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Abstract. This study investigates the impact of a peer tutoring initiative at a university in
Uzbekistan designed to help students struggling with English proficiency in an English-Medium
Instruction (EMI) environment. Although the institution requires a minimum IELTS score of 5.5 for
admission, faculty observed that many students still encountered difficulties, especially in speaking
and writing. To address these challenges, a pilot peer tutoring program was introduced, offering
structured language support through volunteer student tutors. The research employed a mixed-
methods design, utilising pre- and post-program surveys, tutor session reports, and faculty feedback.
Results demonstrated marked improvements in students’ confidence and English skills, with speaking
emerging as the central area of concern for 75% of participants. After the program, 83.3% of students
reported greater confidence in using English, and tutors observed high participation rates, with 76.9%
of tutees actively engaged in sessions. Despite this, tutor recruitment and retention, inconsistent
attendance, and gaps in institutional support posed challenges to program sustainability. The findings
attest to the effectiveness of peer tutoring as a means of supporting languages in EMI environments
but emphasise the importance of formal tutor training, designated tutorial spaces, and incentives in
an attempt to enhance long-term outcomes. More research is recommended to measure the effect of
the program on grades as well as long-term language acquisition.

Keywords: peer tutoring, English proficiency, EMI, student support, higher education, language
learning, academic success

Introduction

English-Medium Instruction (EMI) in Uzbekistan: Policy, Capacity Building, and
Challenges

During the past three years, there has been an intensified focus on English language learning in
Uzbekistan, led by the government's initiative for internationalisation of higher education and
improving the employability of graduates. The change is noticeable in higher enrollment of students
in English language courses and growing interest in English-Medium Instruction (EMI) programs in
HEIs. Uzbekistan holds the 98th position out of 116 countries in the EF English Proficiency Index
(2024), indicating the country's comparatively low proficiency in the English language. In response,
the government has set out broad reforms, including the Concept for the Development of Higher
Education until 2030, to strengthen English education throughout the national school system, from
primary grades to university level (British Council, 2024). These reforms reflect the government'’s
recognition of English as a fundamental skill for academic success, international competitiveness,
and professional advancement.

Nowadays, Uzbekistan has a total of 210 HEIs, including 115 state universities, 65 private
universities, and 30 foreign universities (FLEDU, 2023). In the broader education reform context,
many HEIs have incorporated EMI into mainstream pedagogical practice. As Dearden (2015) noted,
“the use of EMI is a rapidly growing global phenomenon in grade school and higher education (HE)
outside the Anglophone world” (Rahman M. et al., 2018). EMI programs are a strategic means of
aligning Uzbekistan's higher education system with international norms, promoting academic
collaboration and enhancing the competitiveness of graduates in the global labour market (British
Council, 2024). Despite all the efforts, however, the majority of students are not able to meet the
English language requirements of universities, especially in speaking and writing.
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There is evidence that 5.5 on IELTS may be a challenging score for students to cope with
English-medium academic content. Yen and Kuzma (2009) found that students who enter higher
education with an IELTS score of 5.5 struggle with course content, assignments, and assessment
demands. Research conducted on students at the University of Worcester determined that students
with an IELTS score of 6.0 or higher typically struggled to comprehend lectures, sometimes requiring
personal interpreters to attend course discussions. The authors think that although the score a student
obtains on an IELTS test is intended to show whether or not the student possesses an adequate level
of English language ability to be able to meet the language demands of tertiary study, it does not
mean that they will academically succeed or that they will not experience any language difficulties”
(Yen & Kuzma, 2009, p. 2).

Furthermore, their study indicates that poorer IELTS scores, especially in the Listening and
Writing domains, are related to unsatisfactory academic performance, thereby corroborating the view
that an admission-ineligible score could be insufficient for academic success. This study’s findings
align with those of Rahmanova and Eksi (2023), who indicate that, despite EMI implementation
intended to enhance English competence, students still face considerable challenges in accessing
academic content due to insufficient language capacity (p. 460). Refer to Table 1 below for details
on Language Proficiency in the Class of 2028.

It is against this background that peer tutoring has appeared as a viable means of mitigating
language skill issues in the university. This peer learning method involves more experienced students
assisting peers in acquiring academic skills and has gained considerable acknowledgement for its role
in fostering language skills, confidence, and overall academic performance (Falchikov, 2001;
Topping, 1996). Chan et al. (2016) define peer-assisted learning as “the acquisition of knowledge and
skill through active help and support among status equals or matched companions” (p. 1818).
Whereas Arco-Tirado et al. (2020) point out that structured peer tutoring schemes are capable of
significantly improving students’ academic performance, particularly in those subjects with intense
language use (p. 103). Likewise, Chang (2010) discovered that peer tutoring promotes both linguistic
and cognitive growth, as tutees benefit from diverse approaches to learning and tutors consolidate
their own knowledge (p. 59). In the Uzbekistan context, where cultural issues such as the reluctance
to seek assistance due to fear of being perceived as lacking can impede language acquisition, peer
tutoring offers a non-hierarchical, student-centred setting that fosters mutual support and active
participation. Rahmanova and Yangin Eks1 (2023) note that one of the most significant challenges of
EMI in Uzbekistan is that “students' English deficiencies make it difficult to fully engage with subject
content,” suggesting that additional language support is necessary for success (p. 462).

A closer examination of student language proficiency highlights the distribution of English
competency among students in an EMI setting at the university in Uzbekistan (see Table 1). The data
indicate that only 4.79% of students achieved an IELTS score of 5.5, while the majority demonstrated
higher proficiency levels, suchas IELTS 6.5 (21.25%), 7.0 (25.63%), and 7.5 (22.08%). Nevertheless,
a substantial proportion still fell within the lower bands, including IELTS 6.0 (11.25%) and TOEFL
iBT 51-60 (7.29%), which may pose challenges in effectively comprehending academic content.
These figures further support the argument that language proficiency plays a critical role in students’
ability to succeed in EMI programs. Although EMI initiatives aim to promote English competency,
students with lower IELTS scores are likely to require additional academic support, such as peer
tutoring, to strengthen their comprehension and engagement with course materials.

Table 1. Language Proficiency in the Class of 2028

Category Number of Students Percentage (%)
IELTS 5.5 23 4.79

IELTS 6.0 54 11.25

TOEFL iBT 51-60 35 7.29

IELTS 6.5 102 21.25

IELTS 7.0 123 25.63
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IELTS 7.5 106 22.08
IELTS 8.0 21 4.38
TOEFL iBT 63-67 5 1.04
TOEFL iBT 105-116 2 0.42
IB Certificate Holders 14 2.92

Note. Percentages are based on a total of 480 students.

To combat the issue of poor English skills among EMI university students, a peer tutoring
program has been introduced as a support mechanism. The programs enable more capable students
to tutor their peers in developing academic English skills, enhancing comprehension, and building
confidence in using English for educational purposes. Arco-Tirado et al. (2020) demonstrated that
peer tutoring greatly promotes both tutees' and tutors' academic achievement, emphasising that
organised peer interaction supports active learning and language acquisition (p. 107). Similarly,
Huang (2015) contends that “peer tutoring in EMI contexts provides students with opportunities for
authentic interaction in English, reinforcing academic vocabulary and fluency” (p. 73).

While most universities require a minimum score of 5.5 in the IELTS or 46 in the TOEFL IBT,
some students still struggle, particularly with speaking and writing. Recognising this deficiency, we
observed that some of the students were working, and accordingly, a Peer Tutoring Program was
introduced in Week 9 of the fall semester as a pilot study. The program, despite tutor recruitment
challenges, aimed to offer one-on-one assistance in a peer-led setting to help students overcome
challenges in EMI courses.

The mission of the Peer Tutoring Program is to help underperforming students through
personalised language support to enhance their confidence and academic success. By fostering a
nurturing, student-driven learning environment, the program bridges the gap between institutional
language demands and actual levels of proficiency. This study explores the effectiveness of peer
tutoring in improving students' English ability and academic performance. It seeks to identify how a
peer tutoring program improves the English language capacity and academic performance of students
in an EMI university. Specifically, it examines whether peer tutoring assists students in having better
comprehension, developing confidence, and succeeding in EMI classes. Accordingly, the central
research question guiding this study is: To what extent does a peer tutoring program improve English
language proficiency and academic performance in an EMI university?

Literature Review

Peer Tutoring in Higher Education

Peer tutoring refers to a collaborative learning approach in which individuals of equal social
status teach each other, typically involving a more experienced peer tutoring a less experienced peer
(Ching & Chen, 2019). The practice is an effective intervention from both economic and educational
perspectives, promoting learning motivation while simultaneously offering social and academic gains
to the involved individuals (Tulginov, 2023). Seo and Kim (2019) conceptualise peer tutoring as a
learning method in which “academically successful tutors, who are more advanced in their knowledge
of subject matter or academic skills, provide learning assistance to less-advanced tutees” (p. 99). Peer
tutoring's two-way nature allows for skill acquisition for both tutees and tutors, as tutors acquire
leadership and communication skills, and tutees are provided with one-on-one instruction (Seo &
Kim, 2019). However, Tulginov (2023) stresses that the tutor-tutee relationship is "ongoing,
developmental, and reciprocal,”" and thus needs continuous involvement (p. 10). In contrast, Seo and
Kim (2019) point out that tutees tend to make more academic progress than tutors, the latter's main
gain being skill and confidence development.

Peer tutoring has found widespread application as an efficient pedagogical tool in higher
education. Topping (1996) has described it as “a system of instruction in which learners help each
other and learn by teaching” (p. 322), emphasising the fact that both tutors and tutees gain from the
experience. Falchikov (2001) points out that peer tutoring helps tutors to learn the material better and
also fosters a collaborative learning environment that benefits everyone involved. Likewise, Boud,
Cohen, and Sampson (2001) highlight the importance of peer learning in acquiring critical thinking
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and communication skills that are essential for academic success. Stigmar (2016) posits that peer-to-
peer teaching offers pedagogical gains, especially in enhancing students' critical thinking, learning
autonomy, and motivation. Current research further suggests that peer tutoring can effectively narrow
knowledge and skill gaps, particularly among diverse student groups (Arco-Tirado et al., 2020;
Colvin & Ashman, 2010). The effectiveness of such schemes is especially pronounced in
environments where students begin their tertiary studies with differing degrees of readiness, a
situation that is characteristic of Uzbekistan. However, the success of such programs is contingent
upon the motivation and readiness of peer tutors, as well as the institutional support provided to them
(Topping, 2005).

Problems Associated with Language Competency in Higher Education

Language competency is one of the strongest predictors of academic achievement, especially for
non-native speakers of English. Hyland (2006) asserts that "language is the medium through which
academic knowledge is constructed and assessed"” (p. 24), so competence is crucial for students who
seek higher education. Most students, however, struggle with the requirements of academic English,
specifically in speaking and writing. This is particularly true in Uzbekistan, where students who
achieve an IELTS score of 5.5 tend to struggle even though they have met the requirement for
admission. Cummins (2008) distinguishes between cognitive academic language proficiency (CALP)
and basic interpersonal communication skills (BICS), with students possibly acquiring conversational
fluency but not the academic language required at the university level. Kirkpatrick (2011) and
Dearden (2015) identify the absence of immersive linguistic environments in countries where English
is not the first language as a significant contributing factor. Rahmanova and Yangin Eksi (2023) point
out that English-Medium Instruction (EMI) exposes Uzbekistan to different challenges, to which
additional linguistic support for both lecturers and students is required. It is thus imperative that
universities adopt some interventions, such as peer tutoring, to mitigate these challenges and assist
students in attaining the required proficiency levels.

The Effects of Peer Tutoring on Language Acquisition

Research indicates that peer tutoring has a significant impact on language learning, especially in
speaking and writing skill development. According to Roscoe and Chi (2007), peer tutoring can be
effective in promoting active participation, which is an essential aspect of the language learning
process. They point out that "tutees benefit from personalised feedback and the opportunity to practice
in a low-stakes environment™ (p. 298). These results are corroborated by the results presented by
Arco-Tirado et al. (2020), in which students demonstrated greater confidence and better academic
performance following their involvement in a peer tutoring program. Furthermore, research by
Topping (2005) and Falchikov (2001) highlights the role of peer tutoring in enhancing metacognitive
attributes, including self-regulation and reflection, which are crucial for language learning
competencies. Chan, Phan, Salihan, and Dipolog-Ubanan (2016) say that peer-assisted learning
enhances social and academic development, particularly in high-risk classes. However, the
effectiveness of peer tutoring is dependent on the quality of interaction between tutors and tutees, and
how well the program aligns with students' needs (Colvin & Ashman, 2010).

Challenges in Using Peer Tutoring Programs

There are challenges in using peer tutoring programs despite their benefits. A second major issue
regards recruiting and retaining qualified tutors. Topping (2005) claims that "the effectiveness of peer
tutoring schemes is reliant to a great extent on the motivation and ability of the tutors" (p. 645). In
the context of Uzbekistan, this barrier was evident in the difficulties encountered in finding voluntary
tutors with expertise in English who were willing to dedicate their time to the program. Another issue
is maintaining consistency and high quality in tutoring sessions. Boud et al. (2001) emphasise the
need to offer tutors training to give constructive feedback and establish a positive learning
environment. If tutors are not qualified, they could unintentionally reinforce mistakes or overlook
their tutees' individual needs (Li et al., 2022). Also, institutional support is essential for the long-term
viability of such programs since they typically need training materials, resources, and assessment
(Colvin & Ashman, 2010; Arco-Tirado et al., 2020).

Assessing the Effectiveness of Peer Tutoring
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Assessment of the effectiveness of peer tutoring programs needs to be rigorous in its approach.
Topping (2005) suggests combining quantitative and qualitative measures, i.e., pre- and post-tests,
questionnaires, and session reports, for assessing both learning outcomes and participants’ attitudes.
Post-program questionnaires and session reports were used in the Uzbekistan study to evaluate the
development of language ability and confidence levels (Rahmanova & Yangin Eksi, 2023). Roscoe
and Chi (2007) suggest that self-assessment and reflection are valuable aspects of assessment because
they offer informative insights regarding the metacognitive advantages of peer tutoring.

Directions for Future Research and Best Practices in Peer Tutoring

To maximise the efficacy of peer tutoring interventions, future efforts must attend to best
practices delineated in the existing literature. Topping (2005) suggests offering extensive tutor
training, such as methods for delivering positive feedback and group process management. Moreover,
programs must be tailored to meet the unique needs of the population of students, as highlighted by
Colvin and Ashman (2010). The aspect of institutional support is also vital to the long-term viability
of such programs. Boud et al. (2001) advocate for incorporating peer tutoring into the overall
curriculum and recommend offering incentives for participation, such as credit or recognition. In
addition, the use of technology, such as online platforms, can help increase access to peer tutoring
and lead to better interactions among tutors and tutees (Roscoe & Chi, 2007). By using these best
practices, schools can maximise the benefits of peer tutoring and more effectively address language
proficiency challenges.

Methodology

This study evaluates the effectiveness of a peer tutoring program within an English-Medium
Instruction (EMI) university context. It uses a mixed-methods approach, combining both quantitative
and qualitative methods for gathering data. The purpose of the study was to evaluate the effects of
peer tutoring on students' confidence, English language skills, and general academic achievement.

Participants and Recruitment

To join the program as tutees, 20 students expressed interest, which was sufficient, as only three
students volunteered to serve as tutors. Because there was an insufficient number of tutors, the
program coordinators targeted multiple students and invited those who scored 8.0 or above on the
IELTS to participate. We contacted them privately and asked them to become a tutor in this program.
Finally, nine tutors voluntarily agreed to help their peers. However, during the six- to seven-week
program, only five tutors remained active, as four others withdrew for various reasons.

Those five tutors consisted of one female and four males. The male tutors represented a range of
disciplines and academic levels, including two Software Engineering majors (Year 2 and Year 3),
one Chemical & Materials Engineering major (Year 2), and one Mechanical Engineering major (Year
1)—all four self-reported English proficiency at the C1 level. The female tutor was a Teaching
Assistant from the English Department, whose advanced English skills were evident through her
teaching role, although her exact proficiency level was not formally documented. Although 20
students initially signed up as tutees, three withdrew before the program began, leaving 17 who
formally agreed to participate. However, not all provided data for analysis. Of these, only 12
completed the pre-survey and subsequent feedback instruments. Therefore, findings reported in this
study are based on the 12 respondents, while the larger number reflects overall sign-ups.

Program Development and Implementation

To plan the entire tutoring process, the program organisers created application documents that
contained specific expectations for both tutees and tutors. Each group was issued separate guidelines
to ensure that each participant understood the project’s goals, activities, and scope. These issues were
incorporated into the program’s design using faculty surveillance and informal dialogues with
students. Initially, it was envisioned that the classroom peer tutoring would take place in a classroom
with more than 90 students. However, the program coordinators came to realise that there may be
more supporters than were noticed. Therefore, a wider system of tutors was implemented, and we
asked students to sign up via Google Forms, and within no time, 20 tutees had signed up.
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Coordinators prepared a presentation for the meeting with the tutors and explained the core
objectives of the peer tutoring program. Before the start of the tutoring sessions, it is expected that
students will be provided with a supportive environment that encourages them to express themselves
freely and use English without fear of ridicule. Research suggests that students in Uzbekistan may be
hesitant to seek help due to cultural factors, including a fear of appearing incompetent or lacking
knowledge (Bozorov, 2024). To address this, the workshop advocated for a non-authoritarian,
collegial approach, which emphasised cooperation above and beyond simple teacher-pupil
relationships. Tutees, unlike tutors, did not have to participate in an orientation. So, program
coordinators convened with them midway through the program to monitor their advancement and
remind them of their duties. Although several tutees remained engaged, only three attended the
meeting, likely because cultural factors made open scholarly conversation somewhat uncomfortable.

Data Collection

To comprehensively evaluate the effectiveness of the peer tutoring program, this study employed
three primary data collection methods: pre- and post-program surveys, tutor session reports, and
faculty observations, supplemented by recruitment forms and final evaluation activities that provided
additional contextual information.

1. Pre- and Post-Program Surveys: Tutees completed online questionnaires before and after the
program. The pre-program survey (Google Form) captured baseline data on motivations,
expectations, confidence in English, and specific areas of need. It combined closed-ended items (e.qg.,
confidence ratings, priority skills such as speaking, writing, vocabulary) with open-ended questions
(e.g., “What do you hope to achieve by the end of the program?”). Of the 20 students who initially
signed up, three withdrew voluntarily; only 12 completed the pre-survey. At the end of the semester,
the post-program survey was distributed among tutees to reflect on their learning experiences,
perceived improvements, and challenges.

2. Session Reports: After each session, tutors submitted concise reports documenting the topics
covered, tutee engagement, session length, and notable observations. These reports provided insights
into learning activities and participation patterns while minimising unnecessary administrative
burden.

3. Faculty Observations: Faculty members teaching Academic and Communication Skills
informally observed student performance during regular coursework. These observations highlighted
students’ difficulties in speaking, writing, and listening, which motivated the design of the program.
Although not formally recorded, notes from discussions with lecturers about their classroom
observations were used to triangulate the survey and tutor report findings.

Supplementary Sources: Recruitment forms collected during the sign-up stage provided
demographic and background information (e.g., program of study, self-rated proficiency, preferred
tutoring format and frequency, specific goals). Additionally, at the program’s conclusion, an
evaluation meeting and certification ceremony recognised tutors’ contributions, though we did not
use these events as formal data sources.

The findings from these three primary sources, supported by supplementary recruitment
information, were analysed to determine the extent to which the peer tutoring program improved
students’ English proficiency and confidence in an EMI university context.

Data Analysis

We used a mixed-methods analysis approach. Quantitative data from pre- and post-program
surveys were analysed using descriptive statistics (e.g., frequency counts, percentages, and rating
scale averages) to identify changes in students’ confidence levels, self-reported proficiency, and areas
of need. Figures were generated to visually represent key findings such as primary language
challenges, confidence levels, and self-reported progress. Qualitative data from open-ended survey
responses, tutor session reports, and faculty observations were analysed thematically. After rereading
open-ended responses multiple times, we coded inductively to identify recurring patterns and grouped
them into themes such as “confidence building,” “speaking as primary challenge,” and “active
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participation.” Triangulation across surveys, tutor session reports, and observations strengthened the
interpretation of findings by allowing comparisons of perspectives from tutees, tutors, and faculty.

Validity and Reliability

To enhance validity, multiple data sources have been presented above (surveys, session reports,
and faculty observations), which were used for triangulation, which reduced reliance on any single
perspective. Consistency in tutor session reporting was maintained through a standardised reporting
template. Reliability was strengthened by using the same pre- and post-program survey structure,
enabling comparison across time points. In addition, findings were reviewed by program coordinators
and faculty to ensure that interpretations aligned with observed patterns. While this study primarily
relied on self-perception data from tutees, the inclusion of tutor reports and faculty observations
provided additional qualitative evidence to corroborate student accounts. Future research should
incorporate standardised language assessments or other objective measures of proficiency to provide
stronger quantitative evidence of language gains.

Findings and Analysis of Peer Tutoring Program Effectiveness

Quantitative Data

The pre-survey results indicate that 50% of students (6 out of 12) joined the peer tutoring
program primarily to gain confidence in using English, while the remaining students aimed to enhance
their English skills for a higher IELTS score. The most critical area where students needed support
was speaking (83.3%, 10 out of 12) (see Fig. 1), followed by vocabulary (16.6%, 2 out of 12).

The most frequently cited skill was vocabulary improvement as a notable area of progress in the
post-program survey. The primary motivations for joining the program were improving English
speaking skills (100%, 12 out of 12), followed by gaining confidence in communication (91.6%, 11
out of 12), and improving grammar (66.6%, 8 out of 12). The post-survey analysis confirms that
speaking proficiency was the primary concern among participants.

12 responses

To improve English speaking 12 (100%)
To improve grammar 7 (58.3%)
To gain conﬁde.nce.z in 11 (91.7%)
communication
Other (please specify) 2 (16.7%)
0.0 25 5.0 7.5 10.0 12.5

Figure 1. Main Reasons for Joining the Peer Tutoring Program

In Figure 2 below (see Fig. 2), it is apparent that the single area where students feel they need
the most support in their English was again speaking skills. Among the 12 respondents, 75% (9 out
of 12) indicated that speaking is their biggest challenge, highlighting the importance of oral
communication in their academic and social interactions. The lack of immersive English
environments may explain this, as research shows that students studying English outside Anglophone
contexts often develop reading and writing skills before achieving oral fluency (Cummins, 2008;
Dearden, 2015; Kirkpatrick, 2011; Rahmanova & Yangin Eksi, 2023).
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Which single area do you feel you need the most help with right now?
12 responses

® Grammar
@ Vocabulary

Speaking
@ Writing
@ Reading

@ Listening

Figure 2. Areas where students need the most help in English

This aligns with everyday concerns in English as a Medium of Instruction (EMI) settings,
where students often struggle to express themselves fluently and confidently. Additionally, 16.7% (2
out of 12) identified vocabulary as their primary area of difficulty, suggesting that while students may
have a basic understanding of English, they lack a strong lexicon to support effective communication.
Only 8.3% (1 out of 12) reported reading as their primary concern, indicating that comprehension
skills are relatively stronger compared to productive skills like speaking and vocabulary use. These
results suggest that interventions, such as peer tutoring programs, prioritise speaking-focused
activities while also incorporating vocabulary-building exercises to support students' overall language
proficiency.

A majority (58.3%, 7 out of 12) rated their confidence at level 3 on a 5-point scale, indicating
moderate self-assurance but also room for improvement (see Fig. 3). Meanwhile, 16.7% (2 out of 12)
selected level 4, suggesting a higher degree of confidence. In comparison, another 16.7% (2 out of
12) placed themselves at level 1, showing a lack of confidence in their abilities. Only 8.3% (1 out of
12) rated their confidence at level 2, reinforcing the idea that some students struggle with their self-
perception in English communication. Notably, no students reported the highest confidence level (5),
suggesting that even those with stronger language skills still feel they need improvement. These
findings emphasise the need for structured speaking opportunities, confidence-building exercises, and
continued peer support to help students enhance their self-efficacy in English.

12 responses

8

7 (58.3%)

2 (16.7%) 2 (16.7%)

1 (8.3%) 0 (0%)

1 2 3 4 5

Figure 3. Confidence Levels in English Proficiency
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Post-program responses indicate a notable increase in students' confidence in their English
usage. 83.3% (10 out of 12) of students reported improved confidence, while 16.6% (2 out of 12)
described their confidence as “greatly improved” (see Figure 4). The informal and peer-led nature of
the program was a key factor in its success, as one tutee noted, “It was a great experience for me to
be part of this program. The classes were conducted in an informal style, which made the program
very interesting and enjoyable.” This highlights the effectiveness of peer tutoring in fostering a
relaxed and engaging learning environment.

How has participating in this program affected your confidence in using English?
6 responses

@ Greatly improved
@ Improved

No change
@ Decreased

Figure 4. Impact of Peer Tutoring on Students’ Confidence

The session reports from tutors reinforce the program’s focus on speaking as the primary area of
improvement, with over 26% of sessions exclusively dedicated to speaking and an additional 50%
integrating speaking with other skills such as grammar, vocabulary, and discussion-based activities.
Common topics covered included sentence structure, pronunciation practice, past and present tenses,
Al debates, and vocabulary related to travel, technology, and university life. The majority of tutees
were reported as “very active” (73%), while 23% were “somewhat active.” Tutors highlighted
challenges such as students being shy and hesitant to speak, which aligns with the pre-survey findings
that confidence was a significant concern.

The research question aimed to determine the extent to which a peer tutoring program improves
English language proficiency and academic performance in an EMI university. The data presented in
Figure 5 (see below) suggests that the majority of tutees experienced a notable improvement in their
understanding of the material. With 60% of respondents rating their comprehension at the highest
level and an additional 28% providing a strong rating, the program has had a positive impact. This
aligns with prior research on peer tutoring, which suggests that such programs can enhance academic
learning by providing individualised support and fostering an interactive learning environment. The
small percentage of students rating their understanding at a moderate level (12%) may indicate that
some tutees required additional time or more targeted assistance to achieve greater progress.
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Rate tutee’s understanding (1poor-5excellent):
25 responses

15

15 (60%)

10

7 (28%)

0 (0%) 0 (0%) 3(12%)

1 2 3 4 5

Figure 5. Tutees' Progress in Understanding During the Peer Tutoring Program

Additionally, the high level of engagement among tutees, with over three-quarters (76.9%)
reporting that they were “very active” during tutoring sessions. The other 26.9% indicated that they
were "somewhat active,” meaning that all of the students were involved to some degree. This rate of
participation is notable, as active participation is associated with more language acquisition and more
confidence in English usage. The fact that no students reported low levels of participation also
suggests the success of the program at providing an interactive and engaging learning environment.

Cumulatively, these results confirm the effectiveness of the peer tutoring program in enhancing
students' English capacity and motivation, thereby responding to the first research question. However,
despite these positive results, further research is warranted to establish long-term retention and the
actual effect on academic performance beyond perceived understanding as measured through self-
reporting. Regardless of these successes, there were problems with the program as recruitment of
tutors and consistency in some of the sessions were fraught with challenges. Tutors recommended
assigning a permanent classroom to tutoring and distributing printed materials as ways to streamline
the program. They also recommended the addition of more speaking practice to a regular schedule,
review of vocabulary exercises, and focused practice on tricky grammar topics (e.g., conditionals,
past tenses) in future sessions.

Qualitative Data: pre-survey analysis

To complement the quantitative results, this section presents a thematic analysis of open-ended
feedback collected from the tutee pre-program survey. The purpose is to provide students with a
voice, making visible their motivations, expectations, and concerns in their own words. These
responses contextualise the peer tutoring program by linking learners' lived experiences to the broader
concerns of English-Medium Instruction (EMI) difficulties identified in the literature. One of the
dominant themes across the pre-survey responses was the necessity to build speaking and confidence
in English, which validates Hyland's (2006) contention that language capacity is at the core of
academic achievement and Cummins' (2008) distinction between conversational fluency and
academic proficiency. One student answered that their main ambition was "speaking confidently in
classes," while another stated the aim of achieving “IELTS score 8.0.” Both succinct short-term
academic needs and long-term plans for global mobility are reflected in these answers, resonating
with Dearden's (2015) contention that EMI students tend to struggle with productive skills in non-
immersion conditions. Speaking was the most oft-cited area of support, with one student stating,
“Improving my speaking in English,” and another citing "fluent speaking" as his hoped-for outcome.

Along with speaking, grammar, vocabulary, and writing were also pinpointed by students as
areas of need, suggesting that although oral skills were prioritised, overall linguistic competencies
were also seen as barriers to success. For instance, one respondent explained that they joined the
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program "to improve grammar and vocabulary," while another emphasised the necessity of writing
by selecting "considerable help needed" in this skill. These findings align with Topping's (1996)
description of peer tutoring as a system that enables learners to address multiple skill deficiencies
simultaneously. Surprisingly, no students expressed strong reservations about being part of the
program, responding with "Not at this time" or simply "No." This suggests that students were mainly
open to the idea of peer support despite cultural limitations in Uzbekistan, where, as Bozorov (2024)
discussed, students may be hesitant to seek help for fear of appearing incompetent.

Post-Survey Analysis

Following the program, tutees completed a post-survey to assess their experiences, growth, and
overall satisfaction with the program. Qualitative feedback is valuable in that it provides comparison
with their expectations prior to the program and illustrates perceived value of peer tutoring in
addressing language concerns. Following are the most salient themes presented through direct quotes
of students. A significant theme was the perceived improvement in confidence and English usage,
which corresponds with Roscoe and Chi’s (2007) emphasis on the value of practice in low-stakes
environments. Several students explicitly stated that their confidence had “improved” or “greatly
improved,” with one respondent adding, “7 feel better prepared for my academic courses after the
program.”” Another described the experience as “a great experience for me to be part of this program.
The classes were conducted in an informal style, which made the program very interesting and
enjoyable. ” These reflections align with Arco-Tirado et al. (2020), who found that structured peer
tutoring significantly enhances student performance by fostering motivation and active participation.
At the same time, the data reveal that personalised interaction and discussion-based learning were
especially valued. One student highlighted that the best aspect of the program was “discussion and
one-on-one working, ” while another noted “the teacher’s ability to adapt to my interests.” These
insights echo Huang’s (2015) argument that EMI learners benefit most when programs provide
authentic, engaging interaction tailored to student needs. Significantly, when asked whether they
would recommend the program, every respondent replied “Yes,” underscoring the overall acceptance
of peer tutoring as a supportive mechanism. Still, some limitations remained, as one participant
mentioned the program was “not finished, ” hinting at challenges of continuity that mirror Topping’s
(2005) caution about sustaining peer tutoring schemes over time.

Session Report Analysis

To further capture the dynamics of the program, 26 session reports from five tutors were
analysed. These reports, completed after each class, provide insight into the nature of tutoring
activities, participation, and the challenges encountered. They serve as a complement to the pre- and
post-survey data by showing how the program operated in practice. A recurring theme was the active
participation and growing engagement of students. Tutors frequently described their tutees as “very
active” or “ready for the classes and actively participating in discussions.” One report noted that
“students are learning vocabulary that will be useful for their academic studies.” At the same time,
another reflected, “in comparison to what we had at the start of the semester, there is visible progress
in speaking.” These observations align with Arco-Tirado et al. (2020), who emphasise that structured
peer tutoring environments boost confidence and encourage more consistent practice. The focus on
topics such as debates, retelling, and one-on-one speaking also resonates with Huang’s (2015)
argument that authentic, discussion-based peer learning strengthens oral proficiency in EMI settings.
At the same time, the reports highlight challenges in sustaining participation and ensuring resources.
One tutor shared, stating “there are students who are really shy, and it is difficult to get them to speak,”
while another noted that “some students do not regard the lessons as a high priority” which
demotivates tutors to teach tutees. Practical concerns were also raised, such as the need for “the ability
to print resources for lessons” or the difficulty of keeping students motivated without variation by
saying that “not every time, but sometimes, it is kind of difficult to maintain energy [in the class].”
These comments echo Colvin and Ashman’s (2010) finding that peer tutoring requires both
institutional support and strategies to address learner hesitancy. While overall feedback suggests
significant learning gains, these challenges reflect Topping’s (2005) caution that peer tutoring
programs must carefully balance enthusiasm with sustained support mechanisms.
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Discussion

These findings are consistent with prior research that highlights peer tutoring as an effective
mechanism for enhancing speaking skills and building learner confidence in EMI contexts. For
example, Arco-Tirado et al. (2020) found that structured peer tutoring significantly improved
academic performance, while Huang (2015) emphasised its role in reinforcing fluency and academic
vocabulary. Similarly, Roscoe and Chi (2007) demonstrated that tutees benefit from low-stakes
environments where they can practice without fear of failure, a pattern mirrored in the present study.
At the same time, some divergence exists. While previous studies (Falchikov, 2001; Seo & Kim,
2019) noted substantial reciprocal benefits for tutors, the present study did not formally measure
tutors’ academic gains, focusing instead on tutee outcomes. This creates a gap that future research
should address by systematically capturing the perspectives of tutors. Another point of contrast is that
although prior research (Colvin & Ashman, 2010) emphasises the importance of institutional support
for sustainability, our study highlighted challenges with tutor recruitment and retention that indicate
weaker structural backing, suggesting that program impact may be constrained in resource-limited
settings.

Taken together, the present findings reinforce much of the existing literature on the effectiveness
of peer tutoring in language development, while also underscoring contextual challenges such as
cultural reluctance to seek help and limited institutional support, which are less emphasised in
international studies. This combination of consistency and divergence highlights the need for EMI
universities in Uzbekistan to adapt peer tutoring practices to their specific sociocultural and
institutional contexts.

Conclusion

The results indicate that peer tutoring is a possible way of closing language proficiency gaps in
an EMI university context, even over a short duration. The flexibility in scheduling and one-on-one
setting of peer tutoring enabled positive student experiences, with the majority of students claiming
growth in confidence and speaking ability. The informal, student-centred approach of the program
fostered a relaxed and interactive atmosphere, allowing tutees to build their English skills in a low-
pressure setting. The findings indicate that peer tutoring can serve as a valuable complement to
classroom learning, particularly for students seeking to improve their speaking and grammar.
However, despite these positive outcomes, the program faced significant challenges in recruiting and
retaining tutors, which threatened its long-term sustainability. The difficulty in attracting committed
tutors highlights the need for formal incentives, such as course credit or official recognition, to ensure
student participation.

The research findings indicate that peer tutoring is an effective support mechanism for EMI
students, particularly in enhancing their spoken English and confidence. Although vocabulary and
grammatical ability also developed, talking was the main issue and area of improvement. The high
levels of tutor engagement further attest to the program’s success in active participation. However,
future programs must address the primary challenges by having formal tutor training, providing
dedicated tutoring areas, and providing incentives for tutors and tutees. Long-term studies should also
be conducted to ascertain the retention of language improvement after program duration. Through
enhancing and expanding the peer tutoring programme, universities can offer additional support to
EMI students to overcome language challenges and achieve academic success.

Limitations and Future Directions

Several limitations to this study must be taken into consideration when interpreting the results.
One of the primary limitations was the brief time period since the program only ran for 6-7 weeks,
and it was challenging to measure long-term language proficiency gains. Another limitation is the
small sample of tutors and tutees, which restricts the generalizability of the findings to a larger
population of students. The research was conducted using tutor session reports and self-reported
questionnaires instead of standardised tests, so the perceived development in language ability may
not accurately indicate actual progress. Tutors were chosen based on high English proficiency (IELTS
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8.0), but they were not formally trained in tutoring skills, which could have compromised the quality
and consistency of support offered. Voluntary sign-up led to selection bias, with students who were
already interested in learning English more likely to sign up, so it was not known if the program
would work as well with less motivated students. Cultural constraints in Uzbekistan, where students
are reluctant to seek academic assistance for fear of being seen as incompetent, possibly restrict sign-
up and attendance at sessions. In addition, issues of irregular attendance and commitment problems
arose, with some tutors pulling out of the program due to time constraints and some tutees failing to
attend the sessions regularly, which undermined continuity of learning. Institutional support was also
weak, with no dedicated tutoring facilities for the program, no formal curricular recognition, and no
financial incentives for tutors, all of which would have facilitated program sustainability. The syllabus
placed its greatest emphasis on oral skills, while other equally significant aspects, such as academic
writing, listening, and reading skills, were treated as secondary. This imbalance may have limited its
overall impact on students’ English proficiency. Next, the study did not determine whether the
language gains made by students were long-lasting because no follow-up testing occurred once
program completion had occurred. Hence, it cannot be said to what degree peer tutoring is effective
within an EMI university setting in the long term. These limitations can be addressed in future
versions of the program to enhance its effectiveness and yield more robust evidence on the role of
peer tutoring in contributing to students' English proficiency and academic performance.

The peer tutoring initiative may also be expanded and reach even more areas of study wherein
students can equally falter. The project has already been utilized in calculus, introduction to computer
science, and physics courses at the same university, which speaks to its adaptability and potential to
permeate more studies. As effective as peer tutoring has been in language development, universities
providing EMI need to institutionalize such courses so that students are provided with systematic and
structured scholarly support from peers. Formal acknowledgment of tutors, provision of special
tutoring rooms, and incorporation of peer tutoring into university policy can also maintain the
program's longevity. Language retention in the long term, the impact of peer tutoring on academic
performance, and how to increase students' participation levels should also be explored in future
research. Expansion of this program to other disciplines will enhance its achievement as a holistic
support system, fostering academic as well as linguistic success for students in EMI environments.

Another significant limitation is that numerous of the measures relied on students' own subjective
accounts of confidence and language development and not evidence-led measures of proficiency.
While tutor session reports and staff observations were used for purposes of triangulation, the absence
of standardised language tests or other quantitative performance indicators limits the generalisability
of the findings. Future research should therefore incorporate objective testing to complement self-
reported outcomes and provide more robust evidence of program impact.

Funding. This research was funded by the Ministry of Science and Higher Education of the
Republic of Kazakhstan within the framework of project AP25796179.
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AFBIJIIIBIH TIVIITH KOJIJIAYFA APHAJIFAH O3APA OKBITY
BATJAPJIAMACBIHBIH TUIMAUIII'TH BAFAJIAY

Anparna.byn 3eprrey O30ekcTannarbl O0ip YHUBEPCHUTETTE aFbUINIBIH TUIIHAE OKBITHUIATHIH
(EMI) oprana arbuIIIBIH TUTIH MEHTEpY/Ie KMbIHIBIKTApFa Tall OOJIFaH CTYJICHTTEPre KOMEK KOPCeTy
YUIiH eHri3uireH TeH KypObutap (Peer) ThIOTOPIbIFbl 0acTaMaChIHBIH BIKIMAIBIH 3EPTTEH I
VYuuBepcuretke Kadburnay yurin eq toeMmenri |IELTS 5.5 nenreiii tanan erinreHiMeH, OKbITYIIBLUIAD
KOIITEeTeH CTYACHTTEP/IIH, dCipece Coilyiey MEH ka3y/ia, KUbIHbIKTapFa Tar 00JFaHbiH O6aikaapl. Ochl
Macenenep/il ey MakcaTblHAa epiKTI CTYEHT-ThIOTOPJIAPAbIH KYPhUIBIMAAIFAaH TUIIK KOJIIayblH
YCBIHATBIH MUJIOTTHIK OaFaapiaMa icCKe KOChUI/BI.
3epTTey apanac 9JIicTep MU3aiHbIHA CYHeHiN, Oarmapiamara JeHiHT1 )KoHE KeHIHT1 cayaTHamasap/ibl,
TBIOTOPJIBIK CECCHUsl €CENTepiH JKOHE OKBITYUIbIApJbIH MIKipaepiH KaMTelabl. Hotmxkenep
CTYACHTTEPAIH CEHIMIUIINT MEH aFbUIMIBIH TUIIH MEHIrepy JaFiblIapblHbIH aWTapibIKTai
YKaKCapraHBIH KOPCETTI, all coisiey /5% KaThICymIbIIap YIIH HET13T1 MOcesie PETIHAC aHBIKTAIIbI.
barnapnamanan keiin 83,3% CTymeHT aFbUNIIBIH TUTIH KOJIMaHyJTa CEHIMJIUTIKTEPIHIH apTKaHBIH
xabapiazpl, al Terotopiap 76,9% TeroTHIIapABIH cabakTapra OeJICeH I KATBICKAHBIH aTall OTTi.
CoraH KapamacTaH, ThIOTOPJIAp bl TAPTY MEH YCTall TYpy, cabaKTapra TYpaKChl3 KaTbICy, COH/Iai-aK
MHCTUTYIHOHAJIBIK KOJIJIay IbIH JKETKUTIKCI3/A1r1 OaFapiaMaHblH TYPaKThUIBIFbIHA KEAEPT1 KENTIPIL.
Tyxeipeivaap Peer TerotopisirbiablH EMI opTrackiia Tuiaik Koaaayasl KaMTaMachl3 €TYAIH THIMI1
OMICl €KEHIH NOJIEeNICTeHIMEH, Y3aK Mep3iMIll HOTHXKENep/l KaKcapTy YIIiH PECMU ThIOTOPJIAPIbI
nasipiiay, apHaibl cabak ©TKI3y OpPBIHIAPHI )KOHE BIHTATAHABIPY JKYHecl KaXKeT €KeHIITH KOpPCeTe/l.
barnapimamansiH Oaranmapra sKoHE TUIIH Y3aK MEp3IM/II UTepUTYiHE ocepiH Oaranay yIIiH KOChIMIIA
3epTTeyJep XKYpri3y YChIHbLIA L.

Tyitinai ce3nep: Peer (TeHKypObLIap) THIOTOPIIBIFGI, aFBUIIIBIH TUTIH MeHrepy, EMI (arbutimbia
TUTIH/E OKBITY), CTYAEHTTEPAl KOJIIay, )KOFaphl OUTIM, TiT YHPEHY, aKaIeMHSIIBIK KETICTIK.

Anvgpupa Maxmymoea ", Jlecnu Xaac?
12 New Uzbekistan University, TamkenT, Y36ekucran
“e-mail: alfira2002@gmail.com

OLIEHKA D®®EKTUBHOCTH IPOTPAMMBI B3AUMHOI'O OBYUEHUS 1151
MOJIEP)KKH AHTJIMHACKOTO SI3BIKA

AHHoTanud./[aHHOE HCClIeIOBaHUE pAcCMATPUBAET BIMSHUE WHUIMATHBBI PaBHOMPABHOIO

(Peer) ThrOTOpCTBA B OJHOM W3 YHUBEPCUTETOB Y30€KHMCTaHA, HANPABIEHHOW Ha MOAICPKKY
CTYICHTOB, HCIIBITHIBAIOIINX TPYAHOCTH C AHTIUHCKAM S3BIKOM B YCIOBHUSAX OOy4YeHHs Ha
anrnuiickom s3bike (EMI). HecMoTps Ha TO, 4TO MHHHMManbHOE TpeOOBaHUE ISl IOCTYIICHUS B
yauBepcuteT coctasiseT IELTS 5.5, npenonaBaTtenu oTMeudanu, YT0 MHOTHE CTYI€HTHI TPOJIOJKAIOT
CTAJIKUBAThCsl C TpoOiieMaMu, OCOOCHHO B YCTHOM M TMHCHbMEHHOW peuu. Jljisd pemieHus 3TuxX
TpyAHOCTEH ObliIa 3aImyllieHa TUIOTHAs MporpaMMa paBHOMPABHOTO ThIOTOPCTBA, B paMKaX KOTOPO
TO0OPOBOJIBIIBI-CTYACHTHI OKA3bIBAIN CTPYKTYPHUPOBAHHYIO SI3bIKOBYIO MOJICPIKKY.
HccnenoBanue onvpasioch Ha CMEIIAHHBIM JW3aiiH, BKJIIOYABIIWN AHKETHUPOBAHWE O M IOCIE
MPOrpamMMbl, OTYETHI O THIOTOPCKHMX CECCUSAX M OT3bIBBI IpernojaBaTened. Pe3ynbraTel mokasanu
3HAYUTEIBbHOE NTOBBIIEHNE YBEPEHHOCTH CTYAECHTOB U YIyUIlIEHUE X HABBIKOB AHTJIUMCKOTO S3BIKA;
MIPH 9TOM yCTHasl pedb OKaszajach OCHOBHOW MpobiIemMHoi obOnacTeio s 75% yuyactaukos. [locie
3aBepiieHus mporpaMMsbl §83,3% CTyIEeHTOB COOOMIMIN O OOJbIlel YBEPEHHOCTH B UCHIOIB30BAHUT
AHTJIMICKOTO $13bIKa,  TBIOTOPBI OTMETHUJIA BBICOKUN YPOBEHb BOBJIEYEHHOCTH, MPU KOTOPOM 76,9%
IIOJIONIEYHBIX AKTUBHO Y4aCTBOBAJIM B 3aHATHSIX.
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Tem He meHee HabOp U yIEpkKAHUE THIOTOPOB, HEPETYISIPHOE IOCEIIEHWE M HEAO0CTAaTOYHAas
MHCTUTYLIMOHAJIbHAS TOJIEP/KKA CTAJIM BBI30BAMM JJIs YyCTOMYUBOCTU Iporpammsl. IlomydeHHbIe
JaHHBIE MOATBEPKAAIOT d3PPEKTUBHOCTh Peer ThIOTOPCTBA KaK CPENCTBa MOAJACPKKH CTYJCHTOB B
ycnoBusax EMI, omnako momd€pkuBalOT HEOOXOAMMOCTH (OPMaIbHON IMOATOTOBKH THIOTOPOB,
BBIJICJICHHBIX YYEOHBIX MPOCTPAHCTB M CHUCTEMbI MOOLIPEHUH Ui JOCTHXKEHHUS JOJITOCPOYHBIX
pe3ynpTaToB. PekoMeHaytoTCs TanbHENWIne NCCIeJOBaHMs, YTOObl U3MEPHUTH BIUSHHUE IPOTrpaMMbl
Ha aKaJIEMMYECKHE OLICHKU U JOJITOCPOYHOE OCBOCHHUE A3bIKA.

KirwueBbie c¢Jji0Ba: paBHONPABHOE THIOTOPCTBO, BJAJACHUE AaHIVIMMUCKUM A3bIKOM, EMI,
MOJJIEPKKA CTYJIEHTOB, BbICIIEE 00pa30BaHUE, U3YUCHUE A3BIKOB, aKaJJIEMUUECKHUI ycrex
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