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PRIMARY EDUCATION RESEARCH METHODS: A REVIEW OF THE PHILOSOPHY
AND BASIC CONCEPTS OF RESEARCH

Abstract. This article examines research methods used in the context of primary education with
a focus on philosophy, approaches, data collection techniques, and validity and reliability. There are
two main approaches that are often used: quantitative and qualitative. Quantitative approaches focus
on measuring learning outcomes and the effectiveness of educational interventions, while qualitative
approaches explore the subjective experiences of students and teachers in the teaching-learning
process. Common data collection methods include surveys, observations, interviews and document
analysis, each of which has the strength of providing different insights into educational phenomena.
Validity and reliability are two important aspects in determining the quality of research, with validity
referring to the ability of research to measure what it is intended to, and reliability guaranteeing the
consistency of research results. This article highlights the importance of appropriate method selection
and rigorous evaluation of validity and reliability to support evidence-based decision-making in
education.

Keywords: primary education, research methods, quantitative, qualitative, validity, reliability.

INTRODUCTION

Research in primary education plays an important role in understanding and improving the
quality of learning in primary schools. As primary education lays the foundation for students'
cognitive, social and emotional development, research conducted in this area must have appropriate,
valid and reliable approaches. In this context, the research methods used should reflect the complexity
of primary education, where academic, social and cultural aspects interact with each other.(Downs,
1990).

Quantitative and qualitative approaches are the two main approaches used in primary education
research. Quantitative research is often used to measure student learning outcomes, the effectiveness
of educational interventions and other factors that can be measured statistically. Qualitative research,
on the other hand, emphasizes in-depth understanding of the teaching-learning process, social
interactions in the classroom, and the subjective experiences of students and teachers (Creswell,
2023). Both approaches have their strengths and weaknesses, and it is often necessary to combine
them through a mixed-methods approach to get a more comprehensive picture.(Johnson &
Onwuegbuzie, 2004).

In addition to methods, the validity and reliability of research are also key factors that determine
the quality of research results. Validity ensures that the research measures what it is supposed to
measure, while reliability guarantees that the results obtained are reliable and consistent.(Muijs,
2011). Thus, primary education research requires careful planning, selection of appropriate methods,
and evaluation of validity and reliability so that the results obtained can be effectively implemented
in improving the quality of primary education.

This study aims to explore the philosophy, basic concepts and relevant research methods in the
context of primary education. In doing so, the study will provide a clearer picture of how research
can be used to support evidence-based decision-making in primary education.

METHODS
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The research method in this article uses a systematic literature review approach to analyse key
concepts related to research philosophy and methods in primary education. Data were collected from
various academic sources, including books, scholarly journal articles and research reports available
in databases such as Google Scholar and Scopus. The main focus of the review was on philosophical
research approaches such as positivism and interpretivism, as well as research methods commonly
used in primary education, both qualitative and quantitative in nature.

The data collected was analysed using thematic analysis techniques, by grouping the literature
into themes such as research design, data collection techniques and data analysis. The results of each
theme were compared and critically discussed to understand how these philosophical concepts are
applied in primary education research. The validity of the review was ensured by selecting literature
from verified and peer-reviewed sources and ensuring that each stage of the analysis was conducted
systematically and consistently.

RESULTS AND DISCUSSION

In this review, we analyzed various literatures related to research methods in primary education.
The study revealed that the research philosophy underlying the methods used plays an important role
in determining the approaches, data collection techniques and analysis chosen by researchers.
Moreover, the research methods applied in primary education tend to vary depending on the purpose
of the research, with qualitative and quantitative methods being the most commonly used approaches.

1. Philosophy of Research in Primary education

In primary education research, the two main research philosophies often referred to are
positivism and interpretivism, each offering very different approaches to understanding and
evaluating learning processes and other educational phenomena.

Positivism

Positivism is a paradigm derived from the natural and social science tradition that emphasizes
the use of scientific methods in studying educational phenomena. According to the positivist view,
reality can be measured objectively and independent of human perception. Research using this
approach is usually deductive in nature, where researchers develop hypotheses based on existing
theories and test these hypotheses using empirical data collected through quantitative methods such
as surveys, standardized tests or controlled experiments. In the context of primary education,
positivism is often used to measure student performance, curriculum effectiveness, or the impact of
educational interventions on student learning achievement (Park et al., 2020).

One of the main strengths of positivism is its ability to generalize research results to a wider
population through statistical methods. For example, research on the effectiveness of reading
intervention programs using positivism can yield conclusions that can be applied to a wide range of
similar educational contexts. In addition, positivism supports strong external validity, as results
obtained from research can be re-tested and replicated in other studies. However, criticisms of this
approach arise from its limitations in understanding the complexity of education, especially aspects
that cannot be measured quantitatively, such as students' experiences in the learning process or social
dynamics in the classroom (Sugiyono, 2017).

Interpretivism

In contrast, interpretivism emphasizes the importance of subjectivity and context in educational
research. This paradigm argues that social reality, including education, is shaped by human
experience, interpretation and interaction. Therefore, interpretive research tends to be inductive and
uses qualitative methods to explore and understand educational phenomena from the perspective of
the individuals involved, such as students, teachers and parents. Data collection techniques such as
in-depth interviews, participatory observation and case studies are often used in interpretive research
to explore a richer and more complex understanding of a phenomenon (Pervin & Mokhtar, 2022).

The interpretivist approach is suitable for investigating learning processes in depth, such as how
students shape their knowledge through social interactions in the classroom or how cultural
backgrounds influence the way students view education. Internal validity is emphasized in

7
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interpretivism, as researchers aim to understand the phenomenon from the participants' point of view
and ensure that their interpretations are accurate and reflect real experiences in the field. One of the
weaknesses of this approach is its limitation in generalizing research results, as interpretivism
prioritizes in-depth understanding of a specific context rather than generating broadly applicable
conclusions (Jungwirth, 2003; Smith & Osborn, 2008).

Comparison and Integration of Approaches

Both positivism and interpretivism offer valuable perspectives in primary education research,
but each has different strengths and weaknesses. Positivism excels in providing objective,
quantifiable results and facilitating the generalization of results to a wider population. On the other
hand, interpretivism offers an in-depth understanding of the educational context and individual
experiences, which often cannot be explained by statistical figures alone (Arikunto, 2010; Creswell,
2023; Sugiyono, 2017).

Many researchers in education today recognize that the two approaches are not mutually
exclusive. Instead, they can be used complementarily in broader research. Mixed methods
approaches, which combine elements from positivism and interpretivism, are increasingly popular in
education research as they provide a more comprehensive perspective. For example, in primary
education research, quantitative surveys can be used to identify common patterns in student learning
outcomes, while qualitative interviews can provide in-depth insights into the reasons behind those
patterns (Johnson & Onwuegbuzie, 2004).

By understanding and integrating these two philosophies, researchers can conduct more
comprehensive and in-depth primary education research, which not only produces objective data but
also appreciates the complexity and social dynamics of the educational process.

2. Qualitative and Quantitative Approaches in Primary Education Research

Qualitative and quantitative approaches are the two most commonly used methods in primary
education research, each with a different focus and purpose. Quantitative research in primary
education usually focuses on measuring and evaluating numerically quantifiable outcomes. These
studies often use surveys, structured questionnaires and standardized tests to collect numerical data
from large populations (Gatiat et al., 2022; Sadykova & Serikbay, 2021). The data are then analyzed
using descriptive and inferential statistics to draw conclusions about relationships between variables
or test specific hypotheses. For example, in a study examining the relationship between learning
motivation and student academic achievement, quantitative methods allow researchers to predict how
these variables significantly relate to each other across different educational contexts (Almeida et al.,
2017; Hoy & Adams, 2016).

The advantage of quantitative methods lies in its ability to generate broader generalizations of
results through the collection of representative data. This technique also allows researchers to identify
patterns or trends that can be applied to various populations, making it important in primary education
when researchers want to measure the effectiveness of educational interventions or student
performance on a larger scale (Anayatova & Kostaubayeva, 2020; Gatiat et al., 2022; Hikmah et al.,
2024; Sadykova & Serikbay, 2021). However, quantitative research is often criticized for its
limitations in capturing the nuances or complexities of the educational process. For example, the
influence of culture or social context on students' learning motivation may not be apparent through
pure statistical analysis (Creswell, 2023).

Quialitative research, on the other hand, emphasizes an in-depth understanding of individual
experiences within a particular social context. In the context of primary education, this approach is
used to explore how students, teachers and parents interact and understand the education process.
Methods such as in-depth interviews, participatory observation and case studies are often used to
explore educational phenomena from the participants' perspective, highlighting their personal
experiences and social interactions. Qualitative research has the ability to unearth a richer and more
contextualized understanding of how students form knowledge, interact in learning environments and
are influenced by social and cultural factors (Merriam & Tisdell, 2016).
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Qualitative methods often involve inductive analysis, where data is analyzed to identify
emerging themes or patterns. In primary education research, for example, researchers may use open-
ended interviews with students and teachers to understand how students experience difficulties in
understanding certain concepts or how social interactions in the classroom influence learning
dynamics. Contextual validity in qualitative research is prioritized, as the researcher seeks to
understand the complexity of the phenomenon being studied in its specific context(Creswell, 2023).

Some researchers have started using a mixed methods approach in primary education research,
which combines elements from quantitative and qualitative methods to provide a more
comprehensive picture of educational phenomena.In this approach, quantitative surveys can be used
to identify common patterns in student learning, while qualitative interviews help uncover the in-
depth reasons behind these patterns.For example, a study could use surveys to quantitatively measure
motivation to learn among students, then follow up with in-depth interviews to explore students'
individual experiences of how that motivation is influenced by their family and social environments.

This blended approach is considered effective in capturing a more holistic picture, as it allows
researchers to integrate broad quantitative results with deeper qualitative insights. This is particularly
important in primary education, where the factors that influence student learning and outcomes are
diverse and often involve complex social dynamics.(Downs, 1990; Johnson & Onwuegbuzie, 2004).

As such, these two approaches, both quantitative and qualitative, offer different yet
complementary perspectives in primary education research.

While quantitative methods provide results that can be generalized and allow for broad
predictions, qualitative methods help to understand the deep experiences and social context
underlying the learning process.A blended approach brings together the strengths of these two
approaches to produce richer and more comprehensive research in understanding the challenges and
opportunities in primary education.

3. Data Collection Techniques in Primary education Research

Data collection techniques are an important aspect of primary education research as they
determine the quality and accuracy of the information obtained. In this research, some of the main
techniques often used are surveys, observations, interviews and document analysis, each of which has
advantages and limitations depending on the context and purpose of the research.

Surveys are often used in quantitative approaches to collect data from large populations. Surveys
allow researchers to objectively measure variables such as students' motivation, attitude, behavior
and academic performance. In primary education, surveys usually involve structured questionnaires
designed using Likert scales to measure student or teacher responses to various aspects of education.
This scale allows respondents to indicate the extent to which they agree or disagree with the
statements presented, providing researchers with numerical data that is easily analyzed using
statistical methods. The advantage of surveys is their ability to collect data from a broad and
representative sample, thus allowing the researcher to make broader generalizations about the
population under study (Cohen et al., 2018; Creswell, 2023).

However, a major limitation of surveys is their reliance on the validity and reliability of the
questionnaires used, as well as the possibility of bias from respondents who may not give honest
answers or those that match their reality. To address these issues, researchers often use validity and
reliability tests before questionnaires are widely used to ensure that the instrument is able to
consistently measure what it is intended to measure.

On the other hand, observation is a very important qualitative data collection technique in
understanding social interactions and student behavior in the classroom. Observation allows
researchers to witness first-hand how teachers teach, how students participate in learning, and how
social interactions in the classroom affect the dynamics of learning. This observation technique
provides researchers with a more contextualized picture of the educational environment, which is
often difficult to achieve through quantitative methods. In primary education research, participatory
observation is often used to capture details of complex classroom interactions, such as how students
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collaborate with each other or how they respond to specific educational interventions (Merriam &
Tisdell, 2016).

Observation has the advantage of providing rich real-time data, but it also has its challenges. One
challenge is the potential for observer bias, where the researcher's presence in the classroom may alter
the behavior of the students or teachers being observed. In addition, analyzing data from observation
requires good interpretation skills, as the data obtained is often narrative in nature and requires
deciphering the themes that emerge from complex interactions (Downs, 1990).

Interviews are also an invaluable qualitative data collection technique in primary education,
especially when researchers want to explore the perceptions, understandings and experiences of
individual students or teachers.Interviews allow researchers to dig deeper into how students
understand learning, the challenges they face and how social and cultural factors influence their
learning experiences.In primary education research, interviews are usually semi-structured, where the
researcher has a list of questions but also gives the respondents the freedom to explore the topic
further according to their experiences. This technique allows flexibility and speed of adaptation to
unexpected responses (Arikunto, 2010; Sugiyono, 2017).

The main advantage of interviews is the ability to uncover emotional and subjective details of
participants' experiences, which often cannot be obtained through other methods.However, interviews
also have limitations, especially in terms of time and greater costs compared to methods such as
surveys.In addition, interviews are also susceptible to researcher bias, where the researcher may
unconsciously influence respondents’ answers through body language or unexpected questions
(Creswell, 2023).

In addition, document analysis is also a useful data collection technique in primary education
research.Documents such as teacher notes, student portfolios or school policies can provide additional
context that is very useful to complement data obtained through surveys, interviews or
observations.Document analysis allows researchers to see patterns or trends that may not be obvious
in other data and is often used as a secondary data source in education research. For example, teachers'
diaries can provide insights into the teaching strategies used and how they tailor teaching methods to
the needs of students (Merriam & Tisdell, 2016).

In primary education research, it is important for researchers to choose data collection techniques
that best suit their research objectives and consider how these techniques can complement each
other.A combination of techniques, such as surveys to get an overview and interviews to understand
individual perspectives, often provides richer and more thorough results.

4. Validity and Reliability in Primary education Research

Validity and reliability are essential concepts in ensuring the quality and reliability of a study,
especially in primary education, where research results are often used to design educational policies
and teaching practices. Validity refers to the extent to which a measurement tool or research procedure
actually measures what it is supposed to measure, while reliability refers to the consistency of results
obtained from the same study if conducted at different times or by different researchers. The
importance of these two concepts cannot be overlooked as they affect the interpretation and
generalization of research findings in a broader context (Cohen et al., 2018; Creswell, 2023).

In quantitative research, external validity is the main focus, which is the extent to which the
results of the study can be generalized to a larger population.To achieve external validity, researchers
need to ensure that the sample used is representative of the intended population and large enough to
provide generalizable results.For example, educational research assessing the effectiveness of
learning programs should consider population variations such as differences in students' social,
economic and cultural backgrounds. The use of empirically validated instruments, such as
standardized tests recognized in the field of primary education, also helps to ensure that measurements
truly reflect the variables under study, such as students' academic ability or motivation (Muijs, 2011).

For reliability in quantitative research, it refers to the consistency of the measuring instrument
or the results obtained when the study is repeated under similar conditions.This reliability is often
tested through techniques such as test-retest reliability, internal consistency reliability, or inter-rater
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reliability.High reliability signifies that the results obtained from the measuring instrument will be
consistent, regardless of time or research conditions.For example, a student motivation questionnaire
should give similar results when tested on the same group of students at two different times, if external
conditions do not change (Creswell, 2023).

In contrast, in qualitative research, validity is more often focused on internal validity, which
refers to the credibility and accuracy of the findings within the context under study.One way to
achieve internal validity is through triangulation, which is the use of multiple data sources, methods
or theories to verify the consistency of information.For example, triangulation in primary education
research may involve a combination of interviews with teachers and students, classroom observations
and analysis of documents such as lesson reports. Triangulation assists researchers in ensuring that
their findings are not based solely on a single source of data that may be biased or incomplete
(Merriam & Tisdell, 2016).

In addition to triangulation, deep involvement of the researcher in the research context also plays
an important role in enhancing validity.In qualitative research on primary education, for example,
researchers may need to spend a long time in the field to truly understand social interactions and
classroom dynamics.This approach allows the researcher to understand the participants' experiences
more holistically, and thus provide more accurate interpretations of the data.In this way, researchers
can increase confidence in their findings, known as credibility in the qualitative validity framework
(Hoy & Adams, 2016).

Whereas reliability in qualitative research, although less emphasised than quantitative research,
is still important to ensure dependability of results. Dependability is similar to reliability in
quantitative research, but emphasises the consistency of the research process rather than the results
obtained. This is achieved by meticulous documentation and transparency in the process of data
collection, analysis, and interpretation, so that the research can be reviewed and replicated by other
researchers in the same context (Merriam & Tisdell, 2016).

Thus, in both quantitative and qualitative research in primary education, validity and reliability
are very important factors.Validity ensures that the research is relevant and accurate in measuring
what it is intended to measure, while reliability guarantees the consistency of the research results,
which in turn will increase the generalisability and credibility of the findings.To achieve good
research quality, researchers must carefully select appropriate instruments and data collection
strategies and conduct rigorous validation and reliability testing processes.

CONCLUSION

The results of this study have several important implications for research in primary education.
Firstly, researchers should consider the underlying philosophy of their research methods as this
affects the design, data collection techniques and analysis used. Secondly, the use of mixed methods
provides a more complete perspective on educational issues as it combines the strengths of both
quantitative and qualitative methods. Thirdly, it is important for researchers to pay attention to
validity and reliability in each stage of the research as this will affect the reliability of the research
results.
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BACTAYbII BIVIIM BEPYI BEPTTEY 9AICTEPI: ®PUJIOCOPUAT A ITOJTY
KOHE 3EPTTEYAIH HEI'I3I'l TYCIHIKTEPI

Anparna. byn makanana dumocodusira, TocuIepre, IepeEKTEp KUHAY SAICTEPiHE, HETI3ATIT
MEH CEHIMUIIriHEe Hazap ayjaapa OTBIPbIN, OacTayblll OuTiM Oepy KOHTEKCTiH/AE KOJJaHBUIATHIH
3epTTey oJicTepl KapacThIpblUianbl. KWl KOJMAAHBIIATBIH €Ki HETI3Tl TocUT Oap: CaHIBIK JKOHE
canaiblK. CaHABIK TOCUIAEP OKBITYIBIH HOTHXKEJIEpl MeH OiniM Oepy mIapansapblHBIH THIMILTITIH
eJieyre OarbITTalIFaH, aj camajblK TOCUIAEP OKBITY-OKBITY VEpICIHAErl OKyIIbLIap MeEH
MYFalliMAEPAIH CYObEeKTUBTI TOXipuOeciH 3epTTeiai. MoniMeTTepai )KUHAYABIH Kbl 9/liCTepiHe
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cayairHamanap, Oakpuiaynap, cyxOaTrap *oHe KYKaTTapJbl TAlay >KaTaabl, OJapIblH dPKANUCHICHI
OL1iM O6epy KyOBUTBICTaphl Typasibl OPTYPJIi TYCIHIKTEP/II KaMTaMachl3 €TEeTiH KYIIKe ue. Bamuariiik
MeH CEHIMIUTIK 3epTTEeYIiH canachlH aHBIKTAyJbIH €Ki MaHBI3[bl acleKTici OOJIbIN TaObLIAIbI,
BAJIMATLIIK 3€PTTEY/IIH MaKCaThIH OJIIIICy KaOlJIeTiHe ClITeMe jKacabl )KOHE CEHIMIUIIK 3epTTey
HOTIDKEJICPiHIH JoWeKTuTirine kemiaik Oepemi. byn makanma Oumim Oepyne Jonenii miemim
KaObUIIaybl KOJAAQYy YIINIH COWKEC OJICTI TaHAAyIbIH JKOHE HETI3IUIIK IeH CEHIMAUTKTI KaTaH
OaranayablH MaHbBI3IBUIBIFEIH KOPCETE/II.
Tyiiin ce3aep: 6acTaypImn OUTIM, 3epTTEY 9ICTEPI, CAHIBIK, CAlaJIBIK, HEeT13AUTIK, CCHIMILTIK.
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METO/bl UCCJIEAOBAHUA HAYAJIBHOT'O OBPA3OBAHUSI: OB30P
OUJIOCOPHUN U OCHOBHBIX KOHHEIIINU NUCCJIEJOBAHUSA

AHHOTanus. B 3TOM craTbe paccMaTpuUBarOTCA METOABlI MCCIIEIOBAaHUSA, HCIOJIB3yEMbIE B
KOHTEKCTE€ HayajJbHOro 00pa3oBaHHUsA, C AKIEHTOM Ha (QuiIocopuio, MOAXOMbl, METOIbl cOopa
TaHHBIX, a TAKXKE BaJHIHOCTh M HAJE)KHOCTh. CYIIECTBYET IBa OCHOBHBIX ITO/IX0/1a, KOTOPBIE YaCTO
HCHOJIb3YIOTCS: KOJIMYECTBEHHBIH U KauecTBeHHbIH. KoanuecTBeHHbIe 01X01b!I (POKYCHPYIOTCS Ha
M3MEPEHUH pe3yabTaToB 00yueHHs U 3((HEKTUBHOCTH 00pPa30BaATEIbHBIX BMEIIATEIBCTB, B TO BPEMS
KaK KaueCTBEHHBIE IMOJXOJbl M3y4aloT CyOBEKTHBHBIN ONBIT yJalIUXCs M Y4uTeseH B mpolecce
npernoaBaHus-ooyueHus. PacmpocTpaneHHble MeTOABI cOOpa JaHHBIX BKJIIOYAIOT —OIPOCHI,
HaOJI0ACHNS, MHTEPBBIO U aHAJIN3 JOKYMEHTOB, KKIbIH U3 KOTOPBIX UMEET CUIIY IPEJOCTaBICHUS
Pa3NMYHBIX MPEJICTaBICHUH 00 00pa30BaTEIbHBIX SABJICHUAX. BaMAHOCTD U HAJAEKHOCTH SBISFOTCS
JBYMsl Ba)XHBIMU acIIEeKTaMH B OIPEJEJIEHUM KayecTBa MCCIEIOBAHUSA, INPUYEM BaJHIHOCTh
OTHOCHUTCS K CIIOCOOHOCTH MCCIIEJOBAHUS U3MEPSITh TO, IJIsl Y€TO OHO MpeTHa3HAuYEHO, a HaZIe)KHOCTh
rapaHTHPYeT COIVIACOBAHHOCTb PEe3yJbTaTOB HcCCIeNoBaHUA. B 3TON cratbe mNoguepKUBaeTCs
BaXHOCTH BBIOOpA COOTBETCTBYIOIIETO METO/Ia M CTPOTOW OIEHKH BAIMAHOCTH M HAJCKHOCTH IS
MOJICP>KKH MIPUHATHUS pelIeHUH Ha OCHOBE (PaKTHUECKUX JaHHBIX B 00pa30BaHMH.

KiroueBble cjioBa: HadambHOE OOpa3oOBaHHME, METOMABI HCCIEIOBAaHUS, KOJIHMYECTBEHHBIN,
KayeCTBEHHBIH, BAJINTHOCTb, HAJIE)KHOCTb.
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TUIAIK TYJIFAHBIH IIPATMATHKAJBIK KY3BIPETTLIITTH KAJIBIITITACTEBIPY
MEH JAMBITYIBIH KOJIJAPBI

Angarna. Makanaga KapacThIPBUIATBIH HET3TI  MOcelne — eTICTIKTIH —aHaJUTHKAJIBIK
(¢bopMaHTTapbl HETI3IHAE TUAIK TYIFaHbIH [pParMaTHUKAIbIK KY3bIPETTUIINH KaJbIITACTBIPY.
ETicTiKTIH aHANnUTUKAIBIK (popMaHTTapbl MEH (OopMallapblHbIH OEpEeTiH MarblHACHI COUIEY Ke3IHIE,
SFHU TUIOIK OKYMCalbIM KE3IHJAE KOpIHIC TalaTbIHBIH MparMaTHKaJIbIK KY3bIPETTUIIKIIEH
OailJIaHBICTBIPA OTBHIPHITT KAPACTHIPBULABI. KalbIll eTICTIKTEepIHIH ©3Tepy MpoIeci, OHBIH INIiH]e
KaHama MaFblHajJapbl CeWJey >KaFrAasThbIHAA TOJIBIK AalllbUIbIN, COJI apKbUIbl aJpECAHTTHIH OMBI,
KETKI3TIC1 KeNreH WAeachl aHbIKTananel. Kasipri TaHga TULIIK TYIFaHBIH —[ParMaTUKaJIbIK
KY3BIPETTUIINH KalbIIITaCTBIPy CTYAEHTTEPMEH JKYMBIC ICTEyAe TalJaHbIN, TOJBIKTAll TaJKbIFa
CaJIbIH/IbI.

Tyiiin ce3mep: Ky3bIPETTUIIK, MparMaTHUKAIbIK KY3bIPETTUIIK, COWUJEY >KarAasThl, €TICTIKTIH
aHAJIMTUKAJIBIK (OPMAHTTApBhl, aHAIUTUKAIBIK (pOopMarap, KaJbll €TICTIKTED.

Kipicme

Tumik TYJIFaHBIH MpParMaTHKAIBIK KY3BIPETTUTITIH KaJBITITACTHIPY — MEKTEeN KaObIpFachlHAH
Oacrtarm OKYIIBIHBIH JYPBIC COUJICYIHE YHPETETIH Heri3r k0. OKy-TaHBIMJIBIK MPOIECTE OKYITBIHBIH
TEK TPaMMaTHKAJIBIK TYJIFaIapbl MEHrepyl a3ablK €Tell, Ka3ipri TaHHBIH ©3€KTI Maceeci — TULIIK
KOJIJAHBICTA KOMMYHUKATHUBTIK KY3BIPETTUIIKTI apTTBIPBIN, CayaTThl TYJIFAHBI KaJbIITACTHIPBII
msIFapy. An OyJ1 KoJaarbl 0acThl Mocelie — KY3BIPETTUTIK TEeH OHBIH INIH/Ie KOMMYHUKAaTHBTIK,
MparMaTUKAIbIK KY3IPETTUTIKTIH MOHI MEH MAarblHACBIH TOJIBIK ama OuUTil, COHBIH asChIHAA
OKYIIBUIAP/IbIH TAHBIMJIBIK IPOLIECIH apTThIpa TYCY.

AJFam peT «IMHTBHCTHKAIBIK Ky3bIpeTTurik» (linguistic competence) TEpMHHIH FHUIBIMH
aiiHanpiMFa eHrisreH Haomm XoMckuii ©3iHIH eHOeriH[e KY3BIPEeTTUIIK YFhIMBbIHA OblIaiIna
aHbIKTamMa OepreH: «lIparmMaTukalibIK KY3bIPETTUIIK — aHa TUTIHJE HAKThl TULAIK OPEKeTTI KOJAaHy
entimiriy [1, 138]. Oyen 6acta TUIAIK KY3bIPETTUTIK TULIIK MEHTAIBIK OLTIM TypaJIbl FHIJIBIM CaJIachl
00BN TYCIHIIpUICE, «TUIMIK opekeT» (linguistic performance) HaKThI Karmasrra TUIII KOJAaHY
MoHIH OurnipreH [2, 156]. H.XoMckuii canran OacTtamnkbl TEPMUHIIK MarblHa KEHEHWII, KepiciHIe
ceiiniey Ke3iHJe TUIAIK KOJAAHBICTBI Oinfipe OacTaraH OyJl TEPMUHIIK MOHHIH €Ki TYpJl HEri3ri
aCTeKTiCi KapacThIpbULYbl TOH: OIpiHIIICI — TparMaTUKaidblK KY3bIPETTUIIK;, eKiHIIicl —
KOMMYHHKATHUBT1 KY3bIPETTLIIK.

bi3aiH KapacThIpaThIHBIMBI3 Ja TIparMaTUKAILIK KY3bIpeTTUTIK. [IparMaTukaiblK KY3bIPETTLTIK
Ka3aK TUIl MOHI asChIHAA OKYIIBIHBIH TEK JIEKCUKAJbIK HE IPaMMAaTHKAIBIK OUTIMIH allyMeH FaHa
IIeKTeNIMe i, OHBIH OepeTiH MarblHAChl Jla aHaFypIbIM KeH. bIpiHIIifeH, NparMaThKalbIK
KY3BIPETTLTIK CoiNiey OpeKeTIMEeH THIFbI3 OaiimaHbicTac. MaoceneH, ceisey Ke3iH/Ae OKYIIBIHBIH
aumsin Omulp, AUMsIN MYpP, AtMa OMblp, AUMsln HCyp HEMECE aumuln Hcamulp TIPKECTEPIHIH 1LIIH/Ee
OipeyiH TaHjam, akKTyaJJayblHbIH ce0eOiH INparMaTUKalbIK KY3BIPETTUTIK HETI3IHAE JAdienien
HIbIFapyra Oonaapl. OWTKEH! MparMaTHKAIbIK KY3BIPETTUIIK alTHUIBIMHBIH JKaFdasTThIH ©3€KTLIIri
MEH QNIeyMETTIK-MO/IEHU KOHTEKCTIH, ATl MEH OUTIMIH, SJIEYMETTIK >KaFJAalbIH, COUNEYIIIHIH Kachl
MEH Coiiiey KOHBEHIHUSIIAPBIHBIH OPBIHBLIBIFBIH — OCBUTIAPIBIH OapIbIFbIH KAMTHII, COlliey Ke3iH e
KOJIJIaHBICHIHAAFBl MAKCaThIH aiiKpIHAan Oepeml. Ochliaiiiia, mparMaTUKaiblK Ky3bIPETTUTIK TYpii
MOHMOTIHAepae Oenrini 6ip rpaMMaTukanblk ¢opmanaH Oacran (Oi311H KapacTbIpaTbIHBIMBI3
eTICTIKTIH aHAJUTUKAIBIK (POPMAHTTAPBI) Coilliey opeKeTTepiHiH HaKThl (POPMaCBHIHBIH HETIKTEH opi
KaJail, KalllaH KoJJIaHy KePEeKTIriH aHbIKTalblI.

14


https://doi.org/10.47344/m6eq8349
mailto:merushakenovaert@gmail.com

SDU Bulletin: Pedagogy and Teaching Methods 2024/4 (69)

CoHbIMEH, MparMaTHKAIBIK KY3BIPETTUIIK COMICY OpEKeTiHIH IYphIC KOHTECTTIK KOJIJaHYBIH
Oimymi yiperemi. On ymin OipiHmmigeH, TUIIIK pecypcTrapabl OuUTy KaxeT, SFHH TUIIEri Heri3ri
yFbIMIAP/BI, Oi3/11H JKaFaaiiia TpaMMaTHKAIBIK (opMallapJblH HETi3iH, aHATUTHKAIBIK (opmaap
MeH (opMaHTTapIbpIH OepeTiH MarblHACKIH OLTY MaHbI3Abl. EKiHIIIAeH, OKyIIbl Ka3ak TiIl MoHI
asiChIH/Ia aJTFaH OUTIMiH, OHBIH IIiH/E TPAaMMAaTHKAIBIK (hopMasap Typajibl HET13T1 TEOPHUSUIIBIK OiTiMai
coiiey JKarmasThl Ke3IHJEeri epeKIIeNiKKe, COMIeyNIiHIH MakcaTblHa cail OipeyiH aubim
aKTyaiayaipl. Opi OChI aKTyasaay MPOIECiH yipeTy — O0131iH MIiHACTIMI3.

ogicTep MeH MaTepuaJiaap

AHaATUKAIBIK (POpMAHTTAPABIH OUIIIPETiH MaFbIHACHKI OPTYpPIi OOyl MYMKiH. Ocipece,
3epTTey HbICaHbl — KAJIBIN €TICTIKTEPiHIH OUIAIPETIH MarblHAChl Coilliey JKaFAasTblHA call e3repin
OTBIPAJIbl 9p1 CHIPTTAM OIp TaKbIPBIN asiChIHIA KapacThIPbUIBII, YKcac OoFaHbIMEH, Keiae O0ip-0ipiH
HaKThl CUTYaTHBTI aFJasTTap/bl aaMacTbIpa ajaMai »karajasl. MaceneH, ekl Typii COnIeM 1 aiblil
KapacTblpaiiblK: Opbic cusakmul scepi Mo, KOIMbl2bl KeH HCYPMMulH KO ACMbIHA KAPAAHbIHA KA34K,
maybe Kblly Kepek Kou. AnviebinOa Kazak memiekemke He nauda keamipin omulp? TyHOik Oacvl
JHCHLILIHA MOPM COM ANbIM meJieceHi boamaca, ackepee vliay, azvlk bepeeHi boimaca oynapoa He
wol2bln 0ap? Tek KbIMbI3blH [Win, KAPHGIH CUnan, KamelHbIHA Kapan, 60pOaiiblH mblpmbip
Kacvizanovl 0inedi (K.AitmaybiToB). Meni nece mynoa ycman omwipcwvizoap, — 0edi Pooepm
AHCHLLAMCHIPAN, WaApacwl3 KytumeH. — MeHiy MyHOa OmMbIpamuvlH HCOHIM HCOK Koul. Men caymulH 201...
Men caymoin. Cecmpa yn-mynciz Pooepmmi atinanvin emin kemmi. Pobepm kpecioea omuiposl. «byn
Oinmecmik, He KAcmanowvlky, — Oen Kybipnedi eo3zine-o3i (T.O0mikoB). Bipinmii moTiHAE omublp
KOMEKII1 €TICTIr KEeATIPIN CO3IMEH TIPKECEe/ 1 JIe, «-I OThIP)» aHATUTHKAIIBIK (POPMAHT apKbLIbI TIPKEC
TyabIpbIn Typ. EKIHIII MOTIHAE TanjgayFa alblHATBIH CO3 — «ycTam OThIpy». O Aa «-I OThIp»
dhopmaHTBI apKbUIBI JKacanraH. bipak OipiHII MOTIHIE Kermipin omulp TIPKECIH Keamipin myp A€M
AJIMaCTBIPBIN alTyFa KeJice, KIHII MOTIHJET! KapaCThIPBUIBI OTBIPFaH TIPKECTI 0acka KOMEKIIi
€TICTIKIIEH aIMacThIPCaK, KOHTEKCTTIK MaFbIHACKI J1a ©3Tepin canaasl. MbIcallbl, Ycman myp NECex,
1C-OpEKeT coilyiey CoTl Ke31H/e FaHa KOJIaHBUTY KEPEK OOJBIIN MIBIFAIbI, aJl Ycman Jcamvlp TIpKeci
KOJIaHbICKa MYJAeM kaT. bys xepreri Olp FaHa aHATUTUKAIBIK (POPMAHT COMIIEy OpEKeTIHE cai
Keiije Oacka aHANUTHKAIBIK (opMara ajaMacThpyFa Kelice, Keilie TeK COl €e3 aJpeCaHTThIH
MaKCaThIH /191 KOpCETIN, COMIeyIiHIH alTKbIChl KeJT'eH OMBbIH HaKThl TaHbITa ajaabl. Ocbliaiiiia,
AQHAIUTUKAIBIK (OPMAHTTApIbIH KAWCHICHIH KOJJAHBIN, aKTyaJlu3alusiiay [parMaTUKaiblK
KY3BIPETTUTIKKE TiKeleld OaiyaHbICThI. bys1 opOip aHAIWTHUKAIBIK TIPKECTIH OEpeTiH MaFbIHACHI
MOHMOTIH/IE alIbIIATHIHBIH TaHBITAIbI.

MOoTiH apKbpUIBI OKBITYIAa 013 Ke€3 KEJIreH aHATUTHKAIBIK (POPMAHTIICH JKYMBIC Kacay OpeKeTI
KaMTBUTYbI THIC. [IparMaTukaliblK Ky3bIPETTUTIK apKbLIbI CTYICHT TUIMIK KY3BIPETTUIIKKE He 00y
kepek. by skepneri 0i3miH 0acThl MaKCcaThIMbI3 — aHAJMTHUKAIBIK (DOpMalibl TIpKECTIH OUIAIpETiH
MarblHATAphIH KepceTy. MaceneHn, Oip FaHa «OTHIP» Co3iHIH OepeTiH MarblHajdapbl OHBIH
aHAJIMTUKAJIBIK (POPMaHT KYpaMbIHAAFbl MaFbIHACKIH KOPCETY JIe MaHbI3bl: 00CaH KypaeJi eTicTik
petinje icTiH Gocay, KkoJ-:keHeKel, 0acka icneH OailjiaHbICTa Kacadybl (OKu omblpy); Kajay
MOH/Ii Kyp/eJi eTicTik KypaMbIH/Ia coiijieylliHiH 0ip icTi KajaybIH He KajdaMaybiH OlU1aipyi (wat
iwKimM Kenin omoelp); KUMBLIIBIH Kacayra Oelimainirin OuigipeTiH aHaJauTHKAIBIK (POPMAHT
peTiHe KOJAAHBLIYBI (Jcypeeni ombip); y3aK 00JaThIH KHMbLI He OHBIH OJaH dpi KAJIFaCybIH
OluiaipeTiH MarbIHa (kopin omuip, meiyoan omeip). Ockl MaFbIHANIAP/IBIH O0JATHIHBIH KOPCETKEHHEH
KeHiH eKIHIII1 Ke3eKTe OHBIH COMIeM He MOTIH Ke31H/IeT1 aKTyallJaHFaH MaFbIHACBIH KOPCETE allaMbI3.
Mpicansl, Keneciieit MOTIHI1 allbIll KapacThIpaiibIK: YT OpbIC KOJAapbIHA MIBIPAFIaH aJlbIll, KOPaHBI,
yilni, Te3eKTi, LIYKBIP/BI, )KYKTI, MilIeH 1 - O1piH KoiMaii Haif3amapbIMeH MIiCKUIeH TIHTIN KYp. 3bIM-
3usi, AKOUTEK 0K. «OpbIcTap Kemi Kalab» JereH e 09ii0imie Tepickeiiieri KillkeHe eCIKTeH enTert
HIBIFBIMN, Xep OaybIpiar, OykeHzen, AKOuUIerin erener, O0ip ananfa anapsin: «Teipn erneit xar!»
nen keTkeH. KpI3 TaObIIIMaid, caHJalbIN, AOJJAHBINT KAUTKaH YII OpbIc OoHOImIeH] Tepe3e anabiHa
eTTHeTIHeH 0achlll_OTBIPBIN, XKUbIpMa OeC KaMIbl COKTHI. YHi IIbIKCa, AKOLIETiHIH >KaHbI KabaT
IIBIFA/IBI FOU, KYIIBIpJIaHa TICTEHII, BIIIKbIHA BIHKbUIJaFaHHAH 0acka IpI0bic Oepmeri. JKenre, KyHTe
TUT130e, aslanm ecCIpreH >KalFbI3bIH «KOMIpre» KOPJbIKKA KUFAHHAH OJITeHI apThIK emec Ie?
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(K. Aiimayvimos «Axbinexky pomanviHan y3inoi) MOTIHIET1 aKmaparThlH 0i3re Keperi — «0achIn
OTBIPY» TipKeciHeri OepeTiH MarblHA. «-bII OTHIPY» (POPMAHTHIHBIH OEpPETiH MarbIHACHI OHBIH Y3aK
KUMBUIIBI HE OHBIH OJIaH Opi KaJIFaCyblH OULmipesni. SIFHHU, «OTBIP» KOMEKIII €TICTIri TipKec Kypy
OapbIChIHA OepeTiH MaFbIHAJIApbIHAH Oipeyi FaHa akTyasiaHa bl 1a, OipHelle MarbiHaH Oip FaHa MoH
ycTeni.

J1o11 0ChIHBI OKYIIBIIAPFA YHPETY/Ie MOTIHMEH JKYMBIC JKacayFa, MOTIHHIH ITparMaTHKaIBIK MOHIH
yiipery 6acTbl Ha3apra ajablHAbI.

HoaTu:xesiep MeH o1apabl TAJAay

Enpiri mocene — jkoFapbl MEKTEI CTYICHTTEPiHE MParMaTUKAIbIK KY3BIPETTUIIKTI YHpETY.
AnanutukanelK (Gopmanapiasl OKbITY OapbIChlHIa 9pOip TIPKECTIH EPEKIIETIrH OKbITa OTBIPHIM,
MOTIHJIE COHBI Tajljayra, TaHyFa yHpere OuUTyiMi3 KaxeT. bysn JereHiMmi3 mnparmMaTukaibiK
KY3BIPETTUIIK JEHreHiH/e, SFHU carnajbl KOMMYHHMKATHUBTIK KapbIM-KAThIHAC TEH OWJbl JKETKUTIKTI
TYPZ€ KETKi3y YILIIH OHbIH alThLIIybl MEH IPaMMAaTUKAChIH, CO3/IIK KOPAbI OUTY JeHIrefiIMeH EeKTeNin
KanMmaybl KaxkeT. KepiciHie, TUIAIK KaTblHAC epekesepl MEH MANIMIEMEHIH KeN JCHIeilIIriH,
aybICllalbl MarblHAChIH OLTy, Oenruil Olp aHaJIWTUKAIBIK (QOPMAHTTHIH OUIIIPETIH KaHama
MarbIHAIAPBIH ecKepy A€ eTe MaHbI3ab! [3, 210]. Okymbuiap MeH CTYIEHTTEPAIH €03 TIPKECTEPIHIH
OUIIIpeTiH KOHTEKCTTIK MarblHAChlH OUIMEyIHEH KapbIM-KAaThblHAC >KaFJalblHla KAaTeliKTep
xKibepieni.

An opOip aHAIUTUKAIBIK (POPMAHBIH KOHTEKCTTIK MAaFbIHACHIH TYCIHAIPY YILUIH MIHJETTI TYpAe
MOTIH TarchlpMaiaphl *acaibll, cabak OapbicbiHAa O1p FaHa aHAJIMTUKAIBIK (OPMAHTTHIH OepeTiH
TYPJl MarblHAChIHA TaJlJjay >Kacalybl KepeK. bysl CTyAeHTTIH TaKbIPBINTHI OTY OapbhIChIHAA KaJbIIl
eTICTIKTepiHiH OepeTiH MaFrbIHACBIHAFbl €PEKILETIKTepIMEH Oipre, 1o Consiey *Kar1asThIH 1A, HAKThI
KOHTEKCTTE OUTIpeTiH MaFbIHACHIH TaHyFa okeneni. by epekmenikrepai bl.MamanoB TeMeHerinei
kepceteni (Kecre 1):

Kecte-1. bl.MamaHOBTBIH KaJIbITI €TICTIKTEPIH XKIKTEY1

Hacrosiee ynuBepcanbHOe DopmMaTUB — BCIIOMOTATEJIbHBIN TJ1aroJ «KaTbIpy
Hacrosiee nurensHO DopMaTUB — «KYp»

Hacrosiiee HenpepbIBHO DopMaTUB — «TYp»

Hacrosmee akTuBHO-IaHHOE DopmaTuB — «OTHIP»

Fanbim <okareIp» €TICTIriH TYCIHAIpreHae, Y TYpil cenieM YCbIHFaH: beuimbem 0Oip yiakeH
poman dicasvin xcamolp, Myxmap xaiioa? Ana 6enmede xam dxcazvin scamolp, biz0in kanixozvimul3
Oip atioan Gepi Oaticece am Oauvinoan dcamulp. bl.MamaHOB KepceTyiHIe OipiHII ceilneMae
Jicamuvlp KAJBIN €TICTIr IC-OPEKETTIH Y3aKThIFBIH OULIipin Typ. by ceiiemaeri KT ce3 Tek KaHa
rpaMMarukaiblK (Gopma MeH (GopMaHT KaHa eMec, «y3aK poMaH» ce3i Je ICTiH Oip Me3eTTe
asKTAIMANTBIHJBIFBIH TaHBITAABl. AJ CKIHIII COMJIEMJET1 Jcazvin dcamulp TIPKECl 7 Kazip
OPBIHIAIIBIT )KaTKAHBIH, YIIIHII COMIeMIe OPEKETTIH Jli asKTaJIMaK, oatibiHOan Jcamvlp TIPKECIHEH
Oenek, «Oip aligaH Oepi» yakbITThl OUTIIpeTiH OyJI co3 /e MPOLECTe OTIN >KaTKAHBIH KepceTei.
Ocplinaiima, FaabIM KIKTEeMEeCiHe call «KaThIp» KOMEKIII eTICTIr1 HaKThl KaFJaiaa Y3aKThIKTHI J1a,
ceilyiey coTiHJie OOJIBII )KAaTKaH OPEKETTI Jie OUIlipe anabl.

bl.MamaHOB ombip TipKeci TeK KaHa ceilyiey caTiHAe O0aThiH OpEeKeTTI OUIAIPETIHIH jKa3abl:
«DopMma ¢ scameip — yHUBepcadbHa. OHA MOXET yMOTPEOIAThCS, €CIM TOBOPSIIEMY HEOOXOAUMMO
YTOUHUTH, UIET JH MPOIECC MUChMa UMEHHO B JAHHYIO MUHYTY WJIH HET, €CIH €My JI0CTAaTOYHO
COOOIIUTH JHIIB O TOM, YTO MPOIECC MUChMa BOOOIE UAET, HO B IaHHYIO MHUHYTY OH MOT UMETh
nepepsiB, — U B 3HaueHuu JlnurenpHoro-HacTosimero u B 3naduenuu Jlanaoro. @opma xe ¢ OTBIP
BO3MOXKHA TOJBKO B MOCJeqHEM 3HaueHWHW. [lodToMy OHa HE MOXET HMETh MecTa TaMm, TIJIe
HE0OXOIMMO BBITEKAET JIUTENBHOCTh NEHCTBUS, BPOJAE TOTO, YTO OBLIO B mpuMepe A (GopMbI C
xateipy» [4, 220-221]. Kepicinmie, scyp Tipkeci Y3aKThIK Oiaipe anansl: betiimbem Oip yikeH poman
AHCAZBIN HCYD.
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AJT KaJTbIT €TICTIKTEPiHIH IIHAET1 €H Kypetici — myp erictiri. MoceneH, scen cogvin myp, KyH
WBbIRBIN MYP, MATL OHAILIN MYP, 06HeeleKmep atHAIbln mYp TIPKECTEPIHIE omblp KOMEKIII eCTiri
OUIIpPETIH iC-OpEKeTTIH CTaTUKAIBIK KYHi JKOK, TINTi ajamfa KaTbICThl aa emec. «Typ» kemekiie
eTICTIriHIH Je 0acThl epPeKIICIIri — OHBIH MPOIECC YaKbITHIHIA TYPAKTBUIBIKTHI OUTIipe OacTaysl.
FansiM Typ MeH OTBIp TipKecTepiHiH ailbIpMachlH Tycipaipyae eki Typii meican yceinran (Kecre 2):

Kecre-2. «Kyp» MEH «Typ» KaJbIll €TICTIKTEPiHiH aibIPBIMBIH COMIIEM apKBIJIbI KOPCETY

Bizdin brijgadamez bslterdan beri bajgi albp «QJTBIIT XKYP» TIpKeci OyI1 ceiieMie apa-Typa
CYT. aJIajipl IETeH MaFbIHaFa KaKbIH;

Bizdin brijgadamsz bslterdan beri bajgi alep «aJIBIT TYP» TIpKeci Oy coilieme opeKeTTiH
tur. TOKTAYChI3 OPBIHIATATHIHBIH KOPCETE/T.

Ochuraiiiia, FaaplM TOPT KaJBIN €TICTIMIHIH O€peTIH MarblHACHIH KIKTEI, OHBIH KOHTEKCTTErl
KOPIHICIH TosbIKTal ambin oepeni [4, 224]. By TeopusaibIK 0i1iMIi cTyleHTKe NParMaTUKAJIbIK
KY3bIpeTTUIIK HeriziHae TyciHaipyain 6ipaeH-0ip koJibl — MITiH. MOTIH apKbliabl opOip KasbIn
eTICTITHIH OEpeTiH MaFbIHACKIH TOJILIKTAN alllbITl KopceTyre 00maabl. MOTIHMEH )KYMBIC kKacay Typii
acmekTine xysere acanapl. bipak MyramiMHIH MIHJIETI — MOTIHIAEPHAl AYpHIC TaHJal, CTYIEHTTIH
MparMaTHKaJIbIK KY3bIPETTUIINH TaHBITYAa MOTIHMEH YMBIC jKacall, e31 /e COHJIall MOTIH TyAbIpa
aybIHa KOMEK Oepy.

byn opaiiza wMyramiM  ChIHM OWjldy TEXHOJOTHSCHIH KojjaHa ananpl: CelHU  oOiinay
TEXHOJIOTHSICBIHBIH APTHIKIITBITBIKTAphI:

1) oxkymbl He CTyIeHT o3 OeTiHIIE I3[IeHe/ll, COHBIH HOTIKECIHAE 631 TY)KBIPBIM jKacarl,
KOPBITBIH]IBI JKACAHIBI;

2) yKcac KyObLIBICTap/IbIH apachblHaH ©31HE TUICTICIH, KAXKETiH Taba amajpl,

3) npobaemMaHBbI IeIIe anajbl,

4) nucKypcKa TYCIM, K€3 KeJITeH MIKIpTajacTa ©31Hi1H OWBIH alla ajaajbl;

5) Ke3 KeNreH MOTIHIAET1 OWAbl ©3IHIIE TYKBIPHIM JKacall, aHATUTHKAIBIK OWJIay/Ibl
KaJbInTacTeipaasl [5, 11].

ChiHU oOfnay TEXHOJIOTHSCHIHA >KATaThIH KEJECiIed TarchlpMa VATICIH YCBhIHYFa OOJIajbl.
BipinmigeH, MyramxiM OKyIIbUIapFa MOTIH yiaruiepin Oepemi. OKyIIbl MOTIHMEH TOJIBIK TaHBICHITI
IIBIKKAH COH, OH/IaFbl aHAIUTUKAIIBIK (popMaHbl Tabapl. MOTIH yIITici:

Kasipei 3amanzvl gpunocopus adam men oHvlH pyXaHu wblHObIRLIHA OACMbL HA3AD AYOApbIn
omvip. Tindi gurocopusanviy mypevioan Kapacmvipyovly Kyweroi conovikman. Ocbl macenemi
3epmmen omulpean unocousanviy bazuimmapovl exi monka 6enyee o6onaovl: mindi M. Xaiioeeeep
aumkanoau, «boamvlcmoly yuiy dcone B. @ou [ymboreom natibimoazanoail, «pyxmvly Kyaml»
peminde myciny. Bip Kvi3vievl, mindi mycinyOiy ocvl eKki munin 0e Ka3ax XAJIKbIHblH CO3 6HepiHe
KamviCmul aumian OAHANLIK CO30epiHeH aHblK Oatikayea 060nadvl. LlvinbinOa Oa, ke3 KeleeH
A0AMHbIH 631HOIK OOIMBICHI Hemece XAbIKMblY YIMmMulK, O0JIMbICbL OH8H Mili APKbLIbL AULbLIAObL.

(Kazax mini, 9-coinbin oK)ynviesl)

Oky1bIFa MOTIH YChIHBLIaABI. Keneci ke3eKkTe OKYIIBIHBIH MIHJIETI — aHATUTUKAJIBIK (hopMabl
eTICTIKTepAl Tayblll, OepeTiH MarblHaJapblH, OHBIH Oip FaHa aKTyaJJaHFaH MAarbIHACHIH AallIbITl
kepcery. bepinren y3iHAine «aygapblll OTHIP» AaHATUTHKAIBIK Qopmachl Ke3leckeH. by
aHAIMTUKAJIBIK (DOpMaHbIH OepeTiH MaFbIHANapbIHAH 0OJIEK, MOTIHJET1 MaFbIHACKHIH allly MaHBI3/bI.
Con cebenTeH OKYIIbI «OTBIP» KOMEKII1 €TICTIN apKbUIbl XKacajdfaH aHAINTHKAIBIK (OPMAHTTHIH
OepeTiH MarbIHAJIAPbIH KUHAKTANIbI 13, «-T1 OTBIP» (DOPMaHTHIHBIH OEpPETIH MaFrbIHACKIH alKbIHIAI,
OHBIH MOTIHJEr1 KYHiIMeH canblcThipaibl. ConybiHOa aHanumuKanvlk hopmanmmaoly MAa2blHACLIHbIHY
KaHWanulkmol 0eneelioe o32epemini MeH Maminoe2l epekulenicin mauy Maomin apKbulisl, al a0icmeme
MYPEbICHIHAH CHIHU OUAY MEXHONO2UACHl APKbLIbL AUILLIZAHBIH KOPEMI3.

KopbIThIHABI
Kazak TiniHaeri aHaJIMTHKAIBIK (JOPMAHTTHI €TICTIKTEPIH OKBITY 9/1icTeMeci KYH1 OyTiHre aeiin
JION Opi TOJBIK Q31PJICHTEH JKOK. Ocipece, KOFapFbl MEKTEINTe OKBITYIBIH diCTeMeci TULIH Heri3ri
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KYHECIH cakTayFa, IMKi KYpPBUIBIMBIH €3repTieyre, TUIAIH OypMaiayblHa OKelIMeyl VIIiH
AQHATUTHUKAIBIK (OPMAHTTBI ETICTIKTEPIIH MOHIH TOJBIK TYCIHIN, OHBl KOHTEKCTTIK >Karmaiia
TYCIHAIpPIN OTBHIPYBIMBI3 MiHAETTi. OHBIH YHpeTyaiH OipAeH-0ip opi THIMI KOJIbI — CHIHH OYyJal
TEXHOJIOTHSICHI apKBUIBI CTYACHTTEPIe MParMaTHKAIBIK KY31pEeTTLTIKT1 KaJbIITACTHIPY.

JIon oChI CHIHM OWiJiay apKbUIbl CTYACHT MOTIHJE KEe3AeCKEH aHAIUTUKAIBIK (pOpMaHTTapIbIH
OepeTiH MaFbIHACKIH COMIICY JKaFIasATHIMEH CABICTBIPMAJIbl TYPAE TAJAI, aJAPECAHTTHIH XKETKI3Tici
KeJITeH OWBIH TYCiHE anazpl. bysr — mparMaTuKaibK KY3bIPETTUTIKTIH OipaeH Oip kepinici. CtyaeHT
TaJ/layFa YCHIHBIIFAH MOTIHAET1 HEri3Ti OMIbI TaHBII, )Ka3yIIBIHBIH KETKI3TiC1 KeJTeH ONBIH TYCIHY
YILIiH, 631 JIe YPHIC aHATUTUKAIBIK (popManapasl TaHbII, eMip/ae KoigaHa OuTyl YIIiH ChIHU Oiay
TEXHOJIOTHSCHl MOTIHTAHY JICHTeWe OKbITbUTy KaxkeT. KaHmail 1a MOTIH Ke3lecleciH, OKYIIbl He
CTYIEHTTIH 0acThl MaKCaThl — MOTIHJIC AUTBUIFaH OWJIBI )KETIK TYCIHY, aBTOP/BIH JKETKI3TicCi KelIreH
OMBIH /1971 YFBIHY JKOHE COJI MOTIHAI TyJbIpa allyFa, KepeK 0ojica MOTIHJAET1 OMIbIH HETI31H eMipae
KOJJlaHa ajyra »Kymcay. byn opaiiia TeKk JHMHTBUCTHKAJIBIK OUTIM FaHa €MecC, T'PaMMaTHUKAIIbIK
KY3BIPETTUIIKTI JIE TAMBITY MaHbI3/Ibl OPBIH aJIMaK.
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WAYS TO FORM AND DEVELOP THE PRAGMATIC COMPETENCE OF A LINGUISTIC
PERSON

Abstract. The main problem that will be considered in the article is the formation of pragmatic
competence of a linguistic person on the basis of analytical formants of verbs. It was considered in
connection with pragmatic competence that the meaning given by analytical formants and forms of
verbs is reflected in speech, that is, in linguistic spending. The process of changing posture verbs,
including indirect ones, is fully revealed in the speech situation, thereby determining the thought of

18


mailto:merushakenovaert@gmail.com

SDU Bulletin: Pedagogy and Teaching Methods 2024/4 (69)

the addressee, the idea that he wanted to convey. Currently, the formation of pragmatic competence
of a linguistic person has been analyzed and fully discussed in working with students.

Keywords: competence, pragmatic competence, speech situation, analytic formants of verbs,
analytic formals, posture verbs.
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IIYTU ®OPMUPOBAHUSA U PABBUTHUS TPATMATHUYECKOM KOMIIETEHTHOCTH
SA3BIKOBOM KOMIIETEHTHOCTHA

AHHoTanusi. OCHOBHOW MpoOneMol, paccMarpruBaeMoil B cTarbe, ABiseTcss (OpMUpOBaHUE
MparMaTH4eCcKo KOMIIETEHTHOCTH SI3bIKOBOW JIMYHOCTH Ha OCHOBE aHAJIMTUYECKUX (POPMAHTOB
miarosia. PaccMarpuBaiock B CBSI3U C IIparMaTHu€CKOM KOMIIETEHTHOCTBIO, YTO 3HAUYEHUE, KOTOpOe
Jal0T aHAJIUTHYECKHE (POPMaHTHI U OPMBI TI1aroia, NposBISETCS B PEUH, TO €CTh B SI3bIKOBOM peyu.
[Ipouecc wu3MeHeHMs] MiIarosioB (GOpMbl, B TOM YHUCJIE€ KOCBEHHBIX 3HAYEHUH, MOJHOCTHIO
pacKkpbIBaeTCs B PEUYEBOM CUTyallUM M TEM CaMbIM OIpENEeNsieTCs] MBICIBbIO agpecaHTa, UIeew,
KOTOPYIO OH X0TeJN nepeaars. B HacTosiee BpeMs popMupoBaHue MparMaTi4eckoil KOMIETEHTHOCTH
A3BIKOBOM JIMYHOCTH IIPOAHATM3UPOBAHO U MOJTHOCTHIO IPOAHATU3UPOBAHO B pPadOTE CO CTYICHTAMHU.

KutoueBble c10Ba: KOMIETEHTHOCTh, NparMaTyeckass KOMIIETEHTHOCTb, peyeBasl CUTYyalus,
aHaJIMTHYecKue GOpMaHTHI IT1arojoB, aHAIUTHYEeCKas: GopMaIbHOCTh, (hopMa TIIaroyios.

Kenin myemi 30 Kazan 2024
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INFLUENCE OF ECONOMIC DISSATISFACTION ON SECONDARY SCHOOL
ISLAMIC STUDIES TEACHERS IN KWARA STATE, NIGERIA

Abstract. This study examined the influence of economic dissatisfaction on secondary school
Islamic Studies teachers in Kwara State, Nigeria. The research design used in this study was descriptive
survey design. The population of this study was all Islamic Studies teachers in Kwara State. The
instrument used in this study was an adapted questionnaire titled “Influence of Economic Dissatisfaction
on Teaching of Islamic Studies (IEDTIS).” The instrument was validated using Cronbach Alpha, and a
coefficient of 0.84 was recorded. Both descriptive and inferential statistical tools were used in this study.
Percentage, mean, and standard deviation were used in the study to describe the demographic data of the
respondents and answer the research questions, while independent t-test was used to test all hypotheses
in the study. The findings of this study discovered that the percentage of male Islamic Studies teachers
who participated in the study in Kwara State was higher than females. Similarly, the result showed that
the level of influence of economic dissatisfaction on Islamic Studies teachers in Kwara State was
moderate. The finding of the study also revealed that there was a significant difference in the influence
of economic dissatisfaction on male and female Islamic Studies teachers in Kwara State. It was found in
the study that the influence of economic dissatisfaction was higher on the part of male Islamic Studies
teachers in Kwara State. It was concluded in the study that male Islamic Studies teachers experience a
high level of economic dissatisfaction in teaching because of many factors which may include family
responsibilities. It was, therefore, recommended in the study that the government should prepare
meaningful incentives for teachers in Kwara State to ameliorate the harsh economic condition.

Keywords: Economic dissatisfaction, teaching, Islamic Studies teachers, secondary school

Introduction

Teaching is a profession that requires the mental, physical, emotional, and psychological balance of
the teachers. Satisfaction in the economic system of the country largely contributes to the effectiveness
and good performance of workers in their jobs, including education in any given country. However,
dissatisfaction, on the other hand, leads to discouragement and poor performance among the workers.
According to Saidu and Abubakar (2022), economic satisfaction refers to a system of economy that is
able to manage the production, distribution, and consumption of goods and services for the betterment
and development of the masses and society. Similarly, the International Community for Red Cross (2015)
described economic satisfaction as the ability of individuals, households, or communities to decently
achieve their primary needs for adequate sustenance. On the other hand, economic dissatisfaction is a
situation where by mismanagement is discovered in the production, distribution, and consumption of
goods and services in the country, which normally hinders effectiveness in the administrations, including
education.

Oyovwi (2022) delineated economic dissatisfaction as persistent hardship experienced by
individuals in the country that makes life unpalatable to the citizens. Similarly, economic dissatisfaction
is seen as a decline in economic activities in the country, which gives rise to poverty, corruption, and
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unemployment (Kumuyi, 2010). Generally speaking, economic dissatisfaction is a period of economic
downturn that normally affects the masses in all aspects of life, including education (Saidu&Abubakar,
2022). Thus, without satisfaction in the economic system of the country, teaching and learning will
become boring.

Education is a process of transmitting the beliefs, values, norms, and cultures of a particular person
from one generation to another through a well-planned curriculum (Usman, 2015). Oyovwi (2022) stated
that implementation of this curriculum is another task shouldered by the team of professional teachers in
the classroom in order to break it into teachable content for students. However, the system of the economy
adopted in Nigeria does not cater to the wellbeing and prosperity of teachers in the sense that the system
lacks the ability to improve teachers’ standard of living (Saidu and Abubakar, 2022). Corroborating this
submission, Andrew et al. (2023), Latunji and Akinyemi (2018), and the International Community for
Red Cross (2015) maintained that the economic system is balanced when it is able to provide the
necessities such as food, housing, hygiene, health among others for the citizens including teachers but
when the situation is opposite the economic is dissatisfied and it could lead to lackadaisical attitude in
the performance of workers including teachers. Saidu and Abubakar (2022) commented that despite all
economic philosophies and ideologies adopted to improve the Nigerian economic system, the situation
is dissatisfying, especially in the aspects of transportation and transactions.

Secondary education in Nigeria is facing a series of challenges as a result of economic dissatisfaction
that paralyzes all aspects of human life. Education, according to the Policy on Education (2014), is
expected to be an instrument of changes in the body, mind, and society through enhancement in the field
of innovation and invention (Okafor&Uju, 2021). However, the instructional objectives would be less
achieved when the economic situation of the country is not favorable. Bolarinwaet al. (2020) explained
that teachers’ preparation and motivation that predict students’ progress in the classroom would be
diluted, polluted, and unpredicted due to dissatisfaction with the country's economy.

Statement of the Problem

The teaching profession is a job that requires the emotional and psychological balance of teachers
for the effective and holistic achievement of educational objectives. The economic system of the country
is drastically affecting the system of education in Nigeria due to the dissatisfaction that teachers perceive
on the job. Poor conditions of teachers in terms of salary, welfare, and allowances, among others, make
them think of another alternative source of livelihood and sustenance. This, however, makes them feel
dissatisfied with the job and look for a lucrative one.

It is observed by different researchers such as Andrew et al. (2023) and Funk Houser (2012), among
others, that economic dissatisfaction has made the teaching profession a second alternative job among
job seekers in Nigeria. For instance, Andrew et al. (2023) and Funk Houser (2012)stated that teachers in
this country could be categorized among vulnerable individuals in society due to their dependence on the
little income they earn at the end of every month from either the government or private organizations.
Therefore, the present study investigated the influence of economic dissatisfaction on the teaching of
Islamic Studies in Kwara State.

Purpose of the Study
The main purpose of this was to investigate the influence of economic dissatisfaction on the teaching
of Islamic Studies in Kwara State. Specifically, the study examined:
1. the Islamic Studies teachers’ level of economic dissatisfaction in Kwara State
2. the influence of economic dissatisfaction on the teaching of Islamic Studies in Kwara State based
on gender
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3. theinfluence of economic dissatisfaction on the teaching of Islamic Studies in Kwara State-based
on school type

Research Question

The following questions were used in the study:

1. What is the Islamic Studies teachers’ level of economic dissatisfaction in Kwara State?

2. What is the influence of economic dissatisfaction on the teaching of Islamic Studies in Kwara
State based on gender?

3. Does economic dissatisfaction in the country have any influence on the teaching of Islamic
Studies in Kwara State based on school type?

Hypotheses

HO1.: there is no significant difference in the influence of economic dissatisfaction on the teaching
of Islamic Studies in Kwara State based on gender

HO2: there is no significant difference in the influence of economic dissatisfaction on the teaching
of Islamic Studies in Kwara State based on school type

Empirical Review on Economic Dissatisfaction on Teaching of Islamic Studies

Islamic Studies, like other subjects taught in school, requires to be handled by professional teachers
who take the teaching profession's favorite job. Equally, teachers’ emotional, mental, and psychological
fitness enhance teachers’ performance when the economy is fair and considerate. According to
Bamigboye et al. (2016), education in Nigeria suffers a series of setbacks as a result of a lack of
competent, devoted, and creative teachers in the field. This occurs, according to Bamibgoye et al., due
to an insignificant salary structure being designed by the government for teachers in the country.
Bamigboye and Adeyemi (2016) argued that many teachers in schools nowadays regard the teaching
profession as their second alternative because of the insignificant nature of salaries, which makes many
of them engage in other business ventures to support their monthly salaries. This, however, leads to
adversities in the achievement of educational goals and objectives because commitment, concentration,
motivation, and interest might be affected, especially if the business is more profitable.

Implementation of curriculum becomes difficult for teachers in the schools due to economic
dissatisfaction that has affected their psychological thinking and sound word comes from sound mind.
Enaibe (2013) observed that the implementation of the curriculum in the class would suffer when the
teachers are not economically balanced, and the result is adverse performance on the side of students.
Bamigboye et al. (2016) explained that the unstable changes in the price of commodities in the market
nowadays have drastically affected the well-being of many teachers in the country to the extent that many
of them are unable to pay house rent. Echor and Lohor (2022) stated that dissatisfaction with the economy
in this country had made teachers cut down their demands and manage the little available, which
consequently impacted negatively on their actions and reactions in the classroom.

Students’ academic performance is the major target of all stakeholders in education. The type and
location of schools where teachers work are also among the factors contributing to teachers’ level of
economic dissatisfaction in the country. Salary payment disparities among Federal, State, and private
teachers, the mode of supervision and monitoring, and job security also determine the nature of
dissatisfaction they display with the job. Life Learners (2020) observed that many teachers from both
private and public schools have engaged in examination malpractice between 2005 and 2011, as the
record showed. This is introduced among the teachers to augment the undeserved little amount of salary
being paid by the government. Andrew et al. (2023) also supported the view and stated that crimes such
as bribes for getting admission having high grades, to mention a few, have become a practice among the
Universities, Colleges of Education, and Poly Techniques teaching and non-teaching staff in Nigeria.
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Teachers’ job performance has been hampered due to the degree of discomfort and dissatisfaction
arising from poor accommodation, health care, and inability to get basic food needs, among others, which
are described to have a direct connection with the emotional, psychological, and mental state of
individuals (Andrew et al., 2023). This implies that teachers in Nigeria are not treated as expected, and
they have similar dreams to those highly paid workers in Nigeria; they pay the same revenue, bear the
same identity, buy the same commodities in the markets, and their wards attend the same schools.

Furthermore, Andrew et al. (2021) maintained that economic dissatisfaction causes inadequate food,
poor health care, poor accommodation, and a host of others, which have adverse consequences on
teachers’ thinking skills, health, and behaviors in the classroom and even the academic performance of
students. Similarly, Oyovwi (2022) submitted that teachers who are the curriculum implementers in
schools would not be able to perform well if they cannot meet their daily needs due to the high cost of
living brought about by economic dissatisfaction. The condition of teachers may bring about the division
of attention and poor concentration on the teaching profession, thereby reducing their performance. Some
even develop unnecessary attitudes toward their primary assignment in school and thereby give an
improper explanation of any concept taught; as such, students lose interest in the class activities, thereby
affecting their performance both in internal exams and others. Equally, Islamic Studies teachers who are
expected to portray a high level of modesty, morals and consideration could become non-challenges,
corrupt, bribe collectors and even perpetrators of examination fraud for money as a result of economic
dissatisfaction in the country.

Theoretical Framework

The theory of academic achievement developed by Wahlberg in 1981 was used in this study.
Wahlberg was an American educational psychologist who made tremendous contributions to the field of
psychology. His theory focuses on background characteristics that normally influence achievement in
the educational system. The theory states that the psychological characteristics of individuals and their
immediate psychological environment influence the educational outcome (Andrew et al., 2023).

The above-stated theory describes how the psychological state of individuals affects their
performance in educational settings. Teachers in schools who are marginalized and maltreated might not
be able to develop sound, positive, and effective attitudes toward the job due to the fact that their
psychological state is not working accordingly. They feel inferior and less important in society when
their social, economic, and medical status is to be compared with other workers in Federal parastatal and
universities, among others. This implies that teacher’ psychological characteristics as far as economic
dissatisfaction would influence their performance in the job no matter how they wish to show
consideration.

The figure presented below shows the relationship between the influence of economic dissatisfaction
on teachers’ psychological characteristics and their job performance in the schools. From the figure, it
was discovered that an increase in the sale of commodities in the market, transportation, medical charges,
and house payments had seriously contributed to dissatisfaction with the economy for teachers in Kwara
State. This situation, however, tends to influence teachers’ mental stability, emotional feelings, and
motivation which is likely to affect teachers’ performance in the schools.

ECONOMIC
DISSATISFACTION

1. Increase in the

price of sales -
2. Increase in the fees
of transportation




SDU Bulletin: Pedagogy and Teaching Methods 2024/4 (69)

Source: Field work 2024

Methodology

This study examined the influence of economic dissatisfaction on the teaching of Islamic Studies in
Kwara State. A descriptive research survey design was used in this study. The population of this study
was all secondary school teachers in Kwara State, while the target population was secondary school
Islamic Studies teachers in Kwara State. A multi-stage sampling technique was adopted in this study to
select the respondents. All Islamic Studies from the three Senatorial Districts (Kwara Central, North, and
South)inKwaraparticipated in the study. Furthermore, two local government areas were selected from
each Senatorial District using a simple random sampling technique. Therefore, llorin East and South
from Kwara Central, Moro and Patigi from Kwara North, and Ifelodun and Offa from Kwara South were
the selected local government areas used in the study. In addition, a purposive sampling technique was
adopted in selecting two secondary school Islamic Studies teachers from each school.

More so, out of 775 registered secondary schools in Kwara State, 412 are public secondary schools,
while 363 are private secondary schools (Ministry of Education and Human Capital, 2024). Also, 258
were selected using Krejcei and Morgan 1970. Hence, 43 secondary schools were selected from each
local government area (43x6=258). Therefore, 516 Islamic Studies secondary school teachers were used
in the study.

The instrument used in this study was an adapted questionnaire from Andrew et al. (2023) titled
Influence of Economic Dissatisfaction on Teaching of Islamic Studies (IEDTIS). The instrument
contained ten items, and four Likert- scales of Strongly Agree (SA), Agree (A), Disagree (D), and
Strongly Disagree (SD) were used to elicit information from the respondents. Secondary school students’
pro forma was used to determine their level of academic performance in the subject.

Both descriptive and inferential statistical tools were used in the study. The percentage was used to
analyze the demographic data of the respondents. All research questions had corresponding hypotheses
therefore, a t-test was used to test all hypotheses at a 0.05 level of significance.

Result and analysis

Table 1. Demographic representation of Participants (Islamic Studies Teachers)

Items Frequency Percentage
Gender

Male Teachers 315 73.6
Female Teachers 113 26.4
Total 428 100
School Type

Public schools 169 65.5
Private schools 89 345
Total 258 100.0

Table 1 displays the demographic representation of the participants, Islamic Studies teachers in
Kwara State. The table shows that out of 516 questionnaires distributed to Islamic Studies teachers in
Kwara State, only 428 (83%) questionnaires were properly done and retrieved. Therefore, out of 428
Islamic Studies teachers who participated in the study, 315 (73.6%) were males, while 113 (26.4%) were
females. This implies that the population of male Islamic Studies teachers who participated was higher
than the population of female Islamic Studies teachers in Kwara State. This also indicated that the
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population of males teaching Islamic Studies in secondary schools in Kwara State is higher than females.
Furthermore, it showed from the table that out of 258 secondary schools that participated in the study,
169 (65.5%) were public schools while 89 (34.5%) were private schools in Kwara State.

Research Question 1: what is the Islamic Studies teachers’ level of economic dissatisfaction in Kwara

State?

Table 2. The Islamic Studies teachers’ level of economic dissatisfaction in Kwara State

S/N

ITEMS

X SD Decision

1. High cost of commaodities in the market 249 0.50 Moderate

affects Islamic Studies teachers’
feeling in the classroom

emotional

2. Imbalance psychological state caused by 2.64 0.66 Moderate
economic dissatisfaction disallows Islamic
Studies teachers to have positive thought

about the job

3. Teachers’ salary discrepancies affects 256  0.62 Moderate
Islamic Studies teachers’ motivation

4. Challenging health status experienced by Islamic 3.040.64High
Studies teachers due to economic

dissatisfaction belittles their
commitment and concentration

5. Economic dissatisfaction in the country 2.71 0.68  Moderate
does not allow Islamic Studies teachers

to concentrate on teaching alone

6. Engaging in another alternative job coupled 3.08 0.86 High
with teaching affects Islamic Studies

teachers’ effectiveness
7. Uncontrolled emotional reacti

on caused 2.89 0.55 Moderate

by economic dissatisfaction does not

allow Islamic Studies teachers to
work effectively

8. High cost of transportation fare affects 3.23 0.84 High

Islamic Studies living styles

9. Impromptu increase in the charges of 2.61 0.89 Moderate

tenancy makes Islamic Studies
teachers lose interest in the job

10. Economic policies adopted by 3.16 0.81 High
the government in Nigeria disallow

Islamic Studies to perform effectively

Average Mean 2.84Moderate

Note: 0-1.99 is low, 2.00-2.99 is moderate and 3.00-4.00 is high, X=Mean, SD=Standard

Deviation

The table 2 showed that the average mean of the level of influence of economic dissatisfaction on
Islamic Studies teachers in Kwara State was moderate with 2.84. It was also appeared from the table that
hike in the transportation fare of teachers contribute large portion to their suffering because of highest
mean score of 3.23. This implies that many Islamic Studies teachers in Kwara State find it difficult to
manage the salary properly due to inconsiderable amount of money paid for their transportation.
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Hypotheses Testing
HO1: there is no significant difference in the influence of economic dissatisfaction on teaching of
Islamic Studies in Kwara State based on gender

Table 3. There is no significant difference in the influence of economic dissatisfaction on teaching of
Islamic Studies in Kwara State based on gender

Variable N Mean SD df t sig. Decision
Male 315  25.83 2.37

426 4396  0.000 Rejected

Femalell3  24.82 1.01

Source: SPSS 2025 version

Given that t-value of 4.396, df=426 and p-value 0.000<0.05, therefore the result of independent
sample t-test showed that there was significant difference between male and female Islamic Studies
teachers in the influence of economic dissatisfaction in teaching in Kwara State. This implied that both
male and female teachers of Islamic Studies in Kwara State experience the same problem as far as
economic dissatisfaction is concerned. It also displayed that male teachers of Islamic Studies are highly
dissatisfied with the economy of the country because of the mean score of 25.83.

HO02: there is no significant difference in the influence of economic dissatisfaction on teaching of
Islamic Studies in Kwara State based on school type

Table 4. There is no significant difference in the influence of economic dissatisfaction on teaching of
Islamic Studies in Kwara State based on school type

Variable N Mean SD df t sig. Decision
Public 169  25.45 2.55

256 -1.097  0.000 Rejected

Private 89 25.76 1.04

Source: SPSS 2025 version

Table 4 shows that the mean and standard deviation for public schools were 25.45 and 2.55,
respectively, while the mean and standard deviation for private schools were 25.76 and 1.04 with df=256.
The calculated t-value was -1.097and p-value 0.000<0.05. Therefore, since the p-value was less than
0.05 then, hypothesis two was rejected that there was a significant difference between public and private
Islamic Studies teachers in the influence of economic dissatisfaction on teaching in Kwara State. This
implied that both male and female teachers of Islamic Studies in Kwara State experience the same
problem as far as economic dissatisfaction is concerned. Given that the mean score for public was 25.45
and private 25.76, it showed that the influence was almost the same.

Discussion of the Findings

The finding of the study showed that the percentage of male Islamic Studies teachers who
participated in the study was higher than the percentage of female Islamic Studies teachers in Kwara
State. This might be a signal showing that the number of male Islamic Studies teachers is higher than
that of female counterparts in Kwara State. Similarly, the study revealed that the percentage of public
teachers was higher than that of private schools in Kwara State.

Furthermore, there was a significant difference in the influence of economic dissatisfaction on the
teaching of Islamic Studies in Kwara State based on gender in Kwara State. This result is in line with the
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finding of Echor and Lohor (2022) that economic dissatisfaction in the country has a great significant
impact on teachers’ jobs and family management. The finding of the study also showed that there was a
significant difference between public and private Islamic Studies teachers in the influence of economic
dissatisfaction in teaching in Kwara State. The finding of the study agreed with the finding of Oyovwi
(2022) that economic dissatisfaction has a great impact on the implementation of the Science curriculum
in Delta State.

Conclusion

Based on the findings of the study, it was concluded that the level of influence of economic
dissatisfaction among Islamic Studies teachers in Kwara State is moderate. It was also concluded that
male Islamic Studies teachers experience a high level of economic dissatisfaction in teaching because of
many factors, which may include family responsibilities. The study also concluded that the difference in
the level of dissatisfaction in the job between public and private teachers of Islamic Studies was very
little which indicated that all teachers experience the same nature of problem.

Recommendations

The following were the recommendations generated in the study based on the findings:

1. School management should plan a way of sustaining Islamic Studies teachers’ motivation and
dedication;

2. Government should implement minimum wages for Kwara State teachers to ease the situation;

3. Private organizations should design meaningful incentives for the teachers in order to ameliorate
their suffering.
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HUT'EPUSAHBIH KBAPA IITATBIHIAAT'BI OPTA MEKTEIITEPJAE UCJIAMTAHY
IIOHIHIH M¥TAJIIMAEPIHIH OHIMJAUIII'THE 9KOHOMMKAJIBIK
KAHAFATTAHBAYUWBIJIBIKTBIH OCEPI"

Anparna. byn 3eprrey Hurepusueiy KBapa mrarsiHga opra MEKTENTeple MCIaMTaHy MOHIHIH
MYFaTiMAEpiHIH OHIMIUIIrHE SKOHOMHUKAIIBIK KaHAaFaTTaHOAYIIBUIBIKTRIH 9CEepiH 3epTTeldl. 3epTTeyae
cunarTaMaiblK SUrVeY 3epTTey Au3aiiHbl KOJAaHbU1bl. 3epTTey 00beKkTicl peTinae KBapa mraTelHIarbl
OapIbIK MCIaMTaHy MOHIHIH MyFalliMepl KapacThIpbUIIbl. 3epTTey Kypasbl peTiHae « IKOHOMHUKAIBIK
KaHaFraTTaHOAYIIBUIBIKTBIH UCIamMTaHy ToHIH okpITyFa ocepi (IEDTIS)» aTTer OGeitimaenren cayamHama
KOJIJaHbUIBL. 3epTTey/le CUIaTTaMalblK JKOHE HHAYKTHBTI CTAaTUCTHKAJBIK OICTEp KOJJIAHBLIBIL.
PecnionnenTrepiin 1eMorpa@usuiblK JAepeKTepl MalbI3AbIK KOPCETKIIINEH TalJaHbl, ajd OapiblK
rUroTe3anap/sl TeKcepy YIIiH t-TecTi KONJaHbUIAbL. 3epTTey HoTmxkenepi KBapa mraTelHIarel opTa
MEKTEINTEeP/Ie HCIaMTaHy IMOHIHIH MyFaliMJepl apachlHIa €p ajaMJap/blH HaibI3bIK KOpCEeTKIII
oifenepneH >xorapbl ekeHl aHbIKTangbl. CoHbIMeH Karap, KBapa mtaTblHAa HcIamMTaHy MOHIHIH
MyFalliMJIepl SKOHOMHUKAJIBIK KUBIHJIBIKTapFa KapaMacTaH >XaFaaiibl O0ackapyra KaOUIeTTI eKeHJIri
KepceTuiai. JlereHMeH, SKOHOMHUKAJIBIK KaHaFraTTaHOAYIIBUIBIKTBIH MYFaJiMJIepre acepi >KbIHBIC MEH
MEKTeI TypiHe OaliIaHbICThl A TapiIbIKTall albIpMalIbUIBIKKA HE €KeH1 aHBIKTAJAbI. 3epTTeY HOTHKeENepl
Ooitbinmia  KBapa ~ mTartelHOa ~— MclIaMTaHy — IOHIHIH MyFasiMziepiHe YKOHOMHUKAJIBIK
KaHaFaTTaHOAYIIBUIBIKTBIH OCEP JACHTEWl OPTabIK JEHreHe eKeHIr auThUIAbl. 3epTTeyIe YKIMETKE
KBapa mrarelHIaFrel MyFaliMAEpAiH KUBIH 3KOHOMMKAJBIK KaFAalblH >KEHUINETY VIIIH MarbIHAJIbI
BIHTAJIAH/IBIPY IIapajiapblH 931pJI€y YChIHBUIBL.

Tyiiin ce3aep: DKOHOMUKAIBIK KaHAFaTTaHOAYIIBUIBIK, YCTa3/AbIK, HCIIAMTaHy MYFalliMJepi, opTa
MEKTETI.
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Vuusepcurer Unopun Hurepus,
2Vuusepcuter Asb-Xukma, Unopun, Hurepus
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BJIAAHUE SKOHOMHUYECKOI'O HEJOBOJIbCTBA HA TIPOU3BOAUTE/IBHOCTD
YUUTEJEHN HCIIAMCKHUX HCCIIEAOBAHHUU B CPEJHUX IIKOJIAX IITATA KBAPA,
HUT'EPUSA

AHHOTanus. B 3TOM ucciie1oBaHUM W3y4aioCh BIUSHHE YKOHOMUYECKON HEYTOBICTBOPEHHOCTH
Ha MPOU3BOAUTEIBHOCTh YUYHUTENIEW HCIAMCKHUX HCCIEOBaHWNA B CpeqHUX IIKojax mTara Ksapa,
Hurepus. HccnenoBarenbckuii Au3aiiH, UCMOJIB30BAHHBIN B ATOM HMCCIICIOBAHUHU, MPEACTABIISIT COOOM
onucaTelbHbId Au3aiiH onpoca. COBOKYMHOCTh 3TOrO HCCIEIOBAaHMS BKJIIOYala BCEX YyduTelen
HCIAMCKHX HccaenoBanuii B mrare KBapa. MTHCTpyMeHTOM, MCIIOJIb30BaHHBIM B 3TOM HCCJICIOBAHHH,
ObLTa alanTUPOBaHHAs aHKETa IMOJ Ha3BaHUEM «BIMsSHHE YKOHOMHYECKON HEYJTOBIIETBOPEHHOCTH Ha
npenoaaBanue uciamckux uccienoBanui (IEDTIS)». B atoM mccrnenoBaHu#M HCIONB30BATUCH Kak
oIHcaTeNbHbIC, TAK W HH()EPEHIINAIBHBIC CTATUCTHYCCKHE WHCTPYMEHTHI. JleMorpadudeckue JTaHHbIC
PECIIOHICHTOB aHAJIM3UPOBAIIMCH C MCITOJIb30BAaHUEM IPOIICHTOB, B TO BpeMs Kak JUIsl TIPOBEPKH BCEX
TUIIOTE3 B MCCIICIOBAHUH HCIIOIB30BaJICA t-KpuTepuid. Pe3ynbTaTsl 3TOro UCCie0BaHus OKa3alid, YTO
MIPOLIEHT MY>KYMH-YUHUTENEH NCIaMCKIX MCCIeIOBAaHUMN B CpEAHHX IIKoyax B mrtaTe KBapa Boliie, yeM
KEHIIMH. AHAJIOTHYHBIM 00pa3oM, pe3yibTaT MOKa3al, YTO YUYUTENS UCIaMCKUX UCCIIE0OBAHUH B IITATE
KBapa crnocoGHBI yIpaBisTh KECTKOW KOHOMHUKOHN B CcTpaHe, XOTS Obljla 3HAYUTENIbHAsA pa3HHIIA BO
BIIMSIHUM YKOHOMHYECKOU HEYJOBJIETBOPEHHOCTH HA YUUTEJEH B 3aBUCUMOCTH OT T10JIa U TUIIA IIKOJIBI.
B wuccnemoBanum Obul  cAemaH BBIBOJ O TOM, YTO YPOBEHb BIMSHHUS SKOHOMHUYECKOM
HEYJIOBJIIETBOPEHHOCTH Ha IIpernojaBaTeliell ucaaMcKux Hayk B mtate KBapa Obu1 ymepeHHbIM. [loaTomy
B HCCIIEZIOBAHUU OBLIO PEKOMEHI0BAHO, YTOOBI IPABUTEIHCTBO MOJTOTOBUIIO 3HAUUMBIE CTUMYJIbI TS
npenoaasartesnie B mrate KBapa, 4TO0BI YIyUIIUTh TAXKEI0€ SIKOHOMUYECKOE TIOJI0KECHHE.

KiroueBble  cjioBa: OKOHOMHUYECKAsl  HEYIOBIETBOPEHHOCTb, MPEMNOJaBaHUE,  yUUTENsS

HCIaMOBCACHNA, CpeI[H}IH IIIKOJIa.
Received 23 December 2024
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PA3BUTUE KOMMYHUKATHBHBIX HABBIKOB Y JOIIKOJIbHUKOB B
OBPA3OBATEJIbBHOM CPEJIE: AHAJIN3 D®PEKTUBHOCTHU UT'POBBIX
TEXHOJIOI'MHA

AHHoTauus. MccrenoBaHue TNOCBAMICHO AaHAIM3y TEXHOJIOTUH 3(P(EKTUBHOCTH HIPOBBIX
aBTOMAaTOB B Pa3BUTHH KOMMYHHMKATHBHBIX HAaBBIKOB y JOIIKOJBHHKOB B 00pa30BaTEIbHON Cpejie.
Ilenpto paboOTHI sBISETCS BBIABICHUE J(PQGEKTUBHBIX MEJArOTMYECKUX YCIOBUW W METOJUK,
crocoOcTBYIONNX (HOPMHUPOBAHHUIO PEYEBOM AKTUBHOCTH M COIIMAILHOTO B3aUMOJICHCTBUS Y JIETEH.

B wuccnegoBaHMM NpPUMEHEH CMEIIAHHBIA METOAOJOTMYECKHI TMOAXOJ, BKIIFOYAIOLIHIA
KAueCTBEHHbIE M KOJWYECTBEHHbIE METOAbl. B KayecTBe JHMAarHOCTUYECKUX HWHCTPYMEHTOB
ucrnonb3zoBanuck merogukun M.U. Jlucunoii, O.B. JIpiounoii, JI.A. Benrepa u I'.A. Ilykepmana, a
TaKKe aHKCTHUPOBAHHWE POIUTENCH M HAONIOJCHHE 3a TOBEACHHUEM JIeTe B €CTECTBEHHBIX
KOMMYHUKATUBHBIX CHUTyallUsiX. OKCICPUMEHTAJIbHAsI 4YacTh WCCIIENOBAHMUS TPOBOAMIACH B
nowmkobHbIX yupexaeHusx KI'KIIT "Acnu-can Nel79" u Ne67" ropona Anmatsl, oxBatbiBas 30 nereit
crapmieid rpynnbl. CraTUcTHYeckas o0pa0dOTKa JaHHBIX OCYHIECTBISLIACH C NpuMeHeHHem U-
Kputepusi MaHHa-YUTHU U KOPPETALMOHHOTO aHau3a CupMeHa.

Pe3ynbrarhl moATBEp MM 3HAYUTEIHHOE MOBBIIIICHUE YPOBHS KOMMYHUKATHBHBIX HABBIKOB Y
JOLIKOJIbHUKOB TOCJI€ BHEJIPEHHUS UIPOBBIX TEXHOJOrui. KommyecTBo neTeil ¢ BBICOKUM YpPOBHEM
pEYEeBOI AKTUBHOCTH YBEJIUYHIIOCH, @ I0JIS IETEH ¢ HU3KHUM YPOBHEM COKpaTHiIach Oojiee ueM B TpU
pa3a. AHanu3 JaHHBIX BBIABHI BBICOKYIO 3((EKTUBHOCTH POJIEBBIX M TEATPATU30BAHHBIX UIP, a
TaKKe BIMsTHUE 00pa30BaTEIbHOM CPENIbl M YIaCTHUsl POJUTENEH Ha pa3BUTHE OOIIEHUS Y IETEH.

BreIBobI MCceqOBaHUS MOJYEPKUBAIOT HEOOXOAWMOCTh WHTETPAIlMM WIPOBBIX METOJMK B
JIOIIKOJIbHOE 00pa30BaHUE U JATbHEHIIIETO U3yUYCHUsI BIUSHUS [MU(GPOBBIX TEXHOJIOTHM Ha MPOIIeCC
(bopMUPOBaHNS KOMMYHUKATUBHBIX HABBIKOB.

KiloueBblie cj10Ba: KOMMYHHKAaTHBHBIE HAaBBIKH, JIOIIKOJIBHOE O0Opa3oBaHUE, HTPOBas
NEeSATEIbHOCTh, PA3BUTUE PEUH, COLIMAIBHOE B3aUMOICUCTBHE.

Bsenenne

CoBpeMeHHas cucTeMa JIOIKOJIBHOr0 00pa3oBaHus yAeseT 0c000e BHUMaHUe (OPMHUPOBAHUIO
KOMMYHUKATHBHBIX HABBIKOB Y H@Teﬁ, IMOCKOJIBKY OHHU SABJISAIOTCA OCHOBOM YCHGIHHOﬁ conaim3anumn
U JanbHeiero ooydyenus. Pa3sutue peun u crnocodbHocTu K 3(pPEeKTHBHOMY B3aMMOAECHUCTBUIO CO
CBCPCTHUKaAMU CHOCO6CTBy€T HC TOJIbBKO KOTHUTUBHOMY, HO U OSMOIHMOHAJIbHOMY U JIMYHOCTHOMY
pocTy peOeHKa.

B YCIOBUAX AKTHUBHOI'O BHCAPCHHA HWIPOBBIX W HMHTCPAKTHBHBIX MCTOAWK BO3PACTACT
noTpeOHOCT, B HAy4yHOM OOOCHOBaHMU HaubOonee 3((PEeKTUBHBIX MEAArOrMYecKUX IMOJIXO00B,
HAIpaBJICHHBIX Ha Pa3BUTUC pequoifI AKTUBHOCTH JOIIIKOJIBHHUKOB. B IIOoCJIICAHUE TOAbI
HCCIIEIOBATEN OTMEUAIOT 3HAYUTEIbHOE BIIMSHHUE pa3BUBAIOIIECH MpPeAMETHO-NIPOCTPAHCTBEHHON
Cpelbl, CEMEWHOTro BOCHUTAHHUS W 00pa3oBaTeNbHBIX TEXHOJIOTMH Ha mpouecc (HopMHpOBaHHS
KOMMYHUKATHBHBIX HaBBIKOB.

[lenpl0 HACTOSIIIETO HWCCIIEAOBAHUS SIBISICTCS HM3yYCHHE COBPEMEHHBIX I€IarOrHYeCKUX
YCIIOBUH ¥ METOJHK, CIIOCOOCTBYIOIIMX Pa3BUTHUI0 KOMMYHHUKAaTHBHBIX HaBBIKOB Y JIOMIKOJHHHUKOB.
B pabGorte paccMOTpeHBI pa3IMyYHbIE TUATHOCTUYECKHE WHCTPYMEHTHI, UTPOBBIC TEXHOJOTHUU H
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MeIaroru4eckre MpakTHUKHU, HAIPABJICHHBIE HAa PA3BUTHUE PEUYM U COLMAIBHOM ajanTaluu JETE.
UccnenoBanue omnupaercs Ha CMEIIAHHBIA  METOMOJOTMYECKMHA MOAXOJ, BKJIIOYAKOLIUN
Ka4eCTBEHHBIC M KOJIMYECTBEHHBIC METO/IbI aHAIM3a, YTO TIO3BOJISIET OJIYYUTh 0O bEKTUBHBIC JaHHBIC
0 IMHAMHKE PA3BUTHUSI KOMMYHUKATUBHBIX YMEHHM B JIOIIKOJILHOM BO3pacTe.

Takum 00pa3oMm, HEOOXOAMMOCTh W3Yy4YeHUs MW BHeApeHHUs S(OPEKTUBHBIX METOIOB
(hOpMHUPOBaHUS PEYH Y JCTEH JOIIKOIBHOTO BO3PACTa SIBISICTCS aKTYAIbHOW 3a/1aueil COBPEMEHHOMN
MeJJarOTUKH U TPeOyeT KOMIIEKCHOTO HAyYHOTO TOJIX0/1a.

MeToabl 1 MaTepHUAJIbI

HccnenoBanne nDpoOBOAWIOCH B CMEIIAHHOM METOJOJIOTMM, COYeTass KAauyeCTBEHHbIE U
KOJIMYECTBEHHBIE MeTo/Abl. KOJIu4YecTBEHHbIE METOJbl HUCIOJIB30BAJIUCh JUISI JUArHOCTUKHU
KOMMYHUKATUBHBIX HAaBBIKOB y JOILIKOJBHHUKOB, 4 KAYECTBEHHbIC — JUISl aHAJIN3a UX W3MEHEHUU B
X0/JI€ MeIaroruuecKoro KcrepuMenTa. VccienoBanrue npoBOAMIOCH B JOIMIKOJIBHBIX YUPEXKICHUIX
KT'KIT «fcmu-cang Nel79» u Ne67 ropona Anmatel. B Hem npunsiin yuactue 30 nmeteit crapiieit
TPYNIbl, KOTOPBIM MPEIATajcs CHEIHAbHO Pa3pa0OTaHHBIM KOMILIEKC WTp, HANpaBICHHBIA Ha
pa3BUTHE KOMMYHUKATHUBHBIX YMEHUM.

J1st IMarHOCTUKY KOMMYHUKATUBHBIX YMEHUN UCTIOIB30BAIIUCH CIEAYIONINE METOIbBI:

Juarnoctuka Beayuien Gopmbl 00IIeHNs JOIKOIbHUKOB (MeTonuka M.U. JIucunoii)

JlmarHocTrka conuaIbHO-KOMMYHUKATUBHOW KoMIieTeHTHOCTH (MeTouka O.B. J{piouHO)

JlnarHocTuka NEpUENTUBHBIX KOMMYHHMKATHBHBIX HaBBIKOB «JlaOupuHT» (MeTomuka JI.A.
Benrepa) [3].

Metoauka «PykaBUYKm» 7151 U3y4eHHs B3aUMOOTHOIIeHHH co cBepcTHUKamu (I.A. [lykepman)
[4].

Metonuka «KoMMyHHMKaTHBHBIE KadecTBa JMYHOCTU» MJid HAOJMIOACHHUS 3a TMPOIECCOM
B3aumoeiicTBus nereit (A.M. llletnannoit 1 M.A. Hukudoposoii) [5].

AHKETUpOBaHHE pOJIUTENEH [Nl U3Y4YeHHUS YPOBHA UX ydacTus B (HOpPMHUPOBAHHUH
KOMMYHHMKATHUBHBIX HaBBIKOB y JieTeil [6].

Habmroienue 3a moBeieHuEM JIeTeil B UTPOBBIX U €CTECTBEHHBIX KOMMYHUKATUBHBIX CUTYAIIUSIX
[7].

st 06paboTKH TaHHBIX PUMEHSITHCH:

e KonudecTBeHHbIE METO/Bl CTATUCTHYECKOW OOpabOTKH, BKIIOYAs BBIYMCICHUE CPEIHUX
3HAYEHUH U CPaBHUTENbHBIM aHaIU3 Pe3yNbTaTOB A0 U MOCJE MPOrpaMMmsl [8].

o U-kpurepuii MaHHAa-YUTHU U KOppeNAMOHHBbIN aHanu3 CroupMeHa [UIsi TPOBEPKU
3HAYUMOCTHU Pa3IMYUi B YPOBHSIX COPMUPOBAHHOCTH KOMMYHUKATUBHBIX HABBIKOB [9].

e KauecTBeHHBIM aHanu3: HaOMIOJIEHUE 32 JUHAMUKOW H3MEHEHUH B KOMMYHUKATHBHOM
MOBEJICHNH JOLIKOJBbHUKOB B Mpouecce uccieaoanus [10].

e UudopmupoBaHHOE corjacue: POAUTENM YYACTHUKOB Jlajd TMHCHhbMEHHOE CoTrjlache Ha
y4acTHe JIETe B UCCIEOBAHUMU.

o KoH(}pUAEHIIMATbHOCTh: IEPCOHANIBHBIE TaHHBIE JETe U poauTeNell He pacKpPBIBAIUCH, BCE
JaHHbIE ObUTH 00€3INYCHBI.

e OTtcyTCcTBHE Bpejia: UTPOBBIE METOJUKH COOTBETCTBOBAIM BO3PACTHBIM M TICUXOJIOTHUECKUM
O0COOEHHOCTSIM JETEH, UCKITIOYaIN CTPECCOBBIE CUTYAIUH.

e OOpaTHasi CBSI3b: BOCHUTATENH W POAUTENH MOTYYWIH PEKOMEHIAIMH 1O JalbHeHIeMy
Pa3BUTHIO KOMMYHUKATUBHBIX HABBIKOB JIETEH.

Pe3yabTarsl n UX 00CYyKAEeHHE

PGSYJ'IBTaTBI HCCIICAOBAaHUA IIOKa3aJik, 4YTO TIIOCJIC pCalru3allii KOMIIUJIEKCAa HIPOBBIX
pra)i(HeHI/II\/'I Yy HAOIIKOJBbHUKOB Ha6moz[anc;1 3HAYUTEIIHLHBIN POCT YPOBHA KOMMYHUKATHBHBIX
HaBBIKOB. CTaTUCTUYECKUH aHAIN3 BBISIBUII.
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Taﬁ.lmua 1. I[I/Ial“paMMa, IMOKa3bIBaromass M3MCHCHUSA YPOBHA KOMMYHHKATHBHBIX HABBIKOB Y
JOMIKOJIbHUKOB 10 U MOCJIC SKCIICPUMCHTA.

Kpacubie CTOJIOLIBI — MPOIEHT nereu o AKCIIEPUMEHTA.

NMazameHeHMe YPOBHA KOMMYHUMKaTUMBHBLIX HaBbIKOB Y OOLUKOJIBLHUMKOB
67%

70

s o skcnepuvMeHTa

s NMocne akcnepvmMmeHTa
60 |

50

40

30 |

Dona pereit (%)

10

BbBICOKMA YPOBEHb CpenHVA ypoBeHb HM3ZKMA ypoOoBeHb
YpoBeHk KOMMYHUMKaATUBHBIX HABbLIKOB

3eneHsle cTOIOIBI — IPOLEHT AETeH mocie 3xkcrepuMenTa. OCHOBHbIE M3MEHCHHUS:
o Bricokuii ypoeHns Bripoc ¢ 28% 10 67%.
e Cpennuii ypoBeHb cHU3HWICS C 37% 10 21%, Tak Kak JCTH YIYYIIWIA CBOU HABBIKH.
o Huskuii ypoBens cokparuics ¢ 35% 1o 12%, uyto noarsepxaaet 3pPpeKTUBHOCTh METOAUKH.

Tabauna 2. Jluarpamma, aeMoHcTpupyromas >PQEeKTUBHOCTb MIPOBBIX METOAUK M (PAKTOPOB
pa3BUTHS KOMMYHMKAaTUBHBIX HABBIKOB Y JIOIIKOJIbHUKOB.

3CbC|JEKTMBHOCTb WUIrpoBbIX METOOUK U CbaKTDpOB pPa3BUTUA KOMMYHUKATUBHbIX HAaBbIKOB

PoneBble Urpel

IunpnakTuyeckne urpe
TeaTpann30BaHHbIE NOCTAHOBKN
Obpa3soBaTenbHas cpefa
CTaTucTMyeckas 3Ha4MMoCTb

5%

Ponb cembi 2%

0 20 4‘0 66 80
3ddekTBHOCTL (%)

Kunrouessie rapameTpsl " X BIIUSIHHE (B %):
Ponessie UTPHI — 90% (oOyuenue MOJIENISIM MOBEJICHUS u JIMaJory).
Hunaktuueckue wurpsl — 85% (pa3BuUTHE AaKTUBHOTO CIyIIAHUS W B3aUMOJECHCTBHSA).
Tearpanu3zoBanHbie moctaHOBKH — 88% (BBIPa3UTEIBHOCTh PEYH, 3MOILMOHAIBLHOE OOIICHHUE).
ObpazoBatenbHas cpena — 80% (yBenuueHue YacCTOTHI OOLIeHMS).
Cratuctuueckas 3HauuMocTb —  95%  (moarBepxkaenue usmeHenudd p < 0,05).
Pons CEMBHU - 92% (BusHUE ponutenen Ha pazBuTHE peun).
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HUrpoBsle METOAMKM M BOBJIEYEHHOCTb POJIUTEIEH OKa3bIBAIOT CYIIECTBEHHOE BIIMSHUE Ha
(dhopMUpOBaHHE KOMMYHUKATHBHBIX HABBIKOB y JIETCH.

Tabéauna 3. AnprepHaTuBHAs cTojOyaras auarpamMMa, IOKa3bIBAaloOIlas W3MEHEHHUS YpOBHEH
KOMMYHHUKATHBHBIX HaBBIKOB y JOIIKOJIBHUKOB JI0 M I1OCIIE SKCIIEPUMEHTA.

70
60
50
40
30
20

10

ErICoEMIA YPOBEHE CpenHWi ypoBeHs Huzkmi ypoESHE

Bricokuii YPOBEHb BBIPOC C 27% o 67%.
Cpennuii ypoBeHb cauzmiics ¢ 40% 10 23%, Tak Kak 1€TH yIy4IIUId CBOU HAaBbIKU.

Huskwuit ypoBens cokparuics ¢ 33% no 10%, uto noarsepxaaet 3pGeKTUBHOCTh METOAMKH.

Ora muarpamma 0oJiee YeTKO BU3YATH3UPYET PA3IHUINS MEKY YPOBHIMH HABBIKOB U 00JIerdaeT
CPaBHUTEIbHBIN aHAIIN3.

BuiBoabI

B xoxe mccnenoBaHus ObLTM BBISBICHBI KIIOUEBBIE TMEIarOTHYECKHE YCIOBHS U METOJUKH,
criocobcTBytone 3pPeKTHBHOMY pPa3BUTHI0O KOMMYHUKATUBHBIX HAaBBIKOB y JI€TE€H JOLIKOJIBHOIO
BO3pacTa. AHamu3 JaHHBIX MOATBEPAWI, YTO HCIOJB30BAHHWE HIPOBBIX TEXHOJOTHH, CO3JaHHE
pa3BHBaOIIC 00Pa30BATEIBLHOW CpeIbl M BOBJICUCHHUE POJUTENCH TOJOKUTEIBHO BIHASIOT Ha
(bopMHpOBaHNE KOMMYHHKATUBHBIX HABBIKOB Y JIOIIKOJIEHUKOB.

Craructrueckasi 00paboTka pe3yJbTaToB MPOJIEMOHCTPUPOBAIA CYIIECTBEHHBIE N3MEHEHHS B
YPOBHE KOMMYHUKATHUBHBIX HAaBBIKOB JeTei. YUHMCIO JONIKOJHbHHKOB C BBICOKUM YPOBHEM
KOMMYHHUKATHBHBIX HABBIKOB YBCIIMYUIIOCH OoJiee 4yeM B JABa pasa, a 10JIsd I[eTefI C HU3KHNM YPOBHEM
cHHU3MIach Oomee yeM B Tpu pasza. Haubombimmii a¢ ekt mokazanu posieBble U TeaTpain30BaHHBIC
UTPbl, TaK KaK OHU CHOCOOCTBYIOT Pa3BUTHIO PEUYEBON BBIPAZUTENBHOCTH, WHUIMATUBHOCTU WU
CIOCOOHOCTH K IUAJOTYy.

Coznilanue KOMMYHHUKaTUBHO-OPUEHTUPOBAHHOM 00pa30BaTeIbHON Cpe/ibl U AKTUBHOE y4acTue
ponuTeNnel 3HAYUTENBHO YCHIMBAIOT J(PGEKTUBHOCTh Telaroruveckux crpareruit. [letw,
BOBJICUCHHBIC B COBMCCTHBIC HWI'PBI, UYTCHUC H O6CY)K}ICHI/I$I B CEMbLC, NECMOHCTPUPYIOT JIYUIIHUC
pe3yJIbTaThl B Pa3BUTUH KOMMYHHUKATHBHBIX HaBBIKOB. Ha OCHOBaHMM MTPOBEICHHOTO UCCIICIOBAHHUS
BBISBJICHBI KIIHOYCBBIC MICAArOrM4€CKUC YCIOBHA W MCETOJIHKH, CHOCO6CTBYIOHH/IG Pa3sBUTHUIO
KOMMYHHUKATHBHBIX HABBIKOB Y JIOIIKOJIBHUKOB.

e AKTHMBHOE BHEJIPEHHE UIPOBBIX METOAMK Kak BEIYyIIero CpeAcTBa  pa3BUTHUS
KOMMYHHUKATHBHBIX HABBIKOB Y JOIIIKOJBbHUKOB.
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e (Coznanue yciaoBuUH JIs KOMMYHUKATHBHO-Pa3BUBAIOIIECH 00pa30BaTeIbHON CPEIbI B IETCKUX
cajax.

e Pacmiupenue cOTpyIHUYECTBA IME€aroroB M pojauTeseil B Bompocax (OopMHUpPOBaHUS
KOMMYHHUKATHUBHBIX HaBBIKOB Y JIOIIKOJIbHUKOB.

o [IpoBeneHHE MOTOTHUTEIBHBIX HCCIEIOBAHUN M0 HMHTErpaliu MU(POBBIX TEXHOJOTHHA B
mponeccC pa3BUTHA KOMMYHUKATUBHBIX HABBIKOB.

TakuM 00pazoMm, IPOBEIECHHOE HCCIEIOBAHUE MOJTBEPXKIAET, YTO KOMIUIEKCHBIA MOIXOJ,
BKJIIO‘-IaIOIJ_II/Iﬁ HUI'pOBLIC MCTOAWKH, OpraHU3alluIO O6p330BaT€JILHOI>’I CpcAbl 1 AaKTUBHOC BOBJICUCHUC
ceMbH, ABIsAeTcs Hanboee 3¢ hHeKTUBHON cTpaTerueil GopMuUpoBaHUS KOMMYHUKATUBHBIX HAaBHIKOB
Y IOUIKOJIBHUKOB.

3akioueHue

Hacrosimee uccnegoBanue MOATBEPAMIIO 3HAYMMOCTh KOMIUIEKCHOTO IMOJAXOAAa K PAa3BUTHIO
KOMMYHUKATUBHBIX HAaBBIKOB Y JIOIIKOJBHUKOB. AHAJIN3 IOJYYEHHBIX JAaHHBIX IOKa3al, 4YTO
HCIOJIb30BAHUE WUIPOBBIX TEXHOJOIWH, CO3JaHUE IPEAMETHO-PA3BUBAIOIICH CPEAbl U AKTUBHOE
BOBJICUCHUE CEMBbU SABIAIOTCS KIIIOYEBBIMU  (PAKTOpaMH, CHOCOOCTBYIOLIUMH  YCIICITHOMY
(OPMUPOBAHUIO PEUEBBIX U COIMAILHBIX YMEHUH Y JICTCH.

B xone skcnepuMeHTa ObLIO BBISBICHO CTATHUCTUYECKM 3HAYMMOE YIy4IlIEHHE MOoKas3aTenei
KOMMYHUKATUBHBIX HABBIKOB Y JOIIKOJbHUKOB. KOJIMYECTBO JI€TE€H C BHICOKMM YPOBHEM PEUYEBOM
aKTUBHOCTH YBEIMYHIIOCH OoJjiee 4eM B JBa pas3a, TOrJa KaK YHCIO JETe C HU3KUM YPOBHEM
OOIICHMSI COKPATHIIOCh B TpU pasza. Hamboree pe3yabTaTUBHBIMH METOJAMH OKa3aJIMCh POJICBBIE
WUTpPbl, AUAAKTUYECKHE YIPAKHEHHS M TeaTpaM30BaHHbIE IIOCTAHOBKH, CTUMYJIUPYIOIINE
WHUIMATUBHOCTh U BBIPA3UTEILHOCTh PEYH.

Pe3ynpTaThl MccneqoBaHUsA TaKKe IMOKa3ald, 4YTO JAETH, aKTUBHO B3aUMOJCHCTBYIOLIUE C
POIUTENAMH B TIPOLIECCE UTP, YTCHHUS] U OOCYXICHHH, TEMOHCTPUPYIOT O0Jee BBICOKHM YpOBEHD
KOMMYHUKATUBHBIX HABBIKOB, YEM UX CBEPCTHUKH, HE MOIYYAIOLIME aHATOTUYHOU MOAICPKKH.

Takum o0Opa3om, JaHHOE HUCCIEIOBAaHUE MOATBEPKIAET, YTO UTPOBBIE METO/bI, KAaUeCTBEHHAS
oOpa3oBarenpHasl cpela M MOAJEpKKa CeMbU SBIsAIOTCA HambOosee 3(H(PEKTUBHBIMU YCIOBUSMU
(hopMUpOBaHHSI KOMMYHUKATUBHBIX HABBIKOB Y JOITKOJIEHUKOB.

BbaarogapuocTu

ABTOpBI BbIpakatoT HckpeHHIow OnarogapHocts KI'KIT "Scmu-cam Nel79" u Ne67 ropona
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MCCIICIOBAaHUH.
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METOAMYECKHE PEKOMEH/IAIINU U HAYYHOE COTIPOBOXKICHHE PAOOTHI.

ABTOp TakXe BbIpakaeT OJIaroJJapHOCTh KOJUIEraM M 3KCIepTaM B 00JacTH JIOIIKOJIBHOTO
00pa3oBaHMs 3a [IEHHBIE COBETHI, KOHCTPYKTUBHYIO KPUTHKY ¥ BKJIAJ] B pa3padOTKy METOJOJOTHH
HCCIIeIOBAHMS.

Hakonen, mpu3HaTeIbHOCTh BBIpaKaeTCs AETSM-yYaCTHHKAM OJKCIIEPHMEHTA, Ybe aKTHBHOE
y4JacTHe CIIOCOOCTBOBAIO IOJIYYEHUIO 3HAUMMBIX PE3y/IbTaTOB M BHECIO BKJAJA B JalbHelIiee
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MEKTEIKE JEWTHTT )KACTAFBI BAJIAJIAPABIH KOMMYHUKAIUSIBIK
JTAFIBLIAPBIH JAMBITY: OMBIH TEXHOJOT MSIIAPBIHBIH, TUIMILTITTH
TAJJIAY

Anpatna. byn  3eprrey Mekrenmke AeiiHri  OamamapaeiH - OutiM  Oepy  opTachiHaa
KOMMYHHUKATHBTIK JIAFbUIAPBIH JTAMBITYJAFbl OWBIH TEXHOJOTHSUIAPBIHBIH THIMAUITIH TaygayFa
apHanFaH. 3epTTeyIiH MaKcaThl — OallalmapiAblH Ceiiyiey OCJCeHIUIIH XKoHE JJIEyMETTIK e3apa
OpEKETTECYiH KaJIBINTACTBIPYFa BIKMAJI €TETIH THIMII IEIarorHKaJIbIK JKaFdaiiap MEH omicTep/Il
aHBIKTAY.

3epTTeyne apajac diCHAMANIBIK TOCLT KOJIAHBUIIBL, OJ CalallblK JKOHE CAHJIBIK OIICTEepi
KaMTHabl. J{lnarnoctukansik Kypanaap perinae M.M. Jlucuna, O.B. [Ipi6una, JI.A. Benrep xone ['.A.
IlykepmaHn omicTemMenepi, COHIaii-aK aTa-aHaJlapFa apHAJFaH cayallHama jKoHe OayianapblH TaOuru
KOMMYHHKAITUSUTBIK KaFJaiiapaa MiHe3-KYIKBIH OaKbutay KOJIIAHBULABI. DKCIEPUMEHTTIK OeiM
Anmatel KanachiHbIH «Scmu-cag Nel79» xone Ne67 MekTenke NeWiHTT MEKeMelepiHe OTKI3UIIi,
oraH 30 epecek ToIm Oajiagapbl KaTbICTHI.

Hotmxkenep kepceTkeHjeH, OWbIH TEXHOJOTHSJIAPBIH CHTI3TCHHEH KEHIH MEKTEeIKe JeHiHTi
OananapabplH KOMMYHUKATHUBTIK JAFbUIAPBIHBIH JCHTell aiTapiblkrail ecti. JKorapel AeHrenaeri
celiney Oencenainiri 6ap Oananap caHbl apTThl, all TOMEH JCHIeilIl Oananap caHbl YIII ecere a3aiijibl.
Jlepektepai Tanuay pesiiK ®KoHe TeaTpIaHIbIPbUIFaH OWBIHIAPIBIH KOFAPhl THIMJIUIITTH, COH/Ial-aK
OutiM Oepy OpTAaChIHBIH KOHE ara-aHajap/blH KAThICYBIHBIH Oallaiap/blH KapbIM-KaThIHACKIH
JAMBITYFa 9CEPiH aHBIKTAIBI.

3epTTey HOTKENepl MEKTenKe AeHiHri OimiM Oepy »KyieciHe OWBIH OICTepiH EHTi3YyIiH
MaHBB3ABUIBIFBIH ~ JKOHE  HU(PIBIK  TEXHOJOTHSUIAPABIH ~ KOMMYHHKATHBTIK — JIaFabUIapibl
KAJIBIITACTBIPYFa 9CEPIH OJIaH opi 3epTTey KAKETTUIIrH KopceTeIi.

Tyiiin ce3nep: KoMMyHUKAaTHBTIK JarapuIap, MEKTETKe JCHiHT1 OiTiM, OMBIH OpeKeTi, coiey
TUTIH JaMBITY, 9JIEyMETTIK e3apa OaiiaHbIC.
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13Abai Kaznpu, Almaty, Kazakhstan
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DEVELOPMENT OF COMMUNICATION SKILLS IN PRESCHOOL CHILDREN IN
AN EDUCATIONAL ENVIRONMENT: AN ANALYSIS OF THE EFFECTIVENESS OF
GAMING TECHNOLOGIES

Abstract. The study focuses on the development of communicative skills in preschoolers within
the educational environment. The aim is to identify effective pedagogical conditions and methods
that contribute to the formation of speech activity and social interaction in children.

A mixed methodological approach was applied, incorporating both qualitative and quantitative
methods. Diagnostic tools included methodologies by M. I. Lisina, O. V. Dybina, L. A. Venger, and
G. A. Tsukerman, as well as parental surveys and observations of children’s behavior in natural
communicative situations. The experimental part of the study was conducted in KHKP "Nursery-
Kindergarten No. 179" and No. 67 in Almaty, covering 30 preschoolers in senior groups.

The results confirmed a significant increase in the level of communicative skills among
preschoolers after the introduction of gaming technologies. The number of children with a high level
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of speech activity increased, while the proportion of children with a low level decreased more than
three times. Data analysis revealed the high efficiency of role-playing and theatrical games, as well
as the impact of the educational environment and parental involvement on children's communication
development.

The findings emphasize the need to integrate gaming methodologies into preschool education
and further explore the impact of digital technologies on communicative skill formation.

Keywords: Communicative skills, preschool education, play-based activity, speech
development, social interaction.
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