» OaitnanbicTeipansl. U.C. Konn
Oosica, ©31H-631 JKy3ere acblpy €HOEK, )KYMBIC KOHE apanacy apKbUIbl KOPIHETiHIH YFeIHAb! [ 13,
60]. Kazipri mncuxomorrap e3iH ©31 aWKbIHIAYy MOCENeCiHAe JKajimbulaMa OpTaK oK
TOFBICTBIPFAHMEH, Kei0ipi ©31H/IK OKIlIay Ke3Kapacka ue. Atamn kepcerep 0oJcak, a) KociOu e3iH-
031 aHBIKTAay aJaMHBIH MiHE3-KYJIKbl MEH iC-opeKeTiH >xocmapiayzasl biHTamanasipansl (T. H.
BnacoBa, H. @. I'eitxan, C. C. I'punmmys, O. I1. MemkoBckast xoHe T.0.); 0) kociOu e3iH- 31
aHBIKTAy — JKEKe TYJIFaHBIH KOCIOM KbI3MET cayiachlHa caHaibl OH Ke3kapachl (M.d.3aroper,
H.H.3axapos, H.J[.CumoHeHKO xoHE T.0.); B) KoCiOM ©3iH-631 aHBIKTay TYJIFaHBIH KOciOu
JaMYBIHBIH 3JIEMEHTTEPiHIH Oipi OOBIN TaObLIABI, OFAaH KOCIOM OAFBITTHUIBIK TIEH ©31HIK CAHAHBI
kocanel (H. E. Kacarkuna, M. JI. Konaypuna, C. H. Yuctskosa, I'. U. [1lanaBuna sxoHe T.0.). O31H-
631 aHBIKTAYyIbIH MOHIH OyJ1aiiia opTypili TYCiHy, OipiHIIICH, aJaMHBIH 63 YCTaHbIMBIH, COIIIEY
MOHIHE JIeTeH Ke3KapachlH TaHAayAbl Tajan eTeli, Oipak, eKIHIIN JKaFblHaH, OPTYpIi
KO3KapacTapMeH TaHBICY 3€PTTENICTIH MACEJIeHI jKaH- JKaKThl TYCIHYre MYMKIHIIK Oepeai >koHe
JKaJIIBI TaMyblHa bIKIan eteni [13, 63].

KopbIThbIHABI

Korapbina aiiTeuTFaHAapFa OAlIaHBICTBI )KOFAPBl CHIHBIN OKYIIBUIAPBIHBIH KOCiOM ©31H-031
aHBIKTAYbIH KAJBIITACTHIPY MPOIECIHE MbIHA €Ki TYCTBI €CKepy MaHbBI3/bI JeM ecenTeiimiz. bip
JKarbIHaH, )KacecnipiMaepli KociNTik Oarnapiay Kyiemni Typae YibIMAaCThIPBUIBII, TYPAKThI )KOHE
y3aK Mep3iMJii OOJBIN, OKy- TOpOHMe MporeciHiH oMmOedam Kypamaac OefiriHe aiHaTybl Kepek.
Exinmri xarpiHaH, OimiMrep MaMaHIBIKTapAbl WHTPOCHEKIUS JKOHE TalJgail anbil, ©3 OeTiHIIe
MaMaHJbIK TaHJal alaThlH KaOuteTke ue Oonysl Thic. TinTi MekTen OiTipyHIiepiHiH KociOu
KETICTITIHIH KpUTEpHiliHe Kapar, >Xaimbl OuriM Oepy YHBIMBIHBIH THIMIUITIH Oaranayra
0oaThIHBIH eckepreH koH. KocinTik 6armap 6epy/i THiMAl YHBIMIACTHIPY YILiH XKYMBIC JKyiecine
YUBIMJIBIK-(YHKITHOHAIIBIK, JIOTHUKAIIBIK-Ma3MYH/IBI JKOHE JKeKe Kypampaac Oemikrepai KOCKaH
taimai. by skepne yibIMaacTIpy-(QyHKIMOHANIBIK Kypamaac OeJiKKe MEKTEN OKYIIbLIapbhIH
©3/IepiHiH KociOM OonamarblH CaHajdbl TaHJayFa JalblHIAyFa, OJApIbIH MparMaTHKAIIBIK
MIHAETTepl MEH MIHJETTEPiH OpbIHJAYyFa KayalThl, YHIECTIpy MPUHLHUIIIHE HET13eNITeH dpTYpIi
QJIEYyMETTIK MHCTUTYTTAapAbIH KbI3METI Kipedi. JIormkanbIK-MasMyHIBIK Kypamjac Oeikke
CTYJIEHTTEPAIH KOCINTIK OUTiMiH YIHBIMIACTBIPY, OJIAPABIH KbI3bIFYIIBUIBIKTAPBI MEH KOCIMTIH Kail
camacelHa OediMAinirin Oaiikay, conl cananapaa oyiapibl KociOmimikke Oayiy, >KeTUIIipy, SIFHU
QJIEYMETTIK >KoHe Kociou Oelfimaeny macenesnepi OoiblHIIA KeHec Oepy jkaTaabl. Al Keke
Kypamzac OeiKTepre CTyACHT TYJIFachiH KOC10M ©31H-631 aHBIKTAY bl JAMBITY CYOBEKTICI peTiHIe
KapacThIpy /bl KaTKbI3a asiaMbl3. O OLTiMrepiH MbIFapMaIIbUIbIK OeCeHIUTIK, 631H-031 KOPCETY,
KOCIOMJIIKKE YMTBUIATBIH O€JNCeH/l MO3MIMICHIH Oomkaiiael. Kocibm Oarmap Oepy iciHme
KE3/IECeTIH ©3€KTI MoceJeNiep YaKbIThUIBI PeTTeY i KaKeT eTelli. Oyenri Ke3eKTe KalIbl OiliM
OepeTiH opTa MekTenrte kociOum Oarjmap Oepy iciHe JereH ara-aHa, MEAaror ycTas, OKYIIbI
KayanKepUIUIIriH apTTBIPY YakKbIT KYTTipMeHTiH ic. XKanmbl sxarmaidapl OipTiHAEN TY3eTy YIUiH
KaH-)KAKThI JKOHE y3aKMep3iMJli ic-Iapanap KojFa ajablHFaHbl xkeH. KociOu Oarmap >KyMBICHIH
KEMIITIKCI3 JKOJIFa KOO, OHBIH MHHOBAIMSJIBIK JKOHE KOHCTPYKTHUBTI ©Cy OarbITTapblH HAKTHLUIAI
OTBIPY MaMaHHBIH ©MipJie €3 KETiriH Taybll KaJaHyblHa dpi icCiHAe TaOBICKa KON amansl. by
xKarjai 6ocekere KaOUIETTUTIK IEH MEMJIEKETTIK JJaMmyFa O6acTapbl ce3ci3.

Maiinananblaran ogeduerrep Tizimi
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CURRENT ISSUES IN PROFESSIONAL GUIDANCE IN THE CONTEXT OF MODERN
SOCIETAL DEVELOPMENT

Annotation. This article highlights current problems that arise in the process of career
guidance work for students in secondary educational institutions. In the context of rapid changes
in the modern world affecting the labor market, there is variability in the requirements for the
individual. It is considered ideal that a teenager be ready for these changes and be able to quickly
adapt to the situation on the labor market. The role of career guidance specialists is to ensure correct
cognitive orientation in various professions, identify the personal abilities of students and
determine their suitability for the chosen profession. However, there are pressing issues that
professionals face in carrying out this important task. Advanced pedagogical experience and
scientific research results link the success of career guidance activities to an understanding of these
factors. This has a positive impact on the preparation of career guidance teachers for their work.
Therefore, the article examines the horizontal problems that schoolchildren face during vocational
guidance.

Key words: vocational guidance, school, students, specialist, problems, choice of profession.
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AKTYAJBHBIE IPOBJIEMbBI TPO®ECCUHOHAJIBHON
OPUEHTAIIMU B YCJIOBUAX COBPEMEHHOTI' O PA3SBUTHUA OBILIECTBA

AHHOTanus. B 1aHHOH CTaThe BBIIEICHBI aKTyaJIbHBIE TPOOJIEMbI, BOSHUKAIOIINE B ITPOLIECCE
po(OPUEHTAITMOHHONW pabOThl YYalUXCs CpPEeAHUX OO0IIe00pa3oBaTENbHBIX YUpEKICHUNA. B
KOHTEKCTE CTPEMMTENIbHBIX M3MEHEHHH B COBPEMEHHOM MHpE, BIMSIOIIMX Ha PHIHOK Tpyna,
OTMEYAeTCs] U3MEHYMBOCTh TPEOOBAaHUI K JIMYHOCTH. MieanbHbIM cUUTAeTCs, YTOOBI MOAPOCTOK
OBbUI TOTOB K 3TUM U3MEHEHHSM H CIIOCOOEH OBICTPO aanTUPOBATHCS K CUTYaIlMH Ha PhIHKE TPYIa.
Ponp criermanuctoB npodoprueHTalnOHHON pabOoThl 3aKII0YaeTCsl B 00ECIICUEHUH MPABUIBLHON
M03HABATEIBHON OPUEHTAIINH B PA3IMYHBIX IPOPECCUSX, BBIIBICHUN JIMYHOCTHBIX CITIOCOOHOCTEH
yUallUXCsl M ONpEIeNCHMH HMX COOTBETCTBHUS BbIOpaHHOW mpodeccuu. OAHAKO CYLIECTBYIOT
aKTyaJbHbIE TPOOIEMBbI, C KOTOPBIMHU CTAJIKUBAIOTCS MTPO(ECCHOHAIIBI B X0/1€ BHITIOJIHEHUS JAHHOM
BOKHON 3azaun. llepenoBoll menarorMyeckuil OMbBIT U pe3ysabTaTbl HAy4YHBIX HCCIEAOBaHUMN
CBSI3BIBAIOT YCHEX MPO(MOPUEHTAMOHHON NESATEIBHOCTH C IMOHMMAaHUEM 3THUX (aKTOpPOB. ITO
OKa3bIBACT IMOJIOKUTEIFHOE BO3JEHCTBHE Ha MOJTOTOBKY Ieaarora-npogoprueHTaropa K cBOEi
pabore. IlosTOMy B cTaThe paccMaTpUBAIOTCS TOPU3OHTAIBHBIE MPOOJIEMBI, C KOTOPBIMHU
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CTAJIKUBAIOTCS IIKOJILHUKY MPH NMPO(HEeCCHOHAIBHON OpUSHTAITUH.
KawueBble cioBa: mpodeccHoHaTbHAs OPUCHTAIUS, IIKOJA, CTYACHTBI, CIICIUAIUCT,
MpoOJIeMBI, BBIOOP PO ECCHH.

Kenin mycmi 13 Kenmoxcan 2023 coin
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«KbI3 KIBEK» ) KBIPBIHIAT'BI 9THOJEKCUKAHBIH TAHBIM/IBIK CUITATBI

AHaaTna. DTHOJIEKCHKA — Ka3aK YJITHIHBIH TYPMBIC-TIPIILUIITi, TapUXbl MEH MOJCHHETiIHIH
Ka3blHAChl. Ka3aK XalKbIHBIH KAJBINTACY >KOJIBIHAA TYPl I9yipiep MEH Ke3eHJep/Ae KalbITacKaH
ATHOJIEKCUKAHBIH TapuXbl TepeHae KaTolp. Kazak Tin OuniMiH/Ee 3THOJNEKCUKAHBI 3ePTTEY aKaJIeMHUK
O.Kaiinap enbekrepinen 6actay anmaapl. FambiM TUIII TyHHETaHBIMIBIK, MOJICHUETTAHBIMIBIK KOHE
STHOJIMHTBUCTUKANBIK OarbITTa KapacTelpaabl. Ce0ebi Tim €3 OOWBIHIA KONTEreH akmaparTap/bl
CaKTaiapl *oHEe OacKalapIblH JTHOC >KalbIHAA AaKMapaTThl TAHBIN-OLTYiHE CEMNTITiH THTI3ei.
Maxkanana «Kp13 XKiGek» KbIpbIHIAFbI 3THOJICKCHKA OIPIIKTEPIH MapagurMaiblK TOCUIAIH HETi31HIe
TaKBIPBITITHIK JKOHE JIEKCUKA-CEMaHTUKAJIBIK TONTApFa TOMTACTBHIPY JKYMBICHI KYpri3iunai. COHBIH
imiHge 3eprepiik OyWbIM, Kapy- >Kapak, Kyc aTayJapblHa  STHOJMHTBHCTUKAJIBIK JKOHE
JTUHTBOMOJICHUETTaHBIM/IBIK TYPFBIIAH Tal/1ay JKacaibl.

TyiiiH ce31ep: ATHOJEKCUKA, STHOJIWHTBUCTHKAIBIK TalAay, JTUHTBOMOICHH Tallaay, TUIIIK
aKmapar, MoJICHH akKrmapar.

Kipicne

XKanmer Tin OiMiMiHAE JUHTBHCTUKAIBIK 3€pTTEYJEp AHTPOMOO3EKTIK OaFbITTa KYpPri3uiin
KeJeli. AHTPOIO63eKTiK OaFrbITTaFbl 3epTTEYJIEp alaM MEH TiJ1 KAThIHACBIH aXKbIpaTyFa, TUIIEr1 ajaM
OelfHEeCIH opTYpil aclekTife 3epTTeyre MYMKIHIIK Oepeli oHe Oyl OarblT apKbUIbI dp YJITTBHIH
TapUXbIH, MOJICHUETI MEH TaHBIMBIH, JLUTIH 3€PTTEYTe, CAUbIN KENTEeH e, Ka3ipri TaHa OyJ1 OaFbITThIH
Tin OLTiMi yIIiH JkaHa Oernec OOJFaHBIH aTanm OTKEHIMI3 jXeH. HoTwkeciHJe STHOIWHTBHCTHKA,
JMHTBOMOICHUETTaHy, KOTHUTHUBTI JMHBUCTHKA, TICOXOJUHTBUCTHKA, T.0. CEKUIAl FHUIBIMAAPIBIH
HET131 KaJaH/bl.

JK.MankeeBa ©3  eHOeriHae OTHOJNMHTBUCTUKAaFra  MbIHAJAal  aHbIKTamMa  Oepeni:
«OTHOIMHTBUCTHKA — XaJIBIKTBIH 3THOTEHE31H, TYPMBIC-CAITHl MEH O/IET-FYPIIbIH, MEKECH-)KalblIH,
0acka Ja XaJbIKTapMEH TapUXU-MOJICHN OalIaHBIChIH, KYHIETIKTI TYPMBICHIH, MaTCPUAIIBIK JKOHE
PYXaHUMOJICHHUETIH 3epTTEUTIH Tinm OumiMiHIH jkaHa canmace» [1, 230]. benrimi 6ip kepkem
IIBIFAPMAHBIH ATHOTPA(UAIIBIK KbIPBIH CO3 €TKEeHJIE, 013, MIHACTTI TypJe dTHOJIEKCUKara Oapambl3.
DTHOJEKCUKAIBIK O1pIiKTEp/Ii TAKBIPHINTHIK JKOHE JIEKCHKA-CEMaHTHKAIIBIK TONTAPFa TONTACTHIPHIII,
OJIapbIH aCTaPbIHIAFbI TUIIIK XKOHE MOJICHU KOJTHI alllyFa ThIPhICAMBI3.

Kaszipri Ti1 FRUTBIMBI TUITIH KOMMYHHUKATHBTI KbI3METIMEH KaTap, OHBIH TAHBIMIBIK KbI3METIHE,
KyMYJSITUBTI KbI3METiHE alpbIKiia MoH Oeperi. AKBUI- IapacaT, Ce3IMHECipeTiHAeri caHajbl
aJIaMHBIH €H 0acThl KACHETI — ©31H KOpIIaFaH OpTaHbl TAHBIM-OUTyTe JIETeH epPeKIle KYIITapIIbIFbL.
JIyHUeHI TaHbIN- OUTYAiH HETi3iHJe 3aT, KYObUIBICTApIbIH a/laM CaHachbiHAa OeifHeNeHyl >KaTaJlbl.
AJlaM caHACBIHJAAFbl 3aTTap MEH KYOBUIBICTapIbIH OCHECI apKbUTbl KaObUITaHFaH aKbLI-OM — OJI
3aTTapAblH 631 eMec, COJapAbIH dCcepiHeH maija OonraH OumiM, akmapar canaiansl. Con cebenri
«TaHBIM» JIETEHIMI3 — CBIPTKBI 3aTTap MEH KYOBUTBICTapIblH, OJapblH KaTbIHACTAPBIHBIH ajJ1aM
caHachIHJa uzeasabl oOpas3aap xykeci petinae OeiHeneHyiHIH KalIbUIBIKKA TOJIBI Kyp/elli mpoLeci
peTiHe cunaTTanaIbl.

Tin — STHOCTBIH PyXaHH JKOHE MOJICHU OalNIBIFBIHBIH HET13r1 KOPCETKIilli. DTHOCTBIH YITTHIK
OOJIMBICHI, YITTBHIK JYHHETAHBIMBI, YITTBIK OIJay jKyHeci Typaibl TULHIK AEPEKTep OHBIH TLI
Oipuirinie cakTaibll, COJ apKbUIbI OONalIaK yprakka >KeTKI3UIN oTbIpaabl. Ke3 KelreH XanbIKThIH
TI1 KepiHiCI OHBIH TapuUXblHA, MOJCHHUETIHE, oneOHeTiHe, CaNT-AJCTYpiHe, oAeT-FypIbIHa,
JTYHUETAHBIMBIHA, Kbl TYPMbIC-TipIIiIiriHe OalIaHbICThI )KOHE COJI TiJ QJIEMIHEH MOJI JIepeKTep
Oepeni. DTHONEKCUKANBIK OipiiKTEpIiH acTapblHAAFbl MOIACHHM AaKHmapaTThl ally apKbUIbl COJI
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XaJBIKTBIH JIYHUETAaHBIMBIH, MOJEHHETIH TaHyFa Oonaapl. Kas3ak XaJKbIHBIH pyXaHH KOHE
MaTepHUaIBIK MOJICHUETIHEH MOJI aKmapar OepeTiH TUIAIK JepeKTepAiH Oipi — JIHPO-3MOCTHIK
xpipraap. OnbiH imiHzge, «Kp3 JKiOexk» KBIPbIHBIH TUTIHIET] STHOJEKCHKANBIK OipiikTepre
STHOJMHTBUCTUKAJIBIK TYPFBIIaH TAJJAy JKacay MaKalaHbl Ka3ydaFbl HET13T1 ©3€KTUTIKTI KOPCETE/Il.

Conpait-ak, «Kp13 JKiGex» JXbIppIHIA Ke3[eCceTiH KeWOip STHOJEKCHKAIBIK OipiikTepre
STHOJIMHTBUCTUKAJIBIK JKOHE JIMHTBO-MOJICHUTAHBIMIBIK TYPFBIIAH Talgay sKacaiiMbl3.

Ocnl opaiiga «Kp13 XKibex» KbIpbIHIAFbl ATHOJIEKCUKAIBIK O1pIIIKTEpIl )KUHAKTAY JKOHE OJIap.Ibl
JIEKCHKa-CEMaHTUKAJIBIK TONTApFa TONTACTBHIPY, STHOJMHTBHCTUKAJIBIK Tajlay >jkacay apKbUIbI
MOJICHU KOJTHI ally 6acThl MaKCATHIMBI3 OOJIBIT TAOBLIA B

ATanraH MaKcaT HeTi31H/1e MbIHAIall MIHAETTEP KOWBLI/IBI:

o «Kp13 XKibek» >KbIpbIHIa Ke3AECeTiH STHOJEKCHKANBIK OIpIIKTEpi TaKBIPBINTHIK >KOHE
JIEKCHKa-CEMaHTUKAJIBIK TOIITApFa TONTACTHIPY;

® HTHOJIEKCUKAJIBIK O1pIIKTEepre 3THOJMHIBUCTHKAIBIK TYPFBIIAH TaNAAy jKacay;

® KBIPAAFbl ATHOJEKCUKAIBIK OIpIIKTEpIiH acTapblHAAFbl TIIIK aKmapaTieH KaTap MOACHH
aKmaraparThl amy.

OJicTep MeH MaTepuaJiap

Kazipri STHONTWHTBUCTUKAHBIH TEOPHUSIIBIK JKOHE MPAKTUKAIBIK KAKETTUTIKTEPiHIH HETI3iHIIe
ATHOJIEKCHKA KapaCThIPBUIBII, JIMHIBUCTUKAJIBIK TaJayIap xkysere aca 6acraznsl. Cesznepaid Oenrii
0ip YITKA KaThICThI KOJIJAHBICTBIKCUIATEI OChI ATHOJIEKCHKA asChIHIA KapacThIPbLIA/Ib.

O.KaitnapasiH mikipiHme: « 9THOC MoJIeHHeTi apOip 3THOCKA TOH TaOWFH, QJICYMETTIK OpTara
ColiKec KaJbITaCKaH KyOBUIBIC. OMIp — TIPIIUIIK CaJIThl, OPTAK TiJ, OPTAK JYHUETAHBIM, OpPTaK
IICUXOJIOTHSHBI STHOC MOICHUETIHEH Taba amaMbI3y [2, 74-75].

Kazak Tin OimiMiHZE STHOJNEKCHKA XKyHeci STHorpadusi, TapuxH, JEKCHKAa- CEeMaHTHKAJIBIK,
STUMOJIOTUSUIBIK JKOHE TaHBIM/BIK TYPFbIIaH KapacThIPbUIbIN Keneai. Atamn aiitkanaa, «Kei3 XKidex»
KBIPBIHBIH TUTIHE aHTPOMOO3EKTIK TYPFBIIaH TalJay jKacaraH FajusIMIapAblH KaTtapbiHa P.ChI3abIK,
E.XKanneiticoB, ©.Tineykabburyibl, H.Yomu, A.Typeines, A.b.IllopmakoBa, ©.XKoHiOeKOBTHIH
FBUIBIMU €HOCKTEPiH KaTKbI3ambI3 [3, 145].

HQTI/DKCJ'Iep JK9HE OoJIapAbl TaJIAay

Ocpnr opaiina, «Kpi3 JXKibek» KbIpbIHIA K€3/1€CETIH ITHOJIEKCHKA MBIHAH/Ial TaKBIPBINTHIK JKOHE
JIEKCHKa-CEMaHTHUKAJIBIK TONTAapFa TOMTACTBIPBUI/BL:

- KHIM-KEUIEK aTayJapbl:IIBITEIpMa KOWUIeK, TypHsl OCIINEHT, alThIHIbl KaM30JI XKHJIEeIIe, Kapa
TOPKa;

- 3eprepuiik OyibIMaTayaapsl:Iyp skayhap chIpra,anThlH KY3iK, alThIH Mambay, Jarbul;

Kapy-KapakatayJiapbl:Haii3a, aaMac KbUIbIII, OanTa,aitbanTa, anTelH OalaK, aK ceMcep;
KycaTtaynapbl: Kapra, Ky3FbIH, Ka3, Kapfa, YUpeK, KbIpaH;
TYPMBICTBIK 3aT aTayiapbl: CbIM, CaHJBIK, )KYT€H, royecke,kyiime. COHbIMEH KaTap, >KbIp/a
OipkaTap KipMe ce3/aepi, OHBIH IIIHAE apad-mapchl TUIIHEH €HreH KipMe ce3lepli Ke3aecTipyre
0omanbl. Meicanbl: AUTT9, *KamMObl, FAMKYH (KaMKeOHLI), cocke, maxan (mesrin), acdahanu, 6ahap
(KyaHBbITI) KoHE T.0.

YATTBIK MOHre M€ KHIM-KEIIeK araylapbl Aa opOip YITTHIH MaTepHANIBIK JKOHE pyXaHU
MOJICHUETIHIH KepiHici caHanazsl. KuimM-keek Typiepi MeH yiriiepi — TeK SCTeTUKAaJIbIK HbICaH FaHa
eMec, COHJai-aK YAT eMipiHeH Xxabap OepeTiH 3THoaKmaparThlK Mypa.Kuim-kemiek artaynapbiHa
TaHBIMJBIK, OSTHOJIMHIBUCTUKAJBIK TYpFblAa Tanpay oxacayna Lll.YomuxanoB, P.Ce3ubIk,
O.Maprynan, E.)KannetiicoB, C.Mykanos, JK.Mankeesa, ©.)Koni6ekos, T.baitxanos, C.Kacumanos
T.0. eHOCKTEepiHiH MaHbI3bI 30p [4, 210-211].

Kuim araynapsl Tis1iMizae sSTHOTpadgu3mMaep KaTapblHaH TaHBUIBII, XaJIbIK MOJICHUETIH TAaHBITYFa
ko amanel. «KuimM-kemek atayinapsl YITTBIK, MOJICHH, TULIK IMPOLIECTEP Typallbl «aKmapaT» Oepir
KaHa KOMMAaIbI, OJIap TUIMIK MIBIFAPMAIIBUTBIKTHIH «Tipi Ka3bIHACKD) 1CTIETTI. TalFaM MeH calTaHaThI
KapacKaH Ka3aKThIH KHIMi YITTHIK MOJCHHUETTIH KapKbIH KopiHici» [5, 217].

K.MankeeBa KuiM arayiapblHa KAaThICThl JHHI'BUCTUKAJBIK XOHE ATHOTPAPHSIBIK 3epTTEy
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MoJIIMETTEpiHe CYHeHe OTBIPBIN KJIACCH(PHUKAIMS YCHIHABI: CHIPT KUIM aTayjaphl, YCTIHEH KHETiH
KHIM aTayJapsl, illl KUiM aTaynapbl, 0ac KuiM aTayiapbl, 9CKEpH KUiM aTayjapsl, asK KAIM aTayJiapsl,
KHIMHIH KypaMmJac KOCbIMIIA OeJKTEpiHIH arayiapbl, KUIMI€ TarbUIAThIH OIIeKed OyibIMIap
aTayJyapbl, KHIMHIH MayChIMIBIK €pEKIIeNIIKTepiHe Kapail aTaybl.

Kazak kuimiHiH YITTHIK cunathid FaineiM O.0KoHi0ek 03 eHOerine Obuiaiiima TanbsiTaasl: «Kazak
KHIM-KeIllerl — YprHaKTaH YprakKa aJMachill Kejle jKaTKaH, eJIiH FackIpiap OOWbl KalbIMTAaCKaH
Ce3IMTaJIbIK TaJIFaMbIH, COHJIIKKE, YilsieciM Oipiiirine, KOpKeMIIKKE YMTBUIFaH KacaMIa3AblFbl MEH
IIBIFaPMAaLIBUIBIFBIHBIH XKETICTIKTEPiH O0iibIHA CiHipreH KyObuibic. OHBIH Kaii- KaChIMBI3/IbIH 00JIca
Ja, YITTBIK MaKTaHBIII Ce3IMIMi3/l OSTaThIHBI Xak» [6, 67- 68]. «Kp13 JKibek» KbIPBIHAAFBI
«KeOicinig exmeci byxapasiH rayhap Tacempmai» y3ingicingeri «kebic» cesine «Kazax
SHIUKJIONEUACHDY CO3MITIHAE «MOCIHIH CBHIPTBIHAH KHIOTE€ apHAIFaH, OBUIFapbIIaH TITUITeH
KOHBIIICKI3 asiK Kuim», [7, 51] — neren anpikrama OepinreH. JKaitmak keOicTi ep agamuaap, oKIIemi
Kebicrepai KbI3-KemiHmekTep KureH. KebicTiH OacklH kKyMmMcak ObuirapblgaH, TabaHBIH KaTThl
YITaHHAH, OKIIeNi eTi TikkeH. OHBI OloJapMeH, TYpili Oaraibl TacTapMeH acemaered. Ce3iH IbIFy
Teri upaH TUTIHIET1 «Ka(h», «xkadd» ce3iHeH OacTay anajpl, «asKThIH TaOaHBD) JETE€H MarblHAHBI
Oepeni. SIrau, «TabaH» MarbIHACHIH OepeTiH «Kod», «ko(dn» co3l KeiHHEeH «kebic» Jen Ka3ak TUTiHe
JBIOBICTHIK ©3TePiCKe YIITbIpar, KOJJaHbICKa eHreH. Kapakanmak TimiH/Ie — KeyuIll, 030eKIIe — KaByIII,
TYPIKMeEH TiiHIe — KOoBYIIL. by TipkecTe TeHey 6ombin TypraH «byxapabiH rayxap TacblHAai» AereH
ce3re MoH OepeTiH Ooiicak, OipiHIINIIEH, OKIIeNi KeOICTiH oHeNn ajgaMfa TOH €KSHJITiH KepCeTeli.
Srum kebicTin neci — JKidek. CoHbIMEH KaTap KeOiCTiH eKiIecine «byxap/bIH rayxap TachblHIai» e
TeHey OepreHiHe Kapamn OKIIEHIH dJeMi, Oaraibl opi MBIKTHI OOJFaHABIFbIH OalKalMbI3. byxap
KaJIaChbIHBIH EpPTEPEKTEe acbUl Tac OHAIPETIH OpPTaNbIFbl OoiFaHAbIFbl Oenrini. Opi ¥iabl JKiGek
KOJIBIHBIH OOMBIHIAFBI ipi cayna opTaibiFbiHa aiiHanraH. KoneHepi MeH cayda-caTThIFBI Karap
nambiFaH byKapabIH achll Tackl 1a, Oe3eHAIpiTyi e camaibl OONFaHABIKTaH, COHAIK OYIBIMaap CcoJ
’KAKTaH aJIbIHBIN OTHIPFaH.

Kazak XalKbIHBIH TYPMBICBIMEH OailIaHBICTBI, pyXaHU JyHHMECIMEH cabakTaca KajbllTacKaH
ATHOJIEKCUKA YJIT MOJICHUETIH/IC €pEeKIIe KOIIaHBLIBII, ©31HiH 6H OOWBIH/IA TUTAIK aKmapaTieH KaTap,
MOJICHH aKMapaTThl CAKTAWIbl. ¥JITTHIK MOICHHUETTIH EpEKIICNriH TaHBITyMEH Karap, Ka3ak
JIEKCUKAChl OalbIFBIHBIH Oip Oeumierin Kypaiapl. AnaMaapIblH KHIM KHICI ONapJAblH aKbLI-
napacaThiH, MOJICHUETIH, QJICYMETTIK KaFJaiblH, MiHE3-KYJIKBIH J1a aHFapTa/Ibl.

Kem apTeiHa Kapaca
Bip xbI13 KeTin Gapajbl.
Kapa xopra MiHreHi,
Kapa Topka xureHi....

Byn xeppaeri «Topka» ce3l Mara arayblHBIH Oipi — €H KbIMOAaT kiO€K MaTaHbIH aTaybIHAH
mbIKKaH. COHBIMEH KaTap, «TOPKay TOW-ITyMaH MaFbIHACBIHAA 1a KOJMAAaHbLIaAbl. « TOpKabl KeiekK,
TOpKara OpaHy, TOpKaJbl TOW» JiereH Tipkectep aii «Tipi». Kanaga Gommaca na aneic aybuigapaa
alTBUIBIN KaTazpl. TOpKaIbl TOM, TYMapIbl )KYHPIK — JaHKTHI YIKEH MEpeKe, Koeli, CalTaHaTThl
KHbIH, MepeiiToil. Topkanel TOH, TOmBIpakThl eniM — Oip Kyassim, Oip Kaiirer [8, 90]. byn
WITBIMBI3JIBIH €XKEIICH KeJe KaTKaH OipJIiri, aFrallbIH-TYBIC, TYTAC €JJIiH YpaHIachin, OaTamxacklm,
OapIIBIFBIH 12 Oipre aTKapbICybl. AYbUI, PYJIbl €71 OOJIBIIN KYMBLTY CaJIThIH OLIAipei.

Hypus 6emmnent 6e,

By nyHHeHi KeH caibl,
AJTBIHIBI KAMIIBI KOJIFA AJIbIIL,
AOXKbUIaHIaM TOIFAHBIIL,
Bypansin kerin 6apaisi...

«dypust OemmenTt» Tipkecinzaeri «oemmnent» M. Kamkapu e3 3eprreysiepinie iMeK KO3bl
TEpiCiHeH TIrUIreH OCUINEHT — JereH TYpiH aTtaiasl. Ochl TYJIFAlbl €3 MapchulapiaH apaOTapra
oTkeH Ooisica kepek, apal® TimiHAe: OWMINT — TUTAll iCHETTeC KUiM MarbiHAchlH Oepeni. JKbvIpna
«OeNIMmeHT» KABIHIBIKTBIH CHIPT KHUIMI CHITAThIH/IA KOMAAHBUTBIT TYP [9, 23]. On na aceut maTtanax
QJITBIH XKIMNIEH 3€p CaJIbIHbIN, epHeKTenin Tiruteai. [llanmaHHBIH ©HIpiHE OIOJBI OpHEK CaJbIHCA,
eTeriHe ecCiMJIIIK TEKTEC OpHEKTep KecTeyeHendl. byn - ecim-eHCiH, epKeH[I OOJICBIH JeTeH TiJieK

34



SDU Bulletin: Pedagogy and Teaching Methods 2024/1 (66)

Oenrici. Al «aypus» Ce31HIH 3THOJUHIBUCTHKAJIBIK CHIIAThIHA TOKTAJCAK, TYPHS - KBUITHIPAYHIK,
TBHIFBI3, XKiOeKk Marta. Jlypusigan kebiHece KbI3-KeTHIIEKTePAiH COH-CaITaHATThl KuiMepi (Keiinerti,
KaM30JIbI) TITUTII, XKITITTepiH 6ac kuiMaepi (0opiri, Kekei ThIMarbl) THICTAIFaH.
Ker annpina kapaca,
Bip kbI13 KeTin Gapapl;
IsITEIpMa KOIIIEK eTiHE,
Hyp cayneci Oetinze,

Bypansin kerin 6apajsi...

Byn xepaeri «mbITIpMa KeilJiek» TipKeci MIBITHIpMa KaJlalfaH, MIBITHIPMa TarblIFaH KOMIeK.
Cou ke3/ieri MBIThIpMa KOUJIEK, anThIHIBI KaM30J, TYpUsi OCHINIEHT KUIeH Ka3ak oWeiHIH CHIPTKBI
kenoOerin 6eprenaeit (Kasz. one6., 07.09. 1984,14). by xepae e KbI3IbIH MaTepUAIbIK KaFIalbIH
cHUIarTan Typ. OKiHilIKe opail Ka3ipri Ke3je KOJIJaHBICTa apHalbl TaIChIPBICCHI3 XKOK. KelnekTin
IIBITHIPMA TaFbUIFAH TYP1 ©T€ CAJITaHATTHI KbI3ZapFa FaHa TOH 00JFaH. byl KbI3[bIH aCKaKbIThIFbl MEH
OJIEMUTITiH KOPCETETiH.

Kazak oiiennepiHiH KHIMIEPIHIH Tiry Tociumi Oip OONFaHBIMEH, OHBIH MaTachl OPTYpJi €.
MataHbIH oHeNIiH HO31K JCHECIHEe KalIbl 00Tyl 6acThl Tananka KipreH. JKiOekTi KpITall KermecTepi
KETKi3reH, ol ke3ae Kpitait MemiekeTi o3iHiH KbiTali MMIEpUsSCHIHBIH THIHBIIITHIFBIH CaKTay YIIiH
yHEMi xi0eK TOPFBIH-TOPKAJIAp ChIiiFa TapThIN TYPFaH.

KBIpBIK HapFa XYK apTThIpFaH.
Kawmxka 3epmi kinemi,
JKyk ycTiHe *KanTeIpraH
Kasuneni KpIpbIK HapFa
XibexreH apkaH TapTThIPFaH.

Byn xepreri «kamMKa» anThIHAATKAH SIKM KYMICTETKEH, 3€pJi KINTEH TOKBUIFAaH KiOeKk MmaTa.
(Kypanynet A. Kazak nocTypiii MEACHHETIHIH SHIIUKIONEANSUIBIK co3airi. — AnMatel: «Ce3mik-
Crnosapb». 2007).

CekceH Tyiie KOMFa ajFaH,
Cexceni e Oonmaras.
CexkceH Tyiie ycTiHe

ANTBIHIBI )KaFAall OpHAFaH.
Acdahanu xinemzaep —
JibexTeH ryIiH TopiaraH...

XKeipna «Achahanny» cesi OipHerie peT KieM co3iMeH Tipkecin Koiaanbsuaasl. Mchaxan — Mpan
TapUXbIH/Ia TAPChUIAP/IBIH €Ki peT acTaHackl 00Ty KYpMeTiHe ue O0JIFaH dcepili TapuXbl MEH KOPHEKTI
coynerti 6ap Mpanusiy yminmi ipi xkanacse [10, 7] . UcdaxaHHbIH anTeiH Facklpbl 16 Facsipra ¥ sl
[ITax A66ac I (1587-1629) tyceinaa kenmi, oHbIH Ke3iHae Kana CedeBunrepaiHacTaHachl OOJIIBI
KOHE KY3 XKBbUIIAH actaM coi KyHinae Kamabl. ¥iel AOOac tyceiHna Mcdaxanpma casbakrap,
KiTalmxaHajap MEH MEUINTTep CaJbIHIBl , OYJ eypomajbIKTapIbl TaH KajabIpAbl. Kbelpaarsl
«Actahanu kinemaep», «Acdahannbis xynapel, Ctam0051bIH Tayhapb skonaapbIHAAFb TIpKECTEP
Jie Tapchl KiIeMJEpiHiH OarajbUIbIFBI MEH COJI Ke3/eTl XaJbIKTBIH 9J- ayKaThl MEH QJIEyMETTIK
KaraaiibiHaH xabapaap erei.

YATTHIK KUIMACP Ka3aK XaJIKbIHBIH COHJIIK-KOJIaHOAIbI OHEPIHIH JaMYybIMEH KaTap IaMbIJbL.
Con ceGenri, 613, 3epTTey OapbICHIHIA JKbIPAAFHl KHIM-KEIIEK aTayJlapblH CUMIATTaFaHa Ka3aKThIH
COHJIIK-KOJIJaHOalIbl ©HEPiHIH ILIBIFYbl MEH JaMyblH 3eprrereH ¥Y.M.OOpiranOapoBaHBIH Ka3ak
tapuxbiH TontacTeiprad A.K.Akpiie, M. X.AcbuibexoB, K.M.baiimakos, JXK.K.KacsimMbaeB KaTapis
TapUXIIbl FaTBIMIAPIBIH TomTaMackiHa fa cyiennik [11, 5]. «Kei3 JKibek» >KbIpbIHAAFbl KOIITiH
CypeTTelyl TYHBIN TYpFaH STHOTpadUsUIBIK JepekTepre Tojbl. KelmeH kene XaTKaH op KbI3bIH
KaHBIHAH OTKEH CailblH, OHBIH J€HE TYPKBIH, KHIMI MEH OIIEKeHiH, MIHTe€H aThlHA MeHiH KiTi
CYpETTETeH.

Ka3akTbIH YITTBHIK KUIMAEPIHIH JU3aiHIBIK €peKILeNiKTepiHe kKacaraH Tajufay OHBIH TOIiM-
TOpOUENIK MYMKIHAIKTEPiHIH KOFAPBUIBIFBIH AoJNenieiai. MoceleH, YITTHIK KUIMACPE XaIbIKThIH
ITYHUETAHBIMBI, OH-TYHCIr, apMaH- TIJIETiH )KOHE OHBIH epPEeKIIe 3CTCTUKAIBIK TaJFaMbIH KOPCETEII.

35



SDU Bulletin: Pedagogy and Teaching Methods 2024/1 (66)

Kemmenninepaiy KuiM YITUIEpiHIH TIrLTy MEH MINIUTY TOCUTiHAE CabaKTacThIK CaKTallFaH.
Kemmeninep agaM3ar TapuxblHIa aTKa OTBIpYFa KOJAIbl 00Ty YIIH Ol TankaH KeH mandap
MEH €Ki eHipi alllbIK, KayChIPbUIATHIH KEY/Ie KHiMi — IIaaH/bl alaM3aT OpKeHUETiHe KOCKaH.

CoHBIMEH KaTap, JKbIpJia Ka3aK XaJIKbIHBIH THIHBIC-TIPIIUIITiHEH aKmapaT OepeTiH TYPMBICTHIK-
3aT aTayJyapbl 1a 9cepJli )KOHE acTapibl TYPJE CUIIATTAJFaH.

Kp13 JKiGek MiHreH Kylimeci,

Kyiimere tarbin TyiiMeciH,

Byiite 6epme, eit XKibek,

Kecipin xypTKa TUMECIH!

Kyiime — apOaHbIH yCTiHE KOHABIPBUIFaH KHi3 Vil HeMece MarajaH jkacaiFaH Kajika. Kyiime
KATThI 3aTTapaH, COH1 ObUIFapbIIaH, TOKbIMA IIapOaKTaH, )KiOeK MaTaiaH Ja kacanraH. KyiiMeHiH
0ar3pl JIoyipieple KOJJIaHbICTa OOJFAaHIBIFBIH KapTac O€TiHe MICKUIreH CYpPETTepACH Kepyre
6omansl. KyliMeHiH KapamaibM TypJiepi epTe 3aMaHHaH Oepi MaHBI3bIH JKOMMaM, yaaibl TypieHIm
KeMeneHin oTeiprad. KyiiMeHiH eki, TepT NeHreiekTi apba YyCTiHe Yil, KOC, KIIKeHe Kopariia
OpHAaJIaCTBIPFaH TYpJepi OONFaHIBIFBIH apXEOJIOTUSIIBIK, TAPUXH, ka30a IepeKTepaeH alKbIHaayFa
6omanpl. KyiiMeHiH keiOip Typiiepi ockepu MakcarTa KoigaHbuirad. Akagemuk ©. Kaiinapos
0omKaMbl OOMBIHIINA, KOHE TYPKI TUTIHAET! JOHFAIAKTHI KyHMeH1 OUTIIPEeTiH «KaHTKay» TePMUHI OCHI
KYHT€ JICH1H Ka3ipri Ka3ak TUTIHIE «YHIIH KaHKACh), SIFHH, «KHU13 YH[IIH CYHeri» AereH MarblHa/a 1a
KOJIJIaHBUIATBIHABIFBIH aiiTanbl. XIV f.-aeiH 30-KbUTIAphIHAA casxar jkacaraH apald casXaTIIbICHI
nOH- baryta ’ka30acbiHma KyiliMe iIiH KWi30€H KOHE MaTaMEH KamTall COHACWUTIHIITIH, OHJa
KATBII THIHBIFYFa, TAMAK 1IyTe JaibIKTaIFaHIbIFbIHA €pEeKIlIe Ha3ap aynapraH. Py30exan enoerinue:
«IIlaitbanu xaH KacklM XaHHBIH Ka3aK KOHBICTapbhIHA IMAa0YybBUT jkacarl, aybuigapasl ToHar, 10000
KyiimMeni Yil ajbll KeTKeHIIT1H aifiTa oThIpbIN, «MeH OypblH MyHJail ap0Oa yCTiHe )KacalFaH Kui3
yitnepai kepmeren emiMm. by yitnepnin »kacadyblHbIH €31 Oip Tamaiua, KeiOip yHiaepAiH amijabl-
apThIHIA Tepe3erepi 6apy», — el jKa3FaH.

Conpnaii-ak, Kyiime xac xyOaimapAblH YilleHy anjblHIa TYpaThiH Yill ecebiHae Kazakrapaa
XVIII raceipra neiiin cakranran aereH mamimer Te O0ap[12, 93]. KeiliH OHBIH KYPBIIBICH ©3repicKe
yisipaabl. CoHAL eTil XKacajFaH Kipil- IIBIFaThIH €Ciri )KOHE Mep/e TaFbUIFaH allblK Tepe3eci 0ap
allppIKIIa COHAI TYpIiH «KOK KyiiMme» nen ataapl. OHBI Oek3ajanap MEH ayKaTThl Ka3zaKTap
naiinananranra ykcanasl. CoHzmaii-ak, ayKaTThl Ka3akTap »KaHa OTOAChIH KYpFaH jKacTapra apHarl
KOHE COH-CANTAaHATBHIH KOpCeTy VIIH OTOacsl MyIIeNepiHe apHaiibl TalChIphICIIEH KyiiMe
’KacaTKaHABIFbl Typajbl aybldlia Jaepekrep Oap. JlereHMeH, Ka3zak JanachlHIa KOC JI@HIENIEKTi
apOamapaplH KeUIN-KOHY Ke3iHAe KeH KojaaHbicta OonraHabiFbiH L. YonmxaHoB KBIPFRI3AAp
Typamnbl ka30achlHIa IIEHIECTIpYy MbICANBbIHAA (KBIPFhI3Aapia KOCHOHTeNeKTi apba kKoK JIeii)
alTBIIA b,

YATTHIK KYHIBUIBIKTAPJABIH KaTapblHa KOJOHEpP TYBIHABUIAPBI, OHBIH IIIIHJE, 3eprepiiik
OyiipIMaap epekiie opbiH anazsl. Kasak xamkbl e3re YIT CeKUIIi aceMaiKKe KaTThl MoH Oepeni. Kazak
KbI3JapBIHBIH KOJIAH IIAIIbl QJIEMHIH €3re CYJyJapblHaH epeKIIeNeHIIpin TypaTbiH ayHueci. «Kpi3
JKiGex» KbIpbIH/IA M€l 3aThIHBIH SCEMJIITIH alKbIHAN TYCETIH IIOJIIbI, Mambday ce3aepi OipHerre
PeT KOJIJaHbICKA TYCKEH.

Kazak xankpl exenyeH mamoday sl Kapa HUETTI THUICBIM KYIITEpJEH KOpPFaHy MaKCaTbhIHIA
TakKaH. SFHu, mambay JayChbIHAH KBbIH-IIIAUTaHIap Kamasl JeTeH TYCiHIK KanbimTackaH. [llamobay
— KbI3-KEJIIHIIEKTEP/IiH a)XXapbhlH aWKbIHIAH TYCETIH COHIIK api epiireH OypbIMIbl OEKiTy YIIiH
IIaIIKa TaFaThlH omIekei OyiibiM [13, 148]. [llambay Heri3iHae KyMICTEH *Kacalajbl, OHBIH YIITbIHA
TEHreIeH Iarak sxacanasl. [llamobay el marmmen Gipre Koca epin, 6ip OaitnaHbi, OYpHIMHBIH YILIBI
Oaiimanaznpl. XKacecmipiM KbI3Aap/AblH HIamdaynaphbl SUIEKeHIeHreH OOJBIN Kesesl, *Kachl KeIreH
oifenepain mamobaynapbikapanaiibivaay Oonbin keneai [14, 124]. Illambay araysl — miamThl
OyaTelH Oay JereH ce3lepliH KOCBUIYbIHAH, SIFHU AHATUTHKAIBIK TOCUT apKBUIBI JKacallFaHbIH
Oaiikayra OOajbl.

Keipna ke3necetin «ANTHIH IHambay 0achIHAa» JKbIP JKONBIHIAFEl «IIAII0ay» KOHE «AJIThIH
mamoay» JereH eKi ce3/l JKeke-keke KapacTelpailbiK. «lllambay» cesine kenep Ooicak, mamobay
CO31 apKBUTBI CYPETTEeI OTHIPFaH KbI3IBIH COHKOM, opi KOJIaH MIAII UeCi eKeHIT1H aHbIKTall TyCei.
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[Mambay Kazak KbI3TapbIHBIH, Ka3aK oWeNIepiHiH akapblH allKbIHIANH TYCETIH COHMIK OYIbIM.
[Tambay OOJCHIH, MIONTBI OOJCHIH KBI3IBIH JKYPICIHIH OCEMJIITiH KOPCETYy VIIiH TakKaH. SIFHH,
mamobay Jaychl KaTThl IIBIKCA, KBI3JBIH aCHIFBIC JKYPIiCi epKeKIIopanay eKeHIITiH Oiaipce, aKbIPhIH
IIBIKKAH J1ayBIC KBI3IBIH CAOBIPIIbI, OMSA3bI €KEH/IITIH KOPCETKEH.

[Mambay TakkaH, COHBIH IIIIHAE aNThIH IIamobay TakkaH JKiOekTiH OalabIH KbI3bl KEHITIH
KOPCEeTy MaKCaThIHAAa aBTOPIBIH «aJTBIH» CO3IH ocipeney peTiHae KoigaHraH. JKiOekTiH OaiiibiH
KbI3ZapbIHBIH Oipi eMec, akbUIbIHA KOpKi caif, TeserenHiH KaHIa K0 KYPIIT 13711 KellyTe TYpapibIK
KbI3 OOJIFaH/IBIFBIH KOPCETY YIIiH KOJIJaHbUIFaHbI aHBIK.

Hypi — rayhap cbIpracbIH —
Kertepe anmaii Typ KyJIafbl...

Hyp, dyppi — TeHi3 TyOiHEeH ajbIHATBIH KbIMOAT Oaraibl acbul TacThIH Oip Typi, iHxy.[15, 21].
bip ke3zmepi apab TiLTIHEH €HIeH Ayp ce3i KeHe 9/eOueT HycKalapblHaa Xui ke3zxeceni: TyOiHeH
JApUsSHBIH AYpiiep Tepin, AJIbHA aFa- iHiHIH Terep emiM. JKail KbuiFaH KaOBIKThIpMai >KaHHBIH
KOHUTIH, O3iMi ATbIMTaiira TeHep eniM (YIII FachIp >KbIPIIaiibl).

Hyp ce3i ere keHe ce3re xaraisl. CebeOi OTKeH FachpiapJarbl Ka3aK aKbIHIAPbIHBIH
HIBIFapMajapbelHa kUi keseneceni. Moicansl: Cyiteri acsit nyp eai (Kambap 6ateip), Llemen xirit
nypmen teH (Illam akerH), Axbuibl ackan ayp Oomap (ILlopranbaii Kanaityier), —AKBUIBIH aiT
oceibIH? — el aypim (T. [3tineyos). Kasak TinmiHiH TyciHAIpMe CO3AITiHAEC OVII CO3/II «aTaKTh, 30D,
oitrimi» [16, 210] gem TyciHaipemi.

F. MycabaeB nyp ce3iH keHe *kypHak jaece, E. ’KyOaHoB nyp mbuiay popmackl, OHBIH TYNTOPKiHI
MoJiasib OOJTybI THIC €KEHiH, alaia mod3us TuliHAe Oy TEeK eTICTIKKe *alFaHOaii, eciM ce3iepMeH
ne Tipkecin kene OoepetiHiH aitansl [17, 106]. An P. CezneikoBa: «XV-XVII Facelp mos3usceIHaa
IYp BapuaHThI OackIM OONFaHFa YKaWbl, KEHIHHEH OYJI YIriiep XaTKa TYCKeHIE - Ibl, -]Ii, -Thl, -Ti
0o ©3repyi MyMKiny [18, 98], — mereH mikip aliTKaH.

Apab, mapcel ce3epiHiH TyCiHAIpME co3MiriHae ayp apad ce3i, KeiMOaT acwut tac [19, 181], —
nen kepcerinreH. Kaszak TiniHzeri 6eliHeneyin ce3aepAiH MarbiHachiH 3epTTereH K. XycaibIHOBTBHIH
aifTyblHIIA, Oyp TYOIpi aybicrianbl MarblHAHA «IAHKTBI O0Ny», «Oedriai aTakTbl OOMy» AETeHIi
oinmipeni [20, 39].

By ce3 mapxaH ce3iMeH KocapilaHbII Jyp-MapskaH TYpiHAe alTbUIaab! a, TeHI3/1€H aJbIHATHIH
OpTraHMUKAJIBIK TEKTi aChLI TACTHIH KUBIHTHIK TYPJIEPi IeTeH YFBIMIBI OUIIIpEIi.

YTKeH, opTypJli achbll TaCThl KOHE CBhIpFa Iyp Trayhap ceipra nen atanansl. ChIpFaHblH MYHIAM
TYpiHe OaillaHBICTHI aTay Ka3ipri TutiMizae ke3aecneiini. OChIHIal ChIPFaHbIH OOJFAHIIBIFBI TYPAIIBI
STHOMOJICHH JIEPEK Ka3aKTBIH AMOCTHIK KbIPIApbIHAA caKTalbI OThIp. «Kp13 XKiGek» JKBIPBIHAAFBI
aypi rayhap celpra nen cumarTalyblHa TOKTaJdaThiH Ooscak, XKiOeKTiH ap-HaMbIChl MEH aOBIPOHBIH
acKakTaTy MaKCaThIHJA KOJJaHBUIFaH Jecek Te Oomanmbl. bynm xepmeri «aypi rayhap» Tipkeci
TJIEOHA3M TOCLTI apKBUIBI JKacaJFaH.

[Ineona3m Tocimi — MarbiHAchl Oip-OipiHe XKyBIK, OipiHiH OpHbIHAa Oipi kXymcana OepeTiH
JIEKCUKAJBIK OIpIIIKTEp >KUBIHTHIFBL. SIFHU, ONIBI KYIIEHTY MaKCaThIHA, SKCIIPECCHS KOCY apKBLIBI
OYJT TOCLIT JKBIP/Ia YTHIMIBI KOJIAHBLIBI TYp. XaJbIK aybl3 9/ieOueTiHe OyJ1 TOCI co3re peHk Oepirl,
AMOIIMAHAJIBIK-IKCITPECCUBTIK MOHIH KYIIEHTY MaKCaThIH/IA )KH1 KOJTAHBLIA B,

«yp» cesinin marbiHacel Kaszak TiniHiH Tycinaipme cesairinae (Anmatsl, «Fbuteim», 1978,
211-6eT) xa3pulFaH MbICANapFa Kapacak, aTaKThl, MAaHKTHI, aTBIIIYJbl JETEeHTe casibl. JKamsl
alFaHja, «Iyp» JETeH Co3 ©31H JKOFapbl YCTaFaH, HEMece e3reieH Ouik O0JIFaH, aTarbl 30p Kiciiepre
alTBIIA b,

«bornranna e3iH miiael, co3iH qypAci» JereH oJeH Koiaapsl 6ap. «lmiM TomFaH y MEeH epT,
CBIPTBIM AYpACH...» — neiiai Abaii...

Kapy-xapak araysiapsl 1a MOJACHUETTI TaHBITYbIH OipieH-01p KOJIbI.

«Kp13 XKibek» xbipbiHaarel «Haiizacel aymail KonbiHaH, Anmac Kbutblln capteuigan, Lllamca
Oanta ete Me?, bineriniy misipaiisl - AfibantanslH caObiHIaH, ANTHIH 0anmak, aKk cemMcep » ChIHIBI
Kapy-»Kapak aTayJapbl KONTeN Ke3/1eCill, Ka3aK YITHIHBIH aKbIpaMac 0eJliri eKeHIITH kepcerei. by
aTayJap 3THOCTBIH YITTHIK €PEKILIEITiH TaHBITaAbIl. «bIJeTiHIH MbIpaiibl — AOaNTaHbIH CaOBIHAAY
Y3iHiCi apKbUIBbI Ka3aK TYCIHITIHJIE Kapy-’KapakK aTaybl TEK COFBIC KYpajibl FaHa eMecC, YITTHIH eMip
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CYpy IMHAMHKAChIHA €HIN KEeTKeHAIriMeH kepiHeni. MyHnarbsl «aiibantancesi «Kazak Timi
TEPMUHACPIHIH caJaibIK FRUIBIMU TYCIHAIPME CO3ITIHAE» COFBIC Kapyhl aen Tycinaipeni [21, 112].
AliGantaHbIH 0ackl KATTHI METaJ/IaH, MillliHI dp TYpJIi OOJIBII kacanaabl. bantanbiH Oackl aif ceximi
JIOHTeJICHIN Kelyi «aiibanTa» arayblHbIH HIBIFYybIHA cen OonraH. Kasak aiibantansl KacTepiereH api
OHBIH 0achlHAa KYMICTEH OF0- OPHEK CaJIbIIl, 9CEMJICTCH.

AitbanTa caObl aralITaH yKacajblll, Keiie TepiMeH KalTalfaH, TeMIp JKarchlpMalapMeH Keie,
TyTacTail TepIMEH, KyMICIIeH JI¢ KaNTallbIN JKacaiFaH. AWOanTaHbIH ca0bl MBIFBIM, KATThI COKKBIFA
mbigac 6eperin 6onran [21, 60]. XKeipna aitbantansiy JKibekTiH OineriHe KaThICTHI TEHEY PETIHJE
o0Opa3zpl JKacay YIIiH KOJJaHBUIFaH. OWTCe Jie aildanTaHblH €p aJaMIapblH KOJIJAaHATHIH Kapybl
OoJFaHbIHA KapaMacTaH, diiel alaMHbIH 00pa3blH jKacayaa KOJAaHFAaHBIHBIH €Ki TYPJIi TyCiHAIpMeci
6ap. bipinmi — aitbanransiz cadbl 70 cMm GoJica, aaMHBIH KOJIBIHBIH Y3bIHABIFHI 1a 70 cM. Byt kazak
eJIeM OipiiKTepAl e3/1epl KOMJAaHATHIH 3aTTapra Kaparl eJIIIeTeHIIrH KepceTei (Kapbic, TyTaMm,
eni). Exinmi tycingipme pertinge JKibek eMmip cypreH yakbITTa OUIE3IKTIH cajlMarbl, Carachl,
KAJIBIH/IBIFBI KbI3JbIH OalIbIFbIMEH Tikellel OaimaHbICThl OosiFaH. balabpIH KbI31aphl alITHIH HEMECE
KYMICTIH camnajibIChlH, CaJMarbl aybIpblH KureH. COHBIMEH Katap, ailbantaHblH calbl Ka3ak
XaIIKBIHBIH JTYHUETAHBIMBIHIA OICMLTIKTI, OCEMIIKTI Kepceredi. OWTKeHI aibanTaHbIH CaObIH
KYMiCTeH O€3eHIpII, KbUITHIPAThIN ocemaeiTiH OonraH. XKeipaa Kei3 XKiGekTiH omekeiiai TaFbii
KYpreH OUTETiHIH SAEMUTITiH ochlIaiiia aiibanTaHblH cabblHA TEHEY apKbUIbI CUIIATTaFaH.

Tarb! Oip Ka3aK MOJICHUETIHIHIH KOPIHICIH ATHOJIEKCUKaAFa Oip CO3/IIH €Ki TYPJIl JTEKCUKAIBIK
MarblHaa KOJIAHBUTYBIHAH Ja Kepyre O0omasl. OHBIH Oipi: «kaFajail OITKeH OMIalbIK
KOJIIAPBIH/IA ©CIM/IIK MaFbIHACHIH/IA, Al EKIHIITIC] «OKETKECIHEH KUIbl OUIANbIK» JeTeHIe KYC
aTaybIH CUIIATTaFaHbIH KOPEMI3:

«En xxatimaran AKKambIK,
JKaranaii OiTkeH OMIANBIK.
KompiMaars! TYHFBIHHBIH —

3yrar Kein acraHHaH,
KenkeciHeH KUAbI OUIANBIK))

«Kazak-mocTypii MoJCHUETIHIH SHIUKIONETUSUTBIK co3nairinae» (Anmarel, Cesnik-CroBapsb,
1997):

1.  «bwupaiibik, 3aT. Kem ®bIIABIK aCTHIK TYKbIMIAC xKabalbl OCIMIIIK.

2. bupaiibik, 3ar. TypeiMTai, Kapliblfa TYKbIMAAC MXBIPTKBIII KYC», — €I aHbIKTama
OepiireH.

«Kp3 XKibek» sxpippiHmarel «Karamaii OiTkeH OMIANBIK» >KOJBIHAH OCIMIIK aTaybIHBIH
aTanraHblH Oalikayra Oomanbl. Jlepekrepre colikec, OumabIK ©CIMAIriHIH Ka3ak xepiHne44
Typike3aeceni.byn eciMaikTiH Tamblp cabakrapbl Y3bIH, XKep acThIHAA 2 METP TEPEeHIIKKE JCHiH
eceni. Cabarsl TiK, 9pi OFaH JKambIpaKTaphl Tacma CeKUIIl Ke3eKkTecin opHanacansl [22, 193].

Kazak opmebueringe: <«OKOHHBIH Kap CyBIMEH INBIFBIN, OKEJNKUIZCN TYHBI —TYpFraH
ounaieik....(K.AiimaysitoB, IbIF.), «.....ETiH, Hy, )kacbul Oumaitpik, [lanmaM 1a ceHEeH HOp alFaH»
(CK.Monnaranues, XKubipma 0ec).

«TonKbIHHBIH KYJIaFbIHA JAJTAaHBIH camall )keJll TepOeTKeH cyp Oerere, ak OMIaibIK IeH KOK KHSIK,
capbl CYTTIT€HHIH CBULABIP-CHULABIPBI Keneai» [23, 187- 189].

«3ynan kemin acmaHHaH,)KenKkeciHeH KUIbl OWMIAbIK», — KBIP KOJAAPBIHIAFB «OUIANBIK
aTaybl KOHTEKCTe OepinreHael Kyc aTayblH KepceTinm Typ. bumaiiblk Kychl — cyHKapiap TOOBbIHA
KATATHIH KBIPTKBIII KYC. TayIbl-KBIPaKThI kepiiepai MekeHaen 1. « CasTIIbUIBIK Ka3aKThIH JOCTY P
AHIIIBUTBIFBD) eHOeTiHe OUIaiibIK KYChIHA MBIHAHIal cunaTTaMa oepei:

«IIQYIICIHIH (KOpa3bIHBIH) KaHATBIHBIH Y3bIHIBIFEI 27-30 cM, canmarbl 330-350 r, ysbacapsl
HIQYJIiCiHE KaparaHja ipiney. ApKachl KeJIJICHEH JKOJIAKThl Cyp, aj 0aybIpbl KYPEH, KbI3FBUIT KYpeK
TycTi keneni. TeciHae qoHreneK qakrapsl 6apy.

XKeipnarsr XKiGeKkTiH KepreH TYCIHZIET eKiHII TipkecTe «3yJan Kejin acnanHaH, JKenkeciHeH
KHIIbI OMIAWBIKy JeT >KBIPTKBIII KYCTHl CHUIATTay apKbulbl bekekaHHbH TenereHai enTipyiH,
BbekexxaHHBIH CUMBOJIABIK 00pa3bl peTiH/Ie KOJAaHbIIFaH.

Ocpunaiiira, «Kp3 JKibek» KbIpbl HETI3iHIAE ITHONMHTBUCTHKAIBIK Tajjaay jkacay apKbLIbl
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XaIIBIKTBIH MOJICHHETIMEH TEPEHIHEH TaHBICYFa, KOJIIAHBICTAH IIBIFBIN Oapa )KaTKaH ce3lep/i KaiTa
KOJIJAHBICKA €HT13yTe, TYCIHYTe YiIec KOCaIbl.

KopbIThIHABI
Ke3 kenreH XanblK TUII — COJ XaJNbIKTHIH IIBIHAWBI STHUKAIBIK OOJIMBICHIHBIH aHHACHI.
OTHOJEKCHKA — Ka3aK ATHOCHl MOJICHUETIHIH KYHABI JCpeKTepiH OOHbIHA TepeH AapbITHII

KMHAKTaFaH, FaChIpAaH-FaChIpFa Mypa OOJIBIIN Kelle )KaTKaH OaibiFbl. ¥JITTBIK Tl — 6T€ KeH YFbIM,
©31HIH TapUXH JaMybIHa Kapail KypHeni, caH KWJIbl ©TKeIIEPJACH OTCTIHIIKTeH, KYpaMbl KaFbIHaH
OipbIHFail 6012 GepMen/i.

Kazak XanKbIHBIH YATTHIK MOJCHHETIHE KATHICTHI TUIAIK OIpIiKTepIiH TaOUFAThl «TUT MEH YJIT
OipTyTac» KarujaacblHa Herizneneni. TUINIH JEKHMCKAa- CEMaHTHKAIBIK JKyHemeri KOJJaHbICTaphI
WITTHIH MOJICHH KO31 peTiHe alibuia Tyceai. Ka3akThlH KYHIETIKTI TYPMBICBIH/A KOJIIaHBLUIFaH KHIM
aTaybl YWITTBHIK TaJFaM MEH YITTHIK caHa CcabaKTaCTBHIFBIHBIH HETi31HJE KaJbINTACKIN, COJI YJITTHIH
OOJIMBICHIH KOPCETETIH MHTETpalibl TYBIHIBIHBIH TUIAET] aliKplH OeWHECiH Kepceremi. ¥IJITTBIH
KAl PyXaHU OMIpiH, TIIAIK JKOHE eNIIK KAacHeTiH OCWHENEeHTIH YJITKA KATBICTBl OalbIPFBI
sTHONEKcHKa ataynapbl «Kpi3 JXKibek» xbIpbiHaa kepinic Tankas. Jemek, «Kpi3 XKibek» xKbIpbiHaa
KOJITAHBUIFAH 3THOJIEKCHKA, OSTHOMOJACHU aTayiap XaJKbIMBI3AbIH MOJACHHM, WHAMBHUIYAJJIBI,
MHTEJUIEKTYaJIbl ICTETUKAIBIK TaHBIMBIHBIH Oall €KeHJIrl OHJAaFrbl 3THOJECKCUKAHBIH TaHBIMIBIK
CUNATHIH TUIIIK OIpIIiK *KYHeCiHIe KOMAaHy KaKETTUIIMHEH TYbIHIAUTBIHBIFbIH AHBIKTANIBI.

Kopeita  kenrenge, «Kpi3 ~ JKibek»  KbIpbIHIAFbl ~ 3THOJIEKCHKAIBIK  OipJikTepre
STHOJIMHTBUCTUKAIBIK TaJay >KYPri3y apKbUIbl Ka3aK XaJKbIHBIH YJITTBIK MOJCHUETIH, YITTHIK
OOJIMBICHIH, YITTHIK KHIM KUIO YATiCiH OalKaiMbI3. JKbIpaFrbl STHOTHMHTBUCTUKAIIBIK CO3/IEP O©31HIH
OapiblK Oasty- HBIIIAHBIMEH, CHIP-CUIIATBIMEH, KYIHs acTapbIMEH, KYIipeT-KacUeTIMEeH KOpIHTEH.
CoHbIMEH KaTap, 3THOC, TiJI, 9JIeM, TApUX CHIH/BI TYCIHIKTEP YITTHIH MOJICHU JKOHE PyXaHU epiciH
KEeHEeWTe KeJle, OHIaFbl TULNIH TAaHBIMJIBIK JICHICHIH ocipei.
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IN THE POEM KYZ ZHIBEK"

Abstract. Ethnolexics is a treasure of life, history and culture of the Kazakh nation. On the
way of formation of the Kazakh people, the history of ethnolexics, which has developed in different
epochs and periods, is deep. The study of ethnolexics in Kazakh linguistics originates in the works
of A.Kaidar. The scientist considers the language in ideological, cultural and ethnolinguistic
directions. Because the language stores a lot of information and helps others to learn information
about the ethnic group.

The article deals with the grouping of ethnolectic units in the poem «Kyz Zhibek» into subject
and lexico-semantic groups based on a paradigmatic approach. In particular, an ethnolinguistic and
ethnocultural analysis of the names of jewelry, weapons, and birds was carried out.

Keywords: ethnolexics, ethnolinguistic analysis, linguocultural analysis, linguistic
information, cultural information.
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MO3HABATEJBHBII XAPAKTEP DTHOJIEKCUKHA
B IOOME "KbI3 KIBEK"

AHHOTaNUsA. DTHOJEKCUKA — COKPOBUILIE )KM3HHU, UCTOPUH U KYJIbTYphI Ka3axckoil Haiuu. Ha
MYTU CTAHOBJICHUS Ka3aXCKOT0 Hapo/a rIyOoKa UCTOPHs ATHOJIIEKCUKH, CIOXKUBIICHCS B pa3Hble
STMOXM W Tepuojbl. M3yueHne 3THONEKCHKH B Ka3aXCKOM SI3bIKO3HAHHHM OEpeT CBOE Hauyalio B
Tpyaax A.Kaiigap. YueHslil paccMaTpuBaEeT A3bIK B MUPOBO33PEHUECKOM, KYJIbTYPOJIOTHYECKOM U
STHOJIMHTBUCTUYECKOM HampaBjieHusX. [loToMy 4To sI3bIK XpaHHUT B cebe MHOTO MH(OpMaIuu 1
MIOMOTaeT JPYTUM y3HaBaTh HH(OpMAIUIo 00 3THOCE.

B cratse npoBeneHa paboTta mo rpynmnupoBKe eIWHUI] 3THOJIEKCUKHU B moaMe «Kui3 XKubex»
Ha IPEIMETHYIO U JIEKCUKO-CEMaHTUYECKYIO IPYIIIBI HA OCHOBE MApaJUrMaTHYECKOIO MOAX0/1a.
B ToM umcne ObUT IpOBEAEH STHOJIMHIBUCTUYECKHH M ATHOKYJIBTYPHBIM aHAIU3 Ha3BaHUU
IOBEJIMPHBIX U3, OPYXKUs, IITULL.

KiroueBble ci10Ba: 3THOJNEKCHKA, ATHOJIMHIBUCTUYECKHI aHalN3, JUHIBOKYJIbTYPHBIN
aHaJn3, A3bIKOBasi MH(OpPMAIHsl, KyJIbTypHast UH(OpMAaIIHSL.

Kenin mycmi 19 Kapawa 2023
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IMPACT OF HYBRID LEARNING ON STUDENTS’ ACHIEVEMENT IN FOREIGN
LANGUAGE CLASSROOMS IN THE CONTEXT OF INTERNATIONAL STUDIES:
REVIEW OF THE LITERATURE

Abstract. In contemporary digitized language education, hybrid methods that combine online
and face-to-face learning are becoming an important format of education. The findings of studies
done in this field highlight the potential of hybrid education to promote language learning through
the use of technology and flexible learning resources. The aim of the article is to review previous
studies and investigate how hybrid education affects students' academic achievement in acquiring
different language skills, motivation, and autonomy. The current review will deepen the teachers’
understanding of the role and impact of hybrid education in foreign language learning and teaching.

Keywords: Hybrid learning, mixed learning, technology, foreign language education,
autonomy, language proficiency, motivation.

Introduction

In the past few years, education on a global scale has undergone significant changes because of
the COVID-19 pandemic. Throughout this period, educational practices worldwide gradually
transitioned to online formats or technology-enabled learning. Students and teachers have gained
valuable experience in online education and blending face-to-face and technology-integrated learning
methods. Although the pandemic is now over and life is gradually returning to normal, the field of
education has been permanently influenced by the experience of online learning. While there is a
gradual shift back to offline forms of education, the lessons learned from online learning have led to
the use of above mentioned innovative approaches and models.

The mixed learning models, such as Flipped learning, Hybrid learning and Blended learning,
which are increasingly common in curriculum at higher educational institutions worldwide, give
institutions and instructors fresh alternatives to the conventional paradigm of education [1]. One of
these models that contains technological integration is Hybrid learning which is a combination of in-
person and technology-integrated classes. It aims to enhance students' educational experiences by
merging the strengths of both face-to-face and online instruction [2] and [3]. But there is also the
concept of blended learning which is often used interchangeably with hybrid learning. In this study,
both of these terms can also be used interchangeably if they were employed in the context of the

literature with the closest possible meaning. However, it is important to note that some
researchers see a difference between these terms, explaining this difference in their main purposes.
Hybrid learning involves purposefully using technology to replace seat time in the classroom and
create an effective learning environment, while blended learning combines face-to-face instruction
with online learning without necessarily replacing seat time. The proportion of formats in hybrid
learning can vary based on the lesson's type and purpose, but it is not simply a mix of the two methods.
Instead, it focuses on integrating technology effectively to achieve the best educational outcomes [1].

Innovative teaching strategies and self-directed language learning ways which contain use of
technology are becoming more and more popular currently in language education too. Nevertheless,
this instance does not reduce the need for face to face learning; on the contrary, it serves to increase
its effectiveness. Due to the fact that institutions are experiencing a pandemic period, these models
of mixing online and face-to-face formats are even more essential. A hybrid learning environment
allows students to comprehend and explore real-world challenges through realistic learning
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experiences that are guided in an online learning environment [4]. However, when it turns to language
education, since the English language study program places more emphasis on communication, it is
impossible to fully understand the abstract nature of English material simply by using perceptive
skills in online classes. Instead, conversational face-to-face practice is needed to make language
learning more contextual and improve students' understanding [5]. Hybrid learning can be a possible
solution in such cases as its primary aim is to enhance students' educational experiences by combining
the best aspects of both forms of instruction [3]. Moreover, a review of the available research finds
that multiple studies concluded that the usage of hybrid learning increased learners' academic
achievement. The success of hybrid learning in language teaching has been described in the works of
Al- Qatawneh et al. and Shams [6] and [7].

There are several studies that show implementation of the hybrid learning model of instruction
into language classrooms, its role in foreign language learning, effectiveness, and students'
perceptions of it; however, each of them approaches the situation from different angles and covers
different contexts. This paper makes a review and analysis of the latest relevant works on the topic.

The main aim of the article is to review previous literature and investigate how hybrid education
affects students' academic achievement in acquiring different language skills, their motivation and
autonomy in language education. The paper identifies the role of hybrid learning in foreign language
education and defines whether it impacts positively or negatively the students' achievements in
language education from the point of view of other researchers.

Previous Studies

Motivation

Many educational institutions made the transfer to online learning during the pandemic, which
demotivated insufficiently prepared learners and caused an abrupt changeover. Nashir and Laili claim
that learners' engagement is increasing and getting better in the current new normal era as hybrid
learning has been implemented. According to the study, students felt more at ease studying theoretical
content online and practicing communication during hybrid learning [5].

Akla also supported this idea, saying that the positive psychological state of the student during
hybrid education encourages students to develop a positive attitude to learning, which has a direct
impact on learning outcomes. The blend of in-person and online learning sets it apart for students
with its flexibility and engaging educational resources, supported by real-life illustrations that
enhance comprehension. The author claims that this sense of ease and captivating learning experience
in hybrid education fosters enthusiasm and motivation, which led to significant progress in mastering
Arabic as a foreign language in his research [8]. Ghazizadeh and Fatemipour, researchers examining
blended learning in the Iranian context also assert that incorporating this approach into English as a
foreign language education leads to heightened motivation and interest among learners. By
integrating technology into the learning process, students find enjoyment in both utilizing technology
and acquiring English language skills, thereby creating a positive and desirable connection between
the two processes. However, the crucial aspect of this learning model is the requirement to ensure the
availability of the internet and necessary online tools for the online component of hybrid education,
since possible problems arising in this regard may, on the contrary, demotivate students [9].

Akla emphasizes the significance of ensuring that students and teachers receive sufficient
technical literacy and that the university provides the necessary tools to effectively support the
implementation of a hybrid learning model in Arabic language education. By equipping teachers with
the necessary skills and resources, potential obstacles to implementing hybrid learning can be
overcome,enabling a seamless integration of this model [8].

Rianto's study on blended learning embedded in EFL courses in the Indonesian context also
states that students' dissatisfaction with many areas of the online part of learning influenced their
unfavorable perception of the department's attempts to improve the quality of blended learning. The
students' important suggestions for improving quality were the search for solutions to all
technological obstacles, the expansion of the number of laboratories with Internet access and the
improvement of mechanisms used on online platforms. In such circumstances, it was expected that
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the department would pay more attention to the modification of online tools and systems, as this could
play a significant role in the effective implementation of their hybrid learning [10].

Considering multiple contexts where hybrid models of foreign language instruction are used, we
might conclude that an adequate way of implementation, taking into consideration students' and the
institution's technology capabilities, may motivate or engage students. However, if the
aforementioned aspects do not operate well and technological issues arise, it is likely that students
may get demotivated or dissatisfied with the current way of teaching.

Autonomy

Another aspect that is influenced by hybrid education is the autonomy of the student during the
practice of this educational model. Based on Thi Thao Nguyen et. al., the results of study in the
context of Vietnam ESL indicated that both lecturers and students had favorable attitudes towards
hybrid learning, as lecturers adjusted their instructional methods to focus on self-directed study of
grammar and vocabulary through online lessons. In other words, hybrid learning facilitated a
transition in the teaching of grammar and vocabulary from traditional face-to-face instruction to self-
paced online lessons [11]. This shift in teaching approach led to students developing greater self-
autonomy in their learning.

A study by Behjat, Yamini and Sadegh Bagheri focused on the impact of blended learning on
reading comprehension. They compared two groups, one of which was students instructed to read
printed texts outside the classroom, and the second were those who were asked to access their reading
assignments via an online blog after the lesson. Researchers report that reading materials on electronic
platforms stimulates reading, because students can simply click on underlined terms or phrases to
access them and go to a new web page. They concluded that reading encourages students to read more
material on their own, regardless of what was studied in the classroom, thereby developing students'
autonomy during their studies [12]. Banditvilai who investigated blended learning in language
education in the context of the Asian university in Thailand also stated that including e- learning in
classroom instruction allows students to engage in independent learning and decentralized knowledge
transmission [13].

Language proficiency

The described conditions influence the students' academic achievements and their attainment of
specific language skills such as writing, speaking, reading, and listening at a targeted proficiency
level, which constitutes the primary objective of EFL (English as a Foreign Language) education.
Various studies using hybrid education in the study of a foreign language focus on different aspects
of the language being studied and the impact of hybrid education on the improvement of that aspect
[8], [14] and [13].

In Akla's study, hybrid learning models were used to help uninspired Arabic students overcome
their learning obstacles. The outcomes showed a notable improvement in motivation and attitude,
which resulted in enhanced listening capacities, speech lexicon and grammar understanding,
persuasive opinion expression, and improved reading and writing capabilities. The use of audio-visual
resources allowed for vocabulary growth through hybrid education. This method, which deliberately
combined online and offline components, not only enhanced language learning but also offered plenty
of opportunities for in- person speaking practice. The study by Akla (2021) demonstrates the strong
effect that hybrid learning may have on complex language acquisition, even in a group that was at
first inflexible to learning [8].

The study by Adas and Bakir explored the effectiveness of blended learning in enhancing the
students' writing proficiency in EFL. Their primary objective was to determine if this hybrid learning
approach indeed contributes to an overall improvement in student performance. The study
encompassed 60 EFL students enrolled at the University of Palestine. The participants were divided
into two groups: one group received traditional in- person English instruction, while the other group
engaged in a blended learning environment. Following the instructional period, the results
demonstrated that the blended learning group exhibited superior performance compared to the
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traditionally instructed group in terms of writing skills. This highlights the significant role that the
integration of blended learning plays in elevating the writing capabilities of the EFL participants. The
researchers concluded that the utilization of blended learning effectively fostered various elements of
the participants' writing skills, encompassing grammar, spelling, punctuation, and the coherence of
paragraphs[15].

Likewise, Asadzadeh Maleki and Ahangari investigated the influence of computer-assisted
training on writing and reading abilities in their study. The findings demonstrated that the majority
of EFL students were enthusiastic about using multimedia tools to improve their language abilities.
Furthermore, the process of preserving their written work and employing multimedia tools to improve
their reading abilities was enjoyable for the participants. This implies that computer-assisted training
can successfully interest students and help them improve their writing and reading abilities [14].

Moreover, according to Ghazizadeh and Fatemipour, a hybrid of online and offline models may
be used in English language lessons to speed up the learning process and has a beneficial impact on
the reading skills of Iranian EFL students. This study looked at how blended learning affected the
reading proficiency of Iranian Intermediate EFL students. Using an independent t-test, the researchers
discovered a substantial gain in posttest reading competence scores for the blended learning group,
despite similar pretest scores. As a result, the null hypothesis was rejected, demonstrating that
integrated learning improves reading skills. According to the findings, students could considerably
benefit from blended learning, which accelerates the acquisition of reading in a second or foreign
language both in and out of the classroom. The study claims that blended learning's flexibility allows
students to interact at a time and location that is convenient for them, contributing to autonomy and
a shift from traditional teacher- oriented paradigms [9].

Another perceptive skill can be enhanced by HL is listening. A study in Korea found that blended
learning, which emphasizes formal learning through listening, has more advantages than traditional
approaches for developing grammar and listening skills. The study involved three groups of students
studying English at a Korean university who scored 300-500 points on the TOEIC test. The control
group did not incorporate a new integration into their study approach. In contrast, the experimental
groups followed the same training program, with one of them adopting a hybrid learning approach
alongside the primary program. Both groups engaged in extra practical grammar tasks as part of their
training. However, the group practicing hybrid learning completed these assignments online, while
the other group received them in a printed format. The group that implemented blended learning
demonstrated a substantial difference in their test results, indicating a favorable response to the
efficacy of hybrid education [16].

Discussion

According to the findings of the literature review, hybrid learning or "blended learning" in certain
similar use cases has a positive impact on enhancing a foreign language by students in diverse
contexts in different parts of the world. Studies conducted in different contexts and in different
languages show that hybrid learning can lead to improved listening, reading and writing skills. It is
important to pay attention to how exactly the format has an impact on the learning outcomes of
students.

The combination of internet materials and individual practice in this method results in a more
thorough and contextual comprehension of the language. It is notable that research indicates that the
level of language proficiency is further increased by computer-based learning and multimedia
integration. Moreover, several studies state that students' motivation and the opportunity for
independent learning made possible by the incorporation of technology into the learning process are
the main drivers of improvement in academic performance. In other words, when hybrid education
was implemented, students were motivated and this desire was the cause of their higher achievements
[8], [9] and [5]. Moreover, it allows them to become independent learners and promotes independence
and responsibility in language learning. It offers flexible learning resources and encourages students
to take control of their learning process through online platforms [13], [11].

However, according to Rianto, if technological issues disrupt the educational process, a
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corresponding consequence is a decrease in student motivation. Thus, the success of hybrid education
depends on overcoming technical obstacles and providing reliable Internet access. Respectively, the
commencement of implementing hybrid learning should coincide with the institute's complete
readiness to offer all essential resources including methodical guides and recommendations for both
online and in-person components of this educational model [10].

Conclusion

The implementation of technologies in hybrid education is becoming more popular every year,
offering innovative teaching strategies and promoting independent learning.

Moreover, the introduction of hybrid education has had a positive impact on various aspects of
language proficiency. Studies have demonstrated improvements in listening skills, vocabulary,
grammar proficiency, as well as reading and writing skills through the use of multimedia tools and
online resources. In addition, hybrid learning increases student engagement and their attitude to
learning.

Overall, the review of literature emphasizes the positive influence of hybrid education in foreign
language instruction, stressing its role in promoting student involvement, autonomy, and language
competency. Hybrid learning, which combines the finest parts of online and face-to-face learning,
has the potential to fulfill the changing demands of language learners in the digital era. As a result,
studies propose utilizing it to enhance the effectiveness of the educational process if educators and
instructors see a need for it.
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I'MBPUATI OKBITY IBIH XAJIBIKAPAJIBIK 3EPTTEYJIEP KOHTEKCTIHJAEI'T
HIET TIJII CABAKTAPBIHIATBI OKYIIBIJIAPIBIH YJII'EPIMIHE OCEPI.
9/JIEBUETKE IOJIY

Anpatna. Kazipri mudpnslk Tim OUTIMIHAE OHJIAWH OKBITY MEH OeTme- OeT OKBITY/IbI
OipikTiperin ruOpuaTri oxmictep OiumiM OepyaiH MaHbI3ABl (QopmareiHa aifHamyaa. Ocbl canana
KYPTi3UIreH 3epTTeyNIepiH HOTHXKeNepl TEXHOJOTHUsS MEH HKEMIl OKY pecypcTapblH MaiianaHy
apKbUIbI T YHpPEHyTe BIKMAJ €Ty YIIiH ruOpuaTi Oi1iM OepyaiH aneyeTiH kepcerei. MakalaHbIH
MaKCaThI-aJIBIHFBI 3€PTTEYJIEP/l TajAay skoHe THOpUATI O11iM Oepy CTyIeHTTEpAIH SPTYpIl TUIIIK
JaFIbLIAP bl UTEPYIET] aKaJeMUSUIBIK KETICTIKTEPiHE, OMapIbIH MOTHBAIUSCHI MEH aBTOHOMUSICBIHA
Kajail ocep eTeTiHIH 3epTTey. AFbIMIAFbl IIONY MYFaliMAepAiH ruOpunari OimimM OepyaiH mIeT
TIIEPiH YHPEHY MEH OKBITYJaFbl POJIi MEH 9CEpiH TYCIHYIH TepEeHAETEe/].

Tyiiin ce3mep: TUOPUITI OKBITY, apajiac OKbITY, TEXHOJIOTHs, IIET TUTIHAETI O171iM, aBTOHOMUS,
Tl MEHTepy, MOTHUBAIHSL.

Hana [lyckanuesa’, Nynonapa Kacvimosa®
’Kursant Bilim Group, Anmansi0ak, Kazaxcran
2«SDU University», Kackenen, Kasakcran
*e-mail: gulnara.kassymova@sdu.edu.kz

BJIMSAHUE TMBPUIHOI'O OBYUEHHUS HA YCIIEBAEMOCTH YUAIIIUXCS B
KJACCAX THOCTPAHHOT O SI3bIKA B KOHTEKCTE MEJKIYHAPOJIHBIX
HCCJIEJOBAHUM

AHHOTauusi. B coBpeMeHHOM IM(PPOBOM S3BIKOBOM OOpPa30BaHUHM THUOPUIHBIE METOBI,
COYEeTaloUINe OHIaH-00y4YeHNEe U OYHOE 00YUYEHHUE, CTAHOBITCA BaXKHBIM (pOpMaTOM 0Opa30BaHMUA.
PesynbraThl Hccae10BaHUHN, TPOBECHHBIX B 3TOM 007aCTH, MOAYEPKUBAIOT IOTEHIIMAT THOPHIHOTO
0o0pa3oBaHMs sl COACUCTBUS M3YUCHHIO SI3bIKA 34 CUET MCIIOIB30BAaHMSA TEXHOJIOTUH M THOKHX
y4eOHBIX pecypcoB. Llenb cTaThu - mpoaHaTU3UPOBATh MPEIbIIYIIIe UCCIEI0BAHUS U UCCIICI0BATh,
Kak THOpuIHOe 00pa30oBaHME BIMSACT HA aKaJIEMHUYECKUE TOCTH)KEHUS CTYJIEHTOB B MPHOOpPETCHUN
Pa3NUYHBIX S3BIKOBBIX HABBIKOB, MX MOTHBAIMI0 M aBTOHOMHIO. TeKkymuii 00630p yriayOout
MOHUMAaHHUE YYUTEISIMH POJIM U BIUSHHS THOPUIHOTO 00pa3oBaHMs Ha W3Yy4YEHUE U MpEnojaBaHue
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MHOCTPAHHBIX SI3bIKOB.
KarueBble ci1oBa: rudpuiHoe 00ydeHue, CMEIaHHoe 00y4YeHue, TEXHOIOT U, 00pa3oBaHue Ha
MHOCTPAHHOM $I3bIKE, aBTOHOMUS, BIIAJIEHUE SI3bIKOM, MOTHBALIMSL.
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YHIBYPBIIITHIH TAMAIIA KECIHALJIEPI )KAWJIBI KYPAEJI ECEIITEP )KOHE
OJIAPJbI IEITY TOCIVIAEPI

Angarna. JKanmbl reoMeTpUsiIBIK €CeNTepAiH >KapThICHl YIIOYpHIITapFa OaiaHBICTHI
OoubIn Kenemi. A, COM ecenTepIiH Tarbl Aa KapThICHl YIIOYPHIIITAPIBIH OUIKTIrl, OMCCEKTPUCACH
XKOHE MeIuaHanapbiHa OalmaHpIlCThl 00BN Keneni. Ochbl MPOLEHTTEPIH ©31, OoNaliaK MeKTel
MaTeMaTHKa [I9H1 MyFaliMIepiH JaiibiHAay OapbIChIHA YIIOYPILITapAbIH OHIKTIr1, OMCCEKTPHCACHI,
Me/MaHachl JKOHE OJIApJbIH KACHETTEpl JKallbl ecenTepre Kem KOeHUI 0oy KaKeTTUIIKTepiH
Oinmipeni. Makana, OCbIHIAH MaHBI3ABI Mocelere apHajafaH. Makanaja YIIOYpBIITapIbIH
OMIKTIKTEpl, OMCCEKTpUCANapPBIMEH MeIUaHANAPbIHBIH op TYpJi KOMOMHAIMsUIAphl HeETi3iHIe
IIBIFAPBUIATBIH  OPTYPJIl MaFbIHAAFbl €CenTepii IMIbIFapy TACUIAepi KapacThIppUIFaH. Makana,
OYTiHTI1 JkoHe Oojamak MaTeMaTHKa MoHAep] MyFaliM/IepiHeapHaIFaH.

Tyiiin ce3mep: ecem, ymOypbIm, YIIOYPHILITHIH  AJIEMEHTTEPl,  YIIOYPHILITHIH
TYpJ1epi,0yphIi, OYphIITHIH OMCCEKTPUCACHI, YIIOYPBIIITHIH OMIKTIr, YIIOYPHIITHIH OUIKTITiH Tal0y
dopmynanapbl, YIIOYPBHIUTHIH  OWIKTITIHIH  KacueTTepi, YLOYpBHIITHIH  OHCCEKTPUCACHI,
YIIOYPBIIITHIH OUCCEKTPUCACHIHBIH Y3bIH/IBIFBL YIIOYPBIIITHH OHCCEKTPUCACHIHBIH KacHUeTTepi,
YIIOYPBIIITBIH ~ MEIWaHachl,  YUIOYPBIUTHIH  MEAMAHCHIHBIH  Y3BIHIBIFBL,  YIIOYPBIIITHIH
Me/IMaHaChIHBIH KacueTTepi, Menenait popmynacel

Kipicne

JKanmel, MekTen OKyUIBUIAPHI, CTYACHTTEpP, MarucTpaHTTap >koHE 0acKa Ja TeOMETPHSUIBIK
Moceneniep OoiibIHIIA OLTIM alyFa TaJIBIHYIIBIIAP canalbl T€OMETPHSUIBIK OuTiM aly YIIiH
YUIBYPBIIII mocenecin 3eprreyaeH 6acray kepek. Here? OnbIH eki yikeH ce6ebi Oap. bipinmrici,
YIIOYpBIII JiereH (urypa, o — o3 aThl alThINl TYpFaHJail ym OypblliTaH Kypanaisl. AJl, OypbImI
TCOMETPHUSHBIH HETi3T1 YFBIMBI (F€OMETPUSHBIH JKOHE OHBIH IIIiHJE IUIAHUMETPHUSIHBIH HETi3ri
YFBIMJIApbl — HYKTE, TY3Y, ’Ka3bIKTBHIK) OOJbIN TabbuiMaca na €H 0acThl YFhIMIAapbIHbIH Oipi [1].
Bypbiiie! 0K GuUrypa reoMeTpusiia TeK KaHa TeOMETPHSHbIH 0acThl YFbIMIapbIMEH KaTap, KeCiHl,
TY3yHiH OeIiKTepi, ChI3BIKTAp, MOHTEICeK JKOHE OHBIH IIeKapachl — MIEHOEp HeMece IOHIENIEKTiH
KenOip a1eMeHTTepi FaHa. A, eMipe OyphIlT KoK skep 6ap Ma ekeH ...? ExiHmineH, yimoypsiin — Ke3
KeJIreH TOPTOYPHIIITHIH (IIapIbl, TIKTOPTOYpHIII, poMO, Tpaneuus, napauiesorpaMM, Ke3 KelreH
TOPTOYPHII), OECOYPHINITHIH, aANTHIOYPHIIITHIH XOHE T.0 TUAroHAIbAAPhl ChI3bUICA Maiiia 00IaThIH
¢urypa. Con CHUSKTHI YIIOYPHIIT KEHICTIKTIK JeHeNepaiH ae Herisi [2]. Ocbiaaaii JKarainapra
OaiiIaHbBICTHI OLTIM aNyIIBUIAP/IBIH T€OMETPHUSUIBIK OUTIMACPIHIH HETi31 OJapAbIH YIIOYPHIII Kaiibl
OimiMIepi HEeT131H 1e KAJIBINTAca bl IECEK KaTeeCneiiMi3 e oiaitMbI3. AL, YIIOYPHIIT MOCEIECiH e
OHBIH TaMallla ChI3BIKTaphl 6T€ MaHBI3/Ibl POJIb ATKAPAIbL.

Conm cuAKTHI, >Kanmbl OuTIM OEpeTiH MeKTen KaObIpFachIHAAFbl TI'eOMETpUsl I9HI
OarmaprnamacbiHia MeHenail sxkoHe YUeBa Teopemanapbl MYJJIEM KapacThIpbUIMaiabl. OWTKeHi
OipiHIIigeH: Oy TeopeMaapIbl KOJAaHy ayKbIMAbI yakbITThl Tanamn ereai. CoraH KapaMmacTaH Oyt
Teopemaap/pl YIIOyphITapra OaiaHBICTBI KONTEreH ecenTep/i IIenry OapbIChIHAA KOJJaHyFa
O0JIaTBIHBIH apHAWbl MEKTEINITEp KOJJIAaHBICKA KeHIHEH Malananaapl. Ocipece MaTeMaTHKa MOHIHEH
OJIMMITHAaNapra KaTbICY YIIIH KEPeK TaKbIPhIITap Hemece Teopemainap Ooibin Tadbutagsl. . OHBIH
CBHIPTBIHJA, Ka3ipri Ke3/le MareMaTHKara KaOileTTi OKyIIbUIap TeK KaHa MEKTell MaTeMaTHKa
OarapraMachbIMEeH IIEKTENIN KaaMalTbiHbl Oenrimi. Omap op Typ:i k00a >KYMBICTapblH OpPBIHIAY
OapbIChIHIA 63 OETTepIMEH MaTeMaTUKAIBIK OUTIMAEpiH KeHeWTeTiHI aHbIK. MyH/ail xaraainapaa,
YIIOYPBIIITAPIBIH YKCACTBIFbIHA OaiaHBICTBl IIEmIieTiH ecentepAi MuHenaii meH Yesa
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Teopemalapbl HETi3iHAe Jie menryre 0osaabl )KOHE OJ1 XKOJI MaTeMaTHKaJbIK TYPFhIIaH KaparaHzia
TUIM/II %0J 606 caHana el Col cebenTi, Makaa OapbhIChIHIA OYIT JKaFIaliIapra 1a KOHLUT OeiHe .

TeopusiJIbIK Heri3

Memneunaii Teopemacoi: ABC ymoypsimbsiaga BC, CA u AB ty3inepi A1, Bl u C1 Hykrenepin
COMKeCiHIIe KAMTBICHIH.

B1C AiB C1A

6onran ke3ne raHa A1, B1 u C1 nykrenepi Oip Ty3yaiH OOMbIH/IA jKaTabl.

YeBa Teopemachl: ABC ymOypeimibiHAa OHBIH TeOeNepiHeH Ke3 KeIreH YII Ty3y
CBI3BUICHIH JKaHE onap ymoypsi KadsipranapsiH Al, B1 u C1 nykrenepinne kucoiH (Al — BC-na,
B1 - AC-na, C1 — AB-na).

Omnpia Keneci TY)KbIPbIM OpBIH TaOabl:

BAi CBi ACi_

Ai1C B1A CiB

3eprrey HITHIKeEPi

1. MNP ymoOypwimsiaelH (1 cypet.) NM xabbipracbiaga uentpiaepi O/ xone O2 60naThiH
eKi meHoOep coipTTail )kanackad. lllendepnep MP >xane PN ymOypsiit KaObIpranapblH ColiKeciHIe
M, D xone N, C HYKTeNnepiHae KUsIbI.
MO1 = 01D = 3 xxsHe NO2= 02C = 6. MCO; xane O;ND ymOypHIIITapEIHEIH

TaH] ¢ 83 N

AYHARAAPEIHBIH RATRIHACH 5 JKoHe PN=MPV2 — V3. MNP ymOypeIIIBIHEIH
ayJlaHBIH TaOBIHBI3.

Hlemmimi:

\

=

1 cypem
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£PNM = a, £PMN = [ 6onceiH. OHia cunycrap Teopemachl 6oiibiaima MPN:
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cosa _sinf V3 _
Cosﬁ=x/3-si3_a=ﬁ-(x/3—1)
3 _
cosa = —-(V3—1) - cos 2
7z ( ) B (2
(1) TeHneyai KOMIaHEIT
sin2 8 _
sin‘ «
1—cos?f —
1—cosza:2_\/3 )
alaMeI3.
(2) TeHOeyaiH eKi KarbIH KBaJApaTTaiMEI3
3

cos?qa = 5(3 o 2\/??+ 1) -cos?p

cosla = (2—\/5)-3-coszﬁ
(3) -Ke KOSIMBI3
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et L,
1-(2—+3)-3-cos2p
1—cos2f =2—+3—3(7—4V3) cos2 B

(20 —12V3) cos2 f =1 -3
3-1 442V3
cos? f§ = =

124/3-20 8
8 V3+1
COoSs =
V3 242

cosa=__ .=~ a=30°
2

(1) Termeyzen:
NP =(3-1)k
MP =2k.
MNP ymOypHIIIbIHIa KOCHHYCTap TeOpeMachIH KOIIaHbII,
MP2= NP2 + MN? — 2NP - MN - cosa V3

2k2= (4 —2V3)k2 + 182 —2(v3—-1)k-18-
2
2 =(2-V3)k?+18-9- 93 (V3 - 1)k
A-V)k2+9V3-(1—V3)k+ 18-9=0
k2 +9V3k —81(V3+1) =0

D=81-3+4-81-(\3+1)=81(7+4V3) = (9(/3+2)) ’
—9V3+9(/3+2)

ki, = 5 =9; —9v/3-9

anameIz.
k > 0 6onranzmrikTal, k = 9. Bynan

NP =9(3-1)
MP =92
Conan KeHiH 1
18-9(3-1)-~ _
MN-NP-sin@ _ v 2_81(3-1)
Sunp = = 2 - >
ajIaMBbI3. 81(v3-1
Kayaobr: _QL).

2

2. ABC Tix OypbiuTsl ymoypsiutsiH (£B = 90°) AN menuanacel MeH CD Ouccektpucacs O
HYKTeCiHAe KublIbicanbl (2 cypet.). CO Men OD KeciHIUIepiHiH Y3bIHABIKTAPBI COMKeciHIIe 9
#oHe 5 TeH. ABC ymOYpHIIBIHBIH ayAaHbIH TaObIHBI3.

Ml emrimi:
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DQ || BC 6onatsianait DQ KeclHIICIH KyprizeMis.
BN = NC = a AD = ¢,BD = 2b nen Oenrineiik.
ADFO~AONC, £FOD = £NOC (septuxans Oypreimrrap), £QD0O = £BCD

(alixeIm OypermTap).
NC ON OC a 9 9
AABN~AADF
DA_DF_£:>A£:S‘1 AD _5 c__5
AB~ BN 4 A @ AB 9 c+2b 9
N B
c = 2,5b.
KN|DC 6onatsIiHaail mapainens Ty3y Kyprizeiik. Ouna DC=14, NK=7.
KB =KD

AB = DB + AD = 2b + 2,5b = 4,5b.

AC C
BC =" (buccexTpuca KacHeTi OOMBIHINA);
BD AD

2a _iC,
2b ¢’
a _ Y(4.5b)2+4a? |
b 2,5b ’
2,5a = V(4,5b)? + 4a2
b=".
3
AKBN
KB?2 + BN2=KN2= b2 + a2 = 72%;
a2 21 7
_+a2:4‘9, a:_‘b:_
9 =, V10 N0 7 1323
AABC E'AB'BC= ;.4'5-71'0'.2.7'1'0': .

Kayaopr:—1323,
20

3. Tik OypBIITHI YIIOYPHIIITHIH THIIOTEHY3achl @ TeH (3 CyperT.), aj YIOyphIITHIH Oip
CYHip OYpBIIIBIHBIH ONCCEKTPUCACHI L? TeH. YIIOYPBITHIH KATETTEPiHIH Y3bIHIBIFBIH
v
TaOBIHBI3.

Hlemmimi:

3 cypem
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a
AB = a,AD = —
V3
AC = b gen Genringiik, oHOa: b
cosa =__=> b =__cosa; cos2a= =Db = acosa.
4 V3 a
V3 a
acos2a = —=cosa

V3(cos2a — sina) = cosa
2v/3cos2a — cosa — V3 = 0

_ F
cosar = = cosa = —”—6 (0ozan 6ypwiu)
a = 30°. a a
AC = b = —€0530° = —
3 2
CB=La.
2 3
Kayabsr: ¢,V a
2 2

4. Cyitip Oypeimitel ABC ymOypsimbiHbH (4 cyper.) BMC xone ANC OypblmuTapsl Tik
6onateingail AD Ouiktirinen M, BP Ouikririnen N HykTenepi ansiaFad. M jxoHe N HYKTeNnepiHiH
apaKallbIKThIFbI 4 + 243, ZMCN =30°. CMN yoypsitbiHaars! CL 6rccekprcachIHbIH Y3bIHIBIFbIH
TaOBIHBI3.

Hlemmimi:

4 cypem

MN =4+ 2V3.
CF menbep anametpi 6omnca F, C, N, M 6ip menbepae xaransl.
AMLC = ANLC (exi 6ypsimsl xaHe CF kaObIpracsl opTak OOMHBIHIIA).

1 —
ML =3MN=NL=2+3
ANCL  ymOypbmmbsiH ancak: tgl5° = Az_i.
tg(45°—30°) _V3-1
tg(45° —30°) = . - ==
NL 1+tg45°-tg30° /3+1

LC = :

5 t9(45°—30°)
24y3 3435
g 43
\"’3+1

Kaya6bsr: 7 + 4/, 3,
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5. ABC ymbypsisiasig BE 6uccekrprucacel MeH AD MeanaHachl e3apa NepreHInKyIsp
XoHEe Y3bIHABIKTaphl 4 TeH. ABC ymOyphIbIHBIH KaObIpranapbiH TaObIHBI3. (5 cyperT.)

Ml emrimi:

A E

5 cypem
AD=BE=4,BD=DC,BE 1L AD.
AB = a nen Oenrinenik
E nykrecinen AD kecinzicine napamiens xxyprizemis. danec Teopemacs 60HbIHIIA
EC-CK

AE KD
AABD Tten Oyiipni ymoypsim (BE L AD, BO OuccekTpuca)
AB = BD = DC = a 6enrinen ancak (AD meaunana), AO = OD

AB -BC

AE ET

a = 2i:> Ai: 1_(6Hcce1<rpHca KacHeTi OOHMBIHINA).
45 FEg EC 2

= =2=CK=2KD

AE KD .

CK =sa,KD = 3@

D "
BO = " (®danec TeopeMackl OOHBIHIIA);
OE DK
4-0E _

a
OE i’
OE=1, BO=3.
AB =VB02 + A02 = /13;
BC = 2AB = 2V13;
AE =+JA0? + OE2=/5;;
AC =3V5
Kayabnr: 31/5,/13,2/13

6. ABC ymoOypsimbiabH (6 cyper.)BAC OypwIIIBIHBIH OUCCEKTpHCAchl a TeH. bepiireH
OuccekTpucaHbl MIEHOESPIIH AUaMeTpl pETiHAe alicak, OChl meHOep A HYKTeCiHeH caHaranna AB
KaObIpraceiH 2:1 katbiHacTa xoHe AC KaObIprachiH TeH ekire Oeseni. ABC ymOypbIbIHbIH
ayJlaHBIH TaOBIHBI3.
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B

BK = x, AK = 2x

AD =a,KD =c¢,BD =y

£BAD = a pemn OenrineHixk.

£AKD = £AND = 90° (AD muamertp).

AAKD = AAND (exi OYpBIIIEI KaHE OPTaK KaOBIpFackl OOMBIHIIA).

c = asina
AK = /13N = 2x
AABC: S =" (buccekTpuca KacHeTi OOMBIHIIA)
4x a
y = ia.
AN = NC,AN L DN = AADC TteH Oyiipai ymoOyphInr
7
BC = Z’ a.

AAKD: ¢2 = %2 — 4x2
ABKD: ¢2 = YFaZ — x?2

=32 2
@ — 42 T

V7
X =——=a
43 490
48
a5
c= \/_
2vV3
1 a2\/35
SaaBp = EAB-DKz 16
1 a?y/35

Saapc = EAC-DN = "2
a?y/35 N azx/ﬁ__ 7a2\/35

16 12 48

Saapc = Spasp + Saapc =

2,
Kayaber: 7e V>
48
7.7 cyperre TeH OyHipai YIIOYpPHIITHEIH MeTuaHAIAPABIH >KOHE OHCCeKTpUcaliapablH
KUBUIBICY HYKTEJEPIHIH apakallbIKThIFbl 2 TeH. bepinren ymOypsimka imrTel ChI3bUIFaH

meHOepAiH Y3bIHABIFbI 20T OoNMFaHIaFkl YIIOYPHIILITHIH MEPUMETPIH TaOBIHBI3.

Memmimi:
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B

0102= 2
2nR = 20m = R = 10.
AB=a %n OenrireHik.
cosa = __;

a

AC = 2a - cosa, BH = a - sina.
a O:H 10

tg_ = =__
2 Vil acosa
asina
Oz.H = 3BH =73
asina
3 = R —0102=8
24
a=
sina
tg z — 10sina
S a2 24cosa
sin 10-2sin%os &
2 _COs _

- 2 7 .
cosZ T 24cos?a—24sin?a
2 a a
cos2_—(1—cos?_)=3as 22,
6 Z 6 2

cos?_ =
1+cosa 6 .
= = . (mepexeHi TeMeHIEeTY (pOpPMYTacHl KOLIaHy).
2 7

cos?

ol B R

S
cosa =

27 &
sing =<~
7

24 —
a= 35 =14/6:

AC =2-14V6 5‘7 — 20v6.
Passc= 2076 + 2 - 1446 = 48+6.
JKayaonr: 48V6
8. 8 cyperre ABC ymOypwImibiHBIH ayfdansl 6-Fa TeH. AB kaObipraceiHga K HykTeci
anbiHarald xoHe AK: BK = 2: 3, AC xabbipracbiana L Hykreci ansiaran sxone AL: LC = 5: 3. P
Hykreci CK >xone BL Ty3inepiHiH KUBUIBICBIHAA OpHanackaH. P Hykreci AB Ty3yinen 1,5
apakallbIKThIKa OpHallacKaH. AB kaHiara TeH?
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L
8 cyper

PR 1 AB,CM 1 AB GonatbIH faii R xone M HykTenepin cyperrerineit canaiibik. Oqna PR = 1,5.
KartreiHacka colikec aliHbIMAJEI KoimaHaMmb3: AK =2n, BK =3n, AL=5m, LC =3m

Enni ABC ymOypbIIbIHBIH ay1aHbl 6-Fa TeH O1J1e TYphIN HEeTi31HIH MOHIH Taba anaMsI3.

AKC ymdypsrmsiaaa MuaHeai TeopemMacsid PL Ty3yiHe KaTBICTH TeHIEYIH

ALVEPRE CP 3m 5n
- - — 1 = b—t -

o o  =1=CP=KP
BA PE 5m 3n

f\l"l
ol

WC YR.LG:gpmmm KRP ymoyprermeiHa ykcac (€Ki OyphInIEr OOHBIHIIA):
=>CM =3

PR PK
Enni ABC ymOypHIIIBEIHEIH ayJaHbl 6-Fa TeH Olne TypHII HeT131HIH MaHIH Taba
alaMBI3.

2
AB=6-—-=4

3
Kayaosr: 4

9. Y meHOepnepAid paxychlHbIH KaTbiHacTapsl 11:12:9 (9 cypert.), an uentpuepi A, B xoHe

C. XKone omap ceiptTaii 6ip Oipin X, Y koHe Z HYKTeepinae xxanan typ. BY kecinaicin CZ xannai
KaTbIHacTa Oeneni?

Hlemmimi:
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AX BY xusuieicy HykTeci O 6oncrrH. KateiHacka calikec AY=11k, CX=9k,
BZ=12k

, CX BZ 11k-9k-12k .
aY. - - = = 1 = Yera Teopemacsl OoiisiHma AX, BY xane CZ

YC XB ZA 9k11k12k
O1p HYKTeae KMBLIBICAIE! kaHe o1 HykTe O. BY kecinmicin CZ-EC kaTtriHacTa
oy

Oememi.
BCY ymOypemmeaaa OX KHynIs! Ty3yre KaToIcTEI MeHe1ast TeopeMachl
OOMEBIHIIA Kelleci TeHAey i aTaMbl3:

Bo YA CX L Bo 20k 12k 80
. ) 1 2T -
0O A XB oYy 11k 9k 33

JKayaobsbr: 8o Y C
33
KopbIThIHABI

AJIBIHFaH TaKBIPBINTHI 3epTTEy OapbICHIH/IAa TOMEH/IET11eH KOPBIThIHABLIAPFA KEJTIK:

MakanaHpl asKTay HOTHXKECIHIE MaTeMaTHKaJaH OUTIM allyIIbIHBIH HEeMece YCTa3IblH
IUTAHUMETPHST €CeNTepiH KOJJaHya >KOHE TalChIpMaiap/Abl OpbIHIAya >KaH-KaKThl OOy, ChIHU
oliyay HarapuIapbl KeHeHai. YmOyphIITHIH KaObIpralapblHa OWIKTIKTEpHiH, MeAuaHallap/IblH,
OucceKTpUcaNapIblH JKOHE MEPIICHANKYIApIapIAblH KUBUIBICYBIHBIH TaMalla HYKTeJIepiHeH Oacka,
YIIOYPBIIITHIH TaMalla HYKTeJIepi MEH Ty3ylepi Oap ekeHiH Oine KoiMaif, opi Kypaemi, opi
IIBIFAPMAIIBUIBIK €CEeNTepAl IIbIFapyla KEHIHEH KOJIJaHyFa >KoJl OepeTiHi KepiHeai. AJBbIHFaH
OUTiMAIl OKY iC-opeKeTTepiHAe KOJiaHyFa OOJajbl, ajJblHFaH TalChIpMaiap/abl TEOPUSHBI PETiHe
’KOHE HaKTHI Oenriji Oip Jkaraaiina Mocenenepal menryre Kojijgana ainajasl. MareMaTHKaHbl OKbITY/1a
YIIOYPBIIITHIH TamMallla HyKTeJIepi MeH TY3yJIepiH naiiianany TuiMai fen ecenteiiMin. Onapast 6imy
KONTEreH MaceleNnepi Menryi aiTapiablKTail KpliaMaaTazasl. Y OYPhIIITHIH TaMalla HyKTeaepi
MEH ChI3BIKTaphI Oenrini Oip KaTblHACTAp apKbLIbl ©3apa 0aillaHBICTH €KEHIH KOPCETTI.
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METHODS FOR SOLVING COMPLEX GEOMETRIC PROBLEMS USING
REMARKABLE TRIANGLE LINES

Abstract. Half of all geometry problems are related to triangles, and half of all triangle
problems contain problems on the altitude, bisector and median of a triangle. The fact that there are

60



SDU Bulletin: Pedagogy and Teaching Methods 2024/1 (66)

so many problems and exercises with triangles means that knowledge of all properties and methods
of solving these problems is very important for future teachers, and therefore more attention should
be paid to this issue. This article discusses methods of solving problems involving altitude, bisector,
median and their combination.

Keywords: problem (exercise), triangle, triangle elements, types of triangles, angle, angle
bisector, triangle altitude, formulas for finding triangle altitude, properties of triangle altitude, triangle
bisector, properties of triangle bisector, triangle median, length of median in triangle, properties of
medians in triangle, Menelaus theorem

JKanbonam Kaviwinbaes' JKanooc Bexuw'
ISDU University, Kackenen, Kazaxcran
*e-mail: manshzhandos@gmail.com

METO/AbI PEHHEHUSA CJIOKHBIX TEOMETPUYECKHUX 3AJJAY C IIOMOLIBIO
3AMEYATEJIBHBIX TUHUA TPEYTOJbHUKA

AnHoTanus. IlonoBMHA BceX TIeOMETPUYECKMX 3aJad CBSi3aHAa C TPEYroJbHUKaMH, a
MOJIOBMHA BCEX 3aJlad C TPEYTOJbHUKAMH COACPXKUT 3a7jaud Ha BBICOTY, OMCCEKTPHCY U MeIuaHy
TpeyrojapHuka. To, 4TO 3a7a4 U YIPaKHEHUI C TPEYroJIbHUKAMU TaK MHOT'O, 03HA4a€T, YTO 3HAHHE
BCEX CBOWCTB U CIIOCOOOB pEIIEHUs ITHX 3a/1a4 OYeHb BAXKHO I OyIyIIUX YUUTENIEH, U TIO3TOMY
HEO0X0IMMO YAENATh OOJibllle BHUMaHUS 3TOMY BONpOCYy. B craThe paccMaTpuBarOTCs METOIbI
pelIeHus 3a/1a4, CBSI3aHHBIX C BRICOTOM, OMCCEKTPHUCON, METMAHOM U UX KOMOUHAIIHEH.

KuroueBble ciioBa: 3a7aua (ynpaxHEHHE), TPEYTOJbHUK, 3JIEMEHTBI TPEYTOJIbHUKA, BUIbI
TPEYTOJILHUKOB, YIroj, OUCCeKTpuca yriia, BbICOTa TpPEYrojbHHMKA, (POPMYJbI A HAXO0XKICHHS
BBICOTHI TPEYT'OJbHHUKA, CBOWCTBA BBICOTHI TPEYTOJIbHUKA, OMCCEKTPHCA TPEyrojbHUKA, CBOMCTBA
OUCCEKTPUCH TPEYTOJbHUKA, MEIMaHa TPEYTOJIbHUKA, UIMHA MEHAHbI B TPEYrOJbHHUKE, CBOWCTBA
MeJIMaH B TPEYroJIbHUKE, TeopeMa MeHenan
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IMPACT OF HUMAN VALUES ON PHYSICS LESSONS FOR HIGH SCHOOL
STUDENTS

Abstract. Human values serve as the foundation for ethical conduct that every individual
considers important. Human Values' importance lies in fostering positive social dynamics, enhancing
personal well-being, and upholding principles of ethical living. This study examined how high school
students understood human values in physics classes and how they related to academic subjects. The
values examined were responsibility, friendship, peace, respect, honesty, and tolerance. 150 students
from two private and two private high schools in various Kazakhstani cities participated in the study
during the 2023-2024 academic year. 57% (f=86) of the participants were female, and 43% (f=64) of
the participants were male students. The "Human Values Scale" created by Dilmac (2007) was used
to collect the data for this study and the percentage, frequency, correlation, and independent samples-
t test were used to examine the data. Based on the computations, it was determined that there was no
significant difference in the human values subscale scores of responsibility, friendship, peace,
tolerance, honesty, and respect between the male and female participants. Findings suggest that
incorporating discussions on underlined values within the Physics curriculum can enhance student
motivation, comprehension, and overall academic success. Additionally, a direct association was
observed between success in the Physics course and the aspect of Responsibility within the values
scale. Conversely, no notable correlations were detected between academic achievement and the sub-
dimensions of human values.

Key words: Human values; physics achievements, high school.

Introduction

In today's world, the advancement of technology relies heavily on the progress made in the field
of physics. The level of influence wielded by leading nations correlates directly with their
technological advancements. Individuals with a strong background in physics possess the capability
to comprehend various technological innovations and can apply principles of physics to overcome
challenges in their everyday lives. Essentially, physics serves as a facilitator, enhancing the quality
of our daily experiences. Nonetheless, numerous studies revealed that daily progress in physics
science is decreasing. (Council, 2001;). Studies carried out in the last few decades have repeatedly
shown that physics draws fewer students than other sciences such as mathematics, chemistry, and
biology. As a result, fewer students are enrolled in undergraduate physics programs (Zohar, 2005).

The article sets out on an empirical inquiry that examines the multifaceted connection between
human principles and high school students' involvement in physics classes in light of these academic
ideas. In the context of physics education, we aim to shine a light on the mechanisms via which values
influence students' attitudes, actions, and learning outcomes by applying theoretical frameworks from
the fields of educational psychology, sociology, and moral education.

This study aims to provide empirical evidence that informs policymakers and educational
practitioners on the importance of implementing values-based approaches into physics curriculum
and classroom instruction. It does this through the use of qualitative and quantitative research
methods. We are interested in expanding the conversation on good pedagogy, student involvement,
and holistic education in high school settings by clarifying the influence of human values on students'
experiences in physics courses.

The purpose of the research is to look into high school students' human values about two things:
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gender and physics achievement. Thus, the aim of this research was to ascertain the human values
held by high school students and ascertain whether gender influences each of these principles.
Nonetheless, the goal was to ascertain the relationship between the subdimensions of human values
and the physics accomplishments of high school pupils.

Methods and materials

The general scanning model was used among the scanning models in this study. The goal of
research techniques like scanning models is to completely describe a situation that has happened in
the past or is currently in existence. (2009, Karasar). Students in high school were asked to compare
their human values using the gender variable. It has been looked at whether or not student opinions
on the gender variable differ significantly from one another. This research also employs a relational
questionnaire paradigm because of its gender component (Erkus, 2005). One kind of research model
that is used to determine the relationship between two or more variables is the relational survey, which
looks for signs of cause-and-effect interactions (Karasar, 2009).

Participants

150 students from three private high schools in three different Kazakhstani cities participated in
the research during the 2023-2024 academic year. Upon analyzing the demographic parameters of
the participants, it was observed that 43% (f = 64) of the students were male, and 57% (f = 86) were
female. Table 1 provides the specific information pertaining to the research sample.

Variables Frequency Percentage(%)
Male 64 43
Gender Female 86 57
Total 150 100
9" Grade 62 41.3
Grade 10" Grade 88 58.7
Total 150 100

Table 1 demonstrates that the research sample comprises 88 (58.7%) and 62 (41.3%) students in

the 10th and 9th grades.

Data Collection Tools Human Values Scale (HVS)
The "Human Values Scale (HVS)," developed by Dilmag (2007) for high school students, was

used to identify the human values of the pupils. The 42 items on the scale are divided into six
subscales: Honesty, Respect, Responsibility, Friendship, Peaceful, and Tolerance.

It can be provided individually or in groups and is a five-point Likert scale (A: Never, B: Rarely,
C: Sometimes, D: Frequently, E: Always). The scores for the items were as follows: A:1, B:2, C:3,
D4, E: 5.

Data Analysis

In order to analyze the data for the study and draw the required conclusions, parameters such as
frequency, mean, independent samples t-test, and Pearson correlation analysis were employed.

Evaluation of the collected research data was done using the SPSS 20 program.

Results

In this part, Tables 2—6 describe the research findings. The participants' average physics
achievement results are displayed in Table 2.

Table 2.The physics achievements mean of the participants

Gender Frequency Physics Achievement Mean|
Male 64 3.52 out of 5

Female 86 3.74 out of 5

Total 150 3.63

Table 2 shows that male students have a mean physics success score of 3.52, while female
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students have a mean value of 3.74. The average student accomplishment score in physics is 3.63

points. The data extracted from the "Human Values Scale (HVS)" is given in Table 3 below.
Table 3. The data collected from the “Human Values Scale (HVS)” for high school students

N ltems Never [Rarely [Someti [Freque |Always
mes ntly

1 |l take responsibility for what I do. 8 2 10 68 62

2 [l am really close to my friends. 12 3 16 44 75

3 |l would rather live in harmony with18 19 36 33 44
everyone on the planet.

4 [[ value my ties with other people.. 3 13 71 60

5 |l don't hold back when speaking the8 11 47 44 40
truth, regardless of the outcome.

6 |People around me make "smalll3 13 44 46 34
mistakes," but I don't care.

7 |l don't complete school assignments19 33 26 36 36
until they are required of me.

8  |Friendship is really important to me. |5 1 10 50 84

9 |l find peaceful solutions to my issues8 1 42 56 33
rather than using force.

10 [l think that everyone on the planet is27 18 19 20 66
created equal.

11 |When I need assistance from my 81 33 16 8 12
friends, we get together.

12 |l have no qualms with listening to my|6 3 16 42 83
friends' problems.

13 |l don't shy away from the obligations5 1 20 38 86
that I think I can handle.

14 |In bad times, I want my friends to be by|10 8 16 38 78
my side.

15 |When I grant my requests, I don't think36 42 33 23 16
about the others in the
community.

16 [l try to be a model in terms of respectd 8 34 57 47
for others around me.

17 |l do not expect a responce while helping5 S 21 62 57

eople.

18 [[ don't correct my wrong-doing friend. {33 43 39 20 15

19 [ make an effort to complete theS 4 29 51 61
assignments on time.

20 [ want my friends to be with me at all8 S 19 47 71
times.

21 [ don't watch any violent television. 40 34 41 17 18

22 [l can respect everyone's viewpoint. 23 22 54 23 28

23 ['m thrilled when I get money that IS5 2 6 22 115
deserve.

24 [ think that it's important to avoidl6 35 47 22 30

eople.

25 [ willingly accept the responsibilities31 29 45 28 17
given to me by the school.

26 [Because of my friends, I am able to get23 23 38 50 16
over my challenges.

27 [ try to use conversation to resolve 10 26 51 39 24
the issues.

28 |[[ consistently caution my friends22 28 43 29 28
against lying.

29 |[[f I know something negative will34 26 36 22 32
happen, I won't tell the truth.
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30 |l don't think much ofl don't think 12 11 43 49 35
much of how someone looks. how
someone looks.

31 [My friends are always hearing my 12 17 47 37 37
warnings about not doing their part.

32 |l am able to do everything for my|ll 11 25 45 58
friends.

33 |l am unhappy because of all the wars in{8 8 34 49 51
the world.

34 |It is significant, I tell others around me.9 13 43 57 28

35 |Even when it means upsetting my_21 29 36 31 33
friends' relationships, I make an
effort to be honest.

36 |l pardon all errors made against me. 31 19 45 26 29

37 |l fulfill my obligations both inside 14 9 30 48 49
and outside of school, so I never run out
of work.

38 |l give my friends my whole attention. |11 12 36 49 42

39 |l think talking to people will help me7 7 42 55 39
deal with my issues.

40 [[n my life, I have always respected6 8 15 45 76
others.

41 |[Everything is not right to say arll 13 49 30 47
everywhere.

42 [ do not welcome my friends’ 4 10 72 51 12
mistakes.

Upon careful examination of each sub-dimension's items, the lowest and highest frequencies for
each sub-dimension are discovered; for example, item 25 has the lowest frequency and item 1 has the
highest frequency for the responsibility sub-dimension. In the friendship subdimension, item 8 has
the greatest rating and item 26 the lowest. According to the peaceful sub-dimension, item 21 is the
lowest and item 33 is the highest. Regarding the respect sub- dimension, item 4 is the highest and
item 22 is the lowest. The honesty sub- dimension is ranked lowest for item 11 and highest for item
23. According to Table 3, item 12 has the highest tolerance sub-dimension while item 18 has the
lowest.

Table 4. The values of the participants' sub-dimensions and the items that make up the "Human
Values Scale" sub-dimensions

Sub-dimensions Items Total Point Mean Value
Responsibility 1,7,13,19,25,31,37 1.28 0.18
Friendship 2,8,14,20,26,32,38 1.35 0.19
Peaceful 3,9,15,21,27,33,39 1.16 0.16
Respect 4,10,16,22,28,34,40 | 1.27 0.18
Honesty 5,11,17,23,29,35,41 | 1.20 0.17
Tolerance 6,12,18,24,30,36,42 | 1.17 0.16

As was previously said, seven components make up each of the "Human Values Scale" sub-
dimensions of the data in Table 3. Table 4 displays the participants' mean and total point values for
these six sub-dimensions.

The comparison of sub-dimensions with the gender variable reveals that there is no significant
difference between male and female students' mean scores on the subscales assessing tolerance,
honesty, peace, respect, friendship, and responsibility.

The comparison results between high school students' sub-dimensions and their performance in
physics classes are shown in Table 5.

Table 5. The sub-dimensions compare findings with the high school physics achievements.
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No Sub-dimensions Physics Achievements
1 Responsibility J5%*
2 Friendship 022
3 Peaceful .02
4 Respect .03
5 Honesty .08
6 Tolerance .03
**p <.01

Examining Table 5, it can be observed that the responsibility sub-dimension and the physics
lesson's achievement have a positive correlation (r =.15, p <.01). However, no meaningful difference
was discovered between the sub-dimensions of tolerance, honesty, friendship, peace, and respect.

Conclusion and Discussion

The human values (responsibility, friendship, peace, respect, honesty, and tolerance) variable
was used in the study to compare the physics achievement of students in three distinct high schools.

The average physics achievement score for each participant was 3.63 points, as indicated by
Table 2's results. It was possible to conclude that the participants' physics achievement was roughly
average and that the male and female students' physics achievement (3.52 and 3.74, respectively) was
somewhat close to one another.

Based analysis of the results from "Human Scale Values" (Table 3). It turned out that certain
items, including item 25—I willingly accept the responsibilities given to me by the school.”—have
extremely low ratings. When asked this question, 29.8% of all participants said they answered it
regularly or always. This means that the majority of participants accept the tasks given to them
voluntarily at the school. Item 26: " Because of my friends, I am able to get over my challenges."
Responses to this question were given by 44.3% of all participants as frequently or always. It's a
successful outcome. As a result, it was determined that around half of the sample supports one
another. Item 21: " I don't watch any violent television." 24.19 percent of all participants indicated
that they answered "frequently" or "always." It can be inferred from this finding that 75% of the
sample watches violen television. This is not a good sign for pupils in high school because these kinds
of programs could lead to issues at school. Item 22: "I can respect everyone's viewpoint." 33.83
percent of the participants indicated that they answered "frequently" or "always." Based on this
finding, the majority of individuals lacked sufficient tolerance. This demonstrates the effects of
viewing violent television.

Item 11: " When I need assistance from my friends, we get together " Thirteen percent of
individuals said that they answered "frequently” or "always." According to the results, friendship is
significant to the majority of participants. "I don't correct my wrong-doing friend." item 18. 23.2% of
participants overall indicated that they answered this question "frequently" or "always." This
demonstrates that despite watching violent television, the study's participants have sufficient
tolerance for one another.

As a result, students who take responsibility for their education, friends, family, and teachers,
complete their assignments with attention and reliability, respect school policies, keep their word
when they make commitments, etc. As a result, the administration of the school needs to assist the
pupils in understanding their duties. It is the responsibility of educators, parents, and program
developers to take action to enhance kids' accountability. The results presented in Table 5 indicate
that by teaching our students about their responsibilities and their significance, we may enhance their
performance in other subjects as well as physics.

In summary, to make physics science and courses more interesting, physics lecturers should
persuade students that physics is a part of their lives. Therefore, physics educators must dedicate more
effort to locating real-world examples of physics applications and demonstrating how people may
relate physical principles to their everyday lives. However, to boost their students' physics
achievement and attitudes concerning the subject, physics teachers should also work to enhance their
students' human values.
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KOTFAPBI MEKTEII OKYIIBIJIAPBIHA APHAJIFAH ®U3UKA CABATBIHJIA AJTAM
KYH/IBIJIBIKTAPBIHBIH 9CEPI

AnaaTna. AnaMy KYHIBUIBIKTap opOip agaM MaHBI3Jbl JEN CAaHAWTBIH JTUKAIBIK MiHE3-
KYJIBIKTBIH HeTi31 OoibIn TaObuTagbl. AJaMu KYHABUIBIKTAPABIH MaHBI3IBUIBIFEI OH OJICYMETTIK
JTMHAMUKAFa KOPIAEMIECY/Ie, JKEeKe OI-ayKaTThl jKaKcapTyda >KOHE ITHKAIBIK eMip cypyzde. by
3epTTeY JKOFAphl CBHIHBIN OKYIIBUIAPBHIHBIH (U3MKa ca0arblHIa aJaMd  KYHIBUIBIKTap bl
(>kayamnKepmIiIiK, JOCTHIK, TAaTYJBIK, CBIAIACTHIK, aTaNJIbIK XOHE TO3IMJLIIK) 3epTTey KOHE OKY
MIOHJIEPiH OKY OapbIChIH/A a1aMU KYHABUIBIKTapAbl TYCIHY MaKcaTbIHIa XKYpri3inai. 3eprreyre 2023-
2024 oky >xbuibiHIa Ka3zakcTaHHBIH OpTYpJi KallaJapblHAAFbl €Ki JKEKEMEHIIIK MEKTeNl TeH eKi
MeMJIeKeTTiK emec ymueiaeH 150 okymbl kaTeicTel. Katbicymsmapasia 43% (f=64) ep cryaentrep,
57% (f=86) oliennep Oonasl. by 3eprreyain aepexrepi Junmak (2007) o3ipieren

«AnaMIbpIK KYHABUIBIKTAp IIKANachl» apKbUIbl aJbIHIBL JCPEKTEep NalbI3NbIK, KHLIIK,
KOPPEISIMSUIBIK YKOHE TOYEJNICI3 YArijaep t-TeCTiHIH KeMeriMeH Tainanabl. Ecenrtey HoTmxkemnepi
epiiep MEH JMeNep/iH JKayanKepuIiIiK, JOCTBIK, TaTYJbIK, ChIMIACTBIK, TOIIMIUIIK JKOHE a/1aJl/IbIK
CUSIKTHI aJJaM¥ KYHJIBUTBIKTap OOWBIHINA allFaH yHaiiapsl apachiHIa alTapiablKTall ailbIpMaIIbUIBIK
KOK €KeHIH KepceTTi. HoTwwkenep ¢u3uKaHbIH OKy OaFmapiiamMachlHa HETI3r KYHIBUIBIKTap.IbI
TaJKBUIAYAbl €HTi3y CTYACHTTEpPAIH MOTHBALMICHIH, TYCIHITIH JKOHE >KaNIbl YIATEpIMIH XKakcapTa
anateIHBIH KepceTeni. COHbIMEH KaTap, (pu3uKa KypChIHIAFb )KETICTIK TIeH KYHIBUIBIK IITIKATACHIHBIH
JKayarnKepuIiK acleKTici apacklHaa Tikenel Oainanbic aHbIKTaNAbl. KepiciHiie, oKy KeTiCTiKTepi
MEH aJjaMH KYHIBUTBIKTAP/IbIH Killll eIIeMIepi apachlHIa MaHbI3/1bl KOPPENIALUs Ta0ObIIIMAa/IbI.

Tyiiin ce3nep: Anamu KYHABUIBIKTAp, (prU3MKa KETICTIKTEpi, OPTa MEKTETI.
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BJIMAHUE YEJIOBEUECKHUX IIEHHOCTEN HA YPOKH ®U3UKU JIJIA
CTAPHINX NIKOJBbHUKOB

AnHoTanus. O01euenoBedeckre IEHHOCTH CITyKaT OCHOBOM ATHYECKOTO IMOBEJICHHS, KOTOPOE
KaKIBIH 4YeIOBEK CUMTAeT Ba)KHBIM. Ba)KHOCTH OOIIEUEIOBEUECKUX IIEHHOCTEH 3aKII0YAeTCS B
COJICHCTBUU TO3UTUBHON COIMAIBHON JWHAMUKE, TOBBIINICHUH JIMYHOTO OJIArOMONyYHsl U
COOJTFOICHUY TIPUHITUIIOB STUYHON KU3HU. ITO HCCIEAOBaHNE OBLIO MPOBEACHO C IENBbI0 U3yUeHUs
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O0IIIeYeNIOBEYECKMX LEHHOCTeH (OTBETCTBEHHOCTb, JApYyk0a, MHUp, YBaKEHHE, YECTHOCTb U
TEPIUMOCTH) Y CTAPIICKIACCHUKOB HAa YPOKax (PU3UKU U MOHUMAHUS 00IIEYeIOBEYECKUX LIEHHOCTEH
B X0JI¢ M3YUCHHUS aKaIeMUUECKUX peaMeToB. B uccnenoBanuu npunsiim yyactue 150 cTyaeHToB u3
JBYX YAaCTHBIX LIKOJI U JABYX HETOCYJapCTBEHHBIX JIMIIEEB B pa3HbIX roponaax Kazaxcrana B 2023-
2024 yyeGHOM Toay. 43% (f=64) y4acTHUKOB OBLIM CTYJEHTaMHU MY)KCKOro mona, a 57% (f=86) -
KEHCKOTo. JlaHHBIE 3TOro HccienoBaHMs ObUIM TMONydeHbl ¢ momoinbio “Ilkamsl demoBeyecKux
IeHHOCTel”, pa3paboranHoil kommnanueir Dilmac (2007). nanHble OBLTM TpPOAHAIU3HPOBAHBI C
MOMOIIIBI0 TPOIIEHTHOTO COOTHOIIEHHSI, YaCTOThl BCTPEYAEMOCTH, KOPPENALUU U HE3aBUCHMBIX
BBIOOPOK - t-KpuTepus. Pe3ynbTaThl pacdyeToB MOKa3ald, YTO HE OBUIO CYIIECTBEHHOH pa3HUIIBI
MEXIy IOKa3aTeNsIMH YYaCTHUKOB MY)KCKOTO M JKEHCKOTO II0JIa TI0 TaKUM YeJIOBEYECKUM
LIEHHOCTSIM, KaK OTBETCTBEHHOCTbD, PYy>k0a, MUp, YBaXKEHHE, TEPITUMOCTh U 4eCTHOCTH. [lomydyeHHbIe
pe3yabTaThl CBUAETENBCTBYIOT O TOM, 4YTO BKIIIOYEHHE OOCYXJIEHHUS OCHOBHBIX ILIEHHOCTEH B
y4eOHYI0 porpamMmy 1o (pru3uKe MOXKET MOBBICUTh MOTUBALIMIO YUAIIMXCS, UX TOHUMaHUE U OOLIYIO
ycneBaeMocTh. Kpome Toro, 6pu1a 0OHapykKeHa mpsiMast CBsI3b MEXy YCIeXaMH B U3yUYeHUH Kypca
(GU3MKN M acreKTOM OTBETCTBEHHOCTM B pPaMKax MIKalbl IleHHOocTed. M HaoOopor, He ObLIO
00Hapy>KEHO 3aMETHOW KOPPEJIALINU MEX/Ty aKaJIeMUYECKUMU JJOCTHKEHUSIMH M TIOZPAa3MEPHOCTIMU
00IEUeIOBEUECKUX LIEHHOCTEN.

KaueBble ciioBa: UenoBeueckue IIEHHOCTH, JOCTHXKEHHS B 007acTh (PU3UKH, CpEIHSS LIIKOTIA.
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THE ROLE OF CULTURE IN LANGUAGE LEARNING:
EFFECTIVE APPROACHES TO BUILDING INTERCULTURAL
COMPETENCE IN THE CLASSROOM

Abstract. This paper investigates the key role of culture in language teaching and explores
effective approaches to building intercultural communicative competence in the classroom. As
globalization brings people closer together and people coming from diverse cultural backgrounds
study together within one class, the ability to manage and appreciate cultural diversity has become an
essential component of language education. This study explores various teaching methods and
strategies that are utilized to promote intercultural communicative competence, such as the
comparison between two or more cultures, the incorporation of culturally authentic materials, and
reflective activities that promote cultural awareness and sensitivity. Through comprehensive and
thorough examination of the systematic literature review, this thesis outlines the significance of
culture when it comes to the benefits of integrating cultural education into language instruction and
demonstrates what practical approaches have been utilized so far by language educators seeking to
cultivate intercultural competence in their learners.

This study seeks to investigate various ways of implementing cultural elements into language
classrooms based on teachers’ experience and expertise. Moreover, the research looks at the
importance and impact of Intercultural Communicative Competence in the context of language
learning by evaluating students’ level of intercultural competence. A quantitative research design was
employed in this study to achieve this. The research was conducted through an online survey aimed
at two groups of respondents: teachers and students. The survey was intended to collect data on
educators’ experiences with the implementation of cultural elements in language instructions and
students’ self-evaluation of their intercultural communicative competence levels. For this study, the
quantitative research method was chosen in order to get statistical analysis and numerical data from
a wide range of participants regarding the role of culture, efficient approaches, and the level of
student’s competence when it comes to diverse cultures.

Keywords: ICC, language education, cultural awareness, effective approaches, intercultural
communication, culture, teachers’ attitudes.

Introduction

In today’s globalized world, knowing a foreign language has become a valuable skill in various
personal, academic, and professional contexts. Therefore, language learning is becoming more
popular since it allows people to communicate and collaborate internationally.

While language proficiency is undeniably vital for effective communication, it may not be
sufficient on its own, especially when communication occurs between completely different cultures.
Cultural differences and nuances, communication styles, and customs have many effects on how
language is used and interpreted.

When looking at the issue of teaching intercultural communicative competence in Kazakhstan,
we can see that it is becoming more prominent. According to Smakova and Paulsrud (2020), “The
most commonly shared objectives of Kazakhstani EFL teachers are ... to encourage students to
communicate in the English language and behave appropriately with the people from different
cultural backgrounds”.
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Studies such as Gonen (2012) highlight the increasing awareness among both English Language
Teaching (ELT) and non-ELT graduates about the significance of implementing an intercultural
approach in language teaching. Nevertheless, a large portion of language teachers still lack confidence
in implementing the said approach due to the absence of clear guidelines and established effective
practices. While existing research mainly focuses on teachers’ attitudes and perceptions towards
intercultural communicative competence, there remains a need to investigate and assess practical
strategies and techniques for the development of intercultural communication skills.

This study is to explore and identify effective approaches and techniques for the integration of
cultural elements within language instruction, with a specific focus on promoting intercultural
communication competence in the classroom setting. Through a comprehensive examination of
various strategies, as well as teachers' and students’ beliefs, the study seeks to provide insights aimed
at improving the pedagogical practices of language teachers, thereby equipping educators with tools
and knowledge to facilitate better intercultural learning experiences. This research also aims to
identify effective approaches and techniques to incorporate culture in language instruction and how
to promote intercultural communicative competence in the classroom. The sample of the study will
involve participants from one of the universities located in Kazakhstan, including language instructors
and students, ensuring that they have a comprehensive understanding of the topic. The topics that will
be covered include culture, ICC framework for ELT, cultural awareness, and materials adaptation for
cultural purposes.

The study’s primary focus will be on only one specific social setting, and may not fully capture
a diverse range of perspectives and experiences present in other regions. In addition, even if every
attempt is taken to guarantee a thorough comprehension, the study’s sample size from one university
may limit the findings’ applicability to larger educational contexts.

This study has practical significance for language education and intercultural
communication. By elucidating the role of culture in language learning and identifying effective
pedagogical approaches, the research aims to contribute to the development of culturally inclusive
language teaching practices as educators will be aware of techniques, activities that can be utilized to
enhance ICC when teaching languages. The findings may inform curriculum design, teacher training
programs, and educational policies aimed at promoting intercultural competence by providing the
framework, resources, and support necessary for effective teaching and learning, and fostering cross-
cultural understanding in language classrooms. Developing language curricula that integrate cultural
content and intercultural communication skills ensures that learners are exposed to diverse
perspectives and cultural contexts. Teachers can create inclusive learning environments that foster
empathy and respect for diverse cultures by incorporating culturally relevant materials, activities, and
assessments.

Regarding teacher training programs, it is essential to note that educators play a central role in
facilitating intercultural learning experiences and guiding students in navigating cultural diversity.
Training sessions on intercultural competence, cultural sensitivity, and inclusive teaching practices
empower teachers to create supportive learning environments where students feel valued and
understood. Ultimately, the study seeks to enhance the quality of language education and prepare
learners to effectively communicate in diverse cultural contexts.

Culture

The concept of culture lies at the center of this paper, so we want to begin by explaining it.
Defining culture may be a challenging task since there are a lot of definitions proposed by different
authors. Already in 1952, Kroeber and Kluckhohn cited at least 164 definitions of culture in their
work (Smakova & Paulsrud, 2020). Further in the study, we are going to look at Byram’s Model of
Intercultural Communicative Competence, so Byram (2008) defines culture as “shared beliefs, values
and behaviors of a social group”. In the book Sociology: An Introduction, Taga (1999) says that
culture can be understood as ‘social heredity’ transmitted through generations and influenced by
accumulated individual experiences.

Culture in Second Language Teaching

According to Sardi (2002), there are two primary and opposing perspectives regarding the
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integration of cultural content in foreign language teaching:

1. Culture and language are inseparable, therefore, understanding cultural context is crucial for
effective language acquisition;

2. Cultural contexts familiar to students are more beneficial and easy to relate to. Therefore,
target culture should not be included in language teaching and is not essential for gaining proficiency.

It is notable that both of the views emphasize the necessity of cultural content. Consequently,
the issue is not whether to incorporate cultural aspects into teaching but rather which culture or
cultures should be focused on and what are the ways to do it.

Gardner (1975) mentions a characteristic of Integrativeness, that is, “individuals being interested
in learning the language in order to interact with valued members of the other community and/or to
learn more about that community”. That means that the more students are interested in the target
culture, the more motivated and successful they will be in the language learning journey.

Intercultural Communicative Competence

Intercultural Communicative Competence is the foundation that has to be built by language
learners to become a global citizen. It is known to everyone that within one classroom, there might
be students who hail from diverse cultural backgrounds, each bringing with them unique attitudes,
beliefs, and perspectives. Thus, understanding the intrinsic link is crucial since ICC is exactly what
enables foreign language students to engage meaningfully with individuals from various cultural
backgrounds by developing the attitudes, knowledge, and skills required for successful intercultural
communication (Byram, 1997; Deardorff, 2006; Fantini, 2007, as cited in Nugent & Catalano, 2015).

According to Guilherme (2000), “a developing idea within communicative language education
holds that communication alone, even when contextualized and linguistically adjusted, might not be
sufficient unless it is coupled with multidimensional cultural awareness. This is meant to result in a
relationship of acceptance in which the Self and the Other are attempting to negotiate a cultural
platform that is agreeable to all parties” (pp. 298-300). Therefore, in order to have real progress in
learning and teaching language, the teacher has to incorporate cultural elements, the knowledge,
motivation, and skills to interact effectively with members of different cultures, otherwise, students
will never be aware of other cultures that we share the Earth with. Then what is the point of learning
something that belongs to others?

Byram’s Model of Intercultural Communicative Competence

“Intercultural speaker” is someone who “crosses frontiers, and who is to some extent a specialist
in the transit of cultural property and symbolic values” (Byram and Zarate, 1997, as cited in
Skopinskaja, 2009).

In 1997 Byram first introduced the concept of ICC, which “challenged the notion of
communicative competence (CC), which was prevalent in FL education at the time” (Hoff, 2020).
Byram (1997) developed “an advanced conceptual model that would represent the qualities of a
competent intercultural speaker. He described these qualities as a set of knowledge, skills, attitudes,
and disposition to act:

> Savoir: knowledge of self and other; of how social groups and identities function.

> Savoir étre: attitudes; relativizing self, valuing others.

> Savoir comprendre: skills of interpreting and relating.

> Savoir apprendre/faire: skills of discovering and/or interacting.

> Savoir s’engager: political education, critical cultural awareness” (p. 34).

It is vital to consider the components of intercultural communication that Byram describes in
detail and how these factors are related to the competencies that EFL teachers traditionally attempt to
develop in their students (Byram, 2020). Byram lists 5 essential factors of ICC which are: critical
cultural awareness, attitudes, knowledge, skills of discovery and interaction, and skills of interpreting
and relating.

Byram (2020) found that “knowledge and attitude factors are preconditions, although he argues
that they are also modified by the processes of intercultural communication. The nature of the process
is a function of the skills which a person brings to the interaction. These can be divided into two main
and related categories: first, skills of interpretation and establishing relationships between aspects of
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two different cultures; second, skills of discovery and interaction (p. 33). The main idea here focuses
on the ability to analyze the information from one's own country and another country and identify
potential relationships that both of these two countries may have (Byram, 2020).

Practices and Techniques for Incorporating ICC

There are still many teachers who actively utilize various approaches when teaching language to
their students. It leads to the fact that such educators have devoted a lot of time to coming up with
methods and techniques that can be helpful in promoting intercultural communication so that students'
awareness can be raised quickly. Therefore, time by time, teachers started to introduce various
effective techniques for teaching cultural aspects and activities that can inspire teachers for their
cultural teaching since we are aware of the complexity of teaching this field as it was even claimed
by Byram (1997) that acquiring ICC is a complex matter involving more than traditional language
lessons.

According to language instructors, the following technique is better suited for promoting ICC in
the classroom among language learners:

1. Comparison Method

The comparison method is one of the most used techniques to teach cultures. This technique
focuses on discussing the differences between the native and the target cultures (Hughes, 1986).

Difficulties and Limitations

As mentioned before, some educators find it difficult to incorporate various techniques for
enhancing ICC in the classroom because they have a boundary and fear that does not allow them to
incorporate existing strategies when teaching. They have to be provided with good training that will
later assist in using different methods to raise students’ awareness when it comes to intercultural
communication and culture in general.

The effectiveness of approaches and techniques used to build intercultural communicative
competence may vary depending on different factors like the cultural background of learners, the
specific language that is being taught to students, and the context of the classroom. This could limit
the generalizability of findings. Furthermore, educators may face constraints in terms of time,
institutional support, and resources when trying to incorporate intercultural competence activities into
their language teaching curriculum.

Methods and materials

This study seeks to investigate various ways of implementing cultural elements into language
classrooms based on teachers’ experience and expertise. Moreover, the research looks at the
importance and impact of Intercultural Communicative Competence in the context of language
learning by evaluating students’ level of intercultural competence. To achieve this, quantitative
research design was employed in this study.

The research was conducted through an online survey aimed at two groups of respondents:
teachers and students. The survey was intended to collect data on educators’ experiences with the
implementation of cultural elements in language instructions and students’ self-evaluation of their
intercultural communicative competence levels.

Quantitative research establishes statistically significant conclusions about a population by
studying a representative sample of the population (Creswell, 2003). Quantitative research design
allows us to translate teachers’ experiences (preferred methods, obstacles to implementation, etc.)
into numerical data and therefore, draw conclusions based on a larger sample and see a broader
picture. In addition, the standard survey shows consistent data for every respondent, which allows the
analysis to be more precise.

Sampling

The study includes two groups of participants: teachers (with varying experience levels and areas
of expertise), and students (of different ages, years of study, and majors).

The majority of teachers have accomplished a Master’s degree and have a teaching experience
of 6-10 years. Most of them have undergone a professional development program related to
intercultural communicative competence in language education. Therefore, their responses provide
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valuable and informative insights on this topic.

The majority of students are mainly 3rd and 4th year students of Two Foreign Languages major.
Moreover, many of the participants are taking or have already completed the mandatory ICC course,
meaning that they have some pre- existing knowledge about the topic.

Data Collection Methods

For this study, the quantitative research method was chosen, as previously pointed out, in order
to get statistical analysis and numerical data from a wide range of participants regarding the role of
culture, efficient approaches used to building intercultural competence when teaching languages, and
the level of student’s competence when it comes to diverse cultures. A survey for both teachers and
students was selected as the primary method of quantitative approach for data collection due to its
ability to collect large amounts of data effectively in a relatively short period of time. It is vital to
note that surveys allow structured responses, making data analysis more straightforward to analyze,
which is another advantage of working with this type of method.

The first important aspect that was taken into consideration was survey design. Since we had
two different groups of people (teachers and students), we prepared a set of distinct questions for both
of these groups within a single survey. The questions designed for teachers covered a wide range of
cultural aspects, such as the significance of culture in language learning and teaching, as well as
effective techniques and methodologies employed by teachers to build ICC in the classroom.
Concerning students, the survey consisted of diverse statements related to culture designed to assess
their level of intercultural competence.

With the intention of ensuring that there was a representation across different perspectives,
voluntary sampling was employed and the survey was sent to Ist, 2nd, 3rd, and 4th-year students
from two different specialties of one faculty. This was done to reduce selection bias and increase the
generalizability of the findings.

Data Analysis

To analyze data quantitative analysis was utilized. The interpretation is conducted with the use
of descriptive statistics. The following chapter provides a summary of the responses and offers some
generalizations regarding the populations by calculating tendencies, such as mean, median, mode,
etc. The data is depicted in various graphs, including tables, bars, pie charts, etc.

Results

In accordance with research aims the purpose of this paper is to identify the strategies and
techniques to promote intercultural communicative competence that can be employed in language
teaching based on the observations of educators. In this section, we present the findings of the analysis
of teachers’ experiences in Kazakhstan. Moreover, the findings demonstrate teachers’ perceptions of
the importance of the implementation of cultural elements into language education. Finally, students’
self-assessment of their intercultural communicative competence is described as well.

Teacher survey:

Teachers were at first asked if they have undergone any professional development programs or
training related to ICC to integrate it in language education. According to results, 63.6% of
respondents indicated that they have undergone such training, while a sizable minority of educators
(36.4%) have not, which suggests that there is a need for further professional development in this
area, especially for those who are new in language education.

However, it is essential to point out that a significant number of the teachers who were surveyed
have actively sought to develop their intercultural competence skills and techniques. This is a positive
finding since it aligns with the growing recognition of the importance of intercultural competence in
language learning and teaching. Educators understand that by gaining knowledge on how to develop
their and students’ intercultural competence, they can create more inclusive and effective learning
environments for their students where all of them can feel safe and respected.

The next question is connected to the importance of ICC in language learning and teaching, and
whether teachers think it is vital to incorporate cultural elements into language education. Educators
were asked to choose between ‘not important at all” which stands for number 1 and ‘very important’
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which stands for number 5. The largest proportion of respondents (45.5%) believe that ICC is very
important in terms of language learning and teaching. Another 45.5% believe that it is somewhat
important, and only 9.1% think it is not really important.

They were also asked to share their perspectives and why they think it is important to take it into
account, or why it is something that does not necessarily have to be considered when teaching
languages to diverse students in the classroom. As the majority of teachers chose ‘very important’, it
already shows their tolerance towards different cultures and a full understanding of the importance
of intercultural communicative competence as a tool for effective communication between people of
different cultural backgrounds.

Table 1
Explanation of the responses on the importance of culture in language learning

Response Category Number of Teachers  Specific responses

Neutral towards ICC because 1 1
English is a global language

ICC is a core/ultimate goal of 2 2,6
language education
Importance of ICC for 3 3,4,11

understanding and adaptation
in multinational societies

Need for cultural knowledge 3 57,8
for ethical and effective
communication and avoiding
misunderstanding 2 9,10
English as a lingua franca and
the importance of ICC

Moving on to an explanation of their responses, most of the teachers said that since we live in a
multinational society, it is vital to develop ICC as it will contribute to people’s understanding of other
cultures. According to one teacher’s response, “knowing the culture of the language that you are
learning is absolutely important if you are going to visit that country; you might get into trouble if
you violate the customs or even laws”. It is not only about finding connections between students from
different cultures within one class but also developing respect towards those various cultures when
being in that society. Educators believe that students should have a proper knowledge of the culture
of the language they are learning.

Another proportion of teachers have made reference to the fact that culture is part of language
learning and ICC is the core value of foreign language education and is the ultimate goal of learning
English. Moreover, it is crucial to point out that language is learned within a context, never in isolation
and culture is the boat that is the most effective way and relatable context to learning a particular
language.

Regarding those 9.1% of teachers who consider ICC as not a really important aspect, they hold
an opinion that English, as an example, is considered a global language and has become just a tool
for communication. It is definitely true that English is considered a lingua Franca, however, we still
have to remember that it is essential to learn how to communicate well in the intercultural context.

Teachers integrate cultural aspects into their teaching at varying levels of frequency. While
36.4% of teachers reported doing it very often, 27.3% of them incorporate it sometimes, close to
rarely, and 18.2% reported both never and always doing so. These findings indicate that regardless
of years of experience in language education, teachers may still struggle with integrating ICC not
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because they think it is not something they believe is important and helps to communicate effectively
with people coming from different cultures, but because they are not knowledgeable and do not know
how to do that efficiently so that it could really contribute positively to students’ education.

Table 2
Strategies and techniques they have used so far to enhance intercultural communication in the
classroom among language learners

Response Category Number of Teachers  Specific responses
Rarely or never use cultural 2 1,9

elements

Use of videos and discussions 3 3,7,8

to compare cultures

Promoting respect and critical 2 2,4
thinking through cultural

elements

Use of experiential and 3 5,6, 10

interactive methods (case-

studies, role-plays,

scenarios)

Integrating historical and 1 11
cultural

awareness in specific subject

content

PBL, ICC Incidents, TBL 2 6,7

Most of the respondents mentioned that they use PBL, TPR, TBL, case studies, role-plays,
scenarios, reflective journals, different questionnaires closely connected to cultures, etc. Another
example of the activity that teachers actively use to enhance ICC is analyzing ICC incidents which is
done in Intercultural Communication in EFL course.

When asked about the strategies that teachers believe to be the most effective in promoting
intercultural competence in the classroom, the first 2 methods that stand out are Project Based
Learning and Cultural Exchange Programs. 81.8% and 72.7% of respondents chose them as one of
the most effective ways to promote ICC, while 54.5% chose Task-Based Learning, 45.5% reported
utilizing both CLIC and Case Studies. The least preferred method is Collaborative Learning (27.3%).

The majority of teachers (63.6%) proved that lack of resources and support is one of the biggest
barriers, while 45.5% chose time constraints, cultural sensitivity, and lack of teacher training. The
least common obstacles that prevent teachers from using cultural elements turned out to be student
engagement and issues regarding the integration with language skills with only 9.1% choosing those
options. Three of the teachers indicated that their personal biases may be a factor that challenges them
in incorporating culture into language lessons. As in one particular class, there are usually people
from different cultural backgrounds, it may also raise some problems regarding cultural relevance
(18.2%) as something that teachers try to teach might be relevant for one group of students, but
irrelevant for others.

Students survey:

The questions to evaluate students’ intercultural communicative competence were taken and
adapted from the book Building Cultural Competence (Berardo, Deardorff, & Trompenaars, 2012).
According to the book “the items listed are invaluable in developing intercultural competence and in
interacting effectively and appropriately with people from other cultures”. There are overall 15
questions for self-evaluation and one open-ended question for students to describe their general
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attitudes toward other cultures.

Table 3
Results for Students’ Self-evaluation of Intercultural Communicative Competence
Strongly - . Strongly
Agree Agree Neutral Disagree Disagree

Respect for Other )
Cultares 84 37 2 - 2
Openness to
Intercultural Learning o )
and People from 7 41 1 B )
Other Cultures
Tolerance for
Ambiguity 34 38 41 12 -
Flexibility in
Intercultural 34 61 24 6 -
Situations
Curiosity and 66 50 9 - .
Discovery
Withholding ) )
Judgment 46 46 22 10 1
Cultural
Self-awareness/Under 62 50 10 3 -
standing
Uflders_tgndmg Others 10 58 19 4 2
Worldviews
Culture-Specific - _
NIIOWICAQEC ’6 DS 1 1 2 1
Awareness of Using
Other Languages in 55 61 7 1 1
Social Contexts
Skalls to Listen, ) -
Observe, and Interpret ol - 15 2
Skills to Analyze, ) _ )
Evaluate, and Relate i 65 15 4 B
Empathy 57 49 14 5 -
Adaptability 29 55 31 10 -
Communication Skills 32 61 25 6 1

Note. Adapted from Book Building Cultural Competence, by Berardo, Deardorff,&
Trompenaars, 2012, p. 50.

The last question asked students whether the mandatory ICC course has changed their attitudes
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toward other cultures. 29 students have not yet taken the course. Among those who have already
completed the course 70 students indicated that their attitudes have definitely changed for the better.
Students indicated that they have become more open-minded, tolerant, and knowledgeable, and
started to appreciate diversity and understand other viewpoints. Only 11 students said that the course
hasn’t influenced them. The rest have said that their attitudes towards other cultures haven’t changed
much, some of them indicated that they already were open-minded people before the course.
However, students mentioned they gained a lot of knowledge about intercultural communication and
concepts related to it.

Discussion

Based on the findings certain generalizations can be made regarding students’ level of
intercultural communicative competence at an educational establishment where cultural elements are
integrated into the learning process. Majority of students assess their level of ICC as high and consider
themselves open-minded, empathetic and tolerant global citizens. Moreover, a big proportion of
students feel confident while using foreign language in various social contexts in intercultural
settings. Most of the students possess necessary skills to become interculturally competent language
users. In addition, a mandatory ICC course at university proved to be useful, since lots of students
(70) mentioned its positive influence on their attitudes and knowledge towards other cultures.

Majority of teachers hold an opinion that ICC is very important in language education because,
according to one of the teachers, language is not only words and grammar, it is a new culture, that is
why language is a tool for students to equip themselves with intercultural communication skills which
is the most important to adapt in a new culture. In different words, you cannot teach one without
another as culture is a part of the language. Some teachers mentioned Kazakhstan as a multinational
country saying that it is important to develop it since we live in a multinational society and thus it
will contribute to our understanding of other cultures.

In terms of ways of incorporating cultural elements into their teaching, it was discovered that
almost all teachers utilize comparison method in different ways, additionally, with a combination of
other approaches, especially PBL:

e showing videos of one culture and discussing the differences and similarities with their own;

e PBL (ICC Incidents): comparing two different cultures and creating a coursebook based on
findings:

e watching films where two different cultures are represented and discussing what differences
were introduced.

Comparison method is widely utilized by almost all educators who teach languages or other
disciplines where a particular language is taught because teachers try to build very strong connections
not only between those students who come from different cultural backgrounds and study within one
classroom, but also consider all other cultures around the world.

Conclusion

In conclusion, the research presents a number of efficient techniques and strategies implemented
by educators who teach foreign languages. These techniques and results of the present study are
encouraged to be used in order to develop intercultural competence in language classrooms.

According to the findings, it was revealed that many teachers find it effective to utilize
comparison methods when teaching culture in language education as students get to know other
cultures well by discovering similarities and differences with their own culture. Since there might be
students coming from different cultural backgrounds in one single classroom, teachers believe that
ICC is crucial and the implementation of cultural elements into language teaching is also vital as it is
a part of that culture whose language is taught and learned. When it comes to students’ level of ICC
it was determined that integrating culturally authentic materials plays an important role as it helps
students become more tolerant and aware of the existence of other cultures, specifically, it is related
to those who took ICC courses.
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AnaaTna. by mMakana Tilm OKpITy/1a MOJCHUETTIH MaHBI3bI POIIIH 3ePTTEill )KOHE CBHIHBINTA
MO/ICHUAPAIBIK KOMMYHHUKATHBTIK KY3BIPETTUIIKTI KaJBINITACTBIpyFa apHaJIFaH THIMII SmicTepni
KapacThIpaibl.

['moGanm3arust agaMaapabl >KaKbIHAATHIN, OPTYPJL MOJASHU OpTalaH IIBIKKAH amamaap Oip
CBHIHBINITA OKBIFAH Ke31€ MOJACHHM OPTYPJLUIIKTI Oackapy jkoHe Oaranay KabOineTi Tin OimiMiHIH
MaHBI3ABl Kypampac Oedjirine adHangsl. byn 3eprrey MomeHHapanblK KOMMYHHUKATHUBTIK
KY3bIPETTUTIKTI JaMBITYFa apHaJIFaH TYPJIl OKBITY 9IiCTepi MEH CTpaTeTHsUIapblH KapacThIpasbl,
MBICAJIBI, €Ki HeMece OJIaH Jla KOl MOJIEHHUETTEp.i CaJbICThIPY, MOJCHM TYPFbIIAH IIbIHANBI
MaTepHalAapAbl C€HTI3y KOHE MOJEHH Ce3IMTANJBIK II€H CaHaHbl AapTTBIpyFa OarbITTalFaH
pedekcuBTi opekerrep. by muccepranus MOACHHETTIH TUT OKBITYFa MOJCHH OLTIMII CHTI3yAiH
naiacel TYPFBICBIHAH MaHBI3JBUIBIFBIH KOPCETIN, MOIEHHAPAIBIK KY3BIPETTUIIKTI CTyAEHTTEpe
JAMBITY YIIH TiJ1 OKBITYIIBUIAPHI KOJJAHFaH MPAKTUKAIBIK TOCUIIEP/l CUTIATTANIbI.

Byn 3eprrey Tin cabakrapblHa MOACHM ODJEMEHTTEpPJl eHTI3yIiH Typil JKOJAapbiH
MYFaJIIMIICpAIH ToKiprOeci MeH KociOu OUTIKTLNIr HeriziHae 3epTreyni Makcar ereni. COHbIMEH
Karap, 3epITey Tid YHpEeHYy KOHTEKCTIHJE MOJEHHApaJIbIK KOMMYHHKATHUBTIK KY3BIPETTUIIKTIH
MaHBI3IBUIBIFBI MEH 9CEPiH CTYIEHTTEPIIH MOJICHHAPAIBIK KY3bIPETTUIIK JeHIeiiH Oaranay apKbliIbl
KapacThIpajbl. 3epTTeyie OChl MaKcaTKa ETy YILIiH CaHIBIK 3€pPTTEY o/1iCi KOJAAHBUIFaH. 3epTTey
OHJIAH cayajiHamMa apKbUIbl JKYPri3iimi, cayanmHama €Ki pPECIOHAEHTTEep TOObIHA OaFbITTaJIIbI:
MYFaJliMJIep MEH CTYACHTTEP.

CayanmHama MyFagiMIEpIiH TUI OKBITYJa MOJCHM SJEMEHTTEepAl eHrizy Taxipubeci MeH
CTYACHTTEPAIH 63 MOJCHHAPAIBIK KOMMYHHKATHBTIK KY3BIPETTLIIK JCHICHIEpiH 31H-631 Oaranay
HOTIKEJIEPiH KUHAKTayFa apHaIFaH. byl 3epTTeyie caHabIK 9/IiC TaHAAIIbI, OMTKEeHI 0J1 MO/ICHUET,
TUIMJI TOCUIAEP JKOHE CTYIACHTTEPAIH OPTYPJL MOIEHHUETTEpPre KaTBICThI KY3BIPETTUTIK JEHTIeii
Typasibl K€H ayKbIMJbl KaThICYIIbIIApAaH CTaTUCTUKAJIBIK Tal/ay MEH CaHIBIK MAJIIMETTEp ajyfa
MYMKIHJIIK Oepei.

Tyiiin ce3aep: MKK, Tingik 6imiM, MoieHN XxabapaapibIK, THIMIII TOCIAEP, MOJCHUETAPAIIBIK
KOMMYHUKAIHSI, MOICHUET, MYFallIMAEP/AiH KapbIM- KaThIHACHI.
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POJIBb KYJIBTYPbI B U3YUEHHUU A3BIKA: DOO®EKTUBHBIE ITOAXOAbI K
®OPMHUPOBAHHMIO MEXKYJbTYPHOM
KOMIIETEHIIUUA B KJIACCE

AHHOTanusl. JTa paboTa HCCIeqyeT KIIOUEBYIO POJIb KYJIbTYphl B NPENOJABAaHUM S3bIKA U
paccMatpuBaeT 3(QeKTUBHbIE MOAXOABI K PAa3BUTHIO MEXKYJIbTYPHOH KOMMYHHMKATHBHOM
KOMIIETEHIINH B Ki1acce. B ycnoBusax riodanu3anuu, KOra JIIOIU U3 Pa3HbIX KyJIbTYpHBIX TPAaIUIIUN
y4daTcsi BMECTE B OJJHOM KJIacce, ClIOCOOHOCTD YIPABIATh U LIEHUTD KYJIbTYpPHOE pa3HOOOpa3ue crajia
BOXHOH COCTaBJISIOIEH S3BIKOBOrOo oOpa3oBaHus. lccnenoBaHue paccMaTpuBaeT pasziIHuHbIC
METOABl W  CTPAaTeTMHM IPENOJABAHUSA, HAIPaBICHHBIE HAa  Pa3BUTHE  MEXKYJIbTYPHOU
KOMMYHHUKAaTHBHON KOMIIETEHIINY, TAKUE KaK CPaBHEHHUE JIBYX WJIH OoJiee KyJIbTYyp, UCIIOIb30BaHHE
KyJbTYpHO ayTEHTHUYHBIX MAaTE€pHajoB U pe(IeKCUBHBIC 3aJaHUs, CIIOCOOCTBYIOLINE MOBBIIICHUIO
KYJBTYPHOU OCBEIOMIJICHHOCTH U YyBCTBUTEIBHOCTU. Uepe3 BCECTOPOHHUM U TILATEIIbHBIN aHAIN3
CHCTEMaTHYEeCKOro 0030pa JMTepaTypbl, AUCCEpTalMs IMOAYEPKUBAET 3HAYMMOCTb KYJBTYPHI B
KOHTEKCTE€ HMHTErpalii KyJIbTYPHOTO 00pa3oBaHMs B SA3BIKOBOE OOyuY€HHE U JIEMOHCTPHPYET
NPAaKTUYECKHE TOAXObl, KOTOpbIE OBLIM MCIOJIBb30BAaHbl IPEMOAABATEIAMUA JUISL Pa3BHTHUSA
MEKKYJIbTYPHO! KOMIIETCHIIUH Y yJalUXCsl.

Llenbio 3TOro MCCIeI0BaHUS SIBISAETCS N3yUYEHUE PA3TUYHBIX CIIOCOOOB BHEAPEHHS KYJIBTYPHBIX
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HJIEMEHTOB B SI3bIKOBBIE KJIACCHI, OCHOBAHHBIX HA OMbITE M KBaJU(HUKAIMK Npenoaasareneid. bonee
TOT0, MCCIEIOBAHUE PACCMATPHBAECT Ba)KHOCTh M BIMSHHE MEXKYJIbTYpHOH KOMMYHHMKATHBHOM
KOMIIETEHIIMM B KOHTEKCTE M3yUEHHs SI3bIKa, OLIEHUBAs YPOBEHb MEXKKYJIbTYPHON KOMIIETCHIIMU
CTyAEHTOB. JIJs1 MOCTMXKEHUS STOW IETM B HCCIEIOBAaHMM ObUI HMCIIOJIb30BAaH KOJIMYECTBEHHBIN
noaxoa. MccienoBaHue MpOBOAMIOCH € TOMOUIBIO OHJIAMH-ONPOCa, OPUEHTHPOBAHHOTO HAa JIBE
IPYMIBl PECTIOHACHTOB: MpenoaaBarenei u ctyaeHToB. Onpoc OblI HampasiieH Ha cOOp JaHHBIX 00
OIBITE TpernojaBaTeiel MO BHEIPEHUIO KYyJIbTYPHBIX OJJIEMEHTOB B NpENOJaBaHHE S3blka W
CaMOOLIEHKE CTYJCHTOB OTHOCHUTEIBHO WX YPOBHS MEXKYJIBTYPHOW KOMMYHHUKAaTUBHOU
KoMmreTeHIMH. [ 3Toro mccinenoBaHus OblT BEIOPaH KOJIMYECTBEHHBIH METO, YTOOBI MOJYYHTh
CTaTUCTMYECKUI aHAJIM3 M YMCIOBHIE JAaHHbIE OT IIMPOKOI ayTUTOPHH YYaCTHUKOB OTHOCHTEIHHO
poau KyJnbTyphl, 3()(EKTHBHBIX IOAXOJ0B M YPOBHS KOMIIETEHIMH CTYICHTOB B BOIPOCAX
KYJIbTYpHOT'O Pa3HOOOpa3Hs.

KawueBbie cinoBa: MKK, s3bikoBoe 00pa3oBaHue, KyJIbTYypHOE CO3HaHUE, 3(QeKTUBHBIC
METObI, MeXKYJIbTYpHAs KOMMYHHUKAIHS, KyJIbTypa, OTHOIICHHE yUUTEIEH.
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TAPUX MAMAH/IBIKTAPBIHA
APXEOJIOT'UAJIBIK IC-T9KIPUBEHI OTKI3Y TOPTIBI ’)KOHE 9IICTEMECI

AnaaTna. AnaM3ar TapuXbIHBIH 0achiM OJIiri FhUIBIMA «TapuxXKa ACHIHTD» JEN aTaIbIHBII
KYPreH ayKbIMJIbl Ke3E€HI'€ TUECLII eKeHI JKOHE KOIl JKar/1aiiia apXeoorHsl FbUIBIMBIHBIH CHILICIHE
exeHi Oopine Oenrimi. OCBl TYpFBIAA JKOFApPFbl OKY OpBIHAApbIHAA OOJalIaK TapUXIIbl >Kac
FAIBIMIAP/ABl  JKOHE TeJarorTapibl JalblHIayda apXeoJioTWs TMIOHIHIH, ocipece, JalaibIK
apXEOJIOTUSIIBIK, 1C-TOKIPUOCHIH MaHBI3BI CO3CI3 JKOHE ATHUTFAHHBIH HET13T1 KOUTTAphl Ha3apaarsl
Makanaaa amburyapl. COHBIMEH KaTap, FEUIBIMU KYMBICTA COJI ApXEOIOTHSUIBIK 1C-TOXIpUOEH1 OTKIZY
o/icTeMeci TIHFBUIBIKTHI )KOHE KaH-)KaKbl KapacThIPHLTYIa.

Kiar ce3aep: apxeonorus, ic-Toxipude, Tapux MaMaHbIFbI, FEUTBIMH-TIEAArOT UKAITBIK MAHbI3bI,
OTKI3y 9JlicTEMECI.

Kipicnoe

ApXeoJIoTHsl TapuX FHUIBIMBIHBIH TOJBIKKAHIBI JKOHE €peKIle CalMaKThl callachl PeTiHIe Y3aK
’KOHE KUBIHJIBIKKA TOJIBI KOJI KeIIKeH1 MaiM [ 1; 2], >KOFapFbl OKY OPBIHAAPBIHAAFBI €KENT1 TAPUXTHI
OKBITY/IaFbI )KOHE 3epTTEYAeT] aKaJeMUSIIBIK O11iM OipJIiri petinae fe Oy FhUIBIMHBIH ©31HIIK KOJIbI
Oap, Oy, opuHe, OipiHIII Ke3eKTe KCHECTIK FHUIBIM MEH OUTIMHIH JaMYbIMEH THIFBI3 OalTaHBICTHI
oomsI [3-9].

Kasipri Tanna «Apxeonorusi» KP binim 6epy crangaptbiHa cail «Tapux» MaMaHABIFBl YIIIH
MIHETTI TIOH OOJIBIN KesleAl >koHe Oip cemecTp OOHBbI OKBITBUIATHIH TEOPUSIIBIK KYpPCTaH KeWiH
JanalblK apXeoJOTHIIBIK ic- Taxipube oTkiziiedi. Aita keTeTiHi — Oyl Typrbla JaiaiblK ic-
TOXKIpUOEHIH MaHBI3HI ©TE 30p, ce0ebi, ayAUTOPUSAAA allbIHFaH OLTiM TiKenel 3epTTeynep OapbhIChIHIa
OekiTiin, Oosanrak MaMaH KOHE TapUXThl OKbIN KaHa KOMMail, OHBI ©31 3epTTEI KOpil, COI eXeri
TapUXTHI 3ePTTEY KaHAal eHOCKTI Tajamn eTeTiHiHe, OKYJIBIKTaFbl Oip MapakThIH apThIHAA KaHIIama
KBUIIBIK ayblp 3epTTeysep JKaTKaHblHA Ke3 jkeTkizeni. CoHpaii-ak, OoJyiamiak >xac FajlbIM MEH
ME/IarOrThIH KeJIeIeK KociOu eMipiHae JananbIK ic-ToxipuOe OapbIChIHAA anFaH OUTIMIHIH OpHBI
epekie, ocipece, OHIpPIIK FhUIBIMH MEKEeMeJepAe KOHE OKY OpBIHAApBIHAA KbI3MET aTKapaThIH
MamaHjap yiriH. HakTel atam eTce — TyJeKTep ic-Toxipube OapbIChIHa anFaH OUTIMIEPIH TapuXu-
MOJIeHH, OIpIHII KE3eKTe apXeOJIOTHSIIBIK, HBICAHAAP/Abl aKbIHIAY JKOHE €CENKe aly JaFablIapblH
urepei, SFHU, ECKEPTKIIUTEpJi KOpFay >KOHEe HacuxaTTay cajajapbIHJa )KYMBIC iCTeyTe TOJIBIK
MYMKIHJIKKe HWe Oomambl, >Xojirepiepai cumartay, ¢otorpadusra Tycipy, CypeTiH caiy,
KOHCEpBalHsIIay jKoHE T.0. JaFbUIaphl )KEPrUTIKTI TAPUXU-OJIKETaHYIIBIIBIK Mypakailiapia »xyMbIC
icreyre sxon amazabl. COHBIMEH KaTap, ’ac MaMaHJap OKY OPBIHAAPBIHAA apXEOJOTHSJIBIK KOHE
OJIKeTaHYIIBUIBIK YHipMenep YHbIMIACThIpyFa, KOHE Tapux OOMbIHIIA MEKTenTe OiliM OypbIIIbIH
HeMece Mypaskal airyra OimiMaepi )KeTKUTIKTI Ooapl.

XKanmel, exxenri Tapux OoibIHIIA OakajmaBpuaT OUTIM IIETi asChIHIA MBIKTBI NMPAKTHK-MaMaH
OoJ1aThIHBIHA KEMiJl OepreH OpBIH/IbI.

Cesciz, apXeoJIoTHsUIBIK ic-TOKIpHOeHIH Oosamak kociou MaMaHAapbl JaibIHIay1a MaHBI3bI
30p, Oipak alTKaHHBIH 09pi JKy3ere acy YILIIH COJI AaJallblK apXeOoJOTHSUIBIK iC-ToXipHOeH1 ayphic
O/IiCTEMEMEH OTKi3y KaXKETTUIIr TYCIHIKTI.

OJicTep MeH MaTepuaJiap
JananslK ic-ToxipuOeHi XKYpPrizy apXeoNoTHsIarbl  FHUIBIMU 131eHicTepIiH HET13r1
Ke3eHJepiMEH THIFbI3 OaiiianbicTa 00Ty KepekTiri aHblK. Kasipri Tanaga, apXeoJoTHsUIbIK FHUIBIMU
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3epTTeyJep YL TYFBIPJIbI Ke3eHHEH Typasl [10]

1) JdanansIk 3epTTeyiep;

2) Kamepanabl-3epTXaHalIbIK;

3) Kabunerrik [10-12].

ATanraHHBIH op KalCBICHI 63 Ke3erinze OipHerie 6emiMaepre 6emineni [12: 48, 49].

ApXeonorusiblK ic-Toxipube OapbIChIHIA HEri3ri Haszap OipiHINI Ke3eHre OeJiHeTiHI Xak,
JETEHMEH, KallFaH eKeyine MIHACTTI TypJe KapacThIpbUIaibl *OHE OpBIH ajaabl — TaObUIFaH
KOMIrepiepii OHey, ic- ToKipude OapbIChl MeH HoTIKec OolbiHma KyHaenik e Ecen naitpinaay
CHSIKTBI )KYMBICTAp IIETiH/E.

Ocpl 3epTTeynepain OipiHII Ke3€eHi, )KaJIbl FhUIBIU 3epTTEYJIep TYPFhICHIHAH KeJIETiH 00JcaK,
€Ki MaHb3ABI OOJIIMHEH TYpaabl — OJ ONEPAIUSUIBIK CUIATTAFbl OMICTEp JKOHE 1C-KUMBLIIBIK
MiHe3neri omictep [12: 49], srHu, aknapar KuHAY JKOHE TIKellel JajallblK 3epTTeyniep. Al KeHipeK
aifircak, omepamus-ogicrep — OyJl op-Typii akmapaT Ke3[epiHEH, MbICallFa, FhUIBIMU-3epTTEY
WHCTUTYTTapJblH, YHUBEPCUTETTEPIIH MyparaT »oHE KITallXaHaJbIK KOpJapblHAH, WHTEPHET
KEJICiHEeH (COHBIH IIIH/E aTaJIMBIII MEKEMEJIEPIiH CaUTTaphl, apHalbl apXEOJIOTUSIIBIK pecypcrap
oHe T.0.) HbICAHAJIBI OHIP/IH apXEONOTUSIIBIK €CKePTKIIITEpi OOMBIHIIIA MAJIIMET )KUHAY. AKIapar
KUHAKTay/a, Ka3ipri 3aMaHIaFbl TEXHOJIOTHSUIBIK JaMY/IbIH ICHT€HiHE caii, eyl OPbIH alaThIH 9/1iC
— apHaiibl Oarnapnamanap, meicanra «Google Earth», «Google Maps», «SAS Planety cuskrbuiap
apKbUIBI )KEP-CEPIKTIK KapTajapAbl MYKHAT 3epTTEIl, KAXKETTI ayMaKTaFbl €CKePTKIIITEePi ailKpIHAATL,
GPS koopaunatTapsin anyra 0onaapl. CoHaii-ak, ackepH >koHe Oackaza KapTajnapra pykcat 6epeTin
(mbicansbl, «Tonokaptel Poccuny, «Kaptel renmrada CCCPy» xone 1.6.) pecycTtap apKbUIbl ©HIpAIH
©3CH-CYJIaphI, Kep Oenepl xoHe eH 0acThIChI TOMMOHUMHKACHI TYPaJIbl MAJIIMET JKUHAFaH )KOH — KOIl
kKaraaiia Kasaku araynapaa «becobay, «Teproday», «Keipbik 00ay, «KaliMakThiH 00ackDy JeTreH Kui
Ke3neceni, 0y 99% con jxkepae apXeoJOTHsIIBIK HBICAHIAp, HAKThI aiitca obamap Oap ekeHiHe
curreiini. Keneci aknapar sxuHay 97ici — o1 mH(popMaTopiapMeH cykdarTacy, HHTEpPBbIO — OyJI coll
OHIpZIe 3epTTeyJiep JKYPri3reH raabIMIapibl koHe T.0. cypacTeipy. byn kepae aita KeTeTiHi —
OTIePAITMSUIBIK OMICTEp 13[CHICTEP/iH CKIHII Ke3eHIHEe OTKCHJE A€ KOJIAHBUIAIBI, SFHH, 3epTTEY
KYMBICTaphl KYPri3UICTIH ayMakKTarbl MyparaT/KiTamxaHalapJaH MOJIMET i37ey, Xeprulikri
uHPOPMATOPIAPMEH UHTEPBBIO — TAPHX MYFaIIMJEpl, 6JKEeTaHyIIbUIAP, MATIIbLIAP XKOHE JANaIbIK
KBI3METTEP/IiH OKLIIepi (OpMAaHIIIbI, aHIIBUTBIK HHCIIEKTOPIIAPhI) XKOHE T.0.

[c-KMMBUIABIK CUIIATTAFbI 9MIICTEP €Ki Heri3ri OeMiMHEH TYpajbl — apXEOoJIOTHUIBIK Oapiay sKoHe
apXxeoNIoTUsIIBIK Kaz0a xyMmbicTapbl [12: 51-53]. MyHBI koHE KOoFapja aWThUIFAaHHBIH OOpiH OKY
YPZIICIMEH YIITACThIpCcaK. ApPXEOJIOTUs MOHIHIH TEOPHSUIBIK KypChl Ke31HJe COHFBI €Ki cabak OCHI
JanalblK apXeoJIOTUSUIBIK  3epTTeyiiepre apHaimy Kepek. OmapasiH  OapbIChIHIA — JTANajbIK
apXeOoJIOTUSIIBIK 3ePTTEYIIEp JKaH-KaKThl KAPACTHIPBLIBII, OIPIHILIACH aTaJIFaH ONEePALHSIIBIK 9IICTEP
OolibIHIIa Kanail >KYMBIC icTE€y KepeK EKEHIIr TYCIHAipimim, ic-Toxipube OacTtanmranra AeliH
KOPCETUITeH o/IiICTEpPMEH aKapar >KWHayFa Tarcblpma Oepineni. MyHIa CTYICHTTIK OKY YpIICiH,
ceccus )KaFaaiiblH ecKepe OTBIPBITT MOJIIMETTEPAl TONTACTHIPY/Ibl HET131HEH CaHABIK TYPAEC KUHAYFa
OarpITTaFraH >KeH (MyparaTTap, KiTalxaHajap CalTTapbl, aTaJMBIII JKEP-CEpPIKTIK Oarmapiamarnap
xoHe T.0.), an wuHopMaropIapMeH KYMBICTBI, apHaiibl cypak/Tocinaepai KolJaHyMeH ic-
TOXipubene OoiFaH YIKEH Kypc CTyJISHTTEpIMEH HeMece OHJIalH BUAEOYaTTap apKbUIbl KEIICIMIH
OepreH raibIMIapMEH JKYpri3aipyre 0onaibl.

TeopusnblK Kypc asKTaJailblH JEeTreHAe JKOHE OITKeH COH JallalIblK apXCeOoJOTHSUIBIK ic-
TOXipuOere NalbIHABIK >KYMBICTApbIH OacTay KepeKk — OapliblK MOTEHIMAIIbI ic-ToxipuOer
CTYACHTTEpPACH JICHCAYJIBIFBIHBIH JKapaMIbUIBIFBIH PACTAWTBIH MEIUIMHANIBIK aHBIKTaMa aJIbIHY
MiHZeTTi, ce0eOi, ereple AajanblK KYMBICTap Ke3iHE dp-TYpii JIepT-HayKacTap cec Oepce, OHBIH
YCTiHE apXeoJOTHsJIBIK 3epTTeyyep €Nl MEKeHICPCH ajbICTay JKepae Kypriziice Oysl eTe KUbIH
JKarJaiFa COKTBIpYbl MYMKiH. MyH/a Tarbl Oip €CKEpTETiH JKOUT, jKeKke TXKIpUOeIeH albIHFaH —
KeHOip CTYyIEHTTEp KaTapblHaH KAJIFBICHI KEIMEH, 63 ChIPKATTapbIH KEHIJ CaHall JKaJIFaH aHbIKTaMa
OKeJyl MYMKiH, COHJIBIKTaH KaTaH TYPJAE AajaliblK axyalasl TYCIHAIPY KepeK >KoHe KOCBhIMIIA aTa-
aHaJapbIHaH «OaJaMHBIH JACHCAYJIBIFBI TYPBHIC XKOHE NaNaJIbIK JKaFnaiaa 00iyra MeUIUHAIBIK THBIM
’KOK» CBIHJIbI KOJI-XaT aJIFaH apThIK OOJIMaiIbI.
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HQTI/I)KeJ'Iep JK9HE OoJIapAbl TaJAay

Ic-Toxxipubere neiiHri kemeci MaHbI3IbI ic-miapa — OarbIT-Oarnap KoHpepeHuusicel, MyHaa
CTYACHTTepre €H OacTBIChl JalalblK apXeoJIOTHUSIIBIK KyMbIcTap OapeichiHAarbl Kayincizmikx
TEXHUKACHI, apXCOJOTHSITBIK TYPAK 11IKI TOPTIO1 MYKHUAT TYCIHAIPLIII, 9p KaiChICHI TAHBICY NTApaFbiHa
Kosl Kosizbl. COHbIMEH Oipre namaiblK >Karjaia He KepeK eKeHIIr (AKYMBIC/KBUIbI KHIM, JKEKe
TUTHEHA 3aTTaphl )KOHE T.0.) alTHUIBII, Ti3IM YJIECTIPUIreHi AYPHIC.

JKerekmri 3 TapamblHaH AaNaNbIK dC-TaKipuOere OapraHAa CTYACHTTEPIiH >Karaalbl Kamaid
0O0JIaTBIHBIH JKaH-’)KAaKThl OWIACTBIPYBI, YHBIMIACTBIPYBI MIHET, €repe KEeTEKII KaciOn apXeosor,
Ka30a OGacuibichl 0oMaca — JallalbIK apXEOJOTHSUIBIK FHUIBIMU KYMBICTAp JKETEKIIICIMEH, FhUIBIMU
KbI3METKEPJICPMEH THIHFBUIBIKTHI KOHCYJIBTAIUS XKacaraHbl XKeH — ic- Toxipube Ourim Oepy perti,
JaNajblK JopicTep, KIMMATTHIK JKaFaai, 0acraHa, a3bIK-TYIIK, )KYMBIC TOPTiO1, 1eMajbIiC YaKbITTaphl,
Oencenai Oocyak xoHe T.0.

BarpiT-0armap KOH(EpeHUMSACHIHIA COHBIMEH KaTap JKOFapbla arajfaH OMNeparisuIbIK
CHUIIATTaFrbl TAaIllCBIPMAHbIH OpPBIHAATYBl TEKCEpUIN TiKeJIeH IanajiblK ic-TaKIpHOeaeri KyMbIC
Kocrnapsl OastHIaIaIbI.

¥YiipIMaacTeIpy 1mapajapsl OITKEH COH apXeOoJIOTHSUIBIK 13/IEHICTep kKepiHe Oaphlill, OpHAJIACHIII,
ic-Toxipube JKocTaphIHa caif )KyMbIcTap Oactanaapl. EH annbIMeH AananblK jKaFaaiarel onepanus
onicTepi JKYPri3Aipiiei — XKeTeKIi )KepriIiKTi AepeKKo3i peTiHae KaKblH Mypakaiiipl He Oackana
FBUIBIM/OUTIM MEKEMECiH TaHJAam, CTYACHTTEpIl CoHAa amapaabl (Oy1 €HII HaKThl Karjaiira
0alIaHBICTHI), )KEPTiUTIKTI HHPOPMATOP/BI 12 TAYBIN KOMFaH TYPHIC.

Keneci MaHbI3/1bI Iapa — apXeoJIOTHIIBIK Oapiay *KYMBICTapbIH KOpPCeTy, OYJI ic-KUMBLIT dici
aTajFaH ONepalMsIbIK d/icnieH Oipre Oonamiak TapUXIIbl YIIiH MaHbI3bI, ce0e0i, KalblH XajblK,
COHBIH 1IIIHJE MEKTEI OKYIIBUIAPhl OPTAChIH/A €H KEeH TaparaH CYpaKKa — «apXeoyorrap Kai sxepai
Ka3y KepeKTIiriH Kaiaan Ounei?» nerenre xayan Oepesi.

ConbiMeH, Oapiay XYMBICTAPbIHBIH aJJbIHAA ONEPAIMUIBIK OMICIICH >KUHAIFaH aKmapaT
capamnTaiblll, MOTCHIMAJAbl TapUXU-MOJICHU HBICAHAAp KapTara OenriieHedi, comaH Oapray
MapuIpyThl KYpPacThIPbUIAbI, CTYyJEHTTEPre OChl OHIPMAIH XOHE MyHJAa OOJybl MYMKIH KaJIbl
apXeOoJIOTUSIIBIK €CKEPTKIIITEPAiH CHIPTKbI OeNrinepi KepceTiiin, TabbUIFaH eCKepTKIIITEp Il TIpKey
peTi TyciHaipumin (9p CTyAeHT Oip AsnTepre AajaiblK KYHIENIK apHaybl THIC), ayMakThl TiKeJeH
3epTTey Oacray ajajbl:

Annpiven aymakTsl ¥ YK (YIIKBIIICHI3 YITY KYPBUIFBICHI) apKbUIbI YIIBII aifHAIIBIN ©TYy PETiH,
SAFHH, apXEOJIOTUSUIBIK €CKEePTKIIITEPiH O0Iybl BIKTUMAN KepiepAl (KMHAIFaH aKmapar HeTiiHfe,
COHJali-aK, ©3€¢H Teppacajapsbl, 16H €TeKTepl JKOHE YCTi, MaTKanaap >koHe T.0.) OMIKTeH Kapay/bl
KepceTy, yipery. COCbIH ayMaKThl TIKeJIeH Iapian i31eCTipy *KYMBICTApbIH KYPri3y — TOI, apacsl 2
METp KaTapra TYPFBI3BUIBINT OenriieHreH aymak cy3iteni. OChIHBIH OapbhIChIHAA TaOBUIFaH
ECKEePTKILITEep apXeoJOTHUIBIK Oapiay epexenepine cail TipKeJeai - OpHaltacyblHa reorpausuibK
xoHe GPS Oaitnama Oepy, CHIPTKbI OenrijiepiH KYHIENIKTE CUMarTay, (OTO/BHIEO TYCIpUIIM -
MacIITaOThl CHIPBIKIICH JKOHE KoH, KOPHIMHBIH HE KOHBICTBIH axXyaJAbIK (€pKiH HE CHUTYaIMSUIBIK)
KOCHIApBIH jKacay peTiH Kepcerim, icteTy. bapiay >kyMmbIcTapbl 6apbIChIHAA CTYJACHTTEPI TapUXH-
MOJICHU ECKePTKIIITEepAl KOpFay KoHe HacuxaTTay canacsinaarsl KP sxone nynue xy3i (FOHECKO
*oHe T.0.) 3aHHaMachIMEH, KOpFay aiiMaKTapbIMeH, ECKepPTKIIITepAl Oyaipy Hemece 3aHChI3 Ka30a
KYMBICTapblH Kyprizy yimiH KP KbUIMBICTBIK KOHE OKIMIIUIIKTIK KOJAEKCTepi OOMbIHIIA
KayarnKepUIUIiK TypaJibl aKIapaTieH TaHBICTHIPY KaXeT.

Crynentrepre Oapiay »*YMBICTApbIHBIH HOTH)Keci OOMbIHINIA TaObLIFaH OapIbIK HBICAHIApFa
€cerl KapTOUKAChIH KOHE TOJIKYKATTapbIH JKacayAbl YHPETKEH IyphIC.

Xy3zere acbipputran Oapiay KyMbICTapbl OOWBIHIIA CTYJCHTTEpMEH Oipre Ka3z0a HbICAaHAAPBIH
TaHay, OipiHII Ke3eKTe OYJT anaTTHIK JKaFIaiAaFbuIap — XKep YCTi KYPbUIBICTaphl aHTPOIIOTeHIIK He
TEXHOTEHJIK canjgapJaH OyYIJIHTeH, COHJAW-aK FBUIBIMH TYPFBIJAH €peKmie OOJbIN KeNeTiH
apXEOJIOTUSIIBIK ECKEPTKIIITEP. AWTHUIFAH OapiIbIK apryMEHTTEP/l CTYJACHTTEPre KeTKi3y.

Enpiri ke3eH o ka3z0a »KYMBICTapbIH OacTay, TaHIAIFaH HICAHapFa Ka30ara JeHiHT1 KyKaTTay
’KYMBICTapbIHBIH PETIH KOpCETy koHe jkacaTy - ¥ YK apKbuibl jkoHe (poToammapaTIieH, Kol kKoHe
MaciuTalIieH cypeTke Tycipy, opTo(OTOIUIaHFa TapTy, TAXEOMETPMEH OJIIIEM/ICPiH ally, KYHICHIKTe
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HBICAH )KEPYCTI KYpbUIBICTAPbIHBIH JKaF1aifbIH (1161 KabaTkl, TOHAY/OyIliHYy 137epi, AnaMeTpl/OHiKTir
xoHe T.0.) ToJBIK cunartay. OpTodoTOIUIaH HEeTi3iHAe HEMece TaXEOMETPMEH aThII, COHIaN-aK Kou
FaHa eJIIeM pYJCTKAChIHBIH KOMETiMeH HbICaHJapAa mIapiibl-ka30a (KoHbIC Ooiica) KoHE
cTpaTUrpadusUIBIK JKaJaap bl KIiMlmeH Oenriieyai yupery.

Tikeneit ka3z0anpl Oactamac OypbIH Tarblia Oip peT Kayinci3MiK TeXHUKAChIH aWTHIN OTiM,
TOMBIPAKIIEH J>KYMBIC iCTereHae epekiie abaii Oosbim, Oenrimi Oip KypbUIbIMAAp OOIYBI
BIKTUMAJIJIBIFBIH, TACTAp/bI XKOHE T.0. KO3FaMay/ibl, alllbUIFaH TOMBIPAK apachIHa TYPIIi Kairepiep
(OyitpIMIap, KBIII BIABIC CHIHBIKTAPHI KOHE T.0.) 00y MYMKIHAITIH eckepTy Kepek. CTyIeHTTepIiH
KaCBhIHJIa apX€OJIOT FRIJIBIMHU KbI3METKEPIIEP YHEMI XKYPY KaKeT.

Ceiirin, OenriieHreH aymak OolbIHIIA Ka3z0a jxymbIcTapbl Oactamansl. Kazba OapbichiHIa
3epTTEyliH op Ke3eHI OOWBIHIIA CTyIEHTTEpPre TYCIHAIPY IOpICTEpiH OKBIFAH KOHE OJIApIBIH op
KE3CHJ1 KY)KaTTay >KYMBICTapblHA KAaThICKAHBI XOH. ByJl yIIiH KyMBbIC yaKbITBIHAA 5-10 MUHYTTHI
"FBUTBIMU Y3UTiCKe" 001y Kepek.

Ken y3amaii, OipiHiIi >xoairepiep IIBIKKAHHAH KeiH Kaz0a »XYMBICTapbIHAH THIC YaKbITTa
CTYACHTTEPAl KaMepalabl-3epTXaHaNbIK KYMBICTapFa Oayiry Gactanabl - KbIII BIIBICTAPbl, OHBIH
CBHIHBIKTApBIH KYYy JKOHE KaiiTa KypacThlpy, MeTayul jKoHe OacKajga MarepHajjiaH OpBIHIAJFaH
OyiibIMaapabl  aiJblH  aja KOHCEpBaLMsUIay MEH OacTamkbl —pecTaBpamnus, 3epXaHalbIK
capantamanapra (C14 pagnokeMipTeKTiK, 1eHAPOXPOHOIOTUSIIBIK JKaHE T.0.) yIrinepai aimy TopTioi,
xKoirepyepi mudpiay, CUaTTam, Kecrere eHrizy »oHe T.0. Ochkl OapIbIK )KYMBICTApIbIH TapUXU
YpZAicTep/i HEFypIIbIM LIbIHAMBI KaJIbIHA KENTIPYAET1 KOMAKThl MaHBI3bIH CTYICHTTEpTre aiiTy maphi3.

Bapnay, ka30a jxoHe Kamepalabl-3€pPTXaHAJBIK KYMBICTAp OapbIChIHAA CTYIEHTTEPHIH ©3
KYHJICTIKTEpiH JKYPri3il OTBIpFaHBIH Oakpulay KakeT. ATanraH "FbUIBIMU Y3liicTep" KesiHze
3epTTeyJIepiH op Ke3€eHi MiKip alnMacy TYpiHJe capanTalblll, KOPbITHIHIBLIAPEI KYHIEHIKTEPiHE TYCY
Kepek.

JlananbIk 3epTTeyiep o3 MopeciHe KeTeliH JereHae CTyAeHTTep ic- Taxkapude Ecebin 6actaran
aypsic. KaxeTTi HycKayJbIKTap Oepifiin, yariiep KepceTiir, ic-Taxiproe 00ibl KYHIETIKKE TYCKEeH
MOJIIMET, COHBIMEH KaTap, jKMHaraH (hoTocyperrep >koHe T.0. eHri3iayl KepekTiriH eckepry. EH
0acThICHI — )KHHATIFaH JaJIAIBIK MaTepUaiap HETi31H/e « TAPUXWIBIK IPUHIIUIITETD KOPHITHIHABLIAP
Kacayra OarbITTay, MBICANIFa, TaOBUIFaH XKoIIrepiep 3epTTeNyIeri Ioyipaeri koHe reorpadusibk
IIEKTEPJIE dNMEYMETTIK CTpaTU(UKAINS, IKOHOMUKAIBIK, MOJCHH axyal jkKoHe T.0. XaKbIH/Ia KaHAa
’KaHa MaJTiMeT Oepeli Hemece FhUIBIMIAFBI Kall TY>KbIphIMIapFa 1ases 001a anaibl IereHaei. Onerre
Ecen ky3re neifin a3ipaeneni (oKy OaraapiaaMacsl ic- Toxipude 6iTKeH OeTTe TanchIpy bl Taual eTce,
OHJIa TEXHUKAJBIK €Cell XOHE Je-Iopa MOpeiiK KOH(epeHLHUs OTKi3lIedi) jKOHE jKaHa CEeMEeCTp
0achIHBI JIe- PaKTO KOPBITHIHABUIAY KOH(EPEHIUACH YHBIMAACTHIPBUIBII, COM JKEpJIe KaH- KaKThI
TaJIKBUIAHBIN KOPFaJla/ibl.

Tarpi1a aiiTa KeTETIH MaHBI3IbI JKOUT - CTYJACHTTEP/IIH KAC EPEKIICTIKTePIH eCKePreH TYPBIC
KOHE 1C-ToXKIpMOEHI KWBIHJA KHCHIHIBI Y3UTiCCI3 3epTTeysiepre alHanaplpMaraH »KeH. ApachlHaa
neMaibic Oepir, Typ/TMKHUK YHBIMIACTHIPHIN, Oencenal 0ocyakka »karjail xkacay kepek - ¢pyroo,
BOJIEi00I1, 6ackeTOOII alaHAapbIH JKacal, YCTeN OMbIHIApbl, Ka3aKThIH JOCTYPIIi OMBIHAAPHI XKOHE T.0.
OonraHbl qypbic. MiHAETTI TYpAe «apXeojorTap KarapblHa KaObLIay» pOCiMiH OTKi3y - CHOPTTHIK
KapbIC JKOHE 0y TYPIHE.

Conpnaii-ak, JKeTeKIlli apXeoJOTHsUIBIK MEKEHHIH ICHUXOJIOTUSIIBIK axyalblH Oakpulaysna ycray
KepeK - MYMKiHJII KoH(pIuKTTepAi 6onpipmay (acipece, OipHelle YHUBEPCUTET CTYACHTTepl Oosica),
YJIKEH JKOHE Killll KypcTap apacblHaa HeMece Oip Kypc opTachlHIa OYJUIMHT jKoHE T.0. KaTaH Typze
THIO, TEHIEPIIIK KaThIHACTAP/IbI 9/IN asICHIH/IA YCTAY ’KOHE T.0. ApXEOJIOTHsIIBIK MEKEeH TIpTiOiHe caif
CyOOpIMHAIMAHBI KaTaH YCTaHY/bl Tajal eTy - SKCHEeAUIHS KETEKIIiCi, ic-Taxipude jKeTeKIIic,
Ka30a »oHE MeKeH OacuIbUIapbl, FBUIBIMU KbI3METKEpJep, Killli FbUIBIMH KbI3MeTKepiep (ic-
TOXKIpUOETICH O6TKEH KOFAPFbI KYPC CTYJCHTTEPI — «ATaOeKTep» KoHE

«Xanympaap»), nabopantrap (1-kypc ic-toxipubemrinepi). byn cyOopaumHamms Tek KaHa
KBI3METTIK CHUIATTa YXOHE >KOFapblAa alTKaHJail KeMCITy HeMece ap- HaMBICTHI TamTay AETeHIEp
KaHzaiiga OOJICHIH JKaFaiia opblH anmay Kepek!

Ic-ToxxiprOesie KaTaH TYpJIE aIKOTOJIbIe KoHE T.0. TUBIM CalIbIHY KepeK jKOHE MYHbI Oy3yIIbLIap
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OipieH dKCIeANIUS KaTapblHAH IIBIFAPbUIBIN, PEKTOPIBIH aThIHA OKY/aH LIBIFApy JKOHIHIE ParnopT
Oepinyi THic.

JKanrel, apXxeosorusuIbIK MEKEH YJIKeH Oip YTl TyTap, TOPTINTi, KOHUIAl jKOHE ICKep KaHys
cexUIl OOJIFaHbI JKOH.

JlaGopaHTTap aTajaFaH POCIMHEH O©TKEHHEH KEHiH «ApXeOoJIor aTarblH MEJEHII, Killll FhIIBIMU
KbI3MeTKepJep (Oy1 opuHe SKCIETUIMS OPTACHIH/A KOHE aKaJIEMISIIBIK MEKEMeIlepre cail TOpTinTeH
TBIC) JXKoHE «ATabekTep» MeH «XaHyMmJap» KarapblHa eTeai. byi jkepae e3iH JKaKChl KOPCETKEeH
CTyAeHTTepAl epekme aran Kypmer rpaMmoTanapblH JKOHE ara-aHajapblHAa AJFBIC XaTTap.bl
TaObICTaraH keH, aJl 0apibIK KaTeicymbliapra CepTudukar neH AJFBIC XaT, ECTEIIK KoJIe Chlif bepce
©T€ OPBIHJIBI 0OJIAIBI.

Kanmean aiiTkan1a, apXeoJ0THIIBIK 1C-TaxipuoOe 1-1111 Kype CTyIeHTTEep YILiH aKaJeMHSITBIK
FBUTBIM/IBIIA KAMTUTHIH, KABIH OOJFaH OipiHINI OKY >KbUIBIHBIH ayBIPTHAIBIFEIH YMBITTHIPATHIH Ta3a
ayazarbl OEJICeHIl, HUHTEPAaKTUBTI KepeMeT ic-1apa 00y Kepek Jece KaTelecenmis.

KopbIThIHABI

Tomamzail Kkene, TapUXIIBI-CTYACHT "Apxeonoruss" moHI OOWBIHIIA TEOPUSIIBIK >KOHE ic-
TOXKIPUOEIIK KypCBIH TOJIBIK 6TKEH COH Kelleci OTiM KelleHiH MeHrepyi THiC:

- TapUXH JAYipJep/i apXeoJIOTHSIIBIK MaTepHuasiap Heri3iHae axelpara o1y,

- apXeoJIOTHSUIBIK MaTepHalAap HEeT131He eXKerl 1dyipiiep/ie OpBIH ajFaH OKUFaIapabl TApUXU
auaxpoHusiaa OasHait any;

- apXEOoJIOTUSIIBIK ECKEPTKIITEP 1 aliKbIHAY JaFIbIapbIH MEHTEPY;

- ECKepTKILITepre KOprayra skoHe HacuxaTTayra KaTelcThl KP jkoHe anemik 3aHHaMaHbl O11y;

- eCKepTKILITep/ii 3epTTey TOPTIOIH MEHTepY;

- FBUIBIMHU KY’KaTTaMaHBbI XKYPri3y pETiH urepy;

- JKoJIrepiepAi cakTay KoHe KalIbIHA KeNTipy OOMBIHIIA HETi3T1 JaFIblIapsl Urepy;

- 3epTTey OappICBIHA TOMTHIK JKYMBIC, KOMMYHHKAIIHSI CEKiIIl MAaHBI3bI
KAaCHeTTEP/Il XKEeTUIAIPY;

- apXeoJIOTHSUIBIK 3epTTeyjiep OapbIChIHAA QJIbIHFAH MOJIMETTEpi TapuUXH CHUIATTaFbl
aKnmapaTKa CUHTE3/IeH alyabl MEHTepy.
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MOPS 0K 1 METOAUKA ITPOBEJEHUA APXEOJIOTMUYECKOM MPAKTUKHA
CTYJEHTOB HCTOPUYECKHUX CIIEIIUMAJIBHOCTEM

AnHoTanus. OOIIeN3BeCTHO, YTO MOJABIIAIONINN OTPE30K UCTOPUH YETIOBEYECTBA OTHOCUTCS K
TaK Ha3bIBAEMOMY «IOMCTOPUYECKOMY» IMEpUOAYy M MO OONbIIeH YacTH HAXOAWUTCS B OpOuUTE
MHTEPECOB U KOMIICTCHIIUU apXeoJoruu. B JaHHOM KOHTEKCTE TPYAHO MEPEOLEHUTh 3HAYUMOCTh
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STOM JAMUCUUIUIMHBI, B OCOOEHHOCTH TIOJIEBOM apXeoJIOTMYEeCKON TPAKTUKH, B TOATOTOBKE
npoeCCUOHATBHBIX MCTOPUKOB - YYEHBIX W IEJaroroB. B mpelncTaBlieHHONH BHHUMAHHIO CTaTbe
paccMaTpUBIOTCS OCHOBHBIE AaCIMEKThl BBIIIECKA3aHHOTO, a TaKXe MPUBOAUTCS MOJApOOHAs H
Pa3HOCTOPOHHSS HH(OPMAITUS KacaTeIbHO MOPSAIKA U METOJUKH ITPOBEICHHUS.

KuroueBble cjioBa: apxeosorus, nojesasi MpakTHKa, UCTOPUUECKHUE CIIELUAIBHOCTH, HAy4HO-
[I€JarOTNYeCKOE 3HaYCHUE, IIOPAI0K U METOAMKA IIPOBEACHMUS.
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THE PROCEDURE AND METHODOLOGY FOR CONDUCTING ARCHAEOLOGICAL
PRACTICE OF STUDENTS OF HISTORICAL SPECIALTIES

Annotation. It is well known that the vast majority of the history of mankind belongs to the so-
called "prehistoric" period and for the most part is in the orbit of the interests and competence of
archaeology. In this context, it is difficult to overestimate the importance of this discipline, especially
field archaeological practice, in the training of professional historians, scientists and teachers. The
article presents the main aspects of the above, as well as provides detailed and comprehensive
information on the procedure and methodology of the event.

Key words: archaeology, field practice, historical specialties, scientific and pedagogical
significance, procedure and methodology of conducting
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