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EMOTIONAL MANAGEMENT AND ACADEMIC EFFICACY: THE
IMPACT OF EMOTIONAL REGULATION STRATEGIES ON ACADEMIC
PERFORMANCE AMONG SENIOR HIGH SCHOOL STUDENTS

Abstract. This study employed a cross-sectional correlational designto investigate the
relationship between test emotions, emotion regulation strategies (cognitive reappraisal and
expressive suppression), and academic self-efficacy in senior high school students, aiming to inform
psychological counseling for college entrance exam preparation. The research questions were: (1)
What are the levels of test emotions, cognitive reappraisal, expressive suppression, and academic
self-efficacy among senior high school students? (2) How are these variables associated with
academic self-efficacy? The research hypotheses were: (1) cognitive reappraisal would be positively
correlated with academic self-efficacy; (2) expressive suppression would be positively correlated
with academic self-efficacy but with a weaker relationship; (3) test emotions would not be
significantly correlated with academic self-efficacy; (4) cognitive reappraisal would be the
strongest correlate of academic self-efficacy. A questionnaire survey was administered to 139 senior
high school students from five randomly selected classes in a key high school in China. Data were
analyzed using descriptive statistics, correlation analysis, and regression analysis. Cronbach's o
coefficients for the scales were 0.81 for test emotions, 0.84 for cognitive reappraisal, 0.79 for
expressive suppression, and 0.86 for academic self-efficacy. The results revealed that: (1) Students
scored highest on cognitive reappraisal (M=3.39), followed by academic self-efficacy (M=3.33),
expressive suppression (M=2.95), and test emotions (M=2.78); (2) Cognitive reappraisal showed a
significant strong positive correlation with academic self-efficacy (r=0.76, p< .01), while expressive
suppression exhibited a moderate positive correlation (r=0.38, p< .01). The correlation between test
emotions and academic self-efficacy was not significant (r=-0.07, p> .05); (3) Regression analysis
indicated that cognitive reappraisal had a strong statistical predictive effect on academic self-efficacy
(B=0.68, p< .001), and expressive suppression had a moderate predictive effect (f=0.21, p< .01).
Conversely, the predictive effect of test emotions was not significant (f=-0.06, p>.05). In conclusion,
emotion regulation strategies are associated with academic self-efficacy more strongly than the
emotional experience itself, with cognitive reappraisal emerging as a core associated factor.
Therefore, school psychological counseling should prioritize cultivating students' cognitive
reappraisal abilities.

Keywords: senior high school students, test emotions, cognitive reappraisal, expressive
suppression, academic self-efficacy

Introduction

The final year of high school is widely regarded as a crucial stage where students' academic
demands significantly increase. During this period, students not only need to prepare for exams but
also have to cope with an increasing academic burden and higher expectations from teachers and
parents. These challenges often bring about continuous psychological stress and may affect students'
learning experience from non-cognitive aspects. In recent years, educational researchers have
increasingly emphasized the significant role of emotional processes in shaping students' academic
functioning, especially in high academic pressure situations (Pekrun, 2006; Putwain et al., 2018). For
instance, emotional experiences during exam preparation have been proven to influence students'
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learning motivation, learning engagement, and academic performance. More and more studies have
shown that how students regulate their own emotions may have an equally or even more important
impact. The theory of emotion regulation provides an important framework for understanding this
process. Gross (1998, 2015) pointed out that emotion regulation refers to the process by which
individuals influence their own emotional experiences, including when to experience emotions, what
emotions to experience, and how to express emotions. Under this theoretical framework, cognitive
reappraisal and expressive suppression are two widely studied emotion regulation strategies.
Although existing studies have separately explored the relationships between emotional
experiences, emotion regulation, and academic outcomes, few studies have examined the
relationships between test emotions, emotion regulation strategies, and academic self-efficacy
simultaneously in the special context of high school graduation. Moreover, the existing literature is
largely descriptive, lacking critical synthesis and explicit testing of hypothesized relationships among
variables. Thus, the research gap addressed by this study is the lack of simultaneous examination of
test emotions, cognitive reappraisal, expressive suppression, and academic self-efficacy in a single
model among senior high school students facing high-stakes examinations, particularly in the Chinese
cultural context. Based on this research gap, this study employed a cross-sectional correlational
design to examine the overall levels of test emotions, cognitive reappraisal, expressive suppression,
and academic self-efficacy among senior high school graduating students, and to analyze the
relationships among these variables. The research questions were: (1) What are the levels of test
emotions, cognitive reappraisal, expressive suppression, and academic self-efficacy among senior
high school students? (2) How are test emotions, cognitive reappraisal, and expressive suppression
associated with academic self-efficacy? The research hypotheses were as follows: (1) cognitive
reappraisal would be positively correlated with academic self-efficacy; (2) expressive suppression
would be positively correlated with academic self-efficacy, but with a weaker correlation than
cognitive reappraisal; (3) test emotions would not be significantly correlated with academic self-
efficacy; (4) cognitive reappraisal would be the strongest correlate of academic self-efficacy.

Literature Review

High school students face frequent exams and the pressure of entering higher education, making
emotional regulation an important aspect of their academic life. Emotional regulation refers to the
process by which individuals manage and change their emotional experiences and expressions (Gross
& John, 2003). Gross (2015) proposed two main strategies: cognitive reappraisal and expressive
suppression. Cognitive reappraisal is a pre-event-oriented strategy that adjusts the impact of emotions
by changing the interpretation of the situation; expressive suppression is a response-oriented strategy
that regulates emotions by suppressing their external expression. The relationship between emotional
regulation and mental health has been well established. Aldao et al. (2010) conducted a meta-analysis
of 100 studies and found that individuals who frequently use cognitive reappraisal reported lower
levels of anxiety and depression, while those who relied on expressive suppression exhibited more
psychological symptoms.

Despite the well-established role of emotion regulation in mental health, the application of these
strategies to academic contexts remains under-specified. For instance, while cognitive reappraisal
has been consistently associated with positive outcomes (Aldao et al., 2010; Gross & John, 2003), it
remains unclear whether this effect operates through the same mechanisms in high-pressure academic
settings as in daily emotional contexts. Furthermore, existing studies have predominantly focused on
college students or younger adolescents, leaving the unique developmental stage of senior high school
students- characterized by impending high-stakes examinations—largely unexplored.

Another critical gap concerns cultural context. Solhi et al. (2023) found that the negative effects
of expressive suppression were attenuated in collectivist cultures, suggesting that cultural norms
around emotional expression may moderate the effectiveness of different regulation strategies.
However, most existing studies have been conducted in Western individualist contexts, limiting their
applicability to East Asian educational settings where emotional restraint may be more socially
valued.
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In the academic field, Pekrun‘s Control-Value Theory clarifies the mechanism of academic
emotions, suggesting that students’ sense of control and value of academic activities affect their
emotional experiences and, in turn, their learning outcomes. Why is cognitive reappraisal beneficial
for learning? One explanation is that when students reinterpret exams as ‘““challenges” rather than
“threats,” the interference of anxiety on attention and working memory is reduced, thereby releasing
more cognitive resources for learning (Gross, 2015). Lande et al. (2023) used a combination of
electroencephalogram (EEG) and questionnaires to study teenagers and found that students with
stronger cognitive reappraisal abilities reported higher self-efficacy, while expressive suppression
did not show this correlation.

Moreover, the relationship between emotion regulation and academic self-efficacy—a key
motivational construct—has received insufficient attention. While Lande et al. (2023) provided
preliminary evidence using EEG measures, their sample was not specifically focused on exam-
stressed students. Thus, the present study aims to address these gaps by examining both cognitive
reappraisal and expressive suppression in relation to academic self-efficacy within a high-stakes
testing context.

Solhi et al. (2023) conducted a cross-cultural comparative study in Turkey, Iran, and Norway,
finding that emotional regulation has cultural differences in its impact on academic burnout,
suggesting that the negative effects of expressive suppression may be moderated in collectivist
cultures. Yim et al. (2024) found in a study of Malaysian high school students that exam anxiety
reduces students‘ willingness to continue their education, while positive emotions have the opposite
effect. Gusmao and Fontaine (2020)’s review states that cognitive reappraisal is usually beneficial
for learning, while the effect of expressive suppression is context-dependent: it may be functional in
short-term social contexts, but it will consume an individual‘s psychological resources in long-term
academic stress.

Intervention studies are important for cultivating students’ emotion regulation skills in the school
environment. Dunning et al. (2019) analyzed 15 randomized controlled trials of mindfulness training
and found that adolescents® attention and self-efficacy improved moderately. Villavicencio-Ayala
and Bernardo (2024) conducted a recent meta-analysis that confirmed that students with stronger
emotional regulation abilities experienced less academic burnout, and this effect was more significant
in high school students than in junior high school students. Based on this theory, Chinese scholars
have also made important contributions. Dong and Yu (2007) compiled the Chinese Adolescent
Academic Emotions Questionnaire, which has been widely adopted. Yu et al. (2025) found in a
survey of high school students that cognitive reappraisal is positively correlated with positive mental
health, while expressive suppression is negatively correlated. Additionally, emotion regulation
strategies play a mediating role between mental health beliefs and personal growth. These studies
show that in the context of Chinese culture, students using cognitive reappraisal as a coping strategy
can not only alleviate exam anxiety but also contribute to improving mental health.

Methods

Research Design

This study employed a cross-sectional correlational design. Data were collected at a single time
point, and no experimental manipulation was applied. Therefore, all interpretations of associations
are correlational, and causal inferences cannot be drawn.

Participants and Sampling

The present study recruited 139 senior high school students from five randomly selected classes
in a key high school in China. This sampling strategy (random selection of classes within a single
school) was intended to reduce selection bias at the class level while maintaining feasibility for a
preliminary investigation.However, as the sample was drawn from a single school, the
generalizability of the findings is limited (see Limitations section). A total of 139 valid questionnaires
were returned. The sample characteristics are presented in Table 1.

Table 1

Sample Characteristics (N = 139)
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Variable Category n %
Gender Male 95 68.3
Female 44 31.7
Academic Rank Top 20% 40 28.8
21%-50% 59 424
51%-80% 29 20.9
Bottom 20% 11 7.9
Academic Trajectory Markedly Improved 8 5.8
Slightly Improved 37 26.6
Relatively Stable 36 259
Slightly Declined 39 28.1
Markedly Declined 19 13.7
Instruments

All scales were developed or adapted based on existing literature. The Test Emotions Scale was
adapted from the Chinese Adolescent Academic Emotions Questionnaire (Dong & Yu, 2007). The
Cognitive Reappraisal Scale and Expressive Suppression Scale were adapted from the Emotion
Regulation Questionnaire (Gross & John, 2003). The Academic Self-Efficacy Scale was adapted
from previously validated measures of academic self-efficacy in Chinese student populations (Tian
& Guo, 2004). Content validity was confirmed by expert review. The internal consistency reliability
(Cronbach's a) for each scale was good: 0.81 for the Test Emotions Scale, 0.84 for the Cognitive
Reappraisal Scale, 0.79 for the Expressive Suppression Scale, and 0.86 for the Academic Self-
Efficacy Scale.

The Exam Emotional Experience Scale (EE) contains 5 items, used to assess students’ emotional
experiences during exam preparation and the exam process. Among them, the 5th item (EES) “During
my senior year study, I also experience positive learning emotions” is a reverse-scored item. All items
are scored using a 5-point Likert scale, ranging from 1 (completely disagree) to 5 (completely agree).
The higher the score, the stronger the students® negative emotional experiences during exams.

The Cognitive Reappraisal Scale (CR) contains 5 items, used to measure students’ tendency to
regulate emotions by changing their cognitive interpretations of academic situations. One
representative item is: “When I encounter difficulties in my studies, I will try to understand the
problem from a new perspective.” The higher the score, the more likely the student is to use cognitive
reappraisal strategies.

The Expressive Suppression Scale (ES) contains 5 items, used to assess the degree to which
students suppress the expression of emotions. One item is: “Even when I feel down, I will deliberately
avoid showing it to others.” The higher the score, the more likely the student is to use expressive
suppression strategies.

The Academic Self-Efficacy Scale (LE) contains 6 items, used to measure students‘ confidence
in maintaining effective learning in the face of emotional fluctuations. One item is: “Even when I
experience significant emotional fluctuations, I can still maintain a high level of learning efficiency.”
The higher the score, the higher the students’ academic self-efficacy level.

Ethical Considerations

All participants and their legal guardians signed informed consent forms, agreeing to participate
in this study and allowing their data to be used for academic purposes.

Results
All statistical analyses were conducted in accordance with APA 7th edition standards.

Descriptive statistical analyses were conducted for each dimension, and the results are presented in
Table 2.

Table 2
Descriptive Statistics for Each Dimension (N = 139)
Dimension Number Mean Standard Skewness Kurtosis
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of Items M) Deviation (SD)
Test Emotions (EE) 5 2.78 0.89 0.32 -0.41
Cognitive Reappraisal 5 3.39 0.94 -0.28 -0.63
(CR)
Expressive 5 2.95 0.91 0.15 -0.55
Suppression (ES)
Academic Self- 6 3.33 0.86 -0.19 -0.48
Efficacy (LE)

The results showed that cognitive reappraisal yielded the highest score (M = 3.39), academic
self-efficacy ranked second (M = 3.33), expressive suppression fell in the middle range (M = 2.95),
and test emotions scored the lowest (M = 2.78).

Gender Difference Analysis: An independent samples t-test was conducted, with the results
presented in Table 3. On the expressive suppression dimension, male students (M = 3.05, SD = 0.92)
scored higher than female students (M = 2.73, SD = 0.85), with the difference approaching
significance (t = 1.97, p = .051). On the other dimensions, gender differences were not significant

(p>.05).
Table 3
Gender Differences in Study Variables (N = 139)
Dimension Male(n=95) Female (n=44) t p
Test Emotions (EE) 2.71+0.87 2.93+0.92 -1.38 170
Cognitive 3.42+0.96 3.33+0.90 0.52 .604
Reappraisal (CR)
Expressive 3.05+0.92 2.73+0.85 1.97 051
Suppression (ES)
Academic Self- 3.35+0.88 3.29+0.83 0.38 705
Efficacy (LE)
Table 4
Pearson Correlation Matrix (r) Among Dimensions
Dimension Test Emotions Cognitive Expressive Academic Self-
(EE) Reappraisal Suppression Efficacy (LE)
(CR) (ES)
Test Emotions 1
(EE)
Cognitive -0.18%* 1
Reappraisal (CR)
Expressive 0.23%* -0.12 1
Suppression (ES)
Academic Self- -0.07 0.76** 0.38%** 1
Efficacy (LE)

Note: *p < .05, **p< .01

The results showed : (1) Cognitive reappraisal demonstrated a strong positive correlation with
academic self-efficacy (r = 0.76, p < .01); (2) Expressive suppression showed a moderate positive
correlation with academic self-efficacy (r = 0.38, p <.01); (3) The correlation between test emotions
and academic self-efficacy was not significant (r = -0.07, p > .05).

To further explore the statistical predictive effects of various variables on academic self-
efficacy in a correlational sense (not implying causation), a multiple linear regression analysis
(stepwise method) was conducted with academic self-efficacy as the dependent variable and test
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emotions, cognitive reappraisal, and expressive suppression as independent variables. The results are
presented in Table 5.

Table 5

Multiple Linear Regression Analysis (Stepwise Method) with Academic Self-Efficacy as
Dependent Variable

Predictor Unstandardized Standard Standardized t p Collinearity

Coefficients B Error Coefficients Diagnostics
B

Constant 0.89 0.21 4.24 <.001

Cognitive 0.62 0.05 **(.68%* 1240 <.001 VIF=1.04

Reappraisal

(CR)

Expressive 0.20 0.05 *¥%*(.2]1%** 4.00 <.001 VIF=1.06

Suppression

(ES)

Test Emotions -0.06 0.05 **.0.06%* -1.20 232 VIF=1.08

(EE)

Model Summary: R = 0.78, R*=0.61, Adjusted R? = 0.60, F(3,135) = 70.52, p < 0.001

The results showed : Cognitive reappraisal had a significant positive predictive effect on
academic self-efficacy (B = 0.68, p < .001); expressive suppression also had a significant positive
predictive effect (B = 0.21, p <.001); the predictive effect of test emotions was not significant ( = -
0.06, p =.232). All VIF values were close to 1, indicating no multicollinearity issues.

Based on the above findings, the following theoretical path model can be constructed (Figure 1).

Figure 1
Path model

Cognitive

Reappraisal (CR)

Test Emotions (EE)  resrerssrercsccniorcscnsinsessistsensescacrascancerssnsasiocess Academic Self-Efficacy (LE)

N Expressive
Suppression (ES)

Figure 1. Path model showing standardized regression coefficients (). Solid line = strong
statistical predictive path (CR — LE, = 0.68); dashed line = moderate predictive path (ES — LE,
B =0.21); dotted line = non-significant path (EE — LE, p =-0.06, *p* =.232). Note: All coefficients
are from a cross-sectional correlational design and do not imply causation.

Discussion
This study employed a cross-sectional correlational design to investigate the relationships among
test emotions, emotion regulation strategies, and academic self-efficacy in third-year senior high
school students.The results supported most of the hypotheses: cognitive reappraisal was strongly
positively correlated with academic self-efficacy, expressive suppression was moderately positively
correlated, and test emotions showed no significant correlation. Cognitive reappraisal was the
strongest correlate of academic self-efficacy.
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Consistent with previous research, cognitive reappraisal scored the highest and showed a strong
positive correlation with academic self-efficacy (r = 0.76). This suggests that students who are able
to reinterpret and appraise stressful situations through cognitive means are more likely to maintain
higher levels of academic self-efficacy. Expressive suppression also showed a positive correlation (r
= 0.38), but its effect size was notably weaker (f = 0.21), suggesting that the role of this strategy in
academic adaptation is context-dependent (Gross & John, 2003). The correlation between test
emotions and academic self-efficacy was not significant (r = -0.07), nor was its predictive effect
significant in the regression model (3 =-0.06, p = .232), indicating that after controlling for emotion
regulation strategies, the direct contribution of emotional experience itself to academic self-efficacy
is limited.

Unexpected Findings and Possible Explanations

Contrary to expectations, test emotions showed no significant correlation or statistical predictive
effect on academic self-efficacy (B = -0.06, p = .232). This finding, while aligning with the primary
hypothesis, contradicts some previous research suggesting that negative emotions directly impair
academic functioning (Pekrun, 2006). One possible explanation is that emotion regulation strategies
act as a mediating mechanism that supersedes the direct effects of emotional experience. In other
words, whether a student experiences anxiety may matter less than how they respond to that anxiety.
This interpretation is consistent with Gross’s (2015) process model, which emphasizes regulation
over raw emotional experience.

Another noteworthy finding is the near-significant gender difference in expressive suppression
(p = .051), with male students scoring higher than female students. This aligns with socialization
theories suggesting that males are often encouraged to suppress emotional expression, particularly
vulnerable emotions (Gross & John, 2003). However, the lack of significant gender differences in
other variables suggests that once students enter the high-pressure environment of senior year,
gender-based differences in emotion regulation may diminish or become less salient.

Comparison with Cross-Cultural Findings

Solhi et al.’s (2023) cross-cultural study found that the negative effects of expressive suppression
were less pronounced in collectivist cultures. Our finding that expressive suppression had a moderate
positive correlation with academic self-efficacy (r = 0.38) provides partial support for this cultural
moderation effect. In the Chinese educational context, where emotional restraint is often valued as a
sign of maturity, expressive suppression may serve a more adaptive function than in Western
contexts, at least in the short term.

Important Caveat on Interpretation

It is important to note that this study employed a cross-sectional design, which does not allow
for causal inferences. Therefore, the term "predictive effect" is used strictly in a statistical sense (i.e.,
variance explained in regression models) and should not be interpreted as causal. All relationships
reported are correlational.

Limitations and Future Directions

This study has several limitations. First, the cross-sectional design precludes determining causal
relationships among variables. For example, while we found that cognitive reappraisal statistically
predicts academic self-efficacy, the reverse direction- that students with higher self-efficacy are more
likely to engage in reappraisal—is equally plausible. Future research could employ longitudinal or
experimental designs to explore causal directions.

Second, the sample was drawn from a single school with a higher proportion of male students
(68.3%), which may affect the generalizability of the findings. The overrepresentation of male
students limits the extent to which the results can be generalized to female students, and the single-
school sampling restricts applicability to other educational contexts. Future studies should recruit
more diverse and balanced samples across multiple schools and regions.

Third, all data were collected via self-report measures, which may be subject to social desirability
bias. Students may have underreported negative emotions or overreported adaptive regulation
strategies due to social expectations. Future studies could incorporate teacher ratings, behavioral
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observations, or physiological indicators such as EEG or heart rate variability to provide multi-
method validation.

Fourth, the study did not examine the moderating role of cultural background on the effectiveness
of emotion regulation strategies; cross-cultural comparisons are recommended for future research.
Additionally, the cross-sectional design prevents examination of how emotion regulation strategies
might change over time or how their effects might accumulate across the academic year. Longitudinal
studies tracking students from the beginning to the end of the senior year would provide valuable
insights into these developmental processes.

Recommendations

Based on the research findings, the following suggestions are proposed for the psychological
counseling and educational practice of third-year senior high school students, focusing on cultivating
emotion regulation abilities:

1.Emphasize the cultivation of cognitive reappraisal ability. Given the significant association
between cognitive reappraisal and academic self-efficacy, school mental health education should
prioritize the development of this ability. Through systematic courses or group counseling, students
can be guided to identify irrational cognitions, adjust negative interpretations of exam pressure, and
form more positive and reasonable cognitive patterns. Practical strategies include: (a) conducting
weekly 20-minute “thought record” exercises where students identify and reframe exam-related
negative thoughts; (b) using case-based discussions to demonstrate how peers successfully reappraise
stressful situations; and (c) integrating cognitive reappraisal prompts into regular classroom
instruction (e.g., “Before this quiz, let’s think of it as a learning check rather than a judgment of your
ability”).

2.Guide students in the appropriate use of expressive suppression strategies. The research found
that expressive suppression has a certain predictive effect on academic self-efficacy, but its effect
size is weaker than that of cognitive reappraisal. Therefore, help students understand the short-term
adaptability and long-term limitations of this strategy to avoid over-reliance. School counselors
should teach students to recognize situations where suppression may be temporarily useful (e.g.,
during an exam when focus is needed) while also introducing alternative strategies for long-term
emotional health.

3.Strengthen emotional cognition education. The research results indicate that test emotions
themselves do not have a significant direct impact on academic self-efficacy. Therefore, help students
correctly understand the universality and adaptive functions of emotions, reduce excessive worry
about negative feelings, and guide students to focus on learning and applying emotion regulation
strategies. Classroom activities might include normalizing discussions about anxiety, helping students
distinguish between helpful and unhelpful worry, and teaching that emotions are transient states
rather than fixed traits.

4.Provide individualized psychological support. Students exhibit differences in emotional
experiences and academic adaptation. Combine psychological assessments with individual
counseling to deliver targeted interventions for students struggling with academic adaptation. Schools
could implement tiered support systems: universal emotion regulation training for all students,
targeted group interventions for those showing early signs of difficulty, and individualized counseling
for students with significant academic or emotional challenges.
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SMOLUSJIAPIBI BACKAPY KOHE AKAJIEMUSIBIK O3THIIK
TAIMJILIIK: DMOIUSJIAPIBI PETTEY CTPATETASIJIAPBIHBIH
CTYJIEHTTEP AKAJEMMSIJIBIK YJTEPIMIHE BIKITAJIBI

AnaaTma. by 3epTTeyle JKOFapbl CBIHBIN  OKYIIBUIAPBIHBIH E€MTHUXaH OSMOIHSIIAPHI,
AMOLMSIIAP/IBI PETTEY CTpaTerusiapbl (KOTHUTHBTI KaiiTa Oarasnay KoHE SKCIIPECCHBTI 0acy) jkKoHe
aKaJIeMUSUTBIK ©31HIK THIMIUTIK apachIHIarbl OalIaHBICTHI 3ePTTEY YIIiH KOJIJICHEH KOPPEISLIUSIIBIK
JM3aifiH  KOJIAHBUIABI, MaKcaTbl — YHUBEPCUTETKE TYCy CMTHUXaHbIHA JaWbIHIBIK Ke3iHe
NICUXOJIOTHSUIBIK KeHec Oepyll KamTamachl3 eTy. 3eprrey cypaktapsbl: (1) JKorapsl cCbIHBIN
OKYIIBUIAPBIH/Ia EMTUXAH IMOIIMSIIAPbIHBIH, KOTHUTHBTI KaliTa OarayayiblH, SKCIIPECCUBTI 0aCyIbIH
KOHE aKaJIEMHUSUIBIK ©31HAIK THIMAUTIKTIH JeHreinepi Kanaai? (2) by aitHpIManbuiap akaaeMHUsIIbIK
©31HIK THIMILTIKIIEH Kanail Oaitnansicansi? 3epTrey O60mkaMaapsl: (1) KOTHUTHUBTI Kaiita Oaranay
aKaJEeMUSUTBIK ©31HIIK THIMIUTIKIICH OH KOppeJsusiiaHaasl; (2) SKCIpeccuBTI 0acy akaJaeMUsIIbIK
©31HIIK THUIMIUIIKIICH OH KOppeJslMsUIaHanbl, Oipak oJicizipek OainaHbicrieH; (3) eMTUXaH
HMOLUSUIIAPHI aKAAEMUSUTBIK ©31HIK THIMIUTIKIIEH MaHbBI3Ibl KOppeIsusuIanO0anbl; (4) KOTHUTHUBTI
Kaiita Oaranay aKaIEMUSIIBIK O31HIIK THIMIUTIKTIH eH KYIITI KOPPEJATHI
Oonanpr.Onicrep: Keitaiigars! ipi MexkTenTepaiy OipiHae Ke3AecOoK TaHaanFaH Oec chiHbIMTaH 139
YKOFaphI CHIHBIN OKYIIBICHI apachliH/Ia cayajaHaMa Xypri3uiii. JlepekTep cunarraMaliblK CTaTUCTHKA,
KOPPEJSIUSUTBIK TAJIAY JKOHE PETPECCUSIIBIK Talaay apKeUIbl Tannanasl. [kanamap ymia Kponbax
o ko3ddunmentrepi: emTuxan smorusapel yiriH 0,81, korHUTHBTI Kaita Oaramay ymin 0,84,
sKcrpeccuBTi Oacy yuriH 0,79 xoHe akaIeMUsIIBIK 031HIK THIMAUTIK yiniH 0,86 Kypaasl. HoTmxkenep
kepceTkenaei: (1) Okymbiap eH »oFaphl YIIal 15l KOTHUTHBTI KaiiTa Oaranaynan (M=3,39), conan
KEeWiH aKkaJIeMUsUIblK o31HmiK TrimautikreHn (M=3,33), akcnpeccuBTi Oacyman (M=2,95) sxoHe
eMTuxaH sMorusapeiHan (M=2,78) annpr; (2) KorauTuBTi Kalita Oaranay akaJeMHUSUIBIK ©31HIIK
TUIMIUTIKIEH MaHbBI3Ibl KYIITI OH Koppemsinus kepcerti (r=0,76, p<0,01), an skcnpeccuBTi Oacy
oprama oH kKoppensuus kepcerti (r=0,38, p<0,01). EmMTuxan smoumsuiapel MEH aKaJIeMHSUIBIK
O3IHIK THUIMIUTIK apachblHAAFbl KOppensius MaHeiabl emec Oommel (r=-0,07, p>0,05); (3)
PerpeccusiiblK Tanmay KOTHUTHBTI KadTa OarajayablH aKaJAeMHSUIBIK ©31HIIK THIMAUTIKKE KYIITI
CTaTUCTHKAIBIK OOJDKaMABIK acepi Oap exeHin kepcerti (B=0,68, p<0,001), am skcmpeccusTi
OacynbIH opTamia 6omkaMmabik acepi 6ap (f=0,21, p<0,01). Kepicinie, eMTUXaH 3MONMSIIAPBIHBIH
0omKaMIBIK ocepi MaHbBBABI emec Oonasl (f=-0,06, p>0,05).KopsIThiHIE: DMOIUATIAPILI PETTEY
CTpaTerusIapbl aKaJeMUSIIBIK ©31HAIK THIMAUTIKIIEH SMOIMOHAIBIK TOKIPHOCHIH ©31He KaparaH/ia
KYIITIpeK OailllaHBICTBI, ajl KOTHUTUBTI KaiiTa Oaranay Heri3ri OaiiaHbICThl (pakTop peTiHzae
mibiFapl. COHIBIKTAH MEKTEITET! MCUXOJIOTUSIIBIK KeHee Oepy OKYIIbUIAp/AbIH KOTHUTHBTI KaiTa
Oaranay KaOlIeTTepiH 1aMbITyFa 0achIMABIK Oepyi Kepek.
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IKCIIPECCHUBTI 0acy, akaJeMUsUTBIK ©31HIK THIMILTIK
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YIIPABJIEHUE OMOIUAMU U AKAJEMHNUYECKASA
3OOEKTUBHOCTD: BJIUSAHUE CTPATETMHA YMOIIMOHAJIBHOM
PETYJIAIIUN HA AKAJEMHUYECKYIO YCIIEBAEMOCTDB CTYJIEHTOB

AHHOTanus. B 1aHHOM HCClieI0BaHUU MCIIOJIb30BANICS KPOCC-CEKIIMOHHBIN KOPPEIsIUOHHBIN
MU3afH I W3YYCHHS B3aUMOCBS3M MEXAY 9SK3aMCHAIMOHHBIMU DSMOLMSIMH, CTPATETHUSIMH
perymsiuu  SMoOIMi  (KOTHUTMBHOE TEPEOLICHWBAHWE U  OKCIPECCHBHOE TMOAABICHUE) W
aKaJleMHIecKo camMod(PPEeKTHBHOCTHIO Y CTapIICKIACCHUKOB, C IENbI0 HHPOPMHUPOBAHUS
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IICUXOJIOTMYECKOI0 KOHCYJIBTHUPOBAHUS IPU IMOATOTOBKE K BCTYNHTEIbHBIM 3K3aMEHaM B BY3bI.
Bompocer uccnenoBanus: (1) KakoB ypoBeHb 9SK3aMEHAIIMOHHBIX SMOIMA, KOTHUTHUBHOTO
NIEPEOLICHUBAHMS, HKCIPECCHUBHOIO TOAABICHUS W aKajJeMU4ecKoil camMod(p(deKTuBHOCTH Y
crapmekinaccHuKoB? (2) Kak 3T mepeMeHHbIe CBSI3aHbI ¢ aKaJleMHIecKoil caM0od((HEKTUBHOCTHIO?
I'unoress! uccnenoBanus: (1) KOTHUTUBHOE MEPEOLICHUBAHUE OYyJIET MOJIOKUTENFHO KOPPETUPOBATh
¢ akajmeMuueckor caMod((HEKTUBHOCTHIO; (2) DKCIPECCUBHOE TOJIaBIICHUE Oy/AeT TMOJOKUTEIBHO
KOppenupoBaTh € akKaJeMU4eckoil caMod((eKTHBHOCTBIO, HO 3Ta CBiI3b Oynmer ciabee; (3)
9K3aMEHAllMOHHBIE AMOLMKM He OyAyT 3HA4MMO KOppelIupoBaThb C  aKaJIeMUYECKOU
caMOd(PEeKTUBHOCTHIO; (4) KOTHUTHBHOE IEPEOlICHHBAHUE OyIET CaMbIM CHIBHBIM KOPPEISTOM
akajemMuuecko camodddextuBHOCTH. MeTompl: AHKETHBIM ompoc ObUT TpoBeneH cpeau 139
CTapIIEKJIACCHUKOB U3 ISTH CIy4aliHO BHIOPAHHBIX KJIACCOB B OJHOW M3 KIIHOYEBBIX MIKOJ Kuras.
JlanHble ObUTM MPOAHATU3UPOBAHBI C MOMOILBIO OMHUCATEIBHOW CTATUCTUKU, KOPPEISLUOHHOTO U
perpeccuonHoro ananu3oB. Koapduumentsr o Kponbaxa mns mkan cocraBwiu: 0,81 s
AK3aMEHAlUMOHHBIX 3Molui, 0,84 111 KOTHUTHUBHOIO nepeoneHuBanus, 0,79 mis 3KCIPEeCCUBHOIO
nojasienuss U 0,86 mias akanemuueckoil camoapdexkrtuBHOCTH.Pe3ynbraTel mokazanu, 4urto:(l)
Cawmpblii BBICOKMH Oali1 ydamuecs: Habpaiu 1o IIKajie KOTHUTUBHOTO niepeoniennBanus (M = 3,39),
3a HUM CIJIEAYIOT akageMmudeckas camodddexruBrocts (M = 3,33), sxcpeccuBHoe nojasnenue (M
= 2,95) u sx3amenanuonsbie smonuu (M = 2,78); (2) KoruutuBHoe mnepeonieHUBaHHUE MOKA3ajo
3HAYMMYI0 CUJIbHYIO HOJOXHUTEIbHYIO KOPPEIIMIO C aKaJeMU4eckoil caMo3((heKTUBHOCTRIO (T =
0,76, p < 0,01), B TO BpeMs Kak OSKCIPECCUBHOE IOJIaBJIieHUE OOHAPYXKWIO YMEPEHHYIO
nonokutenpHyo koppensuuto (r = 0,38, p < 0,01). Koppemsiiuss mMexay SK3aMeHAIIMOHHBIMU
SMOIMSIMU U aKaJIeMHUecKo camod(PeKTUBHOCTHIO HEe Obuta 3HaumMoi (r = -0,07, p > 0,05); (3)
PerpeccuoHHbIil aHanM3 MoOKa3aJ, 4YTO KOTHUTHBHOE IIEpEOllCHUBaHHE O00JalaeT CHIBHBIM
CTaTUCTUYECKUM IPETUKTUBHBIM 3(PPEKTOM B OTHOLIEHUH aKaJeMuyeckoil camordpdexkTuBHoCcTH (3
= 0,68, p < 0,001), a sxcpecCMBHOE MO/IaBICHUE — YMEPEHHBIM MPEIUKTUBHBIM 3 dexkrom (f =
0,21, p <0,01). Hannpotus, npeauKkTUBHBIN 3()PEKT 3K3aMEHAITMOHHBIX AMOIUN HE OBLIT 3HAYMMBIM
(B = -0,06, p > 0,05). 3akmoyenue: CTpaTeruu peryssiiiyd 3MOLMHI CBA3aHbI C aKaJeMHYECKOU
caM03(h(PEeKTUBHOCTHIO B OOJBIICH CTENEHU, YEM CAMU SMOIMOHAIbHBIC MEPEKUBAHUS, IIPH ITOM
KOTHUTHBHOE IEepEOlleHUBAaHUE BBICTYNAeT B KayecTBE KIIOYEBOIO CBsi3aHHOIrO (hakropa. Takum
o0pa3oM, ILIKOJbHOE ICUXOJIOIMYECKOe KOHCYJIbTUPOBAaHUE JODKHO YIEISATh IEPBOCTEIIEHHOE
BHUMAaHHE Pa3BUTHUIO Y y4yalllUXcs CHOCOOHOCTH K KOTHUTHBHOMY IE€PEOLICHUBAHUIO.

KiroueBble cjioBa:  CTaplIEKIIACCHUKH, OSK3aMEHAIlMOHHBIE  HOMOLMH, KOTHUTHBHOE
NepeolieHuBaHNe, IKCIIPECCUBHOE MO/IaBJICHUE, aKaJleMIuecKas camo3(ppeKTUBHOCTD
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