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DIFFERENTIATED EDUCATIONAL CONTENT FOR INCLUSIVE
ENGLISH LANGUAGE CLASSROOMS IN KAZAKHSTAN: A SCOPING
REVIEW

Abstract. Kazakhstan ratified the United Nations Convention on the Rights of Persons with
Disabilities in 2015, and inclusive education became a national priority. Policy has moved faster than
classroom practice, especially in rural schools. This scoping review maps research published from
2016 to 2025 on differentiated instruction and digital tools in inclusive English language teaching in
Kazakhstan. We searched eight databases and repositories and screened reference lists. Seventeen
studies were included. Seven of them focus directly on English or foreign language teaching. The rest
cover inclusive education, differentiated instruction, teacher preparation, and policy in Kazakhstan.
The studies describe tiered and multilevel tasks, individualized support, and adapted methods.
Reported outcomes are mostly better engagement, participation, and motivation. Evidence on long-
term achievement is scarce. Digital tools appear mainly in general terms: ICT platforms, interactive
content, accessible resources, and digital literacy. The main barriers are limited teacher preparation,
unequal access to technology, and weak links between policy and practice. The review calls for
stronger teacher education, better digital infrastructure, and research that measures outcomes.

Keywords: inclusive education, differentiated instruction, digital tools, English language
teaching, teacher preparation, student engagement, policy frameworks

Introduction

Inclusive education became a strategic priority in Kazakhstan after the country ratified the
United Nations Convention on the Rights of Persons with Disabilities in 2015 (United Nations Treaty
Collection, 2015). The convention committed the country to equitable access to quality education for
all learners. National reforms have since moved schools away from a defectology-based model.
Implementation, however, remains uneven. Urban schools benefit from pilot projects and
international partnerships. Rural schools face a shortage of qualified teachers, limited access to
assistive technology, and weak institutional support (Assanova & Konyskara, 2022; Turlubekova et
al., 2021).

The post-Soviet legacy also shapes practice. Centralized curricula and only partial
decentralization influence how schools interpret inclusion (Makoelle & Somerton, 2021). Many
teachers feel unprepared. They report little exposure to inclusive pedagogy during training and few
practical tools for adapting lessons (Manuilova et al., 2018). English teachers describe similar
problems when they work with learners who have special educational needs (Shalbayeva et al., 2021).
Differentiated instruction is one practical response to this diversity.

Differentiated instruction in English language teaching
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Tomlinson (2014) defines differentiated instruction (DI) as the proactive adaptation of content,
process, product, and learning environment to learners’ readiness, interests, and learning profiles. DI
does not lower expectations. It offers several routes to the same learning goals. Inan inclusive English
class, learners may include students with special educational needs, gifted students, and second-
language learners. DI helps give each group fair access to the lesson.

Kazakhstani research on DI is still small. In-service teachers generally support differentiated
learning in EFL classes, but they cite workload and limited training as obstacles (Akhmetova, 2023).
Syrymbetova et al. (2023) found that DI is underused in second language teaching, although it has
clear potential. Research on adapted methods shows a similar gap. Zhetpisbayeva and Shalbayeva
(2019) report a lack of adapted methods for teaching foreign languages to children with special
educational needs.

Digital tools may support DI by offering tiered activities and several ways to present content.
Kazakhstani studies, however, discuss digital tools mostly in general terms. Yersultanova et al.
(2023), for example, call for accessible digital resources in inclusive classrooms. The link between
digital tools and differentiated English teaching has not been mapped.

Universal Design for Learning (UDL) is closely related to DI. UDL plans for learner variability
at the design stage. DI guides the teacher’s decisions during the lesson. Butabayeva et al. (2024) link
UDL-based technologies to teachers’ inclusive competencies. Used together, the two approaches can
support inclusive classrooms.

Implementation remains difficult. Mixed-ability classes include learners with different language
levels, learning difficulties, and educational backgrounds. Standard lesson plans rarely fit all of them.
Teachers often lack training, resources, and methodological support (Manuilova et al., 2018;
Shalbayeva et al., 2021). Unequal access to digital infrastructure adds another barrier, especially in
rural schools (Assanova & Konyskara, 2022).

Gap in existing research

Research on inclusive education, DI, and digital tools in Kazakhstan exists, but it is scattered.
Some studies examine inclusion from a policy or system view (Assanova & Konyskara, 2022;
Makoelle & Somerton, 2021; Turlubekova et al., 2021). Others address digital resources
(Yersultanova et al., 2023) or DI in language teaching (Akhmetova, 2023; Syrymbetova et al., 2023).
These strands are rarely combined. No review has brought DI, digital tools, and inclusive English
language teaching together in Kazakhstan. A scoping review can map this evidence, show its patterns,
and identify gaps. It can also guide future research, teacher education, and policy.

Objective and research questions

This scoping review maps research on differentiated instructional content, including digital tools,
in inclusive English language teaching in Kazakhstan. It also identifies wider inclusive education
research that shapes this practice. Two questions guided the review.

RQ1. What evidence exists on the design, implementation, and reported outcomes of
differentiated instruction and digital tools in inclusive English language teaching in Kazakhstan?

RQ2. Which contextual factors from wider inclusive education research in Kazakhstan, such as
teacher preparation, policy, and infrastructure, affect this practice?

Methods and materials

Framework, scope, and eligibility

We followed the five-stage framework of Arksey and O’Malley (2005): identifying the research
question, identifying relevant studies, selecting studies, charting the data, and reporting the results.
We reported the review according to PRISMA-ScR (Tricco et al., 2018). The Population—Concept—
Context (PCC) framework guided the eligibility criteria (Table 1). The population was learners and
teachers in inclusive English language classrooms. The concept was differentiated instruction and
digital tools. The context was Kazakhstan.

We defined the scope in two layers. Core studies deal directly with differentiated or inclusive
instruction in English or foreign language teaching. Contextual studies deal with inclusive education,
DI, digital tools, or teacher preparation in Kazakhstan and bear on English language teaching. We

303



SDU Bulletin: Pedagogy and Teaching Methods 2026/3 (76)

included contextual studies because core evidence is limited. They explain the conditions in which
inclusive English teaching takes place. We excluded studies on early childhood settings. We included
studies from other countries only when they drew explicit lessons for Kazakhstan. Each of the 17
included studies was classified as either core or contextual in Table 3.

The time frame was 2016 to 2025. It starts one year after Kazakhstan ratified the convention in
2015, which marked a shift toward inclusive education policy.

Table 1

Eligibility criteria

Category Inclusion Criteria Exclusion Criteria

Population Learners in inclusive English language Populations not involved in English language

classrooms (students with disabilities, gifted education or inclusive classrooms

learners, English as an additional language

students); English teachers; teacher educators;
researchers in English language teaching or
inclusive education
Geographic scope  Studies conducted in Kazakhstan. Studies from Studies with no link to Kazakhstan
other countries only if they draw explicit lessons
for Kazakhstan

Language Publications in English, Kazakh, or Russian Other languages without an available
translation
Study focus Core: differentiated or inclusive instruction in Studies with no link to inclusion,
English or foreign language teaching. differentiation, or English language teaching;
Contextual: inclusive education, differentiated studies on early childhood settings

instruction, digital tools, or teacher preparation
in Kazakhstan that bear on English language

teaching
Publication type Peer-reviewed articles, dissertations, theses, Blogs, informal commentary, news articles,
government or nongovernmental reports, opinion-based sources
conference proceedings, other grey literature
Time frame Published between 2016 and 2025 Published before 2016 or after 2025
Methodology Empirical studies (qualitative, quantitative, Opinion pieces without methodological
mixed methods), theoretical or conceptual grounding

papers, literature reviews

Data sources

We searched eight databases and repositories: Scopus (n = 11), Web of Science (n = 6), ERIC
(n = 5), Google Scholar (n = 18), the Nazarbayev University Repository (n = 3), the Abai KazNPU
Repository (n = 4), the KazNU Digital Library (n = 3), and the Russian Science Citation Index (n =
8). These searches returned 58 records. Screening of reference lists added 12 records. In total, 70
records were identified.

We removed 7 duplicates, which left 63 records for screening. Screening of titles and abstracts
excluded 21 records. The main reasons were no link to inclusive English language teaching, no link
to Kazakhstan, and non-empirical status (editorials, commentaries, opinion pieces). Forty-two reports
went to full-text review. All 42 were retrieved. Full-text assessment excluded 25 reports: not focused
on Kazakhstan (n = 3), wrong population (n = 4), concept mismatch (n = 3), and bibliographic details
that could not be verified (n = 15). Seventeen studies were included in the synthesis (Figure 1).

Search strategy

The search followed PRISMA-ScR recommendations. Search strings were adapted to each
database (Table 2). We combined controlled vocabulary, such as ERIC descriptors, with free-text
keywords. Boolean operators linked terms on differentiated instruction, inclusive education, English
language teaching, and Kazakhstan. The core string was: (“differentiated instruction” OR
“differentiated content” OR “adaptive teaching”) AND (“inclusive education” OR “inclusive
classrooms”) AND (“English language teaching” OR “foreign language education”) AND
(“Kazakhstan”).
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Filters limited results to 2016-2025 and to English, Kazakh, or Russian. Searches of regional
repositories and the Russian Science Citation Index also used Russian search terms.

Table 2

Search strategy by database

Database

Search Fields

Search String /
Keywords Used

Filters Applied

Records Retrieved

(n)

Scopus

Web of Science

ERIC

Google Scholar

Nazarbayev
University
Repository

Abai KazNPU
Repository

KazNU Digital
Library

Russian Science
Citation Index

Title, abstract,
keywords

Topic

Descriptor, abstract

Full text

Full text, title

Title, abstract

Keywords

Title, abstract,
keywords

(“differentiated
instruction” OR
“adaptive teaching”)
AND (“inclusive
education”) AND
(“English language
teaching” OR
“foreign language
education”) AND
Kazakhstan
(“differentiated
instruction” OR
“differentiated
content”) AND
(“inclusive
classrooms”) AND
(“English language
teaching”) AND
Kazakhstan
(“Differentiated
Instruction”) AND
(“Inclusive
Education”) AND
(“English as a Second
Language” OR
“Foreign Language
Instruction”) AND
Kazakhstan
“differentiated
instruction” +
“inclusive education”
+ “English language
teaching” +
Kazakhstan
“inclusive education”
AND “English
language teaching”
AND Kazakhstan
“HHKITIO3UBHOE
obpazoBanne” AND
“o0yueHne
AHTIIMIACKOMY SI3BIKY”
/ “inclusive
education” AND
“EFL”
“differentiated
instruction”,
“inclusive
classrooms”, “foreign
language education”
(“mddpepennnpoBan
Hoe obyuenne”) AND
“UHKJIIO3UBHOE
obpazosanue”) AND

2016-2025; English

2016-2025; English

2016-2025; English

2016-2025; English,
Kazakh, Russian

2016-2025; all
languages

2016-2025; Kazakh,
Russian

2016-2025; Kazakh,
Russian, English

2016-2025; Russian

11

18
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(“aHrNMiCKHH SI3BIK”)
AND Kazakhstan
Total (databases) — — — 58

Study selection

Selection had four stages. First, all records were exported to a spreadsheet. Duplicates were
flagged by automated sorting and then checked by hand against titles, authors, years, and sources.
Second, two reviewers independently screened titles and abstracts against Table 1. They marked each
record as include, exclude, or uncertain. Third, the full texts of the remaining reports were assessed
for contextual relevance, methodological adequacy, and link to inclusive English language teaching.
Fourth, the reviewers resolved disagreements by discussion. A third reviewer was consulted when
needed. Reasons for exclusion were recorded at each stage.

Data extraction

We Dbuilt a data extraction matrix in Microsoft Excel from the review objectives and PRISMA-
ScR recommendations. For each study we extracted: bibliographic information (authors, year,
publication type, source database); aims; participants; design and method; differentiated strategies or
content adaptations; aspects of inclusion addressed; and key findings on inclusive English language
teaching in Kazakhstan. The first author and co-authors checked the extracted data for consistency
and completeness. Studies were then grouped by topic to build the summary in Table 3.

Data analysis

We used qualitative thematic synthesis, adapted from Braun and Clarke (2006). Coding was done
in the Excel matrix. The analysis had five stages.

Familiarization. The first author read the extracted findings repeatedly.

Initial coding. Segments received descriptive codes for practices, learner needs, teacher
preparedness, and inclusive strategies.

Category development. Similar codes were grouped into categories, such as instructional
adaptations, teacher competencies, learner support needs, policy implementation, and classroom
challenges.

Theme generation. Categories were compared across studies to find patterns, inconsistencies,
and gaps.

Interpretation. The final themes were linked to the research questions.

Results and discussion

Study selection and characteristics of included studies

Figure 1 shows the selection process. Of 70 records identified, 63 were screened and 42 were
assessed in full text. Seventeen studies met the criteria. Table 3 summarizes them in five groups.
Seven studies are core studies. They deal directly with English or foreign language teaching. Ten are
contextual studies. They cover general inclusion, digital technologies, differentiated instruction,
teacher preparation, and system-level issues in Kazakhstan.

Figure 1
PRISMA-ScR flow diagram of study selection
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Table 3

Summary of included studies
A. Digital technologies in inclusion

Authors / year Context / Focus Key findings Scope
participants
Yersultanova et Digital literacy ~ Resources for Accessible digital resources  Context
al., 2023 learners with are needed
SEN
B. Inclusive foreign language / EFL teaching
Authors / year Context / Focus Key findings Scope
participants
Myrzatay & Learners with Inclusive Adapted methods and Core
Tussupbekova, SEN English interactive approaches are
2023 teaching effective
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Authors / year Context / Focus Key findings Scope
participants
Dashkin, 2023 Learners with Inclusive Improves engagement; Core
SEN foreign adoption is limited
language
methods
Zhetpisbayeva &  Children with Foreign Adapted methods are lacking Core
Shalbayeva, SEN language
2019 teaching
problems
Akhmetova, In-service EFL  Differentiated Teachers support DI; Core
2023 teachers learning in EFL  motivation effects reported;
workload and training are
challenges
C. Differentiated instruction
Authors / year Context / Focus Key findings Scope
participants
Aliyeva, 2018 Teachers at a DI practices DI is valued; implementation ~ Context
school for varies
gifted students
Syrymbetova et Foreign DI in second DI is underused; potential Core
al., 2023 language language benefits
students acquisition
Akkisev, 2017 Primary EFL DI in English Ability-based differentiation Core
D. Teacher competencies, UDL, and professional development
Authors / year Context / Focus Key findings Scope
participants
Butabayeva et Teachers uDL Improve inclusive Context
al., 2024 technologies competencies
Shilibekova, University Al-enhanced Design tensions: linguistic Context
2025 faculty UDL training mismatch, cultural drift;
course in human review needed
Kazakh
Jangeldinova et Pre-service Readiness to Systematic training is needed Core
al., 2024 ESL teachers teach learners
with ADHD
Butabayevaet 6,186 teachers  Validation of Scale is reliable for Context
al., 2025 the TEIP scale Kazakhstan; fairly positive
efficacy; training raises
efficacy
E. System-level inclusion
Authors / year Context / Focus Key findings Scope
participants
Zhetpisbayeva & Schools in Inclusive Strong inclusion system and Context

Asylbek, 2016 Finland education model early intervention; lessons for

Kazakhstan
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Authors / year Context / Focus Key findings Scope
participants
Makoelle, 2020b  Kazakhstani Transition ~ to Some progress; concept still Context
schools inclusion poorly understood
Makoelle, 2020a 12  inclusive Terminology Soviet-era  terms  persist; Context
schools reform needed
Assanova & Schools Mainstreaming  Uneven progress; training gaps Context

Konyskara, 2022
Turlubekova et National data  Inclusion factors Teacher numbers correlate Context
al., 2021 with inclusion rates
Note. SEN = special educational needs; DI = differentiated instruction; UDL = Universal Design
for Learning; TEIP = Teacher Efficacy for Inclusive Practice. Core = studies on English or foreign
language teaching; Context = wider inclusive education studies in Kazakhstan.

Thematic clusters

Five clusters emerged from the analysis (Table 4). They follow the research questions and the
recurring content of the studies. Clusters 1 and 2 answer RQ1. Clusters 3 to 5 answer RQ2 and explain
the conditions of practice.

Table 4
Thematic clusters
Cluster Key themes
1. Differentiated instruction in Multilevel and tiered tasks; individualized learning plans;
inclusive English language learner readiness and interests; teacher views of DI
teaching
2. Digital tools in inclusive ICT platforms and apps; interactive digital content; Al-
English language teaching enhanced open resources; digital literacy
3. Inclusive pedagogy and Personalized instruction; curriculum modification; inclusive
curriculum adaptation classroom planning
4. Teacher preparation and Pre-service and in-service training gaps; UDL in teacher
professional development education; role of assistants and tutors; development needs
and models
5. Policy and system factors Mainstreaming and structural support; legal and

terminological clarity; teacher numbers and inclusion rates;
international models such as Finland

Synthesis in relation to the research questions

Design. DI is designed mainly by adapting content, tasks, and assessment. Akhmetova (2023)
and Syrymbetova et al. (2023) show that teachers plan lessons with learner diversity in mind. Design
practice, however, appears informal. The studies describe no shared institutional framework.

Implementation. Implementation is inconsistent. Teachers try tiered tasks, group work, and
individual support. Several studies report limited time, few resources, and little structured training
(Akhmetova, 2023; Zhetpisbayeva & Shalbayeva, 2019). Dashkin (2023) notes limited adoption of
inclusive methods. Intended design and classroom practice do not match.

Digital tools. Evidence on digital tools is thin and general. Yersultanova et al. (2023) call for
accessible digital resources. Shilibekova (2025) describes design tensions in an Al-enhanced course
for faculty, including language mismatch and the need for human review. The included studies do not
compare named platforms in inclusive English classrooms. Effects therefore cannot be attributed to
specific tools. Access to technology and teachers’ digital competence also limit use.

Reported outcomes. Studies report gains in engagement, participation, and motivation
(Akhmetova, 2023; Dashkin, 2023; Myrzatay & Tussupbekova, 2023). Evidence on long-term
achievement is scarce. Outcome evaluation is underdeveloped.
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Teacher preparedness. Readiness is a key factor. Jangeldinova et al. (2024) recommend
systematic training for pre-service English teachers. Butabayeva et al. (2025) find fairly positive
teacher efficacy in a national sample, and they link training and experience to higher efficacy.

System factors. Makoelle (2020a, 2020b) reports progress, but misconceptions and outdated
terms persist. Assanova and Konyskara (2022) note uneven progress and training gaps. Turlubekova
et al. (2021) link the number of teachers to inclusion rates. These factors affect how consistently and
how widely inclusive English teaching can be applied.

Overall. Inclusive English language teaching in Kazakhstan shows emerging but uneven use
of DI and digital tools. Differentiation is widely recognized but inconsistently applied. Digital tools
support inclusion only where infrastructure and teacher competence allow. Outcome evidence is
limited and mostly descriptive. Teacher and system factors are the main barriers.

Limitations

This review did not appraise study quality, which is usual for scoping reviews. Only seven
studies deal directly with English language teaching. The ten contextual studies widen the picture but
do not directly measure English learning. Some sources are grey literature or regional journals, and
their reporting varies. Findings should therefore be read as a map of the evidence, not as proof of
effectiveness.

Conclusions

Differentiated instruction is increasingly recognized as a way to support diverse learners in
Kazakhstan. The evidence points to gains in engagement and motivation. It is limited on achievement
and on the use of specific digital tools.

Barriers persist. They include limited teacher preparation, unequal access to technology, few
localized teaching resources, and gaps between policy and practice. Teacher professional
development and system support are most needed in rural and under-resourced schools.

Three steps follow. Policy, teacher education, and classroom practice need coordinated action.
Future studies should measure the long-term effects of DI in inclusive English classes and test
scalable digital interventions. Research should also develop professional development models suited
to the Kazakhstani context.
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KA3AKCTAHIAT'BI HHKJIIO3UBTI AF'BIJIIIBIH TIJII CABAKTAPBIHA
APHAJIFAH CAPAJIAHT'AH BIVIIM BEPY MA3MYHbI: AYKBIM/IbI
OJY 3EPTTEYI

Anparna. Kazakcran 2015 >xpuiel BY¥Y¥-uHbiH MyreaekTtepaiH KYKBIKTapbhl  Typalibl
KOHBEHIUSACHIH paTU(UKAIUATIAAbRl, CONaH KEHIH MHKIIO3MBTI OUTIM Oepy YJITTBHIK OachIMIIBIKKA
artHaapl. CasicaT CBHIHBINITAFbl TOHKIPUOEIACH O3BIN KETTI, ocipece aybUIIBIK MEKTenTepiae. by
aykpIMIbl mosty KaszakcTranmarbl WHKIIIO3WBTI aFbUIINIBIH TUTIH OKBITYJAa capajan OKBITY MeEH
nudpasik Kypanaap Typaisl 20162025 xxbuinapaarsl 3eprreynepal xkyieneiai. Ceri3z 1epeKKop MeH
peno3uTOpHiiAC 137ey KYpri3iim, oneduerrep TizimMi Kapanasl. [1lodyra oH KeTi 3epTTey SHI13UI1.
CoHbIH 1IiHAE KET1 3epTTEY aFbUIIIBIH HE IIeT TUIIH OKbITyFa TikeneW apHanraH. Kamnranmapsl
Kazakcrannarsl MHKITIO3UBTI OuTiM Oepyai, capanam OKBITYAbI, MYFaIIMIECPIl Haspliayabl >KOHE
cascaTThl KaMTUIBI. 3epTTeyieplae ACHIEeIl dKoHe KOIJIEHTeli TarchlpManap, *KeKeIeHIpUIreH
KoJjlay >KoHe OeHiMaenreH oficTep cumarTanajgpl. XabapiaaHfaH HOTIKENIEp Heri3iHeH
OKYIIBLIAP/IBIH OEICEHAUTIr1, KATBICYBI )KOHE YOK1 apTKaHbIH KepceTe/ll. ¥3aK Mep3iM/Ii )KEeTiCTIKTep
Typansl gomen a3. Uudpnplk Kypammap xanmbel cumarta faHa KapacTelpbuiagsl:  AKT
mwiargopmanapsl, UHTEPAKTUBTI KOHTEHT, KOJDKETIMIII pecypcTap KoHe HU(PIBIK CayaTThUIBIK.
Heri3ri kegeprinep: MyraniMaepAiH )KEeTKUTIKCI3 JaHbIHIBIFbI, TEXHOJOTHUAFA T€H KOJDKETIMALTIKTIH
0onMaybl KOHE casicaT MeH MpakTUKa apachlHAarbl anmakThiK. [llomy myramimuaepnai maspiayisl
KYIIEHTYAl, HUUQPIBIK MHPPAKYPBUIBIMIBI KAKCAPTY/Ibl JKOHE HOTHXKEHI OJIIIEHTIH 3epTreyiepai
KaXeT eTe/l.

Tyiiin ce3nep: MHKIIO3UBTI OUTIM Oepy, capanan OKbITY, HUPPIBIK Kypaiaap, aFbUIIIBIH TUTIH
OKBITY, MYFaIIMAEP1 Jaspiiay, OKYIIbUIAPAbIH KaThICYbI, CasCH-HOPMATHBTIK HET131Iep
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JANPOEPEHIIMPOBAHHOE OBPA3ZOBATEJIbHOE COAEP KAHUE IJIsA
WHKJIIO3UBHBIX YPOKOB AHI'JIMFCKOT O SI3BIKA B KASAXCTAHE:
OB30P JIMTEPATYPHBI

AnHotanus. Kazaxcran patupunuponan Konsenuto OOH o npaBax naBanuioB B 2015 roxy,
1 UHKJIFO3MBHOE 00pa30BaHME CTaJI0 HAllMOHAJIbHBIM IpropuTeToM. [loauTrka onepexaer NpakTUKY
B KJ1acce, 0COOCHHO B CENIbCKHX IKOJIaX. JJaHHBINH 0030p MO THITy SCOPING reView cucTeMaTH3upyeT
uccnenoBanuii 2016-2025 rogos o qudpepeHnpoBaHHOM 00y4eHNN U IIU(PPOBBIX UHCTPYMEHTAX B
WHKJTFO3UBHOM TIPETOJaBaHUM aHTIMICKOTO s3bika B Kazaxcrane. [louck mpoBeaéH B BocbMu 6a3ax
JAHHBIX M PEMO3UTOPHUAX, TaKXKE IMPOCMOTPEHBI CIHUCKH JIUTEpaTypbl. B 0030p BKIIOUEHBI
CEMHaOaTh HCCHGHOB&HHﬁ.. CeMp U3 HUX MOCBAIICHBI HEIMOCPECACTBCHHO IIPCIIOAaBaHHUIO
AHTJIMICKOTO YUIU HHOCTpPaHHOI'0 A3bIKa. OcTalpbHbIe OXBAaTBEIBAIOT WHKIIO3UBHOE 06pa303aHHe,
muddepeHnrpoBaHHoe oOy4yeHHe, MOArOTOBKY yuurtenedl u monutuky B Kazaxcrane. B paborax
OIMMCAaHbl YPOBHEBLIC 1 MHOTOYPOBHEBBIC 3a/IaHUA, MHAUBUAYaJIbHAA MOAACPKKA U aJalITUPOBAHHBIC
MeToel. CooOriaemMbie pe3yinbTaThl B OCHOBHOM CBSI3aHBI C POCTOM BOBJICUEHHOCTH, y4acTHUS H
MoTuBamuK. JlaHHBIX O JOJATOCPOYHOM ycmeBaemocTH Majo. [ludpoBbie HHCTPpYMEHTHI
paccmarpuBaroTcsi B obOmem Bume: WMKT-mmargopmbl, WHTEPaKTUBHBIA KOHTEHT, JOCTYITHBIC
pecypcbl U udpoBasi rpaMOTHOCTh. ['1aBHBIE Oaphepbhl — HEAOCTATOYHAs MOATOTOBKA YUHUTENEH,
HEpaBHBIN JOCTYN K TEXHOJIOTUSM U Pa3pbiB MEXIY MOJTUTHKON U TpakTuKoi. O030p yKa3bIBaeT Ha
HEOOXOIUMOCTh YCWJIWTHh TOATOTOBKY YYUTENEH, yaydmuTh HHUPPOBYIO HHPPACTPYKTYpY H
IIPOBOAWUTE UCCIIEAO0OBAHNA, U3MECPAIOUIUE PE3YIbTAThI.

KuroueBble cji0Ba: MHKIIIO3UBHOE 0Opa3oBanue, nuddepeHnrnpoBanHoe 00ydeHue, mudpoBbIe
WHCTPYMEHTHI, OOYUYCHHE aHTIIMHCKOMY SI3bIKY, ITOJrOTOBKA YUHUTEJCH, BOBJICYEHHOCTD CTY/ICHTOB,
HOPMATHBHO-IIPABOBBIC MO ACIIN
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