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Abstract. This study examined the availability and utilisation of instructional media for teaching
Islamic Studies in senior secondary schools in Oyo North Senatorial District, Oyo State, Nigeria. A
descriptive survey design was adopted. The population comprised 47 secondary schools offering
Islamic Studies and 91 teachers across three Local Government Areas. Given the manageable size, a
total population sampling approach was used to include all identified teachers. Data were collected
using a validated researcher-designed questionnaire with a reliability coefficient of 0.76. Descriptive
and inferential statistics were employed. Percentages answered the research questions, while t-test
and Analysis of Variance (ANOVA) were used to test three null hypotheses at the 0.05 level of
significance using SPSS. Findings revealed that realia and visual media were generally available,
whereas textbooks were limited and audio, audio-visual, projection, and ICT-based media were
largely inadequate. Teachers frequently used traditional materials such as the Qur’an, Hadith, prayer
mats, and textbooks but rarely utilised modern media. School type and teaching experience
significantly influenced availability and utilisation, while gender and qualification did not. The study
recommends improved provision of modern instructional media and teacher capacity-building
initiatives.
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Introduction

In Nigeria, education is widely regarded as a key mechanism for achieving social integration,
shared national consciousness, and sustainable development (Olokooba, 2021). Within Nigeria’s
former 6-3-3-4 educational structure, Islamic Studies was recognized as one of the elective subjects
offered at both junior and senior secondary school levels (FRN, 2004). However, under the new
curriculum launched in 2025 by the Federal Ministry of Education, Religious Studies (Christian
Religious Studies/Islamic Studies) are included among the core subjects (NERDC, 2025). At the
senior secondary level, the Islamic Studies curriculum is designed to build progressively on concepts
introduced earlier. Consequently, the curriculum at both levels encompasses core components such
as the Qur’an, Hadith, Figh, Tawhid, Tahdhib, Mu‘amalat, and Tarikh.

Islamic Studies, as a branch of Religious Studies, is rooted in the principles and teachings of
Islam. It was formally incorporated into Nigeria’s educational policy in 1977 as part of Moral and
Religious Education, with the aim of realizing key national educational objectives outlined in the
National Policy on Education (FGN, 1991; Opeloye, 1994). The teaching of Islamic Studies at the
secondary school level is particularly important as it equips students with foundational Islamic
knowledge and instills Islamic moral values and codes of conduct. The subject encompasses a holistic
learning experience that emphasizes the relationship between humans and their Creator, as well as
interactions among individuals. In this regard, Islamic Studies serves as a vehicle for moral
transformation and comprehensive national development (Adedeji, 2000). Through Islamic
Education, learners are introduced to fundamental Islamic principles and provided with the skills
necessary to adopt Islam as a complete way of life (Ali & Bagley, 2015). The subject promotes
discipline, moral consciousness, and the understanding that knowledge acquisition benefits both
worldly life and the hereafter. Consequently, students’ behaviors, decisions, and attitudes toward life
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and learning are guided by Islamic teachings (Qur’an 3:110), underscoring the subject’s vital role in
shaping societal values and moral development (Abdulazeez, 2020).

According to Abdur-Rafiu et al. (2022), Islamic Studies focuses on the systematic study of
Islamic doctrines and principles and is taught across all levels of education. Like other school
subjects, its effective teaching requires appropriate strategies, techniques, and instructional resources.
Given that the curriculum content is intended to be applied and internalized, Islamic Studies teachers
bear significant responsibility for ensuring that the instructional goals of the subject are achieved.

Teachers occupy a central position in determining the success or failure of any educational
system (Abdur-Rafiu, 2014). Through their professional competence, teachers design instructional
plans, organize learning activities, and guide students’ academic experiences. They play a leading
role in implementing educational objectives within schools. The teacher’s effectiveness can be
examined from multiple perspectives, including professional development, personal attributes,
instructional style, teacher—student relationships, and methodological choices. These dimensions
highlight the teacher’s role as both an agent of personal growth and a catalyst for institutional change
(Murati, 2015).

An effective teacher is characterized by strong professional commitment, particularly to core
values, principles, and beliefs that shape instructional practices and institutional direction. Such
commitment fosters a shared vision and purpose within the educational environment. Effective
teachers also demonstrate integrity, self-confidence, and a sustained commitment to continuous self-
improvement. These attributes underpin their commitment to students, parents, schools, society, the
state, the nation, and the global community (Chenrui, 2020).

Teachers are instrumental in nurturing an inclusive and enlightened culture. Through their
professional efforts, they lay the foundation for producing competent professionals and responsible
citizens. Beyond parental influence, teachers significantly shape learners’ understanding, values, and
beliefs, thereby influencing future generations. Given the critical role teachers play in societal
development, the profession demands highly capable, intelligent, and dedicated individuals (Masih,
2020). Supporting this view, Adeyemi (2020) found that teachers’ qualifications and gender
significantly influence teaching styles and students’ academic outcomes in junior and Senior
secondary schools in Nigeria.

Instructional media represent essential channels for curriculum implementation. They consist of
carefully designed materials used by teachers and learners to enhance the effectiveness of teaching
and learning (Okoji & Olubayo, 2022). Research has consistently shown that students taught with
well-selected and appropriately utilized instructional media achieve better learning outcomes than
those exposed solely to verbal instruction. Instructional media enhance learners’ interest and
motivation by presenting concepts in engaging and meaningful ways. Since effective learning
depends heavily on sensory engagement, materials that enable students to see and hear concepts
reduce perceptual barriers and promote deeper understanding. The use of diverse instructional media
also accommodates learners from varied backgrounds and with differing abilities. Such materials
support effective learning for both verbally gifted and less verbally inclined students, enabling slow
and average learners to engage multiple senses while allowing advanced learners to progress at their
own pace and depth (Umar, 2010).

Within the context of Islamic Studies, instructional media refers to the diverse range of materials
and tools utilized to enhance the teaching and learning of various Islamic disciplines. These resources
span print, electronic, digital and multimedia formats. Notable examples include primary texts such
as the Qur’an and Hadith, as well as modern pedagogical tools like textbooks, computers, slides, and
projectors (Abdur-Rafiu et al., 2022).

Despite their recognised importance, Arisa et al. (2015) observed that many teachers continue to
teach without instructional materials due to unavailability, perceived irrelevance, difficulty in
improvisation, challenges in manipulation, or concerns about time consumption. However, the
availability and effective use of instructional materials provide learners with concrete learning
experiences that enhance understanding and retention. By enabling students to see, touch, and interact
with learning objects, instructional materials stimulate interest and facilitate the comprehension of
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concepts. Consequently, the availability and proper utilization of instructional resources are crucial
for effective curriculum implementation and meaningful learning. Teachers are therefore encouraged
to creatively source and develop instructional materials from their local environments to improve
teaching and learning outcomes (Gumbi & Bashir, 2021).

In contemporary education, the integration of technology has become essential for effective
instruction, including in Islamic Education. The use of modern technologies enhances instructional
delivery and supports the achievement of educational objectives in line with current societal demands
(Ajmain et al., 2019). Accordingly, teachers are expected to employ all available instructional
resources and technologies to facilitate meaningful learning experiences for students (Musuluve &
Ronald, 2020).

Statement of the Problem

As earlier highlighted, instructional media play a crucial role in enhancing the effectiveness of
teaching and learning. Previous studies have identified several factors responsible for students’ poor
performance in Islamic Studies, including the use of inappropriate instructional strategies, shortage
of qualified teachers, insufficient allocation of instructional time on school timetables, and the lack
of relevant instructional materials (Muhammad, 1980; Sarwar, 1984; Salako, 1995). Bukoye (2019)
further reported that inadequate use of instructional materials is widespread in many schools, noting
that a majority of teachers either fail to recognize the benefits of instructional media in the teaching—
learning process or utilize them inappropriately.

This situation has likely motivated researchers to examine the availability and utilization of
instructional media across various subjects at both junior and senior secondary school levels, within
and beyond Nigeria. For example, Jekayinfa (1998) investigated the effects of instructional materials
on students’ academic performance in History, while Ojo (1993) evaluated instructional materials in
science education. Findings from these studies emphasized the importance of effective utilization of
instructional resources in achieving instructional objectives. Similarly, Umar (2010) examined
teachers’ use of instructional media in the teaching of Islamic Studies in Kano State. Abdul-Raheem
(2016) explored the impact of instructional materials on secondary school students’ achievement in
Social Studies in Ekiti State, while Dhakal (2017) assessed the availability and use of instructional
materials in Geography teaching in community secondary schools in Kathmandu District. Olarinde,
Fakomogbon, Olabisi, and Adetunde (2017) evaluated instructional resources for teaching Basic
Technology in junior secondary schools in Ogbomoso, Nigeria. In addition, Bassey and Amie-Ogan
(2019) studied the availability and utilization of instructional materials for effective teaching in public
junior secondary schools in Port Harcourt

Metropolis, whereas Obiyo (2019) examined the underutilization of instructional materials in the
teaching and learning of Chemistry in Nigerian secondary schools. Ehirim, lwuchukwu, and Okenyi
(2020) investigated the availability and use of instructional materials in Chemistry instruction in
secondary schools within a local government area of Imo State, Nigeria. Likewise, Okoji and Olubayo
(2021) assessed the availability and utilization of instructional resources for teaching Mathematics to
primary school pupils in llorin Metropolis.

However, with the exception of Umar’s (2010) study, which focused on teachers’ utilization of
instructional media in Islamic Studies in Kano State, the majority of existing studies have
concentrated on subjects such as History, Social Studies, Geography, Sciences, Basic Technology,
Chemistry, and Mathematics. To the best knowledge of the present researchers, no empirical study
has specifically examined the availability and utilization of instructional media in the teaching of
Islamic Studies in Oyo North Senatorial District. Consequently, this identified gap in the literature
necessitates the present study, which seeks to address this deficiency and contribute to knowledge in
the field.

Purpose of the Study

The main purpose of this study was to assess the availability and utilisabilit of instructional media
for teaching Islamic studies in secondary schools in Oyo North Senatorial District. Specifically, the
research was designed to:
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a) ascertain the availability of instructional media for teaching Islamic studies in secondary
schools in Oyo North Senatorial District as assessed by Islamic Studies teachers;
b) examine the extent to which Islamic studies teachers utilise instructional media for teaching
Islamic studies in secondary schools in Oyo North Senatorial District;
€) determine differences in teachers’ utilisability of the instructional media for teaching Islamic
studies in secondary schools in Oyo North Senatorial District based on gender;
d) determine differences in teachers’ utilisability of the instructional media for teaching Islamic
Studies in secondary schools in Oyo North Senatorial District based on qualification; and
e) determine differences in teachers’ utilisability of the instructional media for teaching Islamic
Studies in secondary schools in Oyo North Senatorial District based on experience.
Research Questions
The following questions were answered in this study:
1. What type of instructional media are available to teachers of Islamic Studies in secondary
schools in Oyo North Senatorial District?
2. How often do teachers make use of available instructional media in teaching Islamic Studies
at secondary schools in Oyo North Senatorial District?
Research Hypotheses
The following null hypotheses were tested at 0.05 level of significance in this study:
Hoa1: There is no significant difference in the utilisability of instructional media in the teaching
Islamic Studies by male and female secondary school teachers in Oyo North Senatorial District
Hoz: here would be no significant difference in the utilisability of instructional media in the
teaching Islamic Studies by qualified and less-qualified secondary school
Hos: There would be no significant difference in the utilisability of instructional media in the
teaching Islamic Studies by more experienced, experienced and less experienced teachers in Oyo
North Senatorial District

Methodology

This study adopted a descriptive survey research design. The target population comprised all
senior secondary school Islamic Studies teachers in Oyo North Senatorial District, Oyo State. Public
and private senior secondary schools within three selected Local Government Areas in the district
were purposively selected to ensure adequate representation of the study population. The study
identified 47 secondary schools offering Islamic Studies within the selected Local Government Areas,
with a total of 91 teachers across these institutions. Given the manageable size of this group and their
specialized expertise, a total population sampling approach was adopted. Consequently, all identified
schools and their respective Islamic Studies teachers were included in the research to ensure
comprehensive data collection. Furthermore, purposive sampling was employed to select all the
Islamic Studies teacher in these institutions. This technique was chosen due to the limited number of
specialists in the area and their direct expertise regarding the research subject.

Data for the study were collected using a researcher-developed questionnaire. The instrument
consisted of two sections. Section A elicited respondents’ demographic and professional information,
including gender, academic qualification, teaching experience, and area of specialization. Section B
contained items relating to the availability of instructional media and teachers’ utilization of such
media in the teaching of Islamic Studies at the senior secondary school level. The questionnaire
comprised 51 items, and respondents were required to indicate their responses by selecting from the
following options: Available (A), Not Available (NA), Often Utilised (OU), Sometimes Utilised
(SU), Rarely Utilised (RU), and Not Utilised at All (NU).

The validity of the instrument was established through face and content validation. Copies of the
guestionnaire were reviewed by experienced Islamic Studies teachers as well as experts in test and
measurement for critique, suggestions, and approval. To determine the reliability of the instrument,
the test—retest method was employed. Six schools outside the main study sample were selected, and
the instrument was administered to twelve Islamic Studies teachers. After a two-week interval, the
questionnaire was re-administered to the same respondents. The scores obtained from the two

20



SDU Bulletin: Pedagogy and Teaching Methods 2026/2 (75)

administrations were correlated using the Pearson Product Moment Correlation coefficient, yielding
a reliability index of 0.76, which indicated that the instrument was reliable.

Data collected were analysed using descriptive and inferential statistics. Percentages were used
to answer research questions one and two. Research hypotheses one, two, and three were tested using
the t-test, while hypothesis four was tested using Analysis of Variance (ANOVA), all at the 0.05 level
of significance. The null hypotheses formulated in the study were tested at an alpha level of 0.05
using the Statistical Package for Social Sciences (SPSS).

Results
The results are presented as follows:
Table 1
Demographic Data of the Respondents involved in the Study Based on School Types
School Types Frequency Percentage (%0)
Public School 54 59.3%
Private School 37 40.7%
Total 91 100.0

Results in the Table 1 shows that out of 91 respondents sampled for this study, 54(59.3%) of the
respondents were sampled from government owned schools in Oyo North Senatorial District while
37(40.7%) of the respondents were sampled from private schools in Oyo North Senatorial District
secondary schools in Oyo State, Nigeria. This implies that majority of the respondents involved in
this study were sampled from government owned schools in Oyo North Senatorial District.

Table 2

Demographic Data of the Respondents involved in the Study Based on Gender

Gender Frequency Percentage (%)
Male 95 60.4%

Female 36 39.6%
Total 91 100.0

Results in the Table 2 indicates that out of 91 respondents sampled for this study, 55(60.4%) of
the respondents were male while 36(39.6%) of the respondents were female. This implies that male
respondents 55(60.4%) were majority of the respondents sampled for this study.

Table 3

Demographic Data of the Respondents involved in the Study Based on Years of Experiences

Years of Experiences Frequency Percentage (%)
1-5 Years 50 54.9%
6-10 Years 28 30.8%
11 Years and above 13 14.3%
Total 91 100.0

Results in the Table 3 reveals that out of 91 respondents sampled for this study, 50(54.9%) of
the respondents had minimum of one year to maximum of 5 years of teaching experiences, 28(30.8%)
of the respondents had 6-10 years of teaching experiences accordingly and 13(14.3%) of the
respondents had 11 years and above teaching experiences respectively. This implies that majority of
the respondents 50(54.9%) sampled for this study had 1-5 years of teaching experiences.

Table 4
Demographic Data of the Respondents involved in the Study Based on Qualifications
Teaching Qualifications Frequency Percentage (%)
NCE 41 45.1%
B. Ed. 30 33.0%
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B. A. (PGDE) 11 12.1%
M. A. 3 3.3%
M. Ed. 5 5.5%
Ph. D. 1 1.1%
Total 91 100.0

Results in the Table 4 indicates that out of 91 respondents sampled for this study, 41(45.1%) of
the respondents had only Nigeria certificate in Education (NCE), 30(33.0%) of the respondents had
their first degree in education, 11(12.1%) of the respondents possess first degree and PGDE, only
3(3.3%) are Masters holders, 5(5.5%) of the respondents sampled as far as this study is concerned
had second degree in Master of Education and only 1(1.1%) of the sampled respondent has Ph.D.

Answering of Research Questions

Research Question One: What instructional media are available for teaching Islamic Studies in
secondary schools in Oyo State North Senatorial District Oyo State?

To answer the research question number 1, the instructional media for teaching Islamic Studies
are grouped into realia; visual; audio-visual; textual; and ICT. With regards to the findings of this
study, item by item analysis is hereby presented.

Participants’ responses on the availability of the recommended instructional media for teaching
Islamic Studies under the category of realia are presented in Table 5

Table 5

Availability of the Recommended Instructional Media for Teaching Islamic Studies under
Realia Category

Availability of Available Total Available Total
Realia Not Available Not Available
VLQ LQ SQ
Copies of the 64(70.3) 20(22.0) 7(7.7) 91(100)
Holy Quran
(Arabic Text)
Copies of the 38(41.8) 42(46.2) 11(12.1) - 91(100)
Holy Quran
(English
Translation)
Copies of the 36(39.5) 45(49.5) 10(11.0) - 91(100)
Hadith (Arabic
Text)
Copies of the 32(22.2) 43(47.3) 15(16.5) 1(1.1) 91(100)
Hadith (English
Text)
Praying Mats 20(22.0) 49(53.8) 17(18.7) 5(5.5) 91(100)
Kettle 25(27.5) 35(38.5) 24(26.4) 7(7.7) 91(100)

Results in Table 5 indicates that nearly all respondents (over 99%) agreed that schools have
ample copies of the Quran (both Arabic and English translations) and Hadith collections (Arabic and
English). The vast majority of respondents (over 94%) also indicated that schools have prayer mats
and containers for performing ablution (kettles). This implies that copies of Holy Quran (Arabic and
English text), copies of Hadith (Arabic and English translation), praying mats and container for
performing ablution (kettle) are available as instructional resources for teaching Islamic Studies in
Irepo Zonal Educational District secondary schools.

More so, twenty-one items were identified as recommended instructional media under the
category of visual, the participants’ responses on the availability of recommended visuals for teaching
Islamic Studies are presented in Table 6.

Table 6
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Availability of the Recommended Visual Instructional Media for Teaching Islamic Studies in Oyo
North Senatorial District Secondary Schools

Availability Available Not Available Total
of Visual
VLQ LQ SQ
Charts 42(46.2) 20(22.0) 14(15.4) 15(16.5) 91(100)
Diagrams 23(25.3)  34(37.4) 19(20.9) 15(16.5) 91(100)
Maps 26(28.6) 32(35.2) 17(18.7) 18(17.6) 91(100)
Posters 30(33.0)  30(33.0) 9(9.9) 22(24.2) 91(100)
Flash cards 19(20.9) 32(35.2) 8(8.8) 23(26.3) 91(100)
Flip charts 44(48.4)  15(16.5) 9(9.9) 23(26.3) 91(100)
Chalk board 36(35.6) 40(44.0) 13(14.3) 2(2.2) 91(100)
Pictures of the 39(42.9) 31(34.1) 8(8.8) 12(13.2) 91(100)
Prophet’s
Mosque
Pictures Showing  31(34.1)  37(40.7) 8(8.8) 15(16.5) 91(100)
Scale
Pictures of 37(40.9) 33(36.3) 11(12.1) 10(11.0) 91(100)
Ka’abah
Picture of 31(34.1) 35(38.5) 12(13.2) 13(14.3) 91(100)
Pilgrims in IThram
Chart containing  29(31.9)  40(44.0) 14(15.) 8(8.8) 91(100)
Names of Allah
Chart containing  30(33.0) 36(39.6) 6(17.6) 9(9.9) 91(100)
25 Names of
Prophets
mentioned in the
Qur’an
Map of Africa 25(27.5)  40(44.0) 10(11.0) 16(17.6) 91(100)
and Middle East
Map of the 35(38.5)  28(30.8) 9(9.9) 19(20.9) 91(100)
World showing
North Africa,
Maghrib and
Andalusia
Map of West 31(34.1) 32(35.2) 10(11.0) 19(19.2) 91(100)

Africa showing
Islamised Areas
Map showing the  28(30.8)  35(38.5) 10(11.0) 18(19.2) 91(100)
way Islam spread
and became
firmly
established in
West Africa
Picture of the 36(39.6) 29(31.9) 13(14.3) 13(14.3) 91(100)
cave of Hira
Picture of the 29(31.6)  36(39.6) 9(9.9) 17(18.3) 91(100)
Islamic style of
dress (Hijab)
Photograph ofa  39(40.7) 29(31.9) 10(11.0) 15(16.5) 91(100)
wedding
ceremony
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according to
Shari’ah
Picture of some 38(41.8)  28(30.8  13(14.3) 12(13.2) 91(100)
Muslim
Institutions of
higher learning
Results in Table 6, indicate that:

i. Mostly Available: Charts, diagrams, maps, posters, flash cards, flip charts, chalkboards,
pictures of the Prophet's mosque, pictures showing scale, pictures of the Kaaba, pictures of
pilgrims in Ihram, charts with names of Allah and the Prophet (mentioned in Quran), most
regional maps (Africa & Middle East, World - North Africa, West Africa - Islamic areas),
pictures of the cave of Hira, pictures of Islamic dress (Hijab), photographs of Islamic
weddings, pictures of Muslim universities. (over 75% of respondents agreed on availability)

ii. Somewhat Available: Pictures with historical context (13-17% disagreed on availability for
some historical picture types)

This implies that a wide variety of visual teaching materials are available in most schools for
Islamic Studies classes.

However, Participants’ responses on the availability of textual materials for teaching of Islamic
Studies by Islamic Studies teachers in the Oyo North Senatorial District secondary schools of North
Senatorial of Oyo State, Nigeria. Given under on the textual materials as an instructional media for
the teaching of Islamic Studies by the Islamic Studies teachers as far as this study is concerned, there
are four textual materials. The statistics of the respondents are summarized and presented in Table 7

Table 7

Availability of Textual Materials as Instructional Media for the Teaching of Islamic Studies in
Oyo North Senatorial District Secondary Schools

Availability of Textual Available Not Available Total

VLQ LQ SQ

Textbooks 2(2.2) 15(16.5) 62(68.2) 12(13.2) 91(100)
Islamic magazine 8(8.8) 12(13.2) 44(48.4) 27(29.7) 91(100)
Islamic newspaper 11(12.1) 10(11.0) 32(35.2) 38(41.8) 91(100)

The results in Table 7, show that:

i. Islamic Studies Textbooks:

o Very few schools (2%) have a large quantity of textbooks.

o Most schools (68%) have a small quantity of textbooks.

o A significant number of schools (13%) lack textbooks entirely.

ii. Islamic Magazines:

Similar to textbooks, very few schools (9%) have a large quantity of Islamic magazines.
Almost half (48%) have a small quantity.

o Nearly a third (29%) lack Islamic magazines altogether.

iii. Islamic Newspapers:

o Fewer schools have a large quantity of Islamic newspapers (12%).

o A moderate number (35%) have a small quantity.

o Over 40% (42%) lack Islamic newspapers completely.

This implies that there is a shortage of Islamic Studies reading materials (textbooks, magazines,
newspapers) in many schools across the district.

o O
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Furthermore, participants’ responses on the availability of audio instructional media for teaching
Islamic Studies in the Oyo North Senatorial District secondary schools of Oyo State, Nigeria are
presented in Table 8.

Table 8
Availability of Electronic Audio Materials as Instructional Media for the Teaching of Islamic
Studies in Oyo North Senatorial District Secondary Schools
Availability of Available Not Available Total
Electronic Audio

VLQ LO SQ

Radio - - 11(12.1) 80(87.9) 91(100)
Audio tape recorder - 3(3.3) 9(9.9) 79(86.8) 91(100)
CD player - - 10(10.9) 81(89.1) 91(100)
Recorder player - - 14(15.4) 77(84.6) 91(100)
Mp3 player - - 15(16.5) 76(83.5) 91(100)

The results in Table 8, revealed only a very small number of schools (12%) have radios, even in
limited quantities. Similar to radios, very few schools (less than 10%) have audio tape recorders
available. Just a small fraction of schools (around 11%) have CD players. The situation is similar for
recorder players, with only a small minority (around 15%) of schools having them. A small number
of schools (around 16%) have MP3 players, but most lack them entirely.

More so, participants’ responses on the availability of audio-visuals instructional media for the
teaching of Islamic Studies in Oyo North Senatorial District secondary schools of Oyo State, Nigeria
are presented in Table 9.

Table 9

Availability of Electronic Audio-Visual Instructional Media for Teaching of Islamic Studies in
Oyo North Senatorial District Secondary Schools

Availability of Available Not Available Total
Electronic Audio-
Visual
VLQ LQ SQ

Video player - - 18(19.8) 73(80.2) 91(100)
DVD payer - - 22(24.2) 69(75.8) 91(100)
VCD - - 16(17.6) 81(87.9) 91(100)
Television - - 14(15.4) 77(84.6) 91(100)

The results in Table 9, revealed that only a small portion of schools (around 20%) have video
players, with the majority lacking them entirely. A small number of schools (around 24%) have
DVD players, but most schools do not. The situation is similar for VCD players, with a small
minority (around 18%) of schools having them. Just a small number of schools (around 15%) have
televisions, while most lack them. This implies that electronic audio-visual media are lacked in
most schools:

Participants’ responses on the availability of ICT instructional media for the teaching of Islamic
Studies in Oyo North Senatorial District secondary schools of Oyo State, Nigeria. Under this, there
are five items on electronic visuals sampled for this study. The statistics of the respondents are
summarized and presented in Table 10.

Table 10

Availability of Electronic Visual Instructional Media for Teaching of Islamic Studies in Oyo
North Senatorial District Secondary Schools

Availability of Available Not Available Total
Electronic Visual

VLQ LQ SQ
Opague Projector - - 10(10.9) 81(89.1) 91(100)
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Overhead Projector - - 10(10.9) 81(89.1) 91(100)
Closed circuit Tv - - 10(10.9) 81(89.1) 91(100)
Film strip Projector - - 10(10.9) 81(89.1) 91(100)
16mm Projector - - 10(10.9) 81(89.1) 91(100)

The results in Table 10 revealed that only a small number of schools (around 11%) have any
type of projector (opaque, overhead, CCTV, film strip, or 16mm) available, even in limited quantities.
The vast majority (89%) lack projectors entirely. This implies that most schools in this district have
very few resources that use projection technology to enhance Islamic Studies instruction.

Participants’ responses on the availability of ICT media as an instructional media for the teaching
of Islamic Studies by Islamic Studies teachers in the Irepo educational district of Oyo State, Nigeria.
Under this, there are five items on ICT media sampled for this study. The statistics of the respondents
are summarized and presented in Table 11.

Table 11

Availability of ICT Instructional Media for Teaching of Islamic Studies in Oyo North Senatorial
District Secondary Schools

Availability of ICT Available Not Available Total
VLQ LQ SQ
Computers - - 4(4.4) 87(95.6) 91(100)
Internet - - 6(6.6) 85(93.4) 91(100)
Mp3 - - 7(7.7) 84(92.3) 91(100)
Digital Cameras - - 15(16.5) 76(83.5) 91(100)
Multi-media - - 13(14.3) 78(85.7) 91(100)
Projector

The results in Table 11 show that very few schools (around 4%) have computers available for
Islamic Studies instruction. The vast majority of schools (over 93%) lack internet access. Similar to
internet access, most schools (over 92%) do not have MP3 players. Only a small number of schools
(around 16%) have digital cameras. A small minority of schools (around 14%) have multimedia
projectors. This implies that schools in this district have very few technological resources that could
be used to enhance Islamic Studies instruction.

Research Question Two: How often do Islamic Studies teachers make use of available
instructional media in teaching Islamic Studies at secondary schools in Oyo North Senatorial District,
Nigeria?

Participants’ responses on the how often Islamic Studies teachers make use of available
instructional media of realia resources for teaching of Islamic Studies by Islamic Studies teachers in
the Oyo North Senatorial District secondary schools are presented in Table 12

Table 12

Usabilty of Realia Instructional Media for Teaching of Islamic Studies in Oyo North Senatorial
District Secondary Schools

Utilisation of Realia Utilisation of Realia Resources Total
Not Used
Often Sometimes Rarely

Copies of the Holy Quran  57(62.6) 31(34.1) 1(1.1) 2(2.2) (100)
(Arabic Text)
Copies of the Holy Quran  42(46.2)  46(50.5) 2(2.2) 1(1.1) 1(100)
(English Translation)
Copies of the Hadith 6(50.5) 41(45.1) 3(3.3) 1(1.1) 1(100)
(Arabic Text)
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Copies of the Hadith 31(34.1) 31(34.1) 55(60.4) 5(5.5) 1(100)
(English Text)

Praying Mats 26(28.6) 47(51.6) 14(15.4) 4(4.4) 1(100)
Containers for performing  23(25.3) 49(53.8) 16(17.6) 3(3.3) 1(100)

ablution (Kettle)

The results in Table 12 revealed that the highly utilised materials included copies of the Quran
and Hadith collections. While kettle and praying mat are commonly used materials. The vast majority
of teachers (over 97%) subscribed to the fact that they frequently use copies of the Quran (both Arabic
and English translations) and Hadith collections (both Arabic and English) for instruction. A large
majority of teachers also regularly use containers for performing ablution (kettles) and praying mats
as instructional tools. Over 94% agreed on kettle use, and 95.6% agreed on praying mat use. This
implies that teachers heavily rely on core Islamic texts, practical tools, and religious items like praying
mats for teaching Islamic Studies.

Participants’ responses on the Utilisation of Visual instructional materials for teaching Islamic
Studies in Oyo North Senatorial District secondary schools are presented in Table 13.

Table 13

Utilisation of Visual Instructional Media for Teaching of Islamic Studies in Oyo North Senatorial
District Secondary Schools

Visual Media Utilisation of Visual Media Total
Not Used
Often Sometimes  Rarely

Charts 27(40.7) 29(31.9) 20(22.0) 5(15.5) 91(100)

Diagrams 25(22.0) 43(47.3)  20(22.0) 8(8.8) 91(100)

Maps 34(57.4) 36(39.6) 12(13.2) 9(9.9) 91(100)

Posters 22(24.2) 34(37.4) 14(15.4) 21(23.1) 91(100)

Flash cards 29(31.9) 31(34.1) 7(7.7) 24(26.4) 91(100)

Flip charts 22(24.2) 35(38.5) 13(14.3) 21(23.1) 91(100)

Chalk board 49(53.8) 38(41.8) 3(3.3) 1(1.1) 91(100)

Pictures of the Prophet’s  32(35.2) 47(51.6) 5(5.5) 7(7.7) 91(100)
mosque

Pictures showing scale 26(28.6) 47(51.6) 8(8.8) 10(11.0) 91(100)

Pictures of Ka’abah 35(38.5) 45(49.5) 3(3.3) 8(8.8) 91(100)

Picture of Pilgrims in 38(41.8) 39(42.9) 4(4.4) 10(11.0) 91(100)

Ihram

Chart containing Names ~ 45(49.5) 28(30.8) 1(1.2) 17(18.7) 91(100)
of Allah

Chart containing 25 37(40.6) 42(46.2) 2(2.2) 10(11.0) 91(100)

Names of Prophets
mentioned in the Qur’an

Map of Africa and Middle  27(29.7) 45(49.5) 8(8.8) 11(12.1) 91(100)
East
Map of the World 31(34.1) 39(42.3) 11(12.1) 10(11.0) 91(100)

showing North Africa,
Maghrib and Andalusia

Map of West Africa 31(34.1) 45(49.5) 6(6.6) 9(9.9) 91(100)
showing Islamised Areas
Map showing the way 25(27.5) 52(57.1) 9(9.9) 5(5.5) 91(100)

Islam spread and became
firmly established in West

Africa
Picture of the cave of Hira  31(34.1) 40(49.0) 11(12.1) 9(9.9) 91(100)
Picture of the Islamic 35(38.5) 42(46.2) 7(7.7) 7(7.7) 91(100)
style of dress (Hijab)
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Photograph of a wedding  35(38.5) 40(44.0) 8(8.8) 8(8.8) 91(100)
ceremony according to
Shari’ah
Picture of some Muslim 27(29.7) 46(51.5) 6(6.6) 12(13.2) 91(100)
Institutions of higher
learning.

Results in Table 13 show that the mostly used visual media for teaching Islamic Studies teachers
included charts, diagrams, maps, posters, chalkboards, pictures of the Prophet's mosque, pictures
showing scale, pictures of the Kaaba, pictures of pilgrims in Ihram, charts with names of Allah and
the Prophet (mentioned in Quran), most regional maps (Africa & Middle East, World - North Africa,
West Africa - Islamic areas). (over 90% of respondents agreed on use). Flashcards, flipcharts are
seldomly used (around 75% agreed on use). While Maps showing the spread of Islam in West Africa
are less frequently used (around 80% agreed on use).

Participants’ responses on the Utilisation of textual materials for teaching of Islamic Studies by
Islamic Studies teachers in Oyo North Senatorial District secondary schools are presented in Table
14.

Table 14

Utilisation of Textual Materials as Instructional Media for Teaching of Islamic Studies in Oyo
North Senatorial District Secondary Schools

Textual Media Utilisation of Textual Media Not Used Total
Often  Sometimes  Rarely
Textbooks 53(58.2) 35(38.5) 2(12.2) 1(1.1) 91 (100)
Islamic magazine - - 5(5.5) 86(94.5) 91 (100)
Islamic newspaper - - 5(5.5) 86(94.5) 91 (100)

Table 14 revealed the that nearly all respondents (99%) reported that Islamic Studies textbooks
are always used for instruction. A significant majority of respondents (over 90%) indicated that
Islamic magazines and newspapers are also used, but less frequently than textbooks. This implies that
Islamic Studies textbooks are the primary resource for teachers, while Islamic magazines and
newspapers play a supplementary role.

Participants’ responses on the Utilisation of electronic audio instructional media for teaching
Islamic Studies are presented in Table 15.

Table 15

Utilisation of Electronic Audio as an Instructional Media for Teaching of Islamic Studies in Oyo
North Senatorial District Secondary Schools

Electronic Audio Media Utilisation of Electronic Audio Total
Not Used
Often Sometimes  Rarely Total
Radio - - 10(11.0) 81(89.0) 91 (100)
Audio tape recorder - - 9(9.9) 82(90.1) 91 (100)
CD player - - 8(8.8) 83(91.2) 91 (100)
Recorder player - - 9(9.9) 82(90.1) 91 (100)
Mp3 player - - 9(9.9) 82(90.1) 91 (100)

Table 15 reveals that the vast majority of respondents (over 89%) indicated that radio, audio
tape recorders, CD players, recorder players, and MP3 players are rarely or never used for teaching
Islamic Studies. This implies that Islamic Studies teachers in this district seldom use electronic
audio equipment for instruction.

Participants’ responses on the Utilisation of electronic audio-visuals as an instructional media
for the teaching of Islamic are presented in Table 16.

Table 16

Utilisation of Electronic Audio-Visuals as an Instructional Media for Teaching of Islamic
Studies in Oyo North Senatorial District Secondary Schools
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Electronic Audio Visual Utilisation of Audio Visual Total
Not Used
Often  Sometimes  Rarely
Video Player - - 7(7.7)  84(92.3) 91 (100)
DVD Player - - 9(9.9) 82(90.1) 91 (100)
VCD - - 10(11.0)  81(89.0) 91 (100)
Television - - 8(8.8) 83(91.2) 91 (100)

Table 16 shows that the vast majority of respondents (over 89%) indicated that video players,
DVD players, VCD players, and televisions are rarely or never used for teaching Islamic Studies. It
implies that Islamic Studies teachers in this district seldom use electronic equipment, whether audio
or audio-visual, for instruction.

Further still, participants’ responses on the utilisation of electronic visuals as instructional media
for the teaching of Islamic Studies in Oyo North Senatorial District secondary schools are presented
in Table 17.

Table 17

Utilisation of Electronic Visuals as Instructional Media for Teaching of Islamic Studies in Oyo
North Senatorial District Secondary Schools

Utilisation of Audio Visual Total
Not Used
Often Sometimes Rarely
Opaque Projector - - 6(17.6) 75(82.4) 91 (100)
Overhead Projector - - 8(19.8) 73(80.2) 91 (100)
Closed circuit Tv - - 21(23.1) 70(76.9) 91 (100)
Film strip Projector - - 23(25.3) 68(74.7) 91 (100)
16mm Projector - - 22(24.2) 69(75.8) 91 (100)

Table 17 reveals that a significant portion of respondents (over 70%) indicated that opaque
projectors, overhead projectors, closed-circuit TVs, film strip projectors, and 16mm projectors are
rarely or never used for teaching Islamic Studies. Film strip projectors and 16mm projectors appear
to be used even less frequently than other projector types, with over 74% reporting they are never
used. This implies that Islamic Studies teachers in this district rarely use projector equipment of any
kind for instruction.

Lastly, participants’ responses on the Utilisation of ICT as instructional media for teaching
Islamic Studies in Oyo North Senatorial District secondary schools are presented in Table 18.

Table 18

Utilisation of ICT Media as an Instructional Media for Teaching of Islamic Studies in Oyo North
Senatorial District Secondary Schools

ICT Utilisation NU Total
Often Sometimes Rarely
Computers - - 2(2.2) 89(97.8) 91 (100)
Internet - - 7(7.7) 84(92.3) 91 (100)
Mp3 - - 5(5.5) 86(94.5) 91 (100)
Digital Cameras - - 9(9.9) 82(90.1) 91 (100)
Multi-media Projector - - 15(16.5) 76(83.5) 91 (100)
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Table 18 shows that the vast majority of respondents (over 83%) indicated that computers,
internet, MP3 players, digital cameras, and multimedia projectors are rarely or never used for
teaching Islamic Studies. A small number of respondents (around 5-7%) suggested that some
technology resources are occasionally used. It implies that Islamic Studies teachers in this district
seldom use technology to enhance their instruction.

Testing of Research Hypotheses

Having examined the demographic data of the respondents involved in the study and research
questions, the researcher proceeded to test the null hypothesis 1 and 2 generated using t-test while
research hypothesis 3 with the use of ANOVA at 0.05 level of significance

Research Hypothesis 1: There is no difference in the utilisation of instructional media in the
teaching Islamic Studies by male and female secondary school teachers in Oyo North Senatorial
District

Table 19

t-test Statistics Showing the Difference in the Utilisation of Instructional Media in the Teaching
Islamic Studies by Male and Female

Gender No Mean S. D. Df t-value Sig Remark
Male 55 155.5455 26.6964

89 1.549 126 Accepted

Female 36 162.4167 26.7458

*Insignificance at p>0.05

Table 19 shows that the t-value -1.549 is obtained with a p-value of .126 computed at 0.05 alpha
levels. Since the p-value of .126 is higher than 0.05 level of significance, the null hypothesis 2 is
accepted. Therefore, there is no difference in the utilisation of instructional media in the teaching
Islamic Studies by male and female secondary school teachers in the Oyo North Senatorial District
of Oyo State, Nigeria (t{-1.540 = .126, p>0.05). It could therefore be inferred from the analysis that
there is no difference in the utilisation of instructional media in the teaching Islamic Studies by male
and female teachers in the Oyo North Senatorial District of Oyo State, Nigeria because both male and
female teachers have equal opportunity to the use of available instructional media.

Research Hypothesis 2: There would be no significant difference in the utilisation of
instructional media in the teaching Islamic Studies by qualified and less-qualified secondary school

Table 20

t-test Statistics Showing the Difference in the utilisation of Instructional Media in the Teaching
Islamic Studies by Qualified and Less-Qualified Teachers

Qualification No Mean S.D. Df  t-value Sig Remark
Qualified 72 157.7500 27.16084

89 477 634  Accepted
Less-Qualified 19 154.4211 26.55250

*Insignificance at p>0.05

Table 20 shows that the t-value .477 is obtained with a p-value of .634 computed at 0.05 alpha
levels. Since the p-value of .634 is higher than 0.05 level of significance, the null hypothesis 3 is
accepted. Therefore, there is no significant difference in the utilisation of instructional media in the
teaching Islamic Studies by qualified and unqualified secondary school teachers in Oyo North
Senatorial District of Oyo State, Nigeria (tg477 = .634, p>0.05). It could therefore be inferred from the
analysis that there is no significant difference in the utilisation of instructional media in the teaching
Islamic Studies by qualified and unqualified secondary school teachers in the Oyo North Senatorial
District.

Research Hypothesis 3: There would be no significant difference in the utilisation of
instructional media in the teaching Islamic Studies by more experienced, experienced and less
experienced teachers in the Oyo North Senatorial District of North Senatorial District of Oyo
State, Nigeria

Table 21
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ANOVA Results Showing the Analysis of the Significant Difference in the Utilisation of
Instructional Media in the Teaching Islamic Studies by More Experienced, Experienced and Less-
Experienced Teachers in Oyo North Senatorial District of North Senatorial of Oyo State

Source of Sum of Square df Mean Square F Sig. Decision
Variable

Between 8066.667 2 4034.334 Hos

Group

6.210 .000 Rejected

Within 57166.058 88 649.614

Group

Total 65234.725 90

*Significant P< .05

Table 21 shows the significant difference in the utilisation of instructional media in the teaching
Islamic Studies by more experienced, experienced and less-experienced teachers in the Oyo North
Senatorial District with (Fgs=.003, p<0.05). It implies that there is significant difference in the
utilisation of instructional media in the teaching Islamic Studies by more experienced, experienced
and less-experienced secondary school teachers in Oyo North Senatorial District of Oyo State,
Nigeria due to the level of vast experiences of the users of those instructional media. Summary of
the Major Findings

1.

The findings of the study could be summarised as follow:

Instructional media under the categories of realia and visuals for teaching Islamic Studies in
Oyo North Senatorial District secondary schools are available in a very large quantity. While
Islamic textbooks and Magazines are available in a small quantity.

Electronic audio media of Radio, Audio tape recorder, CD player, Recorder player, Mp3
player Electronic audio-visual media of video player, DVD player, VCD, television and ICT
are not sufficiently available.

Teachers often make use of Copies of the Holy Quran (Arabic Text), Copies of the Holy
Quran (English Translation), Copies of the Hadith (Arabic Text), Copies of the Hadith
(English Text), Praying Mats, Containers for performing ablution (Kettle) and textbooks for
teaching Islamic Studies in the Oyo North Senatorial District secondary schools.

Teachers rarely use Islamic magazine, Islamic newspaper, Radio, Audio tape recorder, CD
player, Recorder player, Mp3 player, Video players, DVD players, VCD, Opaque projector,
overhead projector, closed circuit Tv, film strip projector, 16mm projector Computers,
Internet, Mp3, digital cameras and multi-media projector as instructional media for teaching
Islamic Studies in Oyo North Senatorial District secondary schools.

There is difference in the availability of instructional media for teaching Islamic Studies in
Oyo North Senatorial District public and private secondary schools.

There is no difference in the utilisability of instructional media for teaching Islamic Studies
by male and female teachers in Oyo North Senatorial District secondary schools.

. There is no significant difference in the utilisability of instructional media for teaching Islamic

Studies by qualified and unqualified teachers in Oyo North Senatorial District secondary
schools.

There is significant difference in the utilisation of instructional media for teaching Islamic
Studies by more experienced, experienced and less-experienced teachers in Oyo North
Senatorial District secondary schools.

Discussion

The findings indicate that instructional media classified as realia and visual materials are
generally available in secondary schools in Oyo North Senatorial District, supporting Umar’s (2010)
report on the availability of such resources for Islamic Studies. However, unlike Umar’s findings, the
present study established that Islamic Studies textbooks, although available, are insufficient in
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quantity. This result extends the observations of Okoji and Olubayo (2021) and aligns with studies
that reported shortages of textbooks and print materials, including Islamic magazines and newspapers,
as constraints to effective teaching and learning (Tuimur & Chemwei, 2015; Mpigi & Abdur-Rafiu,
2018; Musuluve & Ronald, 2020).

The study further revealed that electronic audio, audio-visual, projection, and ICT-based
instructional media are largely inadequate in schools. This finding is consistent with earlier studies
which reported limited availability of modern instructional resources in secondary schools (Okobia,
2011; Gumbi & Bashir, 2021). In terms of utilisability, teachers were found to frequently use
traditional and readily available materials such as the Qur’an and Hadith texts, prayer mats, ablution
containers, and textbooks, indicating a strong reliance on conventional instructional resources central
to Islamic Studies. However, instructional media such as Islamic magazines, newspapers, audio and
audio-visual devices, projectors, and ICT tools were rarely utilized, largely due to their limited
availability. This finding corroborates earlier studies that reported low utilization of audio-visual and
technology-based instructional materials (Dhakal, 2017; Okoji & Olubayo, 2021).

The study also revealed a significant difference in the availability of instructional media between
public and private secondary schools, possibly reflecting differences in funding and resource
management. Conversely, teachers’ gender and professional qualifications were found not to
significantly influence instructional media utilization, suggesting similar levels of exposure and
competence across these categories. However, teaching experience significantly influenced
utilization, with more experienced teachers making greater use of instructional media than their less
experienced counterparts. This suggests that accumulated teaching experience enhances teachers’
confidence and effectiveness in selecting and applying instructional media.

Conclusion and Recommendations

Although the importance of instructional media in teaching and learning process has been
stressed over the years by various researchers, the study served as an addition to those researches on
the Islamic studies in the teaching and learning process. The study attempted to investigate the
availability and utilisation of instructional media for teaching Islamic studies in secondary schools in
Oyo North Senatorial District. Based on the findings and discussions, it is concluded that
instructional media under realia, visual and textual materials are available for teaching Islamic studies
in Oyo North Senatorial District. While Instructional media under audio, audio-visual, projectors and
ICT were not available in Oyo North Senatorial District. In addition, teachers’ qualification does not
influence their use of instructional media for teaching Islamic Studies in Oyo North Senatorial District
public and private secondary school. While more experienced and experienced Islamic studies
teachers utilise instructional media more than less experienced ones. Based on the findings in this
study and the conclusion reached, the following recommendations were made:

1. There is need for the government and proprietors of private schools to provide adequate and
enough instructional media to schools. Likewise, other stakeholders like Parent Teachers
Association (PTA), Islamic charitable organisations, philanthropists and professional bodies
e.g. Nigerian Association of Teachers of Arabic and Islamic Studies (NATAIS) should
extend their kind gestures to schools by procuring and donating relevant instructional media
to schools. So as to facilitate the teaching-learning process.

2. All the stakeholders involved need to pay special attention to the mass provision of
instructional medias under audio, audio-visual, projectors and ICT that were not available for
teaching Islamic Studies in Oyo North Senatorial District. Islamic studies teachers should
take the responsibility of identifying the unavailable instructional media, prepare the request
for the provision of those media and communicate to the principals while the principals should
help transmit the request to those concerned (Government, governing council etc.) and help
in facilitating their provision to schools.

3. Teachers, irrespective of their qualifications, need to undergo training sessions in terms of
workshops, seminars and conferences on the essence of utilisation of instructional media for
teaching Islamic Studies particularly on modern trends in instructional media. Islamic Studies
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teachers need more experiential exposures on the application of ICTs to teaching and learning
of Islamic Studies so as to enhance their skills in utilisation of instructional media while
teaching the subject.

4. The experienced Islamic Studies teachers in secondary schools should help tutor and mentor
the less experienced ones on how to utilise instructional media appropriately. Likewise, those
that are conversant with the modern trends in instructional media matters should be up to the
task on the field.
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HUTEPUSHBIH OO IITATBIHIATBI UPENIO AMMAKTBIK
OKPYTTHJE UCJTAMTAHY NOHI BOMBIHIIA OKY-9AICTEMEJIK
KYPAJIAPJBIH KOJOKETIMILIITT MEH TAVJATAHBLTY
MYMKIHIITTH BAFAJIAY

Anparna. byn 3eprreyne Hurepusiasiy Oiio mratel, Oiio CONTyCTiK CEHaTOPIBIK OKPYTiHeT
YKOFapbI CHIHBITITAP/Ia HCIaMTaHy IIOHIH OKBITYFa apHallFaH OKY KYpaJlJapbIHbIH KOJDKETIMIUIIT MEeH
naiiananpuTybl 3epTTeNai. 3epTTey[e CHUIMATTaMANbIK cayallHama oJici KOJJAHBUIABL. 3epTrey
KUBIHTBIFBIHA HCJIAMTaHYy IOHI OKBITBUIATHIH 47 OpTa MEKTEN >KOHE YII JKEePriliKTi SKIMILILIIK
aymakTtarel 91 MmyFamim kipji. Kateicymsiiap caHbl KOJDKETIMTI O0JIFaHIBIKTaH, OapiIblK aHBIKTAIFaH
MyFagiMaepAl KaMTHTBIH TOJBIK JKUBIHTHIK IpiKTey ofici maiimamaneuinbl. Jlepektep 3eprreyiii
o3ipJIeTeH, BAIUATEITCH cayaaHama apKbUIBI KWHAIJIBI, OHBIH CeHIMAUTIK kodddunumenti — 0,76.
MomniMmerTepai Tajjay YIIIH CHUMATTaMalblK KoHE MH(EPEeHIUANIBIK CTaTHUCTUKA KOJIAHBUIIBI.
3epTTey cypakTapbliHa MANbI3IBIK KOPCETKIMITEP apKBLIBI dKayar Oepisii, ajl YII HOJIJIIK TUIIOTE3aHbl
tekcepy ymin 0,05 mausBabubIK AeHredinge SPSS Oarmapmamackl apKbuUibl t-TeCT KoHE
mucnepceusibik Tanmay (ANOVA) xyprisinai. Hotmkenep HakTel oKy Matepuanapsl (realia) men
KOPHEKI KypaJlJapbIH KaJIbl KOJDKETIM/II €KeHIH KOpCeTTl, aaiiia OKyJIbIKTap MEeKTeyi O0JIbl, al
ayauo, ayIuOBU3YAIIbl, MPOCKIFUIBIK KOHE aKIMapaTThIK-KOMMYHHKAITUSUTBIK TEXHOJIOTHSIIApFa
HEri3JIeNiTeH Kypanaap *KeTKITiKci3 AeHreiae anwikranasl. Myramimaep Kypan, xaguc, sxaifHama3
KOHE OKYJBIKTAp CHSIKTHI JOCTYPIIl OKY KYpaJlTapbIH Ui IMalijalaHFaHbIMEH, 3aMaHayH KypaJiap/Ibl
CUpPEK KOJITAaHATBIHBI aHBIKTANIbI. MeKTen Typi MeH MyFaliMHIH €HOEK OTilli 0Ky KYpalJapblHbIH
KOJDKETIMIUTITT MEH TalJallaHbUTybIHA €JeyJl 9cep €TTl, al JKBIHBICBI MEH OUTIKTUIIK JeHreil
aliTapibIKTal BIKMAJ €TIE/1. 3epTTey 3aMaHayH OKY KypallJapbIMEH KaMTaMachI3 €Tyl )KaKcapTy/Ibl
KOHE MYFaliMJIep/AiH KaC10u aJieyeTiH apTThIpyFa OarbITTaIFaH ic-mapagap/Ibl KyIIEeUTy 1 YChIHAIbI.

Tyiiin ce31ep: oKy Kypanaapsl, HCIaMTaHy, KOJDKETIMIALTIK, Mai1alaHbpuTy MyMKIHIIIT1, opTa

MEKTeITep

A6oyp-pagpuy, Howcamuy'*, Otiemopo, Hocamuy Anaxa’
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OILIEHKA JOCTYNHOCTH U UCMIOJb30BAHUSI YYEBHBIX CPEJICTB
JUISI IPENOJIABAHUSI UICJTAMOBEJEHUS B 30HAJTbHOM OKPYTE
WPEIO, IITAT ONO, HUTEPUS

AHHOTanus. B 1aHHOM HCCIIEIOBAaHUN H3Yy4YaIHCh JOCTYIHOCTh U HCIIOJIb30BAHUE YYEOHBIX
CPEIICTB IpHU NPENOoJaBaHUM HCIAMOBEICHUS B CTaplIMX Kiaccax cpeaHux mkoi CeBepHOro
ceHaTopckoro okpyra Oiio, mrar Oiio, Hurepus. B ncciaenoBanuu ObuT MPUMEHEH OMUCATEIBHBIN
Meros ompoca. ['eHepalibHYI0 COBOKYMHOCTH COCTaBWIM 47 CpEeIHMX IIKOJ, TAe MPenoaaércs
ucinamoBezieHre, U 91 mpemnogaBaTellb U3 TPEX pailOHOB MECTHOrO caMoyIpaBieHus. B cBs3u ¢
JOCTYITHBIM O00BEMOM BBIOOPKH HCIONB30BAICS METOJ IMOJIHOTO OXBaTa, BKIIOYHMBIIANA BCEX
BBISIBJICHHBIX TIperoaaBarencit.COop HaHHBIX MPOBOAMIICS C HCIOJIB30BaHHEM pa3zpaboTaHHOU
MCCIIEIOBATEISIMH U BaJIUIU3UPOBAHHON aHKETHI ¢ Koa(duuuenToM Haaéxuoctu 0,76. s ananuza
JAHHBIX MPUMEHSUIUCh METOJbl ONMHCATeIbHOW M MH(EepeHIMaIbHON cTaTUCTHKU. [[1s oTBeTa Ha
HCCIIEI0BATENIbCKUE BOMPOCHI MCIIOJIB30BATUCH MPOLIEHTHBIE MOKa3aTeau, a i IPOBEPKU TPEX
HYJEBbIX THUIOTE3 MPUMEHSUIUCh t-TecT W JucnepcuoHHbd aHamu3z (ANOVA) mpu ypoBHe
3Hayumoctu 0,05 ¢ ucnonpzoBanuem nporpammbl SPSS.Pe3ynbrarhl mokazanu, yTO pealbHbIE
yueOHble MaTepualsl (realia) v BU3yanbHbIe CpecTBA 00YUESHHS B LIEIOM ObUTH JOCTYITHBI, TOT/1a KaK
KOJMYECTBO Y4EOHUKOB OKa3aJIOCh OTPAaHUUYEHHBIM, a ay/Iu0-, ayJUOBH3yalbHbIE, IPOCKIIMOHHBIE U
OCHOBaHHBIC Ha HH(DOPMAIMOHHO-KOMMYHUKAIIMOHHBIX TEXHOJIOTUAX CpPEICTBA OBUIM B
3HAYUTENIHON CTENeHM HEN0CTaTOYHbIMH. [IpenonaBareny 4acTo MCHOIB30BAIM TPAIUIMOHHBIE
Marepuaibl, Takue Kak KopaH, Xaauchl, MOJUTBEHHbIE KOBPUKM U YUYECOHUKH, OJIHAKO PEIKO
MPUMEHSIIA COBPEMEHHBIE CpeAcTBa OOydeHHs. bBplI0O yCTaHOBIEHO, YTO THUMN UIKOJIBI U
MeJArorMYeCKUil CTaXK CYIICCTBEHHO BIIMSIIM Ha JOCTYITHOCTh U MCIOJIb30BaHUE YICOHBIX CPE/CTB,
TOTJ1a KaK MOJ ¥ KBaJd(uKaIus nmpernoaaBareseii 3Ha4MMOoro BIMSHUS He OKa3bIiBaju. MccnenoBanue
PEKOMEHIYeT YIy4YIINTh OOECIeUYeHNE COBPEMECHHBIMH YYEOHBIMH CPEJCTBAMH U PEalli30BaTh
WHUIUATUBBI N0 MOBBIIIEHUIO TPO(HECCHOHATLHOW KOMIETEHTHOCTH MPEnojaBaTeieH.

KioueBbie cioBa: ydeOHBIE CpEICTBA, HCIAMOBEACHHUE, JIOCTYITHOCTb, BO3MOXKHOCTH
WCIIOJIb30BaHUS, CPEHHUE IIKOJIBI
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