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Abstract. In contemporary digitized language education, hybrid methods that combine online
and face-to-face learning are becoming an important format of education. The findings of studies
done in this field highlight the potential of hybrid education to promote language learning through
the use of technology and flexible learning resources. The aim of the article is to review previous
studies and investigate how hybrid education affects students' academic achievement in acquiring
different language skills, motivation, and autonomy. The current review will deepen the teachers’
understanding of the role and impact of hybrid education in foreign language learning and teaching.
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Introduction

In the past few years, education on a global scale has undergone significant changes because of
the COVID-19 pandemic. Throughout this period, educational practices worldwide gradually
transitioned to online formats or technology-enabled learning. Students and teachers have gained
valuable experience in online education and blending face-to-face and technology-integrated learning
methods. Although the pandemic is now over and life is gradually returning to normal, the field of
education has been permanently influenced by the experience of online learning. While there is a
gradual shift back to offline forms of education, the lessons learned from online learning have led to
the use of above mentioned innovative approaches and models.

The mixed learning models, such as Flipped learning, Hybrid learning and Blended learning,
which are increasingly common in curriculum at higher educational institutions worldwide, give
institutions and instructors fresh alternatives to the conventional paradigm of education [1]. One of
these models that contains technological integration is Hybrid learning which is a combination of in-
person and technology-integrated classes. It aims to enhance students' educational experiences by
merging the strengths of both face-to-face and online instruction [2] and [3]. But there is also the
concept of blended learning which is often used interchangeably with hybrid learning. In this study,
both of these terms can also be used interchangeably if they were employed in the context of the

literature with the closest possible meaning. However, it is important to note that some
researchers see a difference between these terms, explaining this difference in their main purposes.
Hybrid learning involves purposefully using technology to replace seat time in the classroom and
create an effective learning environment, while blended learning combines face-to-face instruction
with online learning without necessarily replacing seat time. The proportion of formats in hybrid
learning can vary based on the lesson's type and purpose, but it is not simply a mix of the two methods.
Instead, it focuses on integrating technology effectively to achieve the best educational outcomes [1].

Innovative teaching strategies and self-directed language learning ways which contain use of
technology are becoming more and more popular currently in language education too. Nevertheless,
this instance does not reduce the need for face to face learning; on the contrary, it serves to increase
its effectiveness. Due to the fact that institutions are experiencing a pandemic period, these models
of mixing online and face-to-face formats are even more essential. A hybrid learning environment
allows students to comprehend and explore real-world challenges through realistic learning
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experiences that are guided in an online learning environment [4]. However, when it turns to language
education, since the English language study program places more emphasis on communication, it is
impossible to fully understand the abstract nature of English material simply by using perceptive
skills in online classes. Instead, conversational face-to-face practice is needed to make language
learning more contextual and improve students' understanding [5]. Hybrid learning can be a possible
solution in such cases as its primary aim is to enhance students' educational experiences by combining
the best aspects of both forms of instruction [3]. Moreover, a review of the available research finds
that multiple studies concluded that the usage of hybrid learning increased learners' academic
achievement. The success of hybrid learning in language teaching has been described in the works of
Al- Qatawneh et al. and Shams [6] and [7].

There are several studies that show implementation of the hybrid learning model of instruction
into language classrooms, its role in foreign language learning, effectiveness, and students'
perceptions of it; however, each of them approaches the situation from different angles and covers
different contexts. This paper makes a review and analysis of the latest relevant works on the topic.

The main aim of the article is to review previous literature and investigate how hybrid education
affects students' academic achievement in acquiring different language skills, their motivation and
autonomy in language education. The paper identifies the role of hybrid learning in foreign language
education and defines whether it impacts positively or negatively the students' achievements in
language education from the point of view of other researchers.

Previous Studies

Motivation

Many educational institutions made the transfer to online learning during the pandemic, which
demotivated insufficiently prepared learners and caused an abrupt changeover. Nashir and Laili claim
that learners' engagement is increasing and getting better in the current new normal era as hybrid
learning has been implemented. According to the study, students felt more at ease studying theoretical
content online and practicing communication during hybrid learning [5].

Akla also supported this idea, saying that the positive psychological state of the student during
hybrid education encourages students to develop a positive attitude to learning, which has a direct
impact on learning outcomes. The blend of in-person and online learning sets it apart for students
with its flexibility and engaging educational resources, supported by real-life illustrations that
enhance comprehension. The author claims that this sense of ease and captivating learning experience
in hybrid education fosters enthusiasm and motivation, which led to significant progress in mastering
Arabic as a foreign language in his research [8]. Ghazizadeh and Fatemipour, researchers examining
blended learning in the Iranian context also assert that incorporating this approach into English as a
foreign language education leads to heightened motivation and interest among learners. By
integrating technology into the learning process, students find enjoyment in both utilizing technology
and acquiring English language skills, thereby creating a positive and desirable connection between
the two processes. However, the crucial aspect of this learning model is the requirement to ensure the
availability of the internet and necessary online tools for the online component of hybrid education,
since possible problems arising in this regard may, on the contrary, demotivate students [9].

Akla emphasizes the significance of ensuring that students and teachers receive sufficient
technical literacy and that the university provides the necessary tools to effectively support the
implementation of a hybrid learning model in Arabic language education. By equipping teachers with
the necessary skills and resources, potential obstacles to implementing hybrid learning can be
overcome,enabling a seamless integration of this model [8].

Rianto's study on blended learning embedded in EFL courses in the Indonesian context also
states that students' dissatisfaction with many areas of the online part of learning influenced their
unfavorable perception of the department's attempts to improve the quality of blended learning. The
students' important suggestions for improving quality were the search for solutions to all
technological obstacles, the expansion of the number of laboratories with Internet access and the
improvement of mechanisms used on online platforms. In such circumstances, it was expected that
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the department would pay more attention to the modification of online tools and systems, as this could
play a significant role in the effective implementation of their hybrid learning [10].

Considering multiple contexts where hybrid models of foreign language instruction are used, we
might conclude that an adequate way of implementation, taking into consideration students' and the
institution's technology capabilities, may motivate or engage students. However, if the
aforementioned aspects do not operate well and technological issues arise, it is likely that students
may get demotivated or dissatisfied with the current way of teaching.

Autonomy

Another aspect that is influenced by hybrid education is the autonomy of the student during the
practice of this educational model. Based on Thi Thao Nguyen et. al., the results of study in the
context of Vietnam ESL indicated that both lecturers and students had favorable attitudes towards
hybrid learning, as lecturers adjusted their instructional methods to focus on self-directed study of
grammar and vocabulary through online lessons. In other words, hybrid learning facilitated a
transition in the teaching of grammar and vocabulary from traditional face-to-face instruction to self-
paced online lessons [11]. This shift in teaching approach led to students developing greater self-
autonomy in their learning.

A study by Behjat, Yamini and Sadegh Bagheri focused on the impact of blended learning on
reading comprehension. They compared two groups, one of which was students instructed to read
printed texts outside the classroom, and the second were those who were asked to access their reading
assignments via an online blog after the lesson. Researchers report that reading materials on electronic
platforms stimulates reading, because students can simply click on underlined terms or phrases to
access them and go to a new web page. They concluded that reading encourages students to read more
material on their own, regardless of what was studied in the classroom, thereby developing students'
autonomy during their studies [12]. Banditvilai who investigated blended learning in language
education in the context of the Asian university in Thailand also stated that including e- learning in
classroom instruction allows students to engage in independent learning and decentralized knowledge
transmission [13].

Language proficiency

The described conditions influence the students' academic achievements and their attainment of
specific language skills such as writing, speaking, reading, and listening at a targeted proficiency
level, which constitutes the primary objective of EFL (English as a Foreign Language) education.
Various studies using hybrid education in the study of a foreign language focus on different aspects
of the language being studied and the impact of hybrid education on the improvement of that aspect
[8], [14] and [13].

In Akla's study, hybrid learning models were used to help uninspired Arabic students overcome
their learning obstacles. The outcomes showed a notable improvement in motivation and attitude,
which resulted in enhanced listening capacities, speech lexicon and grammar understanding,
persuasive opinion expression, and improved reading and writing capabilities. The use of audio-visual
resources allowed for vocabulary growth through hybrid education. This method, which deliberately
combined online and offline components, not only enhanced language learning but also offered plenty
of opportunities for in- person speaking practice. The study by Akla (2021) demonstrates the strong
effect that hybrid learning may have on complex language acquisition, even in a group that was at
first inflexible to learning [8].

The study by Adas and Bakir explored the effectiveness of blended learning in enhancing the
students' writing proficiency in EFL. Their primary objective was to determine if this hybrid learning
approach indeed contributes to an overall improvement in student performance. The study
encompassed 60 EFL students enrolled at the University of Palestine. The participants were divided
into two groups: one group received traditional in- person English instruction, while the other group
engaged in a blended learning environment. Following the instructional period, the results
demonstrated that the blended learning group exhibited superior performance compared to the
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traditionally instructed group in terms of writing skills. This highlights the significant role that the
integration of blended learning plays in elevating the writing capabilities of the EFL participants. The
researchers concluded that the utilization of blended learning effectively fostered various elements of
the participants' writing skills, encompassing grammar, spelling, punctuation, and the coherence of
paragraphs[15].

Likewise, Asadzadeh Maleki and Ahangari investigated the influence of computer-assisted
training on writing and reading abilities in their study. The findings demonstrated that the majority
of EFL students were enthusiastic about using multimedia tools to improve their language abilities.
Furthermore, the process of preserving their written work and employing multimedia tools to improve
their reading abilities was enjoyable for the participants. This implies that computer-assisted training
can successfully interest students and help them improve their writing and reading abilities [14].

Moreover, according to Ghazizadeh and Fatemipour, a hybrid of online and offline models may
be used in English language lessons to speed up the learning process and has a beneficial impact on
the reading skills of Iranian EFL students. This study looked at how blended learning affected the
reading proficiency of Iranian Intermediate EFL students. Using an independent t-test, the researchers
discovered a substantial gain in posttest reading competence scores for the blended learning group,
despite similar pretest scores. As a result, the null hypothesis was rejected, demonstrating that
integrated learning improves reading skills. According to the findings, students could considerably
benefit from blended learning, which accelerates the acquisition of reading in a second or foreign
language both in and out of the classroom. The study claims that blended learning's flexibility allows
students to interact at a time and location that is convenient for them, contributing to autonomy and
a shift from traditional teacher- oriented paradigms [9].

Another perceptive skill can be enhanced by HL is listening. A study in Korea found that blended
learning, which emphasizes formal learning through listening, has more advantages than traditional
approaches for developing grammar and listening skills. The study involved three groups of students
studying English at a Korean university who scored 300-500 points on the TOEIC test. The control
group did not incorporate a new integration into their study approach. In contrast, the experimental
groups followed the same training program, with one of them adopting a hybrid learning approach
alongside the primary program. Both groups engaged in extra practical grammar tasks as part of their
training. However, the group practicing hybrid learning completed these assignments online, while
the other group received them in a printed format. The group that implemented blended learning
demonstrated a substantial difference in their test results, indicating a favorable response to the
efficacy of hybrid education [16].

Discussion

According to the findings of the literature review, hybrid learning or "blended learning" in certain
similar use cases has a positive impact on enhancing a foreign language by students in diverse
contexts in different parts of the world. Studies conducted in different contexts and in different
languages show that hybrid learning can lead to improved listening, reading and writing skills. It is
important to pay attention to how exactly the format has an impact on the learning outcomes of
students.

The combination of internet materials and individual practice in this method results in a more
thorough and contextual comprehension of the language. It is notable that research indicates that the
level of language proficiency is further increased by computer-based learning and multimedia
integration. Moreover, several studies state that students' motivation and the opportunity for
independent learning made possible by the incorporation of technology into the learning process are
the main drivers of improvement in academic performance. In other words, when hybrid education
was implemented, students were motivated and this desire was the cause of their higher achievements
[8], [9] and [5]. Moreover, it allows them to become independent learners and promotes independence
and responsibility in language learning. It offers flexible learning resources and encourages students
to take control of their learning process through online platforms [13], [11].

However, according to Rianto, if technological issues disrupt the educational process, a
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corresponding consequence is a decrease in student motivation. Thus, the success of hybrid education
depends on overcoming technical obstacles and providing reliable Internet access. Respectively, the
commencement of implementing hybrid learning should coincide with the institute's complete
readiness to offer all essential resources including methodical guides and recommendations for both
online and in-person components of this educational model [10].

Conclusion

The implementation of technologies in hybrid education is becoming more popular every year,
offering innovative teaching strategies and promoting independent learning.

Moreover, the introduction of hybrid education has had a positive impact on various aspects of
language proficiency. Studies have demonstrated improvements in listening skills, vocabulary,
grammar proficiency, as well as reading and writing skills through the use of multimedia tools and
online resources. In addition, hybrid learning increases student engagement and their attitude to
learning.

Overall, the review of literature emphasizes the positive influence of hybrid education in foreign
language instruction, stressing its role in promoting student involvement, autonomy, and language
competency. Hybrid learning, which combines the finest parts of online and face-to-face learning,
has the potential to fulfill the changing demands of language learners in the digital era. As a result,
studies propose utilizing it to enhance the effectiveness of the educational process if educators and
instructors see a need for it.

References

1 Saichaie, K. Blended, Flipped, and Hybrid Learning: Definitions, Developments, and
Directions // New Directions for Teaching and Learning, 2020. Vol. 164. P. 95-104. DOI:
10.1002/t1.20428

2 Linder, Kathryn E. Fundamentals of Hybrid Teaching and Learning. New Directions for
Teaching and Learning. 2017. No. 149: 11-18.

3 Mossavar-Rahmani, F., Larson-Daugherty, C. Supporting the hybrid learning model: A new
proposition / MERLOT Journal of Online Learning and Teaching, 2007, Vol. 3 Nel. P. 67-78.

4 Ellis, A. K., Teaching, learning, and assessment together: The reflectiveclassroom //London:
Eye on Education. 2001.

5 Nashir M., Laili R.N. Hybrid learning as an effective learning solution on intensive English
program in the new normal era // Ideas: Journal on English Language and Learning, Linguistics and
Literature. 2021. Vol. 9, Ne 2. P. 220232. DOI:https://doi.org/10.24256/ideas.v9i2.2253

6 Al-Qatawneh, S., Eltahir, M. E., Alsalhi, N. R. The effect of blended learning on the
achievement of HDE students in the methods of teaching Arabic language course and their attitudes
towards its use at Ajman University: A case study / Education and Information Technologies, 2020.
Vol. 25. P. 2101-2127. DOI: http://dx.doi.org/10.1007/s10639- 019-10046-w

7 Shams, I. E.. Hybrid learning and Iranian EFL learners’ autonomy in vocabulary learning //
Procedia-Social and Behavioral Sciences, 2013. Vol. 93. P.1587-1592.

8 Akla A. Arabic learning by using hybrid learning model in university // Jurnal Al-Bayan:
Jurnal Jurusan Pendidikan Bahasa Arab. 2021. Vol. 13, Ne 1. P. 32-52. DOL
https://doi.org/10.24042/albayan.v13i1.7811

9 Ghazizadeh T., Fatemipour H. The effect of blended learning on EFL learners’ reading
proficiency // Journal of Language Teaching and Research. 2017. Vol. 8§, Ne 3. P. 606. DOI:
https://doi.org/10.17507/j1tr.0803.21

10 Rianto A. Blended Learning Application in Higher Education: EFL Learners’ perceptions,
problems, and suggestions // IJELTAL (Indonesian Journal of English Language Teaching and
Applied Linguistics). 2020. Vol. 5, Ne 1. P. 55.

11 Nguyen H.T.T. et al. Teaching English as a Second Language in Vietnam: Transitioning from
the Traditional Learning Approach to the Blended Learning Approach // SHS Web of Conferences.

46


https://doi.org/10.24256/ideas.v9i2.2253
http://dx.doi.org/10.1007/s10639-019-10046-w
http://dx.doi.org/10.1007/s10639-019-10046-w
http://dx.doi.org/10.1007/s10639-019-10046-w
https://doi.org/10.24042/albayan.v13i1.7811
https://doi.org/10.17507/jltr.0803.21

SDU Bulletin: Pedagogy and Teaching Methods 2024/1 (66)

2021. Vol. 124. P. 01003. DOI: doi.org/10.1051/shsconf/202112401003

12 Behjat, F., M. Yamini, M. S. Bagheri. Blended Learning: A Ubiquitous Learning Environment
for Reading Comprehension // International Journal of English Linguistics. 2011. P. 97-106.

13 Banditvilai, C. Enhancing Students’ language skills through blended learning // The
Electronic Journal of E-Learning. 2016 Vol. 14. Ne 3. P. 220-229.

14 Asadzadeh Maleki, N., Ahangari, S. The impact of computer- assisted instruction on
improving Iranian EFL learners' reading comprehension // Proceedings of the Second International
Conference on E- learning and E-teaching (ICE LET), AmirKabir University, Tehran, 2010.

15 Adas, D., Bakir, A. Writing difficulties and new solutions: Blended learning as an approach
to improve writing abilities // International Journal of Humanities and Social Science. 2013. Vol. 3
Ne 9. P. 254-266.

16 Kang H.Y., Lee C.H. Effects of Focus on Form Instruction through Listening in Blended
Learning on the Development of Grammar and Listening Skills // Korea Journal of English Language
and Linguistics, 2020. Vol. 20 Ne 1. P. 662-691.

Hana Jlyckanuesa’, I'vionapa Kacvimosa?,
’Kursant Bilim Group, Anmansi0ak, Kaszakcran
2«SDU University», Kackenen, Kasakcran
*e-mail: gulnara.kassymova@sdu.edu.kz

I'MBPUATI OKBITY IBIH XAJIBIKAPAJIBIK 3EPTTEYJIEP KOHTEKCTIHJAEI'T
HIET TIJII CABAKTAPBIHIATBI OKYIIBIJIAPIBIH YJII'EPIMIHE OCEPI.
9/JIEBUETKE IOJIY

Anpatna. Kazipri mudpnslk Tim OUTIMIHAE OHJIAWH OKBITY MEH OeTme- OeT OKBITY/IbI
OipikTiperin ruOpuaTri oxmictep OiumiM OepyaiH MaHbI3ABl (QopmareiHa aifHamyaa. Ocbl canana
KYPTi3UIreH 3epTTeyNIepiH HOTHXKeNepl TEXHOJOTHUsS MEH HKEMIl OKY pecypcTapblH MaiianaHy
apKbUIbI T YHpPEHyTe BIKMAJ €Ty YIIiH ruOpuaTi Oi1iM OepyaiH aneyeTiH kepcerei. MakalaHbIH
MaKCaThI-aJIBIHFBI 3€PTTEYJIEP/l TajAay skoHe THOpUATI O11iM Oepy CTyIeHTTEpAIH SPTYpIl TUIIIK
JaFIbLIAP bl UTEPYIET] aKaJeMUSUIBIK KETICTIKTEPiHE, OMapIbIH MOTHBAIUSCHI MEH aBTOHOMUSICBIHA
Kajail ocep eTeTiHIH 3epTTey. AFbIMIAFbl IIONY MYFaliMAepAiH ruOpunari OimimM OepyaiH mIeT
TIIEPiH YHPEHY MEH OKBITYJaFbl POJIi MEH 9CEpiH TYCIHYIH TepEeHAETEe/].

Tyiiin ce3mep: TUOPUITI OKBITY, apajiac OKbITY, TEXHOJIOTHs, IIET TUTIHAETI O171iM, aBTOHOMUS,
Tl MEHTepy, MOTHUBAIHSL.

Hana [lyckanuesa’, Nynonapa Kacvimosa®
’Kursant Bilim Group, Anmansi0ak, Kazaxcran
2«SDU University», Kackenen, Kasakcran
*e-mail: gulnara.kassymova@sdu.edu.kz

BJIMSAHUE TMBPUIHOI'O OBYUEHHUS HA YCIIEBAEMOCTH YUAIIIUXCS B
KJACCAX THOCTPAHHOT O SI3bIKA B KOHTEKCTE MEJKIYHAPOJIHBIX
HCCJIEJOBAHUM

AHHOTauusi. B coBpeMeHHOM IM(PPOBOM S3BIKOBOM OOpPa30BaHUHM THUOPUIHBIE METOBI,
COYEeTaloUINe OHIaH-00y4YeHNEe U OYHOE 00YUYEHHUE, CTAHOBITCA BaXKHBIM (pOpMaTOM 0Opa30BaHMUA.
PesynbraThl Hccae10BaHUHN, TPOBECHHBIX B 3TOM 007aCTH, MOAYEPKUBAIOT IOTEHIIMAT THOPHIHOTO
0o0pa3oBaHMs sl COACUCTBUS M3YUCHHIO SI3bIKA 34 CUET MCIIOIB30BAaHMSA TEXHOJIOTUH M THOKHX
y4eOHBIX pecypcoB. Llenb cTaThu - mpoaHaTU3UPOBATh MPEIbIIYIIIe UCCIEI0BAHUS U UCCIICI0BATh,
Kak THOpuIHOe 00pa30oBaHME BIMSACT HA aKaJIEMHUYECKUE TOCTH)KEHUS CTYJIEHTOB B MPHOOpPETCHUN
Pa3NUYHBIX S3BIKOBBIX HABBIKOB, MX MOTHBAIMI0 M aBTOHOMHIO. TeKkymuii 00630p yriayOout
MOHUMAaHHUE YYUTEISIMH POJIM U BIUSHHS THOPUIHOTO 00pa3oBaHMs Ha W3Yy4YEHUE U MpEnojaBaHue
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MHOCTPAHHBIX SI3bIKOB.
KarueBble ci1oBa: rudpuiHoe 00ydeHue, CMEIaHHoe 00y4YeHue, TEXHOIOT U, 00pa3oBaHue Ha
MHOCTPAHHOM $I3bIKE, aBTOHOMUS, BIIAJIEHUE SI3bIKOM, MOTHBALIMSL.
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