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STUDENTS’ PERCEPTIONS OF TEACHERS’ CODE-SWITCHING IN
ENGLISH MEDIUM INSTRUCTIONS CONTEXT

Abstract. English Medium Instructions (EMI) is a system that has become commonly adopted
by numerous universities, and according to its specific peculiarities, EMI can deliver both
opportunities and challenges to the learners. To prevent the challenges, some teachers implement
code-switching into their lessons. This study is focused on students’ perceptions of teachers’ code-
switching in EMI-context, considering TFL and Engineering students as representatives of students
from Humanitarian and STEM faculties. Face-to-face interviews were conducted in this qualitative
study. Eight participants: four students from the TFL faculty and four from the Engineering faculty,
revealed their perspectives. The collected data was processed in thematic analysis. In conclusion, it
was investigated that TFI-students’ perceptions of code-switching appear rather negative, contrasting
with Engineering students’ perceptions. It was recommended for teachers to implement either code-
switching or translanguaging strategically, in a deliberate manner, taking into account learners’ first
languages, thus not leading to the phenomenon of discrimination.

Key-words: English Medium Instructions, code-switching, translanguaging, STEM,
Humanitarian, TFL, Engineering

Introduction

The phenomenon of English Medium Instructions (EMI) in educational institutions is
becoming more and more globally significant due to the beneficial effect this spreading trend
provides; a number of universities nowadays adopt the system of EMI. EMI refers to the learning
context, where students whose native language is not English get education in English language. It is
considered that studying in EMI-context indeed can provide new opportunities for the learners, such
as having access to a larger academic library, since English is assumed to be to a greater extent
common in scientific fields; the possibility to increase competence in English; receiving wider
professional horizons, and other meaningful opportunities. Yet, it is indisputable that with the row of
opportunities students of EMI-context, in addition, face various challenges. For instance, the obvious
complication of learning the disciplines in the second language. Thus, according to Defaouz,
Camacho-Minano (2016), STEM-students are noticed to be under difficult educational conditions
due to their issues with understanding technical vocabulary, combined with the problematic
expression of themselves, as well. It is obvious that studying in an EMI-environment provides its own
positive and negative peculiarities, affecting students’ motivation to learn, omnifarious in-class
interactions, perception of the professional disciplines, in some cases - their academic performance
changes. All these factors determine the individual situation for a learner; therefore, it is also
complicated enough to say about the accuracy of EMI-system’s impact on learners’ study, as well as
about how to resist the appearing challenges.

Admittedly, the issue of suitable strategies for guiding learners in EMI-setting is an infinitely
discussed topic, and there is the variety of techniques that hypothetically may assist. For instance, in
order to simplify the process of studying in a second language, it can be proposed to use such
strategies as code-switching from the teacher’s side, since it is assumed that it may potentially support
the learners studying in a monolingual English-language environment (Rahman & Singh, 2022). The
term “code-switching” was originally created by Haugen (1956), and it refers to the practice of the
individuals speaking more than one language or dialect during the conversation. As it is obvious,

88


https://doi.org/10.47344/08qzrb45
mailto:231302009@sdu.edu.kz

SDU Bulletin: Pedagogy and Teaching Methods 2025/2 (71)

code-switching can serve a variety of communicative and social functions. Romaine (1995) defines
two types of code-switching: situational and metaphorical, where situational code-switching is used,
when external factors can influence the choice of the language; metaphorical code-switching is to a
greater extent connected to the social meaning. Code-switching is a debatable aspect with the row of
functions and consequences, including assistive options. Yet, despite the positive side, from the other
perspective, it can be hypothesized that code-switching may be perceived differently by the circle of
learners. For example, theoretically, not strategic implementation of code-switching by a teacher can
sometimes lead to total misinterpretation and confusion among students who learn English in the
context. Furthermore, some groups of students may find teacher’s code-switching limiting them in
learning the language (Akhtar et. al, 2016). Additionally, what is ambiguous, the students’ perception
of the teacher’s code-switching in EMI-context may to some extent differ across faculties.

The aim ofthis study is to explore students’ perceptions of the role of teachers’ code-switching
in understanding the content in EMI-context. Taking into account students’ perspectives, this research
aims to contribute to the teacher’s usage of code-switching during their classes, and establish how
students’ perceptions of code-switching can differ across the different faculties.

Research questions
1. How does code-switching influence students' understanding of content in the EMI-environment?
2. How do students’ perceptions of code-switching in EMI-context differ across the different
faculties?

Literature review

It can be noticed that English Medium Instructions is becoming globally trendy in high
education settings due to the number of specific peculiarities, which it delivers with its
implementation. Admittedly, it is obvious that no absolutely indisputable strategy for the increase of
quality of education exists; therefore, EMI is not an exclusion, and it also can provide some negative
consequences. There can be various suggestions which a teacher can possibly use while teaching in
EMI-context; code-switching, which has become relatively in demand because of its offer to transit
from one language to another, is one of the acceptable solutions. According to Ustunel (2016), code-
switching, to some degree, is believed to be a bridge between teaching and the learning process. Yet,
code-switching from the teacher’s side still cannot be considered as a perfect suggestion for the
further facilitation of learners’ studying process in EMI-environment, since it is an individual case. It
is true that a teacher’s code-switching, as any other strategy, can be perceived by students in different
contrasting ways.

Firstly, it is hypothesized that an instructor’s implementation of code-switching in the
teaching process can be faced positively by the circle of learners. According to Cicillini (2023), code-
switching plays a supportive role in EMI-context, replenishing some lexical gaps, quiding in social
interaction, delivering an explanation to special cultural references, anecdotes, specific lesson details,
and other aspects which can be found useful in EMI-classroom. Furthermore, it was said that code-
switching, in addition, works well in pedagogical and communicative aspects, in general. Code-
switching itself can be considered a positive strategy in EMI-environment, where it is indeed required
to to greater extent to be focused on content, yet not language; thus, code-switching can appear
truthfully supportive, especially, for STEM-faculties. Li (2015) suggests that the opinion about
Cantonese-English code-switching, being “a negative language behavior”, should be reconsidered. It
was explained that people may see this strategy as one that leads to the loss of cultural peculiarities
of one language or that limits the vocabulary, however, the truth is that the appropriate usage of
Cantonese-English code-switching can help maintain discipline in the classroom because of
Cantonese’s cultural peculiarity, and even can affect the vocabulary of Cantonese speaker positively.
The author adds that it is complicated to imagine communication without code-switching; the opinion
about code-switching being avoided at all is too strict. Fishman (1997) refers to code-switching
playing a noticeable role in intercultural communication, in social identity within one group, and in
the bilingual context, as well. Code-switching plays a significant role in cultural assimilation and
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social structures. Ahmad and Jusoff (2009) indicated that code-switching may be a good companion,
if teachers need to check the comprehension level of students. Sahan and Rose (2021) find the code-
switching and translanguaging phenomenon effective in EFL-classrooms, especially, with some
additions to the framework. Continuing the beneficial influence of code-switching, it may lead to a
deeper understanding of the material and more active participation in the classroom, if taking into
account particularly secondary schools, where the research itself was found (Tsaona and Vic, 2013).
In addition, Shartiely (2016) states that code-switching is a well-appreciated strategy in teacher-
students’ interactions, where a teacher may use it to influence a student’s behavior, for necessary
praising or complementing. Thus, Al-Qaysi (2016) calls code-switching one of the most effective
educational strategies in EMI, taking into consideration predominantly the place of the research: the
Gulf region (specifically Oman). It must be noted that the context of the research was computer
technology lessons, where code-switching would be implemented. Moreover, code-switching may
appear useful in simple social interactions, which are, admittedly, frequent in EMI-environment. In
this case, Bond (2001) illustrates the situation where bilinguals feel more open to sharing specific
thoughts using code-switching, for instance, if they tell an embarrassing story, it is convenient for
them to transition to the second language. Research provided by Myrzabek et al. (2023) refers to the
spectrum of the reasons why transition to code-switching happens: it can be achieving the level of
comfort in conversation or habit. Logically, the opportunities provided by code-switching devices,
can be implemented into teacher-student interaction with benefits for the purpose of simple further
social convenience and openness. Phuntsog (2017) delivers the results of the research about code-
switching from the teacher’s side in this way: it can appear as a good scaffolding device; moreover,
code-switching can play a beneficial role in reinforcement learning. Concluding the row of
opportunities of code-switching in EMI-environment, it indeed can deliver a solution for the students
of STEM faculty in terms of communication issues, loss of understanding of each other, the need for
explanation, and anxiety of students (Moulisa, 2020). With the proper implementation of code-
switching by a teacher, where it is required, students of STEM-faculty are, theoretically, closer to
having a higher quality of education.

In contrast, in some cases, the teacher’s implementation of code-switching into the lessons is
even, to some extent, proximate to prevent the educational process. Thus, Ospanova (2017) delivered
the results of the qualitative study, where it was revealed that the instructor’s code-switching was
faced negatively by the students of translation studies. It was shared that in this particular case code-
switching in fact prevented the process of language learning, to some degree retarding the language
learning. Predominantly, such a result was received, due to the teachers’ possible lack of knowledge
on how to use code-switching properly with its all provided opportunities. Humanities students,
overall, may have totally negative attitudes towards the code-switching process (Zhang & Liitge,
2024). It was stated that code-switching in the classroom represented a challenge in academic
integration and social interactions in the educational environment, contrasting with the STEM-
faculty’s students’ perception of the code-switching phenomenon. Tsaona and Vic (2013) also
provided the negative effects of code-switching in secondary schools’ classrooms: it does not guide
in the language development. Hua (2008) even believes that code-switching in fact delivers numerous
complicacies. It is said that despite code-switching often appearing as a supportive tool, it is not
positive to overuse it, and it would be more effective to implement not just code-switching, yet with
the instructions. In case of the overuse of code-switching, there is a possibility of getting negative
sequences in learning language (Jingxia, 2010). The later research of Nurhamidah, Fauziati, and
Supriyadi (2018) combine the findings and conclude that code-switching is an indisputably highly
appreciated tool with the two factors taken into account: the appropriate amount of usage; purposeful
usage of it within the classroom.

What is interesting, regarding code-switching, there were also multiple cases of its usage in a
rather neutral way. For instance, Bahous et al. (2014) remarked that some teachers use code-switching
in the lessons without being conscious of it, while their students may implement it with a motive.
Meruert (2020) states that the effect of a teacher’s code-switching on students’ perceptions may differ
based on the aim of the teacher. For example, if the aim of code-switching was to provide a deeper
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explanation of the material or expression, it can be perceived rather positively. Yet, if a teacher used
code-switching due to a lack of knowledge (does not know the translation, for instance), then it is
considered to be poorly welcomed.

In conclusion, code-switching from the teacher’s side can be perceived by students in different
ways, since it is individual. The effect of code-switching can be positive, negative, and also neutral
in the classroom. Furthermore, as it was noticed by the researchers, such as Zhang & Lutge (2024),
various faculties can consider the phenomenon of “switching” between languages from differing
perspectives. Thus, Humanities students can meet the code-switching to a greater extent negatively
than positively, while students of STEM-faculty, in contrast, can find it rather supportive.

Method

A purposive sampling was integrated into the qualitative study (N=8), where students from
Humanistic and STEM faculties expressed their perspectives on teachers’ code-switching. A
purposive sampling was considered as appropriate within this research, since, in this case, the students
from Engineering and TFL faculties who had experience of studying in EMI-context, and study on
the courses higher than first, participated. This sampling can be explained by the participants’ amount
of experience of studying in EMI-system, which they, hypothetically, could receive during a longer
period of studying. Thus, 4 students from TFL-faculty and 4 from Engineering-faculty were recruited
for the purpose of investigating the phenomenon from various sides, since the data in literature review
demonstrated how students’ perceptions of teachers’ code-switching can possibly vary across the
faculties. The study was conducted in one of EMI-universities of Kazakhstan, Almaty region.
Participants were students of different years of study and educational degree: 4 freshmen MA students
(Master of Arts) from TFL-faculty, 3 Bachelor’s Degree 4-year students and 1 Bachelor's Degree 3-
year student from Engineering faculty. The students’ age varies from 20 to 25 years old. Before
conducting the study, consent letters were sent to the participants, thus getting them acquainted with
the aims of the research. Participation was voluntary, all the participants were assured that the
information they provided would be confidential.

Procedure: Semi-structured interviews. The data was collected through the interviewing
process and analyzed through thematic analysis at the later stages. All the interviews lasted from 15
to 30 minutes, and the data-collecting process was held for a week. The data was recorded, using a
dictaphone and then transcribed. After analyzing the data, it was decided to divide the answers into
two main groups for further convenience: TFL-students’ responses and Engineering students’
responses. In this case, on the other hand, random selection without any frames in terms of a year of
study supported to a greater extent diversified research, where participants of different lengths of
study (from a STEM-faculty) in one university could express their positively different perspectives.
In addition, in case TFL MA students could not provide much information about their experience of
facing code-switching from the teacher side in their Master’s Degree program, they were able to
appeal to their past experiences of studying in Bachelor’s Degree. Furthermore, MA TFL-students
had an impressive experience of facing teachers’ code-switching, since 100% of participants
graduated from EMI-universities. On the other hand, the limitation within the study may appear there
- it would be, from one perspective, more balanced to collect the data exclusively from MA students
in order to balance the data of two faculties; however, the results from both MA and Bachelor's
students, in theory, may lead to receive more varied points of view.

Data analysis

Firstly, the audios were transcribed; the data from the recorded audios was converted to the
text format. The obtained data was grouped into TFL and Engineering students' perspectives and
analyzed separately. The next step was to generate codes for the participants and apply them to the
data set. As the third stage, inductive thematic analysis was utilized: the main themes of the research
were identified, after analysing the transcription. The participants' specific quotations were sorted out
in order to relate it then to one of the themes. At the final phase the parallels between two faculties’
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students’ perceptions of teachers’ code-switching were established. The quotations of the participants
of two cohorts: STEM and TFL students were analyzed under the themes, which were revealed at the
previous stages, and it became possible to receive the summary from two observed cohorts.

Results

Thematic analysis of the rows of the interviews revealed such topics as: students’ challenges
connected to teachers’ code-switching (challenges); benefits of teachers’ code-switching (benefits),
students’ attitudes towards teacher the teacher using code-switching (perception of the teacher),
disciplines where code-switching is appropriate, opinion about perceptions of teachers’ code-
switching by students from other faculties (view of other faculties’ perceptions). In addition, in some
cases the participants provided their recommendations on how teachers may use code-switching in a
more quiding way, which can be established as the separate subtheme of “benefits” -
“recommendations”. The listed themes were noticed during analyzing the data of participants of both
TFL and Engineering faculties.

TFL students’ perceptions of teachers’ code-switching

Theme 1: Students’ challenges connected to teachers’ code-switching

1) “I don’t think there is a challenge for me. I know English pretty well, that's why I
understand everything. I don’t encounter any challenges, besides when the teacher code-switches to
the language I don’t know”. (Participant 1, MA, freshman)

2) “Sometimes, switching to one language, which is not understandable for some students,
might be a discrimination”. (Participant 2, MA, freshman)

3) “I haven’t actually faced any challenges with it, because mostly my teachers don’t use code-
switching, they use it really-really rarely”. (Participant 3, MA, freshman)
In the majority of cases, the participants provided the similar answers that they do not meet any
challenges due to a number of reasons: three of the participants mentioned high English proficiency,
and one mentioned low frequency of using code-switching by their teachers. In addition, the factor
of discrimination of using the languages of minorities was remarked by the participants. They
considered it as an aspect which should be taken into account by their instructors.

Theme 2: Benefits of teachers’ code-switching

1) “During my Bachelor’s Degree, | think, most of my teachers code-switched, because
students didn’t understand some terms. So, in order to help them understand the topic in class, they
could switch to Kazakh or Russian”. (Participant 1, MA, freshman)

2) “Mostly, according to my experience, the teacher used code-switching to joke. To create
the environment. Sometimes teachers can use it to explain some things like some terms. Joking and
explaining”. (Participant 3, MA, freshman)

To interpret, code-switching can be in fact beneficial in such cases as explaining the terminology
(N=4) or creating a comfortable environment, where a teacher can produce jokes (N=1).

Theme 3: Students’ attitudes towards the teacher using code-switching

1) “Well, I personally feel not really good when the teacher uses code-switching, because if
the teacher uses just English, it wouldn’t be so unclear. So, I just don’t understand their purpose.
Sometimes, on one subject, the materials are in Russian, and it’s difficult for me to understand the
terminology in Russian, because then it is required to tell about it in English. It could be just explained
by the teacher just in English, it would be easier. (Participant 2, MA, freshman)

2) “I don’t think much about the teachers themselves, but I think they just don’t know how to
express themselves in English. My overall opinion about that is rather negative, but not, like, really
negative... Let’s take the example. If teachers use code-switching, in case their students don’t
understand, then | can think that this teacher is quite cool. They are trying to help students and don’t
just teach and then leave, they need to know that their students understand everything well. It
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influences my opinion about their code-switching... Well, I remember one teacher who used to code-
switch a lot: he code-switched to Turkish, and | do not know Turkish. | think, in this case it was
inappropriate to code-switch, he didn’t consider the languages of all the students”. (Participant 4,
MA, freshman)

All the participants find it inappropriate, when the teachers integrate code-switching into their
teaching. The reasons vary from switching to the language of minority to unpurposeful code-
switching, thus confusing the audience. Nevertheless, the most frequent case is code-switching
without any strategy serving as a negatively perceived tool.

Theme 4: Disciplines where code-switching is appropriate

1) “I'm studying in TFL, that's why, I think, there is no appropriate case for a teacher to use
code-switching”. (Participant 2, MA, freshman)

2) “I think, in all subjects it is appropriate. It rather depends on what purposes it is used. For
example if you use it in Major Foreign Language too often, you might lose the purpose of your
subject, as a teacher of EMI”. (Participant 3, MA, freshman)

According to the opinion of three participants, code-switching is inappropriate in TFL-classroom,
and according to the opinion of one participant, code-switching can be implemented in a positive
way, in case it was purposeful.

Theme 5: Participants’ view of other faculties’ perceptions

1)“Some faculties can think that code-switching is necessary, like, mathematics or some
faculties that are related to physics or just technical disciplines. Mostly, in this very case, their level
of English can be not that high. They are focused on formulas, numbers, rather than on
communication. | think, in these cases the need for code-switching is higher”. (Participant 4, MA,
freshmen).

2) “I think in STEM code-switching is more common. | think they might perceive it actually
more positively”. (Participant 3, MA freshmen).
All the participants mentioned code-switching as a supportive linguistic approach for STEM-
specialties.

Engineering students’ perceptions of teachers’ code-switching

Theme 1: Engineering students’ challenges connected to teachers’ code-switching

1) “When my teacher mixes the languages, it is confusing. It is not like code-switching, it is
just a remix of languages. One sentence can start in Russian, then it is in English, and the end is in
Kazakh. Code-switching or not, it feels like a strange thing”. (Participant 5, BS, 4th year).

2) “You know, I don’t really know Kazakh. I like code-switching, but when my lecturer starts
using the language I don’t know, I don’t understand, like, anything. I start asking my groupmates
what he said and feel very bad”. (Participant 6, BS, 3rd year)

3) “It will be more complicated in future to understand some terms in English, because the

teacher said in Russian or in Kazakh. Especially difficult, if it sounds different in English and maybe
Russian”. (Participant 7, BS, 4th year).
The majority of students mentioned the confusing usage of code-switching by their teachers. In some
cases, the instructor integrates code-switching without any strategy or without considering the
languages of the students. One participant delivered a statement about inappropriate usage of code-
switching for terminology.

Theme 2. Benefits of teachers’ code-switching

1) “I wasn’t familiar with this word “code-switching”, but I think it is good. Teachers can use
it, when they can’t explain something in English, or if we don’t understand. It is cool, when they
understand when it’s time to say it not in English”. (Participant 8, BS, 4th year)

2) “It is so helpful to hear some terminology in Russian or Kazakh, Thanks for it. It is easier
to understand and to do my laboratory work then, of course”. (Participant 7, BS, 4th year).
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Four participants found code-switching truthfully guiding in terms of terminology. Furthermore, the
participants expressed their respect towards teachers who implement code-switching.

Theme 3. Students’ attitudes towards teachers using code-switching

1) “Honestly, I understand them. They don’t know a word, it’s a normal thing, it’s indeed fine
to say it in your native language... Sometimes they don’t know how to say something, so I’'m okay
with it”. (Participant 7, BS, 4th year).

2) “I feel mostly neutral about the teacher. It’s more interesting for me which words were
code-switched and not why. In general, I think it’s fine. Maybe he just didn’t know the translation of
the specific terms”. (Participant 5, BS, 4th year).

The majority of participants (N=3) expressed their positive attitudes towards teacher’s code
switching, and one felt neutral about it. What is similar, all the four participants hypothesized that the
main purpose of their teachers using code-switching is them possibly being not familiar with some
technical words.

Theme 4: Disciplines where code-switching is appropriate

1) “In "rymanurtapssie Haykax” like philosophy or sociology it’s appropriate. It’s kind of
useful to discuss it in Russian and English. It is much easier. As you noticed, I’ve just code-switched.
Am I right? It is because I didn’t know the translation”. (Participant 7, BS, 4th year)

2) “Where we have a lot of terminology”. (Participant 6, BS, 3rd year)

Two students emphasized the appropriateness of code-switching within Humanitarian disciplines,
and two mentioned the subjects with a great amount of terminology.

Theme 5: Participants’ view of other faculties’ perceptions

1) “Of course, everybody has their own opinion, but I think they will say the same thing, since
code-switching is very convenient”. (Participant 7, BS, 4th year)

2) “I think other faculties will like it too, because why not? A lot of people don’t understand
something. Many specialties have unknown difficult words. Code-switching is effective, in my
opinion”. (Participant 6, BS, 3rd year)

To summarize, all the four participants suppose that code-switching is an appropriate
linguistic approach for all faculties, since it is convenient due to a row of reasons, especially in case
there are a number of unfamiliar words.

Discussion

The aim of this study was to identify students’ perceptions of teacher’s usage of code-
switching in the EMI-classroom. In order to diversify the research, two faculties were taken into
consideration: TFL-faculty and Engineering faculty. The participants answered the specific questions
regarding opportunities and challenges of teacher’s code-switching, their attitudes toward their
instructor who implements code-switching, disciplines where it is inappropriate, and revealed their
perspective about how other faculties might perceive teachers’ code-switching. Thematic analysis,
face-to-face interviews were conducted in this study. The received results from both faculties were
analyzed in depth and compared to each other.

Challenges connected to students’ code-switching

Students provided their possible challenges, when their teacher implemented code-switching,
and it was expectedly established that TFL-students face less challenges, compared to students from
Engineering faculties.nlt was revealed that the frequency of using code-switching by the teachers
from different faculties was varying, since teachers from TFL-faculty were mentioned to rarely use
this linguistic approach, while Engineering students marked in their interviews code-switching as a
normal case in their classroom. STEM-faculties encounter such challenges in EMI-classroom as the
confusion which they receive, when their teacher “interferes” with code-switching without any
strategy, which lead to the similarities with the results of the study provided by Nurhamidah, Fauziati,
and Supriyadi (2018) about purposeful code-switching.
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Participants shared their feelings, in case the code-switching was implemented
inappropriately, and it can be interpreted as how dramatically confused they, in some cases, can feel;
thus establishing a parallel with the number of studies, such as Hua (2008), where it was mentioned
that the purpose and frequency of code-switching also indeed have significance. It is clear that code-
switching can indeed influence students’ level of comprehension. Code-switching is a useful tool, yet
it needs to be considered by its appropriateness and the languages of the students in EMI-classroom.
Furthermore, what is interesting, two faculties in fact expressed the significance of the linguistic
inclusivity in EMI-context; teachers are recommended to take into consideration to which language
exactly it is relevant to switch, which languages are familiar for their students, and how students who
are not aware of some languages might feel, if code-switching is unavoidable. TFL-students used the
term “discrimination”, since they hypothesize code-switching needs also to be considered from the
sociolinguistic perspective, and not exclusively as a tool for convenience.

Benefits of teachers’ code-switching

Overall, all the participants were focused on the importance of teacher’s code-switching in
terms of explanation within the EMI-classroom. Students reacted positively to the teacher’s code-
switching, thus emphasizing the supportive function of it. TFL-students mentioned that code-
switching can also be used as a tool for creating a comfortable atmosphere in the classroom, for story-
telling, and in case a teacher is intended to tell an anecdote. Cillini (2023) achieved the close outcome,
revealing that code-switching is supportive as a tool for interactions, some cultural references, jokes
or other specific moments during the lessons. Both faculties mentioned about the most appropriate
positive sides of teachers’ code-switching for their particular faculties. For instance, TFL-students
express the significance of code-switching in terms of terminology and supporting the atmosphere in
EMI-classroom; Engineering students’ opinion was mostly concentrated on instructors' explanation
of terminology, as it was studied by Camacho-Mindno (2016) about STEM-students considering
technical terminology in EMI-context to some extent problematic.

Students’ attitudes towards teachers using code-switching

Interestingly, it was the moment where students of different faculties expressed their totally
varying thoughts. As Zhang and Lutge (2024) investigated, different faculties can consider the
phenomenon of code-switching in contrasting ways. Engineering students were noticed to have
neutral or to a greater extent positive attitude towards their teachers integrating code-switching to
their lessons. It was revealed that the dominating feeling in students from Engineering faculty, in this
case, is understanding. Code-switching was observed to be supportive for STEM-students due to the
row of positive peculiarities, as it was mentioned in the study of Moulisa (2020), where code-
switching appeared indeed helpful for the STEM-disciplines specifically. The majority of participants
expressed their level of empathy, if a teacher does not know a specific word, and implements code-
switching at these moments. At the same time, TFL-students’ perceptions of teachers' code-switching
is negative, especially, if it was unpurposeful, and a teacher did not consider learners’ needs, native
languages and other important factors. The identical result about students from Humanitarian faculties
perceiving code-switching negatively appeared in the research provided by Zhang & Litge (2024).
To summarize, code-switching should be strategically implemented, and must not confuse students in
any form, according to TFL-students' responses.

Disciplines where code-switching is appropriate

TFL-students expressed about inappropriateness of code-switching in any discipline which
figurates in their faculties, yet repeated the statement how it can be quiding, in case code-switching was
purposeful, and no challenges appeared after the implementation; while Engineering students named two
cases, where code-switching is possibly appropriate: humanitarian disciplines and disciplines with the
large amount of terminology. To generalize, students from Humanitarian faculties indeed might have
negative perceptions of teachers’ code-switching due to peculiarities of their faculties. The fact of the
students of Humanitarian faculties possibly perceiving teachers’ code-switching in a comparatively
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negative way is close to the results of the study of Ospanova (2017), where students of translation studies
provided the same result. Yet, regarding STEM-faculties and their peculiarities, students can commonly
perceive code-switching positively, thus building a positive image about the teacher who implements
code-switching. What cannot be ignored, is the fact of code-switching which has to be strategically used,;
therefore, the negative challenges can be minimized.

Participants’ view of other faculties’ perceptions

Responses from TFL-students were totally about the significant role of code-switching in STEM-
faculties, STEM-students may face challenges with technical vocabulary or issues connected to English
language knowledge. On the other hand, from a STEM-student's perspective, teachers’ code switching
can be appropriate in all cases, all disciplines, due to the convenience of code-switching. To interpret,
TFL-students were concentrated on the special details of the role of code-switching, because, in their case,
totally positive implementation of code-switching is questionable and needs to be integrated with strategy,
which was emphasized. STEM-students faced less obstacles with code-switching; therefore, they shared
their perspective about code-switching being a supportive linguistic strategy for all disciplines, thus taking
into account the general quiding image of code-switching.

Limitations of the study

The sample of participants was too wide: in the research appeared TFL students of Master’s
Degree and Engineering students from Bachelor's degree, which can possibly lead to some inaccuracy in
the study. From the one hand, TFL-students were able to appeal to their previous experience while
responding to the questions. The answers can be diversified according to the perceptions of students with
different backgrounds, yet it could be more appropriate to be to a greater extent focused on the exclusively
students of Master’s or Bachelor’s Degrees.

Conclusion

Teachers code-switching is a supportive linguistic tool in EMI-classroom, which can deliver
numerous benefits: explanation of terminology, establishing comfortable atmosphere, humorous
purposes and other significant reasons. Yet, it is highly recommended to implement code-switching
with strategy, considering the learners’ needs in combination with their first languages. To
summarize, TFL-students have to a greater extent negative perceptions of teacher’s code-switching
in EMI-context, and truthfully recommend to purposefully integrate it in the classroom, while
Engineering students find code-switching a supportive tool, and suppose, teacher’s code-switching
can appear appropriate in other faculties, as well. However, the results, theoretically, could appear
more relevant, if the study was focused on Bachelor’s or Master’s students separately; therefore, the
research could deliver more details about one selected context. This paper suggests future research to
consider exclusively Master’s students or Bachelor’s students.
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CTYAEHTTEPAIH ENGLISH MEDIUM INSTRUCTIONS KOHTEKCTIHAE
MYTANIMAEPAIH KOATAPBIH AYBICTBIPY 1bl KABBIJIJIAYbI

Annmarna. English Medium Instructions (EMI) - Oys1 kenTereH yHUBEPCHTETTEPC HKAIIIbI
KaOBUIIaHFaH XKYlHe KoHe o31HIH epeKmiernikTepine coiikec EMI okymbuiap yIriH MyMKIHIIKTED e,
npobiemanap na oepe amanel. Keitbip myramiMaep mpobdiemanapabl 00aapIpMay YIIiH KOATApAbl 63
cabakrapeiHa aybICTBIpYIbl eHrizemi. bynm 3eprrey TFL jxoHe HWHXXKEHEpIiK MaMaHIBIKTApIbIH
CTYACHTTEpIH TyMaHUTapiblK >koHe STEM ¢akynbTeTTepiHiH CTYAEHTTEpl PETIHAE KapacTblpa
otbipbill, EMI KoHTEKCTiHAE MyFamiMIEpAiH KOJATapblH aybICTBIPHII KOCYAbl CTYIEHTTEPAIH
KaOplIAayblHa OarbITTaiFad. byn camanbl 3eprreyne Oerme-6er cyxOarrap »kyprizinal. Ceri3
Kateicymibl: TFL ¢akynbTeTiHEH TOPT CTYAEHT *kKoHE MHXKEHEPJIK (PaKyIbTETTEH TOPT CTYACHT O3
Ke3KapacTapbl Typaibl alTein Oepail. KuHanfraH AepekTep TaKbIPbINTHIK Tanjgayaa ©eHIEINIl.
Kopsiteiapinait kene, TFL cTyaeHTTepiHiH KOATapAbl aybICTHIPBIN KOCYAbI KaObLIaybl HHKEHEPITIK
MaMaHIBIKTaFbl CTYJAEHTTEPAIH KaObUIMaybIMEH CaJbICTBIPFaHAa TepiC OOJBIN TaOBUIATHIHBI
3eprTenal. Myranimaepre KoaTap/bl aybICTBIPBIN KOCYIbl HEMECe TPAHCIMHTBU3M/1 OKYILIbUIAPIbIH
aHa TUIIEpIH Ha3apra ajla OTBIPHIIN, 9/Ie1, OChUIANIIA KEMCITYIIUTIK CUSKTBI KYOBIITBICKA OKEeITMEH,
€HT'13Y YCHIHBUIBI.

Tyiiin ce3nep: English Medium Instructions, koATapabl aybICTBIPBIN KOCY, TPAHCIMHIBU3M,
STEM, rymanutapisik, TFL, naxenepik

Examepuna Ham", Jasponocon I'aunos®

12SDU University, Kackenen, Kazaxcran
*e-mail: 231302009 @sdu.edu.kz

BOCHIPUATHUE CTYAEHTAMMU IHEPEK/IIOYEHUA KOJA0OB YYUTEJISIMHU B
KOHTEKCTE ENGLISH MEDIUM INSTRUCTIONS

Aunnoranusi. English Medium Instructions (EMI) — »10 cucrema, KoTtopas craia
OoOLIENPUHATONM BO MHOTMX YHUBEPCUTETaX, U B COOTBETCTBUU CO CBOMMH CHEHU(PUIECKIMHU
ocobennoctsiMu EMI MoxkeT mpefocTaBisTh Kak BO3MOXKHOCTH, TaK U MPOOJIEMBI JJisi yYaIIUXCs.
Uto0Obl mpeaoTBPaTUTh MPOOIEMbI, HEKOTOPBIE YUHUTENST BHEAPSIOT MEPEKIIOYEHHE KOJOB B CBOU
YPOKU. DTO HCCIEIOBAHHE COCPEAOTOUYECHO HAa BOCIPHUITHH CTYJIECHTAMH MEPEKIIOYCHHS KOJOB
yuutenel B kKoHtekere EMI, paccmarpuBas cryaenTtoB TFL M MHXKEHEpHBIX CIEHMAIBHOCTEN Kak
IpeJcTaBUTeNIel CTyJeHTOB rymaHuTapHbix M STEM-¢akynbTeroB. B 3TOM KauecTBEeHHOM
WCCIIEIOBAHUU MPOBOJIINCH OYHBIE HWHTEPBbIO. BoceMb yYaCTHUKOB: 4YeThIpE CTYyICHTa C
¢dakynbrera TFL u yerbipe ¢ ummHkeHepHOro (hakynbTeTa, paccKazajd O CBOMX TOYKAX 3pPEHUS.
CoOpannbie maHHble ObIM 0OpabOTaHBI B TEeMaTHYECKOM aHajiu3e. B 3akmrodueHun ObLIO
UCCIIEIOBAHO, 4YTO Bocmpustue cryaeHTamu TFL mepeximiodeHus KOAOB SIBISIETCA CKOpee
HEraTUBHBIM, KOHTPACTUPYS C BOCIPUSTHEM CTYICHTOB MH)KEHEPHBIX CHEIHATbHOCTEH. YUUTENSIM
OBLIO PEKOMEHJIOBAaHO BHEJPATH TUOO0 MEPEKITI0YeHHE KOJIOB, THO0 TPAHCIMHIBU3M CTPATETHUECKH,
MpeHaMepeHHO, TPUHUMAsi BO BHUMAHUE POJHBIE S3bIKM yJaIIUXCsl, TAKUM 00pa3oM He MPHUBOJS K
TakoMy (peHOMEeHY KaK IUCKPUMUHAITHS.

Kuarouesbie ciaoBa: English Medium Instructions, mepexiroueHre KOJOB, TPAHCHHTBU3M,
STEM, rymanurapusiii, TFL, nHxeHepHbIii.
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