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FACTORS OF ACADEMIC ACHIEVEMENT AT EMI UNIVERSITY

Abstract. This paper reports a mixed-methods study that examined the predictors of academic
success among undergraduate students in English- Medium Instruction (EMI) higher education in
Kazakhstan. Despite the rapid adoption of English as a medium of instruction, comprehensive
research on its impact remains scarce. This study aims to fill this gap by examining whether secondary
education in English provides an advantage for academic achievement in EMI university programs.
Utilizing a mixed-methods approach, quantitative data were collected through a survey of 97
undergraduate students, and qualitative data were gathered via semi-structured interviews with 7 EMI
instructors. The quantitative analysis, conducted using Ordinary Least Squares (OLS) regression,
identifies several predictors of academic outcomes, including English proficiency, financial aid
status, and year of study. Notably, English proficiency emerged as a significant predictor of higher
GPA, while financial aid recipients were less likely to have retakes. This research contributes to the
literature on EMI by providing evidence from the Kazakhstani context and offers practical
implications for policy and practice, suggesting targeted language preparation programs for students
who did not attend EMI secondary schools. Future research should consider broader and more diverse
samples to enhance the generalizability of the findings
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Introduction

The rapid growth of English as a medium of instruction at all levels of education is documented
worldwide (Macaro, 2018). Regarding the specific factors driving this recent surge in popularity in
Kazakhstan, experts point to the implementation of a comprehensive trilingual policy and the
country's participation in the Bologna Declaration as noteworthy contributors (Karabassova, 2021;
Tajik et al., 2022). The Ministry of Education reports that the number of undergraduate students
enrolled English-mediated educational programs grew from 31125 in 2021 to 39935 in 2022 (Bologna
Process and Academic Mobility Center, 2022). The recommendation to the government Higher
Education Development Center suggests increasing the format of English- mediated educational
programs both in quantity and quality. Contrary to the fast pace of the adoption of English as the
medium of instruction, little comprehensive research is done in this field (Tajik et al., 2022).

According to Tajik et al. (2022) students who lacked consistent English learning at their
secondary school struggled to understand the content of the courses taught in English. This issue
results in GPA which is significant evidence of a student’s academic success. Nurshatayeva (2020)
estimates in her quantitative study that undergraduate students’ academic achievement decreases after
shifting to English-only instruction, although it gradually recovers thereafter. Nurshatayeva and Page
(2020) analyzing the same dataset highlight that this recovery in estimation proves that students adapt
to English as a language of instruction.

One important area that is lacking rigorous evidence is the relationship between language of
instruction at the secondary school level and academic success in EMI higher education. This paper
is based on the research (Berdygozhina, 2024) the aim of which is to contribute to the literature by
providing such evidence. Specifically, it is being studied whether studying in English at the secondary
school level is an advantage when it comes to achievement in EMI university studies. More broadly,
this study contributes to the EMI higher education literature (Macaro et al., 2018) as well as the
literature on non-financial barriers to higher education access and success (Dynarski et al., 2023;
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Nurshatayeva et al., 2021; Page & Nurshatayeva, 2022).

With the proliferation of English-mediated programs there emerged evidence of the challenges
in this field, such as implementation challenges, linguistic and cultural influences on local ones, and
concerns about narrowing the access to the higher education

The findings reveal that undergraduate students who finished EMI school perform better at the
university. It contributes to the literature by quantifying and validating perceptions of the beneficial
position of English-instructed secondary education over education mediated in the local language
when it comes to academic achievement at the university with the same language of instruction. The
results of this study may have practical implications in the form of targeted enrolment in the language
preparation program for the undergraduate students who did not have the opportunity to study at EMI
secondary school.

Methods and materials

This study uses a combination of quantitative and qualitative methods, aligning most closely
with a sequential explanatory mixed-methods research design (Cresswell, 2009; Mileset al., 2014).

Setting

The data collection efforts focused on a selective private EMI university in Kazakhstan. The
university offers a range of undergraduate and graduate programs ranging from engineering and math-
intensive fields to education, all taught in English. All incoming students either need to present a
standardized English proficiency testing certificate to indicate their English language level or need to
take the university English language placement exam. Faculty and staff are English-proficient and a
high proportion of faculty (and staff) have advanced degrees from leading world universities in the
UK, US, Australia, and Canada. The university follows the Ministry of Education guidelines in its
curricular and academic process decisions, balancing it with implementing innovative solutions that
advance the university’s mission. In recent years, the university invested a lot of effort in intensifying
its research activities.

Quantitative Data

A survey of undergraduate students was conducted in the 2023-2024 academic year. The survey
was shared with students via a Google Form. Convenience sampling was used. The recruitment of
respondents happened through faculty members and program coordinators who shared the link to the
Google Form with the students. A total of 97 students completed the questionnaire. To meet ethical
requirements participants were informed that participation in the survey is voluntary and they could
withdraw at any time. The researcher informed students that only those who were eighteen and above
could participate in the study.

The statistical analyses were conducted in three steps. The first step included exploring the data
and generating descriptive statistics.

The second step involved t-test analyses comparing the academic achievement operationalized
as university GPA and the number of retakes across students’ language of instruction at secondary
school. In other words, the academic achievement of the students who studied in EMI schools was
compared to the outcomes of students who studied in Kazakh and Russian language schools. The
focus was on the language of instruction at secondary school because that is the core variable
describing students’ secondary school characteristics. For these comparisons, a two-sided paired t-
test analysis was used. Two-sided paired t-test analysis is a commonly used method for analyzing and
comparing the means of two groups (Agresti, 2018). It allows researchers to determine if there is a
statistically significant difference between the means of the two groups, without specifying the
direction of the difference (i.e., whether one group is higher or lower than the other).

In the third step, Ordinary Least Squares (OLS) regression was used to examine the student-level
and secondary school-level characteristics that are predictive of the academic outcomes of EMI
university undergraduate students. OLS regression is a statistical method used to estimate the
relationships between one or more independent variables (predictors) and a dependent variable
(outcome). The primary goal of OLS regression is to find the line (or hyperplane in the case of

92



SDU Bulletin: Pedagogy and Teaching Methods 2024/2 (67)

multiple predictors) that best fits the data by minimizing the sum of the squared differences between
the observed values and the values predicted by the model (Agresti, 2018).

Qualitative Data

Semi-structured interviews were conducted with 7 instructors teaching EMI courses at the same
university. Convenience sampling was used in the participant recruitment. The interviews were audio
recorded and transcribed. The instructors read and signed the consent form, where the researcher
informed them about the procedure, confidentiality of the collected data, and the contact information
of the researcher.

Thematic analysis was used to analyze the data (Miles et al., 2018). The main themes were
embedded into the interview questions (see Appendix C). The main part of the interview was designed
to get context-rich information about their perceptions on any relation between the academic
achievement of undergraduate students and two groups of characteristics; individual characteristics
and characteristics of their schooling background. It was deductive coding with the master code

Following the sequential explanatory strategy, this part of the study was conducted after the
analysis of the questionnaire results. Two master codes were preset “Individual factors” and
“Secondary school factors”. After analysing transcriptions pattern codes were distinguished. To
generate pattern codes common notions in participants’ explanations of the factors affecting
undergraduate students’ academic achievement were grouped.

To run the thematic analysis NVivo 14 Windows desktop application was utilized.

Results
Descriptive Statistics

Table 1 presents the descriptive statistics.
Table 1 Descriptive Statistics

(1) ) 3) “ )

VARIABLES N mean sd min max
GPA 97 2216  0.581 1 3
Retakes 97 0.546 1.275 0 6
UNT 97 2.753  0.501 1 3
GENDER 97 0.526 0502 O 1
FINAID 97 0969 0.174 O 1
YEAR 97 1.742  1.013 1 4
MAJOR _STEM 97 0938 0242 O 1
MAJOR _EDU 97 0.0619 0.242 0 1
MAJOR_SOC 97 0 0 0 0
ENGLISH 78 2397  1.177 1 5
KAZ SCHOOL 97 0.814 0391 O 1
ENG _SCHOOL 97 0.0928 0.292 0 1
RUS SCHOOL 97 0.0825 0277 0 1

The GPA reported in row 1 averages 2.21 suggesting that the students of this EMI university
perform considerably well. The GPA standard deviation of

0.58 suggests that there is considerable variation in students’ GPAs.

The average UNT (Unified National Testing) score is 2.75, which is close to three; the value
three in the variable UNT score stands for those who gained 101 points and above in testing. It gives
us a general picture of the educational background of these undergraduate students. Additionally, one
can assume how appealing this university is for the best schoolers in the country.

Proportions of females in this sample is 52%, which nearly a half. Almost all individuals in the
sample gained financial aid to cover their tuition, namely their proportion is nearly 97%. That is one
more variable speaking for the status of this university. Considering that the mean of the variable year
of study is nearly 2, one can assume that almost all students participating in the survey have been
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keeping their state grant or financial aid. That is remarkable, as students who have less than 70 % at
least in one course are deprived of this aid.A total of 78 students self-reported their level of English
which is nearly three stands for B1 level according to CEFR (see row). That is a common threshold
in Kazakhstan for the programs where English is required, particularly undergraduate STEM teacher
training programs (Ministry of Education and Science of the Republic of Kazakhstan, 2023).

Table 2 presents means and standard deviations of GPA and retakes across language of
instruction at secondary school. The statistics suggest that the GPA of students who studied in EMI
secondary schools is highest at 2.33. The GPA of students who studied in Kazakh schools (2.22) is
higher than the GPA of students who studied in Russian language school .22 points.

Table 2
Means and SDs of GPA and Retakes across Languages of Instruction at Secondary School

eng_school kaz_school rus_school
GPA 2.33(0.70) 2.22(0.57) 2(0.53)
Retakes 1(2) 0.45 (1.09) 1(1.92)

T-test Analyses

T-test results presented in Table 3 show that the average GPA of students from EMI secondary
schools is .13 points higher compared to the GPA of students who studied in schools with other
languages of instruction. The t- statistic -0.6309 and the associated p-value 0.5296 suggest that this
difference in GPAs is statistically insignificant at the 0.05 alpha level. In other words, studying at an
EMI secondary school does provide students with an advantage when it comes to EMI higher
education.

Table 3
T-test Results Comparing GPA of Students who Studied in English versus Other Languages
at Secondary School

N Sample mean Standard error
eng_school=1 9 2.33 .70
eng_school=0 88 2.20 57
Difference 13
t-statistic -0.6309
p-value 0.5296

Table 4 represents that the average number of retakes of students from EMI secondary schools
is .5 points higher compared to the number of retakes of students who finished a non-EMI school.

Table 4
T-test Results Comparing Retakes of Students who Studied in English versus Other Languages at
Secondary School

N Sample mean Standard error

eng_school=1 9 1 2
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eng_school=0 88 .5 1.18
Difference 5

t-statistic -1.1221

p-value 0.2646

The t-statistic value is -1.1221 and the associated p-value is 0.2646 prove that the difference of
the average number of retakes is statistically insignificant at the 0.05 alpha level.

The fact that students from EMI schools take retakes 0.5 more than others could be by chance,
that is what this t-test says.

Regression Analyses

Table 5 presents estimates from the OLS regressions. As the coefficients associated with the
language of instruction in secondary school show, there is no statistically significant relationship
between studying in an EMI or a Kazakh- or Russian-language secondary school and academic
outcomes at an EMI university (see Table 5).

As for the student-level characteristics that are predictive of academic outcomes in EMI higher
education, the findings suggest that when it comes to GPA, the only statistically significant predictor
is students’ English proficiency level. Specifically, ceteris paribus, a one level increase in English
language proficiency on the CEFR scale is associated with .10 points increase in GPA.

What is very surprising that English proficiency level is not correlated with the number of
retakes, as estimates in column 2 of Table 5 show. The estimates show that students are more likely
to get retakes with every additional year at the university, which can probably be explained by the
higher demands in more advanced courses as the students advance in their undergraduate programs.
Interestingly, being funded through a grant is associated with about 1.3 fewer retakes, holding all else
equal. In other words, students who are self-paying are more likely to be retaking courses.

Table 5
OLS regression results
(1) (2)
Predictors GPA Retakes
ENG_SCHOOL 0.699 -0.369
(0.640) (1.261)
KAZ SCHOOL 0.458 0.000820
(0.572) (1.127)
RUS_SCHOOL 0.161 0.489
(0.616) (1.215)
UNT 0.140 -0.172
(0.130) (0.256)
FINAID 0.00190 -1.288*
(0.336) (0.662)
GENDER -0.172 0.0274
(0.135) (0.266)
YEAR -0.0130 0.4571%**
(0.0762) (0.150)
ENGLISH 0.102* -0.0454
(0.0608) (0.120)
MAJOR 0.346 -0.0851
(0.251) (0.494)
Constant 1.284 1.487
(0.782) (1.540)
Observations 78 78
R-squared 0.167 0.237
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Standard errors in parentheses
**% p<0.01, ** p<0.05, * p<0.1

Semi-structured Interview

This part of the study presents the results of the semi-structured interviews. These interview
results address the third research question of this study, which is to explore the perceptions of the
individual and school sector determinants of EMI undergraduate academic outcomes from the side of
the EMI university teachers. Seven EMI instructors agreed to participate. As shown in Table 6, six
participants were female and one was male.

Table 6
Background Information of the Participants

Teaching experience

Gender Age (years)
Teacher I female 23 2
Teacher 3 male 70 20
Teacher 4 female 42 10
Teacher 3 female 32 4
Teacher 6 female 38 17
Teacher 7 female 23 2

The age range of the instructors is broad with a median of 38 years old. Teacher 3 of 70 age
delivers lectures for students having a major in STEM, whereas Teachers 1, 5, 7, the youngest
interviewees, work with undergraduates whose major is Education. Interestingly, a STEM instructor
is at the age of retirement while Education instructors are novices in higher education. The oldest
instructor talked at length about 35 minutes which is the maximum time among all the interviews.

Teacher perceptions of individual and school sector determinants

Elemental descriptive coding was utilized to condense the data and reveal the key themes (Miles
et al. 2014).

As shown in Figure 1 below, four pattern codes were assigned after analysis of the interview
transcriptions, answering what are the main factors that help students study well at a university: (1)
External factors; (2) Internal factors;

(3) Individual factors; (4) Secondary school sector factors.

FRCiOPS | RaCenic S SRR - ~ Instructor Advice for Achievement
Individual factors Internal factors Take acourse  Self-discipline
English proficiency level Living area influence Cultural bac... Student’s motivation

Developsoft . Thin.. Stu..
Economic status of . Gender

R External factors

ONTSo5E Parents’ support

Practical implemen__  Devel...

Secondary school sector factors.

Type of secondary school Level of education at secondary school Language immersi...

Coursereg.. Adv.. | Instructor's teaching strategies

Figure 1
Hierarchical Chart of Codes Distribution
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At the brief examination, one can observe that “English proficiency level” is the largest theme
in the sector of individual factors and the next most represented theme is “Type of secondary school”,
and it lies in the secondary school factors area (see Figure 1). One can assume that to do well in an
EMI institution an undergraduate student should have a good command of English and finish a
particular school.

Table 7 displays nodes of references stemming from the pattern code “Factors affecting academic
achievement”.

Figure 2
Network of reference nodes for achievement factors from instructors’ perception

The closest nodes to the pattern code have more references speaking in terms of NVivo software.
In other words, the majority of the instructors believe that the main factors that influence how well a
student performs academically are English proficiency, a student’s motivation, parents’ support, and
the type of secondary school he or she attended. Subsequent nodes or sub-codes, which are students’
major, time of registration to the course, and language of instruction at secondary school are in minor
compared to the prior themes. The themes living area, Cultural background of the student, Economic
status of the student’s family, Age, UNT score, Gender, Advisor’s assistance, Level of education at
school has been mentioned less frequently.

Discussion

Scaling of EMI programs in higher education in Kazakhstan is a process driven by policymakers,
who objectively have the capacity to do so (Bologna Process and Academic Mobility Center, 2022).
In this situation, educators need to recognize it as it has become an issue of great importance, as the
literature in this area reports mainly about issues on different levels and aspects.

The purpose of this study was to explore the predictors of academic outcomes lying in individual
and secondary school sectors of undergraduate students in EMI settings. To indicate the outcomes
information about GPA and number of retakes was collected. The primary objective was to
understand what factors affect the performance of undergraduate students in an EMI institution.

One of the leading EMI universities in Kazakhstan was chosen as a site of this study. To find the
predictive factors 97 undergraduate students were surveyed.

For the context-rich examination of these factors, 7 EMI instructors were interviewed. The data
was collected in 2023-2024.

Interpretation of Quantitative Findings

The key estimates of this study are UNT score, gender, source of financial aid, year of study,
major subject, level of English proficiency, and medium of instruction at secondary school.
Dependent variables that represent academic achievement are GPA and number of retakes.

It was assumed that the medium of instruction was the most reliable and valid characteristic of
the secondary school. The quantitative part of this study pictured a larger proportion of students from
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schools where the language of instruction is Kazakh, whereas Russian-mediated schools took the last
position. Although EMI schools showed larger numbers in GPA as well as in several retakes, none
of these were significant results.

As independent variables UNT score, gender, source of financial aid, year of study, major
subject, level of English proficiency, and medium of instruction at secondary school were taken. To
investigate the predictive nature of these variables’ regression analysis was conducted. There
appeared to be a correlation between the English proficiency level of a student and GPA, and financial
aid source and GPA, while other variables did not correlate with this academic outcome.

As for the retakes, which is another indicator of academic achievement, they are predictive
regarding the year student’s study. In other words, as more students study more retakes they have.

Interpretation of Qualitative Findings

The qualitative stage of the research verified the regression analysis result, displaying the leading
position of the English proficiency level among other emerging themes. Main themes were
distinguished in the design of the interview questions, that is due to the quantitative frame of the
whole research when the interview is a means to comprehend the predictors deeply in the context.
Strong command of English was mentioned eleven times by the interviewed instructors as a factor
affecting students’ high academic performance. The subsequent factor in interviewees’ opinion is the
type of secondary school students attended. The instructors listed other factors such as age, economic
status of the student’s family, gender, UNT score, cultural background of a student, living area, and
chosen major. The second theme that emerged from the interview data analysis was the type of school
students finished. Both of these themes address two areas of this study; individual factors (English
proficiency level) and secondary school factors (type of school students attended).

Integration of Quantitative and Qualitative Findings

The obtained results give rigorous evidence that English language command predicts whether an
undergraduate student performed well in an EMI institution or not. Instructors with a median teaching
experience of nearly 7 years highlighted the importance of English language competence, Observing
the responses of these teachers, it clearly showed that a strong command of the English language was
a benefit both for English classes and for STEM namely for some learning practices like coding or
studying math-intensive courses like Calculus. The descriptive statistics showed that the GPA of
students who came from EMI schools was higher by 0.33 points the significance test rejected the
statistical importance of this difference in GPA. In this context, the thematic analysis shed some light
on this point, as the interviewees repeatedly mentioned special schools for gifted children (KTL, NIS)
as a predictor, and this perception is the second theme by its distribution in the hierarchy of themes.
It appeared to be that students who gained financial aid to pay for their tuition did better in their
studies at English-mediated universities. This aid, grant, is offered by the government after ranking
students by their UNT score. Another finding of the regression analysis is the correlation between
retakes and the year of study. For instance, a student in the 4th year is likely to have more retakes
than the 1st year student. The instructors’ answers have no reflection to this point as they do not
monitor the groups, most of them interact with students for one academic year or even a semester.
On the other hand, they shaped two themes apart from those which were anticipated; internal and
external factors. Both of them address the psychological dimension such as students’ motivation,
parents’ and advisor’s support, and even the time they register for the course.

Theoretical Contributions

English proficiency is the focus of the majority of the research in the field of EMI (Macaro et
al., 2018). In previous literature scholars brought empirical evidence concerning the predictive nature
of English proficiency about academic success (Curle et al. 2020; Rose et al., 2020; Muttaqin, 2022).
This study contributes to this point confirming it in the Kazakhstani context. Analysing questionnaire
responses of 97 undergraduate students OLS regression calculation showed that English proficiency
is a predictor in relation to academic success in EMI settings. Another point which has been found in
exploring correlations between variables is a positive relationship between the number of retakes and
year of study. This finding supports the results of Muttaqin and Chuang (2022), they found that GPA
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is negatively associated with the number of semesters. Although variables in the studies are different,
they denote the same thing; a failing student is a student who has more semesters as he has to enroll
in the failed course again.

Limitations and Implications

The main limitation of this study is the fact that the participants were selected based on their
availability and willingness. The study is limited to its site, as it is the only institution presented in
the research. This means that the findings of the study could not be generalized across the country.
The last point to be considered is that the data on which the variables for the quantitative part have
been generated is self-reported, therefore the results may have a bias at some level. However, to
reduce the likelihood of bias and enhance the readiness of the data the questionnaire items had options
of answers presented in scales. Though observations are limited and cannot be extrapolated, the
research has made a substantial contribution to a preliminary understanding of the factors that affect
students’ academic success in English-mediated higher education. To avoid sensitiveness in
questionnaire items the question about the type of school students finished was excluded, although
this information could have given us a broader context of schooling background. It had been
anticipated to be significant. Furthermore, the interview results confirmed this anticipation, when the
type of school was noted as a factor influencing academic success. To increase the robustness of the
study and exclude all the limitations above the data could have been taken from the database of the
institution itself. Moreover, there are experiences of similar studies taking necessary aggregated data
from institutional digital resources. For instance, Yuksel et al. (2023) inform that EMI course GPAs
were obtained from a university administration office. Though the limitations of this study do not
allow us to give any direct recommendations for distinctive implementation, these findings can give
a general understanding of the directions in policies and teaching practices in English-mediated higher
education.

Some important policy implications emerge from the regression findings. First, at least based on
the data collected in this study, whether or not students come from EMI secondary schools is not
predictive of academic achievement at EMI undergraduate study level. What matters more for
achievement (as measured by GPA and retakes) is students’ English language proficiency level,
financial aid status, and how far along students are in their undergraduate program.

Results of the thematic analysis show us that English language support needs to be tailored for
students and instructors.

Recommendations for Future Research

In future studies, it is advisable to navigate the opportunities of getting a richer sample,
preferably from the database of an institution. To achieve this, negotiations with the administrative
staff should be held beforehand.

To address the challenges of EMI education in the Kazakhstani context, a secondary level of
education needs to be studied more thoroughly, especially schools for gifted children as they play the
role of innovative centers to disseminate the best experiences.
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AFBLIIIBIH TITHAE OKBITY )KYHECIH KOJIJTAHATBIH
YHUBEPCUTETTEI'TI AKAAEMUSAJIBIK KETICTIKTEPAIH ®AKTOPJIAPBI

Annarna. byn makanana Kazakcrtanmarsl aFbUIIIBIH TUTIHAE OKBITY JKYHECIH KOJITaHATHIH
KOFapel OUTiIM Oepy canachlHIarbl OakanaBpHaT CTYICHTTEPIHIH aKaJeMUSUIBIK KETICTIKTEpiH
O0DKAMTBIH  (akTOpyapbl 3EpTTEreH apajac oAiCTepAl KOJJAHATBIH 3epTTey HOTHXKeIepi
OasHIanFaH. AFBUIIIBIH TUTIHIH OKBITY TUII PETiHAE >KeIeNl eHri3ilyiHe KapamacTaH, OHBIH ocepi
TypaJIbl ’KaH-)KaKTbl 3epTTEyJIep i JIe KEeTKiIKci3. by 3eprTey opra OLTIMHIH aFbUIIIBIH TUTIHAE
6omysl EMI yHUBEpCUTETTEpIHCTI aKaJeMUSUIIBIK JKETICTIKTepre KaHaai ocep eTeTiHIH TalKbuIal,
OCBHI OJIKBUIBIKTBI TOJTBIPYABI MakcaT eTeli. Apanac omic KOJIAHBUIBIN, CaHABIK Aepextep 97
OakanmaBpuaT CTYACHTIHIH cayaJHamachl apKbUIbl JKMHANBIN, cananblk Jepekrep 7 EMI
OKBITYIIBICBIMEH KapThUIail KYphUIBIMIAHFaH CcyxOarTap apKbUibl anblHAbl. CaHIBIK Tanjay,
onerreri eH ki kBaaparrap (OLS) omiciMeH Kypri3uireH, akaJeMUsUIbIK HOTHKeNIepi 00HKalThIH
OipHeriie (haKTOpIIap bl aHBIKTA/IbI, OJIAP.IBIH aPAChIH/IA AFBUILIBIH TUTIH MEHTepy JCHIeili, KapKbLTan
KOMEK aJly JKaF/1aifbl )KOHE OKY KbUIbI 0ap. AifTa KeTepIiri, aFbUILIBIH TUTIH MEHTepY JCHI el JKOFaphl
GPA any yurin MaHbI31bI (haKTOp OOJIBIIN MIBIKTHI, a1 KapXKbUIall KOMEK ajaThlH CTYJCHTTEp/e KaiTa
TaTChIPy BIKTUMAIABIFBI a3 6omabl. byn 3eprrey EMI TakpipbiObl OoiibiHna oneduetke Kazakcran
KOHTEKCIHEH [JIeNJIep YChIHA OTBIPHIN, cascaT MEH MpaKTHKa YIIH MPAaKTUKAJIBIK YCHIHBIMIAP
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Oepeni, conslH iminae EMI opra mekrtentepiHae OKbIMaraH CTYyAEHTTEp YIIIH MaKCaTThl TULHIK
TalBIHABIK OaFaapiaManapbliH YCbIHYFa O0omanbl. bonammak 3epTreynep KeH ayKbIMbI )KOHE dpTYpJIi
TaHJayIap/Ibl €CKePil, HOTHKEIIEP/iH KaNIbIFa Oip/ei KOIJaHbUTYBIH apTTHIPYhI KAXKET.

Tyiiin ce3/1ep: aFbUIIIBIH TUTIH/IE OKBITY, )KOFaphI OUTIM, aKaIEMUSIITBIK KETICTIK, OKBITY TLJi,
TiJI casgcaThl.

Kanapa Bepouzoxcuna'”
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®AKTOPHI AKAJIEMUYECKNX JOCTUKEHUI B
YHUBEPCHUTETE, HCHIOJIL3YIOIIEM AHTJIMICKUIA SI3bIK KAKCPEJICTBO
OBYUYEHMS (EMI)

AHHOTanusl. B craThe MpencTaBICHO MCCIEAOBAaHUE C MCIIOIB30BAHMEM CMEIIAHHBIX
METOJI0OB, KOTOpPO€ AaHAIM3UPYET NPEACKa3aTely aKaJIeMUYECKOro YcCIexXxa CpeaAd CTYIEHTOB
OakanaBpuaTa B cucTeMe Bbicuiero oopasoBanus Kasaxcrana, rje npuMeHSETCsl aHTTTUICKHM S3bIK
Kak s3bIk 00yueHus (EMI). HecmoTpsi Ha ObIcTpoe BHEApPEHHE aHTIMICKOTO sI3bIKa B KayecTBE
cpeacTBa 00yueHusl, BCEOOBEMITIONINE UCCIIEJOBAHUS €r0 BO3ICHCTBHSI OCTAIOTCSA OTPAaHUYCHHBIMH.
Lenb JaHHOTO UCCIIEIOBAaHHUS — BOCIOJIHHUTD 3TOT MPOOET, U3y4HB, AT JIU CpeaHee 0Opa3oBaHue
HA QaHIVIMMCKOM $3bIKE IIPEMMYILECTBO JUISI AaKaJEeMUYECKUX JOCTM)KEHMM B IIporpammax
YHHBEPCHUTETA C aHTJIMHCKUM SI3BIKOM OOyuyeHHs. s MccienoBaHus UCIOIb30BAJICS CMELIaHHBIH
METO/, KOJINYECTBEHHBIE TaHHBIE OB COOpaHbI C MOMOIIBIO AHKETHI, B KOTOPOW MPUHSUIIMA y4acTHe
97 cryneHToB OakanmaBpuaTa, a KauyeCTBEHHbIC JaHHBbIC OBUTM  TOJy4eHBl  Yepe3
MOJIyCTPYKTYpUpOBaHHbIE HHTEpPBbIO ¢ 7 mnpenoaaBatensimu EMI. KonuyecTBeHHbIN aHanms,
IIPOBEJIEHHBIA C HMCIOJIB30BAHUEM METOJAa HaMMEHbIIMX KBaapaToB (OLS), BBIABMI HECKOJIBKO
(akxTOpOB, MPEICKA3bIBAIOIINX aKaIEMHUUECKUE PE3YIbTaThl, BKJIIOYasi yPOBEHb 3HAHUS aHTIIMICKOTO
A3bIKa, CTATYC MONyYeHHs (PMHAHCOBOW momouu U roj oOyueHus. OCOOEHHO BaXXHO, YTO YPOBEHb
BJIAJICHUS QHTJIMICKUM SI3BIKOM OKa3ajics 3HAUYMMBIM IIpejicKa3areneM 0oJiee BBICOKOTO CPEIHETO
6amia (GPA), B To BpeMsi Kak MoiydaTesd (PMHAHCOBOHM MOMOIIM PEXe UMENU Mepeciadynd. ITo
HCCIEA0BAaHUE BHOCHUT BKJIAJ B jureparypy mno teme EMI, mpepocrasiss nokasarenbcTBa U3
Ka3aXCTaHCKOTO KOHTEKCTA, U NPeAaraeT NpakTHIeCKUE PEKOMEHIALIUU JUIs IIOJTUTUKY U IPAKTUKH,
BKJIIOYAsl IMPEIJIOKEHUS O LIEJICHANPABICHHBIX S3BIKOBBIX IOATOTOBUTEIBHBIX IMporpammax Jis
CTYACHTOB, He OOydYaBHIMXCS B MIKOJAaX C AHTJMICKUM S3bIKOM oOyueHus. s Oymymmx
UCCIICZIOBAaHUM PEKOMEHYeTCsl YYUTHIBAaTh OoJiee HIMPOKHE M Pa3HOOOpa3Hble BBHIOOPKH, YTOOBI
MOBBICUTH 0000IIIAEMOCTh PE3yIHTATOB.

KiroueBble cji0Ba: aHMIMHACKUN S3bIK KaK CPEICTBO OOy4yeHHMs, BbIcuiee 0oOpa3oBaHUE,
aKaJIeMUYeCKOe TOCTH)KEHHUE, S3bIK 00yUCHHUS, I3bIKOBAsI OJIUTHKA.
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